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Foreword



Two year olds are unique and deserve respectful understanding of their special stage of development. All of us were two once: some of us have vivid memories of the joy of exploring the properties of snow, mastering the complexity of skills to get into a go-cart and propel it forward with our feet, or the sheer pleasure of sharing a much-loved book with a significant carer in our life. However, how many of us also recall the overwhelming frustration of an adult, a well-intentioned one, just not appreciating that watching a snail slithering along was far more important than getting to the bus stop on time, or just how annoying that nice caring adult could be when they insist that you keep everything tidy! Being two is probably the most explosive period of development on a child’s journey through childhood so it rightly deserves a whole book dedicated to celebrating and understanding the uniqueness of being two.


Penny Tassoni is not only passionate about child development, play and learning she is also immensely knowledgeable and a well-seasoned advocate for children. This latest book provides the ‘Tassoni style’ of wise, pragmatic, down-to-earth guidance on everything an early years educator needs to help them navigate the rewarding, and at times complex and puzzling, world of caring for and guiding the play and learning of two year olds. Packed full of underpinning knowledge, tips and ideas for fun learning activities, and importantly, guidance on talking with and supporting parents, Penny helps early years educators get to know and understand two year olds in ways that will soften the heart of their most reluctant fans. For some two year olds may be noisy and chaotic learners, for the initiated they are busy discoverers and investigators embracing the world they have set out to explore with the support of warm, loving, secure relationships with their significant carers.


Nicola Amies


Director of Early Years


Bright Horizons Family Solutions.





How to use this book



Whether you are a student or a setting expanding its two year old intake, this book contains informative, fun and above all practical advice on how to best work with two year olds! The book guides you through developmental patterns, how to carry out the two year old progress check, how to create optimal environments and includes an array of activities. It is is divided into three parts:
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Part 1 Getting to know two year olds


Part 2 The practicalities


Part 3 Adult-guided activities
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Key features
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•  Apart from meal times, do not expect children to sit still for long periods.



•  Based on observation of children, consider whether chairs are needed for play opportunities such as dough.



•  Put out activities on the floor or on low tables that will allow children to squat.
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The ‘Getting it right’ boxes comprise of checklists of best practice, tips and guidance on how you can ensure you get it right for two year olds.
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Is there a best place for settling in?


Two year olds who are unsure often feel more relaxed in larger spaces, especially outdoors where they feel less trapped. If the weather is good, consider following the steps outdoors.
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The ‘Questions and concerns’ speech bubbles address common concerns and questions faced by practitioners with helpful answers and advice.
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Observation point


Look to see with which aspects of self-care a child is struggling. Work out whether the issue is linked to their technique or hand–eye coordination.





[image: ]





‘Observation point’ boxes provide guidance on specific things to observe and look out for when working with two year olds, and how best to incorporate observation as part of practice.



Adult-guided activities



Thirty practical activities for adults and two year olds to do together.
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Introduction



Welcome to my latest practical handbook! This book focuses on how to understand and best meet the needs of two year olds.


Two year olds are undoubtedly a very special group. While all groups of children are interesting, I think that there is something particularly extraordinary about two year olds. Their development can be spectacular with most children moving from two-word utterances to speech that is in simple sentences and fairly clear. Their play also changes dramatically with children becoming increasingly sociable and imaginative. This development though is not automatic. It is more likely to occur when they are being supported by knowledgeable, nurturing adults. This is of course why recent policy decisions have focused on providing funded places for children in this age group who come from families who may be experiencing some disadvantage. While the decision to fund two year olds in in early years setting may seem straightforward on paper, the reality is that great thought and care is needed if two year olds are to flourish in our settings. Contrary to the views of some policy makers, they are not just shorter versions of three year olds! They think differently, play differently and this is what makes them so special.


In this book, I hope to provide you with a very practical guide that will give you both knowledge and ideas about how best to work with two year olds. The book is divided into three parts:


Part 1 Getting to know two year olds


This section focuses on the development of this age range.


Part 2 The practicalities


This section looks at how to create an environment that will support children’s development and also their play needs.


Part 3 Adult-guided activities


This section looks at ideas for adult-guided activities.


Finally, I know that a variety of early years settings take in two year olds, which includes child minders, so I have tried to reflect this in both my suggestions for the play environment and also for the activities. I hope that you will find this book useful and wish you good luck with your work.


Penny T.





PART 1



Getting to know two year olds
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One of the things that I love about working with children, and especially with two year olds, is watching them grow and develop. In terms of working with this age group, understanding and recognising their development can make a huge difference. In Part 1 we consider typical patterns of two year olds’ development, including tips about how to observe them. For those of you working with the English early years framework, the Early Years Foundation Stage (EYFS), we also consider the two year old progress check.
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A.  Features and patterns of development


B.  Personal, social and emotional development


C.  Communication and language


D.  Physical development


E.  The two year old progress check
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A. Features and patterns of development



If you know what is typical for the age and stage of an individual child’s development, it becomes easier to plan activities for, create routines for and respond to them. Two year olds’ development also influences how they play. Sustained role play, for example, usually only occurs once children are able to talk well.


The development debate


As with many aspects of early years education, opinion is divided about whether we should assess individual children’s development in relation to that expected of the age group.


The argument against assessing an individual child’s development against that of their age group is that children are not robots whose development will rigidly stick to a timetable; children are unique and measuring their progress against the traditional milestones of development is not helpful since it fails to recognise that rates of normal development vary. For several years, the EYFS has reflected this position. It was the reason why the age bands for achieving milestones given in the ‘Development Matters’ non-statutory guidance goals were so wide, e.g. 30–50 months.


Things are on the move again now in England. The direction of travel is towards trying to ensure that children who may need additional support are picked up at an earlier stage. There has been a call for more precise assessment, although the latest non-statutory guidance, published by the Department for Education and called ‘Early years outcomes’, still retains wide age-range bandings. The need to identify children who may need additional help is of course why in England the two year old progress check has been introduced (see The two year old progress check, page 60).


From my own perspective, I sit firmly in the middle of the debate about whether we should assess individual children’s development in relation to that expected of the age group. I can see and have respect for both sides of the argument. Children are unique and special and it would be a shame if we went back to a health model of child development whereby children’s development becomes a series of checklists. On the other hand, I do see the traditional milestones as being rather like skeletons, in that they act as a framework for development. We all share the same bone structures apart from the odd rib, yet we can be different heights and have different features.
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In the same way that doctors come to expect that certain bones will be in certain places, it is helpful to know what most children of a certain age will be doing. This is particularly important given that our education system is so rigid and no allowances are made for children’s stage of development in teaching or testing. The statistics are bleak. Children who are not talking well when they enter school are not likely to master reading and so fall behind quickly. In this education climate, there is surely a duty to children to check that their development is close to the typical framework of development that most children share and to be ready to recognise if a child appears to be ‘missing a bone’. The best way is probably to manage the assessment without becoming fanatical.



Tips for observing and assessing children’s development



A good starting point for observing and assessing children’s development is to be very clear about what it is that we want to achieve. While observation and assessment can help us reflect on our own practice and be fascinating in and of itself, observation has become something of a hot topic for many practitioners, who often feel that they have become paperwork-bound. The good news for settings in England is that there is a clear directive to keep observation and assessment to a minimum. I believe that there are five aims that we should be meeting when we observe and assess children shown below.
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What is needed?


If you agree with the five key aims in the figure above, the next step is to look at your current system. Of course, you may take a different view as to the purpose of assessment, in which case you should make sure that your system reflects your personal pedagogy.


Following are five questions that you might like to consider, which link to the five stated aims in the diagram.





1 Are you accurately identifying each child’s stage of development? If so, how?



2 Are you using the information gained for planning? If so, how?



3 Do parents get the information they need and want? If so, how?



4 Is the information sufficiently accurate to pinpoint if children need additional support?



5 Are you providing the information that other settings need to help them with children’s transition? If so, how?





How often should we observe?


This is often a great bone of contention in settings, with some practitioners feeling that they have to do one written observation every day. In terms of the EYFS, there is a clear direction that you need to record only that which is significant and/or will help you plan for the child’s development. As most children’s development does not change day on day, it is unnecessary to spend time writing up things that do not provide any additional information about the child’s development. Of course, ‘breakthrough’ moments should always be recorded, such as a child managing to put their coat on without aid, but writing for the sake of it should be avoided.


Constantly observing


In the debate about observation, people sometimes forget that we should be constantly observing and noticing what children are doing. As a result of ongoing observations, most practitioners instinctively adapt their practice or the provision virtually minute by minute by putting out new resources or engaging a child further. It is all part of the job! The question is whether what we are seeing is sufficiently important that it needs writing down.


Observing while working with children


Most aspects of children’s development can be observed while we are directly working with them, so the idea of a staff member taking half a day to observe children is usually unnecessary. Again, the EYFS is very clear about this and Ofsted will look to see how adults are using their time with children. They would argue that there is little point in spending half an hour staring at a child who we already know has a language delay when this time could be spent giving the child one-to-one interaction, and making notes either at the time or afterwards.



Right methods for right situations



When it comes to ways of observing children, there are plenty of different methods from which to choose. Practitioners will need to work out what they need to observe. Using milestones for the age group is helpful, not as a checklist but to know what to look out for, e.g. is the child showing hand preference? Can the child manage stairs?
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What is Ofsted looking for?


Contrary to popular belief, Ofsted has no set views on what type of assessment methods are used. Ofsted is only interested in seeing whether you are able to identify children’s stage of development accurately and whether you are planning in ways that will progress their development. To gain an outstanding, you will need to show that your assessment is ‘precise’ and also that you are working to ensure children who have come into the setting with development below that which is expected are rapidly making progress.
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Once you know what you should be observing, it is then a question of using the most efficient method. Using a recording device such as an MP3 player, for example, is a far more effective way to record children’s speech than using paper and pen. It has many advantages, not least that you can use it while interacting with children. You can also keep the recordings and play them again after a few weeks to assess whether individual children have made progress. Recordings are also liked by parents. In the same way, a well-timed three-minute video clip of a child using a piece of equipment or engaged in an activity is likely to generate plenty of information about their physical development – and again is liked by parents. Revisiting the situation with another later video clip will be a good way to check progress. Please note, however, that you must have written permission from parents for videos or any photos taken by practitioners/child minders, etc.
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We have been told that we should be using learning journeys.


There is no statutory requirement to do so. While some settings use the learning journey approach, others choose not to. Think about what you feel is the best approach to record children’s progress and also make plans.





[image: ]






Assessment – bringing it all together



While the paperwork of observation should be kept to a minimum, you do need to spend time doing some summative assessment. This means bringing together what you have observed about the child. This is where time and effort should be spent as assessment is key to effective planning and also to recognising whether a child needs additional support. My advice to settings is that they do a short summative assessment on each two year old every four to six weeks.


The focus for assessment should be on the prime areas for two year olds (personal, social and emotional development; communication and language; physical development), with some additional comments about other areas of development. Look back at significant written observations and recordings. It is good practice to talk to parents about what they have seen their two year old do at home. Use all the available information to work out what progress has been made. All summative assessments should be dated so that you can track an individual child’s progress.


Once you have considered the children’s progress, think about what type of activities and resources might benefit the child further. These are the ‘next steps’ in terms of planning for the child’s future development. These should then feed into your short-term planning, e.g. what you do on a day-to-day basis.


Starting point


The first summative assessment should be done very soon after a child comes into your setting. This first assessment will be the child’s starting point in terms of later review of their progress. It should look at the prime areas and be based on what you have been told by parents as well as what you have observed so far. You may not get a full picture of what a child is able to do, but you can follow up the ‘starting point’ assessment with another summative assessment after a few weeks.


Some practitioners say that they cannot write a summative assessment without spending several weeks with a child, but I disagree. As professionals, we should be able to work out after spending a week with a child whether he or she is moving well, has reasonable hand–eye coordination and whether or not the child has some speech! After all, other professionals, such as speech and language therapists and paediatricians, often have just half an hour in which to make an assessment.
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Talking with parents about their child’s progress


It is sensible to talk with parents about their child’s progress in the run-up to completing a summative assessment. You may, for example, share with parents that you are on the ‘look-out’ for a certain skill and ask them to let you know if they see it at home.


There are many advantages to this approach. Not only can parents tell you about what their child is doing at home, it also means that if the child is not showing expected development in a particular area, that they will not be surprised to hear about it. While we need to reassure parents that children do not follow a neat schedule when it comes to development, parents do have the right to know if you suspect there is a delay. Sometimes it may be that you agree to both keep an eye on this area of development over the next weeks, or you may agree that a referral would be wise, especially if you know that waiting lists are high in your area.
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•  Avoid waiting a period of time before letting parents know that you have concerns about development.
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Who should tell a parent that their child might have a delay?


Ideally, this should be the child’s key person, provided they have the experience and knowledge to do so.


How should you start a conversation with parents if a child is thought to have a delay?


Ideally, you should have already let parents know that you are observing their child as a matter of routine. Start by asking parents how they feel about their child’s development. It may be that they are already aware that their child might need additional help, or equally they may mention factors that are currently affecting their child and thus their development. Throughout any conversation with parents, think about what it might like to be in their shoes. Most parents want to feel that their child is ‘special’ and ‘liked’ and so do not make ‘concerns’ the only focus of your conversation.


What happens if we agree that there may be a concern?


Talk with the parents about what they might like to do after suggesting the possible options. These will depend on the level of concern but might include monitoring further, drawing up a plan to support the area of development at home and also in the setting, or agreeing with parents that referral to other professionals might be useful. Before talking with parents, do make sure that you know how referrals can be sought in your area. In some areas, parents will need to contact their health visitor, while in others there may be a direct referral system.
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Patterns of development



Over the next few pages, we will look at the typical patterns of development associated with children aged from eighteen months to three years, as it is worth knowing that not all children will neatly fit into the two-to-three-years development range. These typical patterns of development are based on the classic milestones originally written by Mary Sheridan in From Birth to Five Years and on materials from the I CAN charity, as well as a range of other sources.


While I hope that these will be useful, please remember that they are only a guide. If you look at any reference book, you will probably see that there is a variance between the different milestones, especially when it comes to speech. To help you work out whether you should seek help for a particular child, look out for the questions and answers speech bubbles. As individual children’s development closely affects our practice, look out also for the ‘Getting it right’ boxes and ‘tick’ icon.





B. Personal, social and emotional development



Personal, social and emotional development is a prime area within the EYFS. It is a good starting point when looking at children’s development. There are three aspects that form the early learning goals: making relationships, self-confidence and self-awareness, and managing feelings and behaviour.


Making relationships


The starting point when looking at making relationships is attachment. It is important for anyone working with young children, especially two year olds, to know this age group’s attachment needs and behaviours. Understanding attachment will help you to support children with settling in and work more effectively with parents. It will also help you to make sure that your processes are seen as effective when inspected. This is important because Ofsted now checks whether children’s attachment needs are being met.


Attachments are the close relationships that tie adults and children together. The first and usually strongest attachments that are made are between babies and their parents. These attachments are thought to be of great importance as they offer the growing child long-term emotional security and also physical security. Parents will go to extraordinary lengths to protect and nurture their offspring and this seems to have been programmed into us by evolution. It is this programming that usually makes it hard for parents to leave their children when they first come into a setting (see also Settling in, page 82).


As well as making attachments to parents, babies and young children can also make attachments to other people, such as other family members, and this means that many children have a network of people that they can trust. These attachments are not usually as intense as those that the child has with their parents and this means that in the event that a child needs reassurance and has a choice, they will turn to their parent first.



Effects of separation



Children who have strong attachments show a pattern of distress when they find themselves without anyone with whom they have an attachment. This distress is known as ‘separation anxiety’ and is thought to produce long-term effects on children’s development. At first, children usually shout, scream and cry loudly. This is called ‘protest’. It is a way of signalling to the parent or other attachment that they need help. The key features of protest are its loudness, distress and persistence. This is not a few quiet tears that quickly pass!


The next phase of separation anxiety is the opposite: silence. Children become quiet, withdrawn and very passive. Unfortunately, some adults think that this means that the child is fine and has accepted their lot. They are wrong. In this phase children are in a depressive state, which is harmful for their overall well-being and future ability to cope with changes and transitions.


Interestingly, parents too show behaviours linked to separation anxiety. I crudely categorise these behaviours into either ‘long lingerers’, who struggle to leave, or ‘cut and runners’, who cope by trying to get the separation over with as quickly as possible. Parents who have experienced leaving their children upset report high levels of stress and anxiety. This is probably a deliberate ruse by nature to ensure that parents stay and protect their offspring.


The good news is that separation anxiety, for both children and their parents, can be avoided. This is the basis of the key person system, which is now mandatory for all EYFS settings. A key person is in effect an additional attachment for the child. In Part 2 we will look at the nuts and bolts of how to support children as they settle in and create this additional attachment.


Attachment behaviours


As part of children’s need to have strong attachments, there are some behaviours that are common among this age group, especially children’s need for proximity to their parents or main carers and their wariness of strangers. It is important to recognise these as being developmentally typical rather than problematic.


Proximity


A key feature of this age group’s attachment behaviour is their need to be physically close to or at least in sight of an adult with whom they have an attachment. The need to be constantly close begins soon after children reach their first birthday, with toddlers protesting when their parent is out of sight. Many parents will report that even in their own home they cannot so much as go to the toilet without their two year old coming along, too! Children will often want to be picked up or to sit on ‘their’ key person’s lap, then only a minute later to want to get back down again.


It seems that frequent bursts of physical contact are needed in order for children to be reassured. This can be very wearing for adults, but it is important to recognise that it is a usual pattern of development. Many children will start to increase their ‘range’ and be able to play further away from ‘their’ adults as they reach their third birthday. They may, for example, happily play with other children for fifteen minutes without feeling the need to keep a check on where ‘their’ adult is.
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Wariness of strangers


Along with the proximal attachment behaviours, children at two are also likely to be extremely wary of unfamiliar adults approaching them. This, along with their need to stay close to their parents or other familiar adults, is thought by many to be an evolutionary device. It prevents young children who have no notion of safety from wandering off with potentially hostile strangers. Wariness of unfamiliar adults plays out in a variety of ways. Expect to see the most wary children hiding behind their parent’s legs or breaking off from their play to be closer to them. Some children just stay close but stare out at a ‘new’ adult while steadfastly refusing to engage in any interaction. I suspect that the extent to which children show behaviours depends on a number of factors, including:





• the temperament of the child



• their level of curiosity



• how much experience they have had of being with others.





Children who have been in daycare since they were babies, for example, may be used to seeing a number of adults popping in and out, wariness of strangers is usually less pronounced in these children. Their parents will have dropped them off and collected them at different times, and they will also be used to changes in their key person when shifts start and end or for holiday cover. On the other hand, most young two year olds, who come into a pre-school for the first time and have never been out of sight of their parents or close family members, may exhibit more wariness.


Wariness of strangers decreases as children get older and so you are likely to see quite a difference in children as they reach their third birthday.
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Observation point


Look at how children tend to seek out their parents or a familiar adult when they need reassurance or are unsure of a situation.
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•  Wariness of strangers will be a barrier for children who start in settings at two, so good settling-in procedures are essential (see Settling in without tears, page 82).



•  If you work in a group care setting, such as in a pre-school or a nursery, there are some additional points to consider. Free flow play might not be that effective for some two year olds because of their proximal attachment needs. Consider observing whether the two year olds are simply moving from one adult to another rather than actually making play choices (see The role of the key person, page 76).
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Factors affecting attachment


While most parents and children develop healthy models of attachment by which the child responds well to the parents and vice versa, there are some factors that can affect parents’ ability to respond to their child appropriately (see the diagram below). The process of attachment usually involves parents spending time cuddling, smiling at and soothing their babies. This in turn usually elicits a positive response back from the child, i.e. the child may coo or stop crying, and this in turn encourages the parent further. A positive cycle of behaviours starts to appear and from this the baby learns to trust their parent, while the parent gains confidence and also pleasure from being with their child.
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Mental health issues


Some parents may have mental health issues, which may prevent them from showing the usual attachment responses. In addition some medications may also alter the level of emotions that the parents can express and feel towards their child. Depression is a common cause of attachment difficulties. While there are many triggers for depression, many women after birth experience postnatal depression, which is caused by a hormonal imbalance. It is thought that at least fifteen per cent of mothers will experience this type of depression, although many will not seek help.


Substance misuse


Parents who have an addiction to drugs or alcohol are less likely to be emotionally available for their child. They may show very inconsistent patterns of behaviour depending on their mood and state of health.


Interference with the attachment cycle


For some parents, attachment difficulties occur because the attachment cycle cannot establish itself. The first few months seem to be critical in establishing this cycle and so anything that interferes with this can be problematic. It is common, for example, for there to be more attachment difficulties with premature and sick babies, as parents may not be able to cuddle and touch their children. The prematurity of the babies may also affect their ability to respond. They may not stare into their parents’ eyes or stop crying when parents try to soothe them.


Some mothers also have difficult births involving quite a lot of medical intervention and, again, they may not be in the position to initiate the cycle.


Learnt parenting responses


Many people think that parenting should come naturally and that it is totally instinctive. It would appear that this is not quite the case. A key factor seems to be how well the parent was parented themselves. Parents who experienced harsh, inconsistent responses from their own parents are likely to replicate the same with their own children. Parents whose own childhood had many disruptions in terms of who took care of them are also likely to struggle with the attachment cycle. Happily, with timely intervention parents can learn to modify how they behave towards their babies and young children.
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What are the signs that children are not attached to their parents?


If children do not have a sufficiently strong attachment to their parents, you may see a range of atypical behaviours. It is important to pick up on these, especially if a child has been referred by a health visitor or social worker. Keep an eye out for children’s responses on their first visit when they are not yet familiar with you or the environment. These children may:




•  seem to avoid contact with their parent and not use them as a ‘safe base’


•  seek out physical contact with you as opposed to going to their parent


•  seem indifferent to any adult, including their parent.





If you do have concerns about how a child is responding, always seek advice and guidance as early intervention can be helpful for both parent and child. This is because, unfortunately, there is a link between attachment and abuse; do be vigilant and again if necessary pass on concerns promptly.
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•  Let parents know that their two year old is not ‘shy’ if they appear wary of strangers.



•  Expect that children will take time to build a relationship with a key person.



•  Develop strong settling-in procedures that protect children from separation anxiety.



•  Observe over time the way that children start to become more independent.



•  Be vigilant for signs that parents are not coping and signpost information for them.
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Relationships with other children


Many parents hope that their children will quickly develop friendships. Unfortunately, children’s social skills are very much in development and so it is rare to find the type of reciprocal, mutual care and cooperation that underpins what most people would consider to be the basis of a true friendship. So what can we expect of this age group?


Interest in and awareness of other children


By the time children reach two years, you would expect to find that they are interested in other children of their own age.





• At eighteen months, most children will spend some time looking to see what others are doing, although this might be just glancing across. At two years you can expect to see children engaged in the same play activity, exchanging the odd glance, but otherwise it is almost as if they are in their own bubble.



• At two and a half years, many children will fleetingly play with children of their age. Expect to see good eye contact and enjoyment during these moments. There may also be the odd exchanges of equipment, e.g. if a child is dropping things into a bucket another child may pass something across.



• At three years, most children are playing quite cooperatively for periods of time, often with just one other child. What seems to bind children together is their play interest, so if one child leaves an activity for another in which the other child is not interested, the other child may not follow.





Older children


When it comes to playing with older children, much depends on the age difference. In home-based settings where two year olds might be with five year olds, there may be quite a lot of play activity depending on how patient and interested the older child is. Tensions sometimes abound when two year olds try to join in with the play of slightly older children, who resent the two year old not doing as they are told or not understanding the purpose of the play.
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Modelling


While children may not show cooperative behaviour until they are at least three, many children do show clear signs of enjoying being with others. One of the ways in which we can see this is that children will often copy one another’s actions. This is known as modelling. A good example of this is the way that at meal times one child will start banging the table and then all the other children will join in!


The desire for children to copy the actions of another child will often lead to squabbles. The classic example of this is ‘pushchair wars’. One child is happily playing with a toy pushchair. Another child sees the first child and wants to do the same. The trouble is that there is only one pushchair. A squabble ensues!
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•  Let parents know that it is unusual for two year olds to have cooperative friendships in case they have concerns that their child is lonely.



•  Observe how much cooperation children are showing towards other children in their play, but do not base routines or layout around such cooperation.



•  Recognise when modelling is taking place and note which children are quick to copy and join in, as this is a positive sign.



•  Note if there are any children who never seem to copy the actions of others.



•  If modelling occurs while children are playing, try discreetly to provide sufficient resources so that children can continue with it and avoid a tussle over resources.



•  Never have just one pushchair!








[image: ]





[image: ]







[image: ] Questions and concerns


What should I do if I see that a child does not play with other children?


While we know that most children do not play cooperatively with others until three, it is worth noting if a child has absolutely no interest in others. Keep an eye on the child and watch out for any other indicators that might suggest atypical development.
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Self-confidence and self-awareness


While these are linked areas, I am going to look at them separately and I suggest that you do this too when writing any assessments.


Self-confidence


Anyone who has worked with children knows that some children are keen to try anything and seem to be very confident. Other children hang back and may need some encouragement before trying things out. Self-confidence is a tricky thing to nail down in children’s early years and so it is difficult to put pegs in the ground as milestones. Self-confidence is very dependent on the quality of relationships children have with adults. This means that children in their own home with their parents can be very confident, but in settings may appear to be lacking in confidence. The environment also plays a part. Children who are familiar with the environment and who know what they can and can’t do or touch are likely to seem confident. Inconsistent rules and expectations on the other hand may make some children appear less confident.
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