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INTRODUCTION


Welcome to CCEA GCSE English Language


This book focuses on helping you understand the requirements of CCEA’s GCSE Specification for English Language. Although some students will naturally find this subject area easier than others, this book will show you that – no matter what your skill level at the start of the course – you can improve and do well. It will develop your skills in reading, writing, speaking and listening, and the study of spoken language.


This book has three main aims:





•  To help you become familiar with the four different units of the English Language course.



•  To create an awareness of what exactly will be tested within the four units.



•  To offer a step-by-step approach to developing the combination of skills, knowledge and techniques that will allow you to maximise your potential in the examinations and in the Controlled Assessment tasks.





Below is a detailed outline of the Specification and the Assessment Objectives. These provide a clear overview of what you will be learning and the skills you will need to develop to fulfil your potential in this course.


The units in this Student Book provide guidance on how to tackle each element of your GCSE course. This guidance is intended to support you, but your teacher may encourage you to explore other approaches to discover methods that work for you and help you develop your target skills.
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•  The Reading-based units will help you build up essential skills and techniques. There are opportunities to read and study a range of fiction, non-fiction and media texts to enhance your analytical skills. Sample questions and textual annotations will prove helpful in focusing your thinking and analytical skills.



•  In the Writing-based units, you will study a range of extracts to help you understand how certain effects are achieved to interest and engage an audience. You will find a selection of tasks to encourage you to consider your own craft in writing and to prepare you for responding in many different writing forms. Practice tasks, including those for the new Creative Writing assessment, which uses visual stimuli to encourage creativity, will ensure you are prepared to write creatively, to write from experience and to write for audience and purpose.



•  The Speaking and listening unit offers a variety of Controlled Assessment tasks, with specific advice on the requirement to interact as part of an individual presentation.



•  In the Written and spoken language Controlled Assessment unit you will find advice on responding to spoken language and support with analysing spoken language texts. In addition, this section also offers guidance on responding to poetry, prose and drama, as well as general instruction on how to secure a strong performance in both Controlled Assessment tasks.



•  Putting it into practice and Target success sections at the end of the units offer a chance to try exam-style tasks and questions, and to look in detail at questions using sample student responses and level indicators.



•  Across all the sections you will find engaging activities that allow you to apply your skills to real-life situations. Activities guiding you in evaluating your work and in sharing your responses with others, will allow you to track your progression and to set individual targets. Model responses are also provided so you can get a feel for how you should be answering.



•  The Putting your skills into practice section on page 199 provides exam-style resources to be used under timed conditions in the lead-up to your exam, with guidance on how to mark your own responses.
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With the combination of all the targeted support and advice provided in this book, the guidance of your teacher, and your own efforts and preparations, your GCSE English Language course should be both enjoyable and rewarding. The more positive your approach and the more thorough your preparation, the better you will do.


English Language: at a glance


The table below outlines what you will be working on for the next two years in GCSE English Language. While the course will be demanding, it will hopefully also be engaging and rewarding. You can use this table for reference from time to time so that you can see what you have completed and what remains to be done.


While the various elements of the exam are displayed below in numerical order, this is not necessarily the order in which you will cover these in school.
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The Assessment Objectives and their role in the examining process



The English Language Specification sets out to test four Assessment Objectives (AOs). Your ability to use the English Language AOs will be tested in the four units of the course.


The four Assessment Objectives


AO1 Speaking and Listening






i   Speak to communicate clearly and purposefully – this will require you to structure and sustain talk; adapt it to different situations and audiences; and use Standard English and a variety of techniques as appropriate.



ii  Listen and respond to speakers’ ideas and perspectives, and how they present meaning.



iii Interact with others shaping meanings through suggestions, comments and questions, and drawing ideas together.



iv Create and sustain different roles.





AO2 Study of Spoken Language






i   Understand variations in spoken language, explaining why language changes in relation to contexts.



ii  Evaluate the impact of spoken language choices in your own and others’ uses.





AO3 Studying Written Language (Reading)






i   Read and understand texts, selecting material appropriate to purpose, collating from different sources and making comparisons and cross-references as appropriate.



ii  Develop and sustain interpretations of writers’ ideas and perspectives.



iii Explain and evaluate how writers use linguistic, structural and presentational features to achieve effects and to engage and influence the reader.





AO4 Writing






i   Write to communicate clearly, effectively and imaginatively, using and adapting forms and selecting vocabulary appropriate to task and purpose in ways that engage the reader.



ii  Organise information and ideas into structured and sequenced sentences, paragraphs and whole texts, using a variety of linguistic and structural features to support cohesion and overall coherence.



iii Use a range of sentence structures for clarity, purpose and effect, with accurate spelling, punctuation and grammar.






Where the Assessment Objectives are assessed within the four units



The table below shows where the individual AOs are assessed and the overall weightings for each AO.
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Functional English


Functional English provides students with the skills, knowledge and understanding to use English in everyday, real-life situations.


The functional aspects of English are concentrated in:





•  Unit 1: Writing for purpose and audience and Reading to access non-fiction and media texts; and



•  Unit 2: Speaking and listening.





Students who complete these units will have the opportunity to achieve an endorsement for Functional English recorded on their GCSE certificate.





UNIT 1, Section A: Writing for purpose and audience
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Introduction to writing for purpose and audience


Unit 1 is externally examined and is made up of two sections. The first section is Section A and it assesses writing for purpose and audience.


Target outcome: Clearly ordered writing that displays an appropriate sense of audience and purpose.
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Target skills


The target skills you will learn about in this section will enable you to:





✓  write accurately and effectively



✓  use an appropriate writing form



✓  express ideas and information precisely and accurately



✓  select vocabulary to persuade and/or inform the reader



✓  use accurate grammar, spelling and punctuation.
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Assessment Objectives


Your Assessment Objectives in this section are:





i   Communicate clearly and effectively using and adapting forms and selecting vocabulary appropriate to task and purpose in ways that engage the reader.



ii  Organise information and ideas into structured and sequenced sentences, paragraphs and whole texts, using a variety of linguistic and structural features to support cohesion and overall coherence.



iii Use a range of sentence structures for clarity, purpose and effect, with accurate spelling, punctuation and grammar.
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Exam question


There is one task to complete in Section A.


You will have 55 minutes to produce an extended written response on a given topic.


It is advised that you spend 15 minutes planning your response, 30 minutes writing and 10 minutes checking and editing your work.
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Planning for the task


The task will invite you to write on a specified topic, for example:


Write an article for your school magazine in which you try to persuade your audience of the benefits of homework.


Getting started is always the most difficult part of the writing process, but it may help you to know that even the most talented of writers find this a daunting task. The time allocated to this section includes time for thinking and planning, so use it wisely.


To produce an effective piece of writing in the time provided you must be clear about:





•  What you are going to write – you must show an awareness of the specified subject and form.



•  Why you are writing – you must show an understanding of your purpose.



•  Whom you are writing for – you must show an awareness of your audience.





What are you writing?


Effective planning is the foundation for successful written work. Firstly, you must generate ideas relevant to the specified topic. Thinking under pressure can be challenging so you will need to practise your planning techniques. You will also benefit from discussing and debating issues in class and with your peers so that you develop strong personal opinions on a range of issues. In this section, being opinionated is an advantage!


You may wish to record your initial thoughts in table form, as a bulletpoint list or spider diagram. For example:






	Agree

	Disagree






	

Homework consolidates classroom learning.


Homework involves parents in their child’s education.


Homework develops good habits.




	

Students do not do their best work at home.


Few homeworks are completed at home.


Homework increases stress.










Or:





•  Homework lets teachers assess students’ understanding.



•  Homework helps students develop good habits.



•  Homework makes a valuable contribution to student learning.





Or something like the spider diagram below.
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Do not worry about writing neatly in your plan and at this stage there is no need to record ideas in full sentences – bullet points will do the job!
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Activity


Work experience is a waste of time


Generate your own ideas on this new topic using one of the planning methods suggested on this page, or a method of your own that helps you organise your ideas.
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Beginnings and endings



A successful introduction will:





•  show understanding of audience, purpose and form



•  be brief and concise



•  be confident



•  engage the audience.





Here are some of the different techniques you could use to achieve a strong introduction:





•  Humour, e.g. ‘Whoever invented homework clearly had no social life!’



•  Making your view clear immediately, e.g. ‘If you ask me, homework is child cruelty!’



•  A shocking statistic, e.g. ‘A whopping 89 per cent of 16-year-olds own more than one mobile device…’



•  Emotive language, e.g. ‘One must have sympathy for young people who are forced to endure six torturous hours in school and then waste their precious time slaving over a mountain of meaningless homework.’



•  A list, e.g. ‘Algebra, poetry, the periodic table, the causes of WWI… this is what your average GCSE student has to confront after six hours of school!’



•  A direct appeal to the audience, e.g. ‘I urge you to reclaim your social life and reconnect with your friends.’



•  An emphatic or provocative statement, e.g. ‘Homework sucks!’



•  A question, e.g. ‘Is homework really necessary?’



•  An anecdote, e.g. ‘Yesterday I left school with a heavy heart, and an equally heavy schoolbag. My “kind” teachers had gifted me a huge volume of homework and I’m not afraid to admit that when I got home, I cracked! Homework had reduced me to a snivelling mess!’
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Activity


Identify the strengths and weaknesses of these three introductions.
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My name is Mark and today I will be talking about social media. Some people think social media is evil and others think it is the greatest thing ever invented. I will be telling you what I think…
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‘Social media does more harm than good’? What a ludicrous statement and clearly an opinion held by one who has yet to discover the wonders of Facebook, the joys of Snapchat and the thrills of Twitter. My friends, we all know social media is a force for good!
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Allow me to begin with a confession… I loathe Facebook, I detest Snapchat and I twitch at the very thought of Tweeting! For me social media is dangerous, unnecessary and desired only by those who are in fact unsociable.
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Write three different introductions to the task:


Write a speech that you will deliver to your classmates, persuading them to spend less time on social media.


Share your strongest introduction with your class and vote for the best overall introduction.
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Conclusions



Conclusions should also be planned, so they leave a lasting impression on your audience. Without effective planning you run the risk of relying on a predictable or flat ending, so you should be working to engage your reader right to the very last punctuation mark!


Ways to conclude include:





•  Posing a question to encourage your reader to reflect on the issue, e.g. ‘It has been said that this is the first generation of kids who will die before their parents. Surely we cannot allow this to happen?’



•  Ending with a call to action to try to motivate your audience, e.g. ‘Let’s all do something about this – before it really is too late!’



•  Ending with an emphatic statement to conclude confidently and assertively, e.g. ‘The time has come to put this debate to rest once and for all; mobile phones have no place in classrooms!’



•  Appealing to the heart and mind of your audience, e.g. ‘Today, the future is in our hands and together we can create a better tomorrow.’





Look out for interesting and inspiring openings and conclusions. Good places to find them are: the school library, newspaper and magazine articles, biographies and autobiographies.
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Why are you writing?


Every piece of writing has a purpose, in other words a reason why it was written. This is also referred to as the writer’s intention.


A piece of writing may have more than one purpose. The writer’s intention may be to:





•  persuade



•  stimulate



•  inform



•  advertise or sell



•  entertain



•  explain



•  motivate



•  argue a point of view



•  express feelings



•  provoke emotions



•  challenge or confront



•  warn



•  inspire



•  deliberately shock.





Developing ideas to achieve purpose


Once you have planned successfully you will know what points you wish to make, but to achieve your purpose you must be able to develop and expand upon each of your chosen points.
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Activity


Look back at the initial ideas that you generated on page 2 to complete the following task:
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Below one student has commenced their planning by generating points that could be made when responding to the task on the previous page.
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Alone, these points would not be enough to begin writing.


Before you begin writing you must:





1  be certain you can successfully expand upon each point



2  identify the strongest points that will enhance your response by engaging your reader and even convincing them to agree with you



3  identify the order in which you will make your points.





Once you have a range of ideas, you are ready to expand your thinking by developing each point in sufficient detail. You cannot convincingly make an audience engage with your ideas in one sentence, so you must successfully develop each point in sufficient detail.


The planning statements in the diagram above can function as topic sentences. These are sentences, often placed at the beginning of a paragraph, that indicate what main idea will be addressed in that paragraph. Topic sentences inform your reader of your thoughts, that is, what you think about the issue. To achieve your purpose, you will need to explain further in order to let the reader know why you hold a particular view.
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Once you are satisfied that your initial planning ideas can be developed, you should decide which points are most important and rank them in order, starting with the strongest. Remember you have only 30 minutes to write your answer, so you may need to abandon some of your initial ideas. Aim to have five or six points that you will use in the essay.


You can see on the previous page how one initial idea can be expanded and developed. In the example below, the opening topic sentence outlines how this paragraph will discuss the fact that many students are disappointed by work experience. It informs the reader of the writer’s viewpoint. In the remainder of the paragraph the writer argues a point of view by explaining why they believe that work experience is a waste of time for many. They also share persuasive anecdotal evidence with the reader to support this point of view:
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Activity


Look back at your initial planning on the topic of work experience. Take each of your ideas and plan how you would develop it to successfully achieve your purpose. Then write two detailed paragraphs in which you argue your point of view.
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Whom are you writing for?


As well as identifying clear reasons why you are writing, you need to consider the intended audience for whom you are writing.


For example, your intended audience might be:





•  newspaper readers



•  your classmates



•  a specific audience, e.g. parents of teenagers



•  a particular age group, e.g. adults or young children



•  people with a specific interest, e.g. in sport.





Purpose and audience are closely linked. You must keep both in mind when you plan what you will write and how you are going to write it.


Your audience will influence your language choices but you should be aware that in an exam situation you should always use formal language and adopt an appropriate tone.
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Activity


Read through the texts below, which are all about exam pressure. Working in pairs or small groups, identify:





•  the target audience for each text



•  the purpose of each text



•  how the writer of each text has used language to achieve their purpose.





Then, compile a list of techniques that writers use to connect with their audience.




[image: ]


Text A


Are exams causing you stress?




[image: ]




If so, remember you are not alone. Many young people find examinations a source of stress and anxiety. Stress affects individuals differently and can impact on many aspects of our lives. Did you know that your appetite can be affected by your emotions? Did you know that stress limits your ability to concentrate? While stress can be, well, stressful, a little dose of it now and then is actually good for us! Whatever your stress levels, the important thing is to acknowledge your feelings and learn how to manage your stress. There are lots of organisations that want to help you cope with stress…
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Text B


Dear parent,


As your son or daughter prepares to sit important GCSE examinations, we want to support you in encouraging your child to develop good habits to prevent any stress that might be caused by the experience of sitting examinations. Our young people deserve to succeed and we have a shared responsibility to support them during the coming months. As experts in education we understand the various stress triggers, how stress affects our young people and, more importantly, strategies to help them manage their stress.
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Text C


It is estimated that 3 million teenagers will be sitting exams this summer, but recent research reveals concerning statistics about soaring levels of examination stress. A survey conducted by children’s charity T.E.E.N. revealed that an alarming 93 per cent of 16-year-olds admitted to experiencing high levels of anxiety related to school exams. What is more concerning is that 54 per cent of those surveyed felt they had not received any support or advice on how to deal with their stress.


To discover more, click on the link below and view our short video on ways to conquer examination stress: www.teentrust.co.uk/conquer.stress
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Establishing a positive rapport



There are various ways to connect with your audience and you should use a variety of approaches throughout your writing.





•  Address your reader directly – the personal pronoun ‘you’ can be effective in making your reader feel that your text is relevant to them.



•  Use inclusive language – words such as ‘we’, ‘us’ and ‘our’ give your reader the impression they are involved.



•  Use imperatives – imperatives make your writing seem confident and assertive, e.g. ‘Think about the improvements that could be made if…’



•  Ask questions to engage your reader, e.g. ‘When did you last exercise?’



•  Use emotive language to appeal to the heart and mind of your reader, e.g. ‘Unless you use social media sensibly, you are at real risk of encountering some cruel comments from cowards who set out to shatter your self-confidence.’





Adding authority


To make your reader believe in what you say, you must make your writing convincing. Apart from expressing your ideas confidently, introducing other sources will add weight to your writing. Ways you could do this include:





•  Using statistics to give the impression you are informed about the topic and to endorse your claims, e.g. ‘A whopping 78 per cent of teenagers have a part-time job.’ If you feel a statistic will enhance your writing, remember to make it sound credible.



•  Disguising your opinion as fact, e.g. ‘Social media is poisoning the minds of our youth!’ If you promote your opinions strongly, it can make it difficult to disagree with them. Readers will be swayed by confident assertions, but don’t overdo it!



•  Referring to an expert – readers will accept the word of an ‘expert’, especially when it supports what you are saying, e.g. ‘My concern about the use of technology in the classroom is shared by Professor Kelly from Queen’s University, Belfast who is on record as saying, “overuse of technology can contribute to low concentration levels in learners.”’
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Activity


The following extract has been taken from a response in which the student is arguing that registering for organ donorship should be compulsory. Read through it in pairs and discuss the prompt questions, which encourage you to think about how the student has achieved their purpose and established a rapport with their audience.
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Activity


Select one of the tasks below. Write two paragraphs in which you promote your point of view and use a range of techniques to engage and convince your reader.


‘To succeed, you must read.’ Write a speech persuading your classmates of the benefits of reading.


Write a blog in which you present your views on the following statement, ‘Tattoos and piercings do not belong in the workplace.’


Swap with a partner and evaluate each other’s writing by identifying strengths and areas for improvement.
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Once you have planned your response and have a clear idea about the points you are making in your writing, you must turn your attention to the form that your writing will take.
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Getting the form right



Your writing for purpose and audience task is likely to ask you to write in one of the following forms:





•  A speech



•  A letter



•  A magazine or newspaper article



•  A blog.





You should demonstrate your understanding of form early on in your response. The identified form might also influence how you conclude, for example a speech will conclude very differently from a letter.
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Activity


Study the extracts below and identify the form of each from the list above:




[image: ]


What is with teachers who think they exist just to dish out homework? What really makes my blood boil is that tomorrow the teachers will briefly scan the page, mark a small tick and move on to the next student. All they will know is they succeeded in making me a captive in my own bedroom, robbed me of the privilege of watching my favourite programmes and denied me any meaningful conversation with family and friends!
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Good morning classmates, without wanting to offend anyone, can I just say how exhausted you all look this morning? I’m guessing that like me, most of you were up late last night slaving over horrific homework. Am I right?


[image: ]







[image: ]


Dear Principal Jones, on behalf of the student body I wish to outline our strong objection to the current homework policy within our school. As you are aware, it is common practice for students to have an additional three hours of home study to complete every night…
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Down with homework! Homework has often been regarded as a necessary evil, something to ensure a student has sufficiently understood their classroom learning, but increasingly many schools are reviewing their homework policies and asking, does homework really improve standards?
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Whatever form is stated, you should concentrate on the content and tone of your writing rather than trying to capture the appearance of a specific form. For example, if writing an article you may wish to include a headline or subheadings, but there is no need to write in columns or to include images and captions. If writing a letter, you do not need to include addresses.
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Activity


For each of the introductory paragraphs above, compose a suitable concluding paragraph that demonstrates your appreciation of the form. For a reminder of the different types of conclusions you might use, see page 4.
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Using appropriate techniques


On page 8 you learned about techniques that could be used to connect with your audience and add authority to your writing. Regardless of the topic and the form, you should strive to produce writing that is interesting and lively, which is not always as easy as it seems. As the extract below demonstrates, writing that is overly reliant on statistical or factual information can become dull for the reader.
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About 106,000 people in the UK die each year due to smoking. Smoking-related deaths are mainly due to cancers, COPD (chronic obstructive pulmonary disease) and heart disease.


Cigarette smoke contains over 4,000 chemicals, including over fifty known carcinogens (causes of cancer).


About 30,000 people in the UK die from lung cancer each year. More than 80 per cent of these deaths are directly related to smoking.
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(www.nhs.uk/smokefree/why-quit/smoking-health-problems)
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Activity


Use the information above to write a paragraph that warns the audience of the dangers associated with smoking. You should convey the information in a more engaging style.
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Emotive language


While the information about smoking stated above is concerning, it is not expressed in a way that engages us or invites us to read on. To avoid boring your reader, you should ensure you use a variety of language techniques that will add interest and hold the attention of your reader. Your choice of words can trigger an emotional response in your audience. As the short extract that follows shows, particular adjectives and adverbs can influence how your audience feel.
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We all love a gloriously hot summer’s day, the sort of day that brings a heat so intense and so stifling that it demands you do nothing else but get outdoors and soak it up. The sort of day that brings the idiots out in droves. You know who I’m referring to, those sun-seekers who carelessly lounge on the sun bed, inviting the punishing sun to roast their fair, freckled skin, totally oblivious to the risks they are taking.
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Persuasive language



Advertisers are experts at selecting and manipulating words in order to persuade their target audiences. You too can use these techniques in your written work.


Emotive language, like that in the example above, is often used in adverts, but other types of vocabulary are also employed:





•  Flattering adjectives – to increase reader engagement, e.g. ‘As an intelligent individual, you will know that…’



•  Imperatives – special words that guide or instruct the audience, e.g. ‘Look at this!’



•  Descriptive details – to entice the audience to buy the product/support the cause, e.g. ‘This chance-of-a-lifetime experience…’



•  The personal pronoun ‘you’ – for direct appeal, e.g. ‘You won’t be able to take your eyes off…’



•  Verbs in the present tense – to convey immediacy or excitement, e.g. ‘It’s thrilling to be telling you about…’



•  Informal language – to communicate friendliness, e.g. ‘Hey, what are you waiting for?’ or ‘So, don’t hang about…’



•  Modal verbs – to make suggestions and offer advice, e.g. ‘Giving up smoking would be a good idea as this habit will affect your health.’



•  Puns and other forms of wordplay – often for humorous effect.



•  Figures of speech – such as similes, hyperbole/exaggeration and alliteration.
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Activity


Practise using persuasive techniques by selecting a television advert that you think is very persuasive (charity adverts are usually a popular choice here!).


Imagine you are a scriptwriter. Compose a new voiceover for the advert. Your words, phrases and techniques should leave an impression upon your audience and add meaning to the visuals on screen.


Read your script to the class over your chosen advert with the volume muted. Vote for the most persuasive voiceover and be able to explain why it is a worthy winner.
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Fact and opinion


Supporting your arguments with information, evidence and/or opinion, reinforces your viewpoint and is highly persuasive to the audience.


If you follow this with further explanation and/or use rhetorical devices to emphasise your key points, then you will be well on your way to creating effective persuasive writing. For example:





•  ‘Eighty per cent of people who smoke twenty cigarettes a day for twenty years will have a smoking-related disease. Fact! Half of them will die of cancer. Fact! Want to hear more? Probably not, if you’re a smoker – but I make no apology for what I am about to say next.’



•  ‘Couch potatoes, hoodies, druggies, layabouts, vandals, hoodlums – just some of the labels teenagers today have been branded with. Is this fair, I ask you?’





Expressing opinions that appear to be facts is an effective way to provoke a reaction from an audience and can be most persuasive:





•  ‘The truth is that most football fans are thugs!’



•  ‘Everybody knows that women are better drivers than men.’





Facts and opinions integrated into and combined with a variety of sentence constructions can have powerfully persuasive results:





•  ‘Smoking kills. It’s as simple as that!’



•  ‘No less shocking is the fact that…’
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Activity


Write a 250-word article for your school magazine entitled ‘You are what you eat’, which gives advice and warns about the dangers of consuming too much sugar and junk food.


Read the ‘facts and figures’ and opinions below, and consider how you might integrate these into your article.
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Many students like devising acronyms to help them remember key techniques to make their writing interesting and to help them engage with their audience. A common acrostic is:
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I  

	Imperatives






	
N  

	Name an expert






	
A  

	Alliteration






	
F  

	Facts






	
O  

	Opinions






	
R  

	Rhetorical devices






	
E  

	Emotive language






	
S  

	Statistics






	
T  

	Triples/lists of three
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While these can be useful, there are many more techniques than those listed here and you should aim to employ a wide variety.



Counter-arguing



When you are writing to promote your opinion, you should always be mindful that there will be others who hold an opposing point of view. It is sometimes necessary to acknowledge this fact and engage with your opponent’s view. To signal this, you could state:





•  ‘My opponents will claim…’



•  ‘I know there are those individuals who will have you believe that…’



•  ‘Some of you may challenge my views here, even going so far as to state…’



•  ‘There will be many who will criticise my stance and instead they believe…’





While it is good to show an awareness of your opposition’s view, there is no need to go into it in any great detail. Instead you should work on your ability to counter-argue. This means that you reject their claims and expose the weaknesses in their argument. You can show your skill at doing this by using phrases such as:





•  ‘…but this argument is weak as…’



•  ‘These people are misinformed as…’



•  ‘I totally reject these claims as…’



•  ‘There may be some validity to these claims but what they fail to consider is…’





Read the example below and see how one student, writing on the topic ‘Reality television is cruel television’, has demonstrated an awareness of their opposition and composed a suitable counter-argument:
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Now, I know there are people out there who will claim that those who appear on reality television shows, such as The X Factor and Big Brother, know exactly what they are letting themselves in for. My opponents will argue that by appearing on these shows, the contestants are inviting public humiliation, but this is a weak argument! The truth is that many of these contestants find themselves figures of ridicule because of one person – the cruel, ratings-hungry editor who does not care what happens to the contestants once their five minutes of fame has ended.
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Activity


Practise your counter-arguing skills by completing each of the statements below:





1  ‘My critics will have you believe that abolishing homework will make school students more motivated during school hours…’



2  ‘There will be people here today who think footballers deserve these extortionate salaries, but…’



3  ‘My opponents will claim that boxing is not a safe sport and should be banned…’
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Activity


Read the letter below, which states the case for lengthening the school day. Write a response in which you promote your views.


Use language to connect ideas, to add authority, and to engage and connect with your reader.



OEBPS/OEBPS/images/rules.jpg





OEBPS/OEBPS/images/cover.jpg





OEBPS/OEBPS/images/13-1.gif
Facts and figures
The average child consumes thirty
teaspoons of sugar a day.
The average can of juice has ten teaspoons of sugar.

In the past decade sugar consumption increased by
23 per cent.
Eating a large hamburger meal with a cola takes about
six minutes to eat, but you'll have to walk for over six
hours at a brisk pace to burn off all the calories.
Eighty-five per cent of 16-year-olds admit they would be
unable to cook themselves a meal.

An unhealthy diet that contains high quantities
of sugar, salt and processed food, increases
your risk of diabetes, heart disease
and stroke.

Opinions
It costs more to eat healthily;
junk food is much cheaper and more convenient>
Food labels are too confusing to read.

It's my body so | should be free to
eat what | enjoy!





OEBPS/OEBPS/images/8-2.gif
[2] What s the
impact of using
we’ throughout
the response?

[3] What effect
does the exclamation
mark have here?

[6] What words
have been
deliberately
employed here
to influence the
reader’s thoughts
on the issue?

[9] What words

have been —
deliberately chosen
here and why?

[10] How might a
reader thinkor  ——
fool at this point?

[12] What words
areintendedto —|
motivate the

reader here?

[13] What phrase
s repeated here —
and why?

— quite understand why wel2] are continuing to waste our

— right to life.l6]

In recent times, there has been a lot of debate about
compulsory organ donation. To be honestltl 1 cant «——|

time debating this issue; of course we should all sign up
to the organ donor register![3] Think about itld] what <—
sort of civilised society allows its people to suffer and
even die simply becouse the vast majerity ore foo

selfish and too lazy to do the right thing?I5] Let’s not <—

ovsié the colé hord fruth here: by failing fo sign up to
the organ donor register we are depriving people of the

The gift of life is the greatest gift of all and T know that
no one here will dispute that factll] Research shows<—-
that there is widespread support for organ donation;
EiE you know thet an impressive 90 per cenfls] of people N
believe being an organ donor is the right thing, to do but

3 regretfullyisl enly 30 per cent of us hove ectually signed
up. Therefore, we neec compuisory orgon donafion so
that at birth our name is added to the register and it
is ne longer one of things thet we never actually get
around to doing. Intentions alone are no good; action

> is needed and needed now!l10] We don’t need to ‘force’
people to sign the register — instead we need to follow
the example of progressive countries such as Wales,
where we ore autematically signec vp ond if wek prefer

[1]What effect
does this
conversational
phrase have upon
the reader?

[4] What effect
does this imperative
statement have
upon the reader?

5] How does the
writer want their
reader to think
and/or feel here
by asking this
question?

[7] How i the
writer attempting
to engage and
influence their
reader here?

[8] Whatimpact
does the statistic
have here?

nef fo be on organ onor then we simplyl11] request thete— [11] What does

our name is removed from the list.
Itis no secret that our NHS is struggling to cope. We
» hove an epporfuailyli?] fo eose some of thet pressure
oné inlrocuce compuisory registrofion for orgen
donation. Overnight we can reduce waiting lists, we can
free up beds, we can alleviate the pressure on our health
. workers and we can save lives![13] Be a hero,[14] don’t
delay, sign the petition to $uppor1‘compul$ory organ

“simply’ imply?

[14] How does
the writer try to
persuade the
reader here?

[15] Why might the
writer have wanted

Eonation, because lives reelly co depend on you.l15]  A—— to andan tha word

ou'?





OEBPS/OEBPS/images/8-1.gif





OEBPS/OEBPS/images/14-2.jpg





OEBPS/OEBPS/images/7-1.gif





OEBPS/OEBPS/images/5-2.gif
Too many students

are disappointed by
their placements.

Some students cannot get
a placement which ofters real
insight into their planned career.
For example, my friend wants to
be a surgeon but understandably
a hospital can't just allow her
into an operating theatre,






OEBPS/OEBPS/images/6-1.gif
[1] Topic sentence
makes cloar that
this paragraph wil

explore how students — |

are let down by work
experience.

(3] Use of alliteration
to inject liveliness.

(6] Developed
explanation that
convincingly argues
a point of view using
language to engage
the reader.

[7] Use of anecdote
to make the
argument more
convincing.

[9] Adjective ‘utter’
to emphasise

the extent of her
disappointment.

—> student shrink and boredom sets in.[6] What's worse

Itis no secret that a significant number of students
are tefally lef éown by their work experience
placement and return to school feeling dejected and
i Semeotivated 1] I firmly believel?] the foult lies with
Fhe host organisations, o5 foe many willingly sccept
Fhese studenty but foil fo invest in any prier

[2] Confident
expression,
beginning an
explanation that
[ concentrates on
the responsibility of
hosts who accept

. . B ) students for work
—> planningl3] fo ensure the experience is an enrichingld] \ experience.
one that benefits both student and organisation. ] Imprassiva
Instead, they ignoranﬂy assume one Placemenf student | vocabulary.
is as useless as the next; good for nothing other than [5] List of three

making tee, answering phones and filing.(s| As eagh = Smphasisasthe

hour passes, the enthusiasm and ambitions of the

is that those high-flying students, with the greatest
ambitions, ere offen denied entry infe their chosen
workplace. for o3 long o5 I con remember my friend
Jeany bos longeé fo be o surgeon; while the rest of
us were singing into our hairbrushes she was trawling
= threugh mecicel encyciopoedias. (i Yeultl con imagine
> her utterl8] disappointment when she was tasked with
filing reports in medical records as the theatre was
strictly out of bouads. Whet o woste of foleatilll =

variety of boring
tasks that are
demanded of
work experience
students.

8] You' used as
a direct address
to the reader
to establish a
connection.
[10] Strong
emphatic
statement to close
| the paragraph
with valid use of
exclamation mark





OEBPS/OEBPS/images/4-2.gif
‘Work experience is a waste of time.’[1] <11l Topic.

[2] Forr.——> Write a speech[2] for young people,[3] in which you outline your «<———[3] Audience
views[4] on the benefits of work experience.

[4] Purpose - in
this instance

you are arguing
a point of view.





OEBPS/OEBPS/images/5-1.gif
Disagree

« It helps young people acquire a real
understanding of the workplace

« It helps young people make more
informed career choices

« Employers nowadays look for more
than qualifications

Work experience
is a waste of time

Agree

« Too many students are
disappointed by their placement,

« It can be impossible to get
placements for certain careers

« Students see it as nothing more
than a week out of school





OEBPS/OEBPS/images/4-1.jpg





OEBPS/OEBPS/images/11-1.gif
"' Patient





OEBPS/OEBPS/images/3-1.gif





OEBPS/OEBPS/images/11-2.jpg





OEBPS/OEBPS/images/2-1.gif





OEBPS/OEBPS/images/tp.gif
CCEA_ N
GCSE
ENGLISH

LANGUAGE

THIRD EDITION

HODDER
3 oxname &) HODDER
AN HACHETTE UK COMPANY





OEBPS/OEBPS/images/xi-1.gif
Assessment Component Component Component Component Component Overall
Objective ‘weighting: ‘weighting: ‘weightin ‘weighting: ‘weighting: ‘weighting
External Controlled Controlled Controlled External

assessment | Assessment | Assessment | Assessment | assessment
Unit 2 Unit3Task 1 | Unit3Task2 | Unit4
AO1 - 20% _ - - 20%
AO2 - - 0% _ - 10%
AO3 125% _ - 0% 125% 36%
AO4 17.5% _ - - 17.5% 36%
Tortal 30% 20% 10% 10% 30% 100%

weighting






OEBPS/OEBPS/images/ix-1.gif
Unit 1 | External examination: Section A: Writing for Every summer from
1 hour 45 minutes, purpose and audience 2018 and every
worth 30 per cent of Section B: Reading to January from 2019
your final GCSE grade access non-fiction and
media texts
Unit2 | Controlled Speaking and listening Every summer from
Assessment: worth 20 | Task 1: Individual 2018 and every
per cent of your final presentation and January from 2019
GCSE grade interaction
Task 2: Discussion
Task 3: Role play
Unit3 | Controlled Studying spoken and Every summer from
Assessment: worth 20 | written language 2019 and every
per cent of your final Task 1: The study of January from 2020
GCSE grade spoken language
Task 2: The study of
written language
Unit4 | External examination: Section A: Personal or Every summer from
1 hour 45 minutes, Creative Writing 2019 and every
worth 30 per cent of Section B: Reading literary | January from 2020
your final GCSE grade and non-fiction texts






