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Introduction



English for Common Entrance One Answers is intended for use both by teachers and parents and suggests answers to the exercises in English for Common Entrance One where appropriate.


How to use the answers


For some of the exercises, pupils will come up with a wide range of ideas and none of us can prescribe or predict what these will be. All an assisting adult needs to do is to encourage. Where I think it’s appropriate and / or likely to be helpful, I have made suggestions, but these can only be examples of the sort of thing pupils might think of.


Each chapter of the pupil’s book begins with three texts for comprehension: one fiction, one non-fiction and a poem. These are themed so that the subject matter shares some common ground across the three items.


Ideally a pupil should read through the text he or she is working on several times and have the opportunity to discuss it with a teacher before attempting the questions. It can help for a teacher to read the text aloud to the pupil first. Or, if he or she can read well enough, the pupil could read it aloud to the adult and / or the rest of the class. Then a second reading might be a silent one – although poetry, with its close relationship to music, is almost always better heard than read silently.


I have always found that, with a comprehension exercise, it makes sense to work through the questions orally with the pupil first and then set him or her the task of answering them independently in writing. Traditionally, comprehension answers are expressed in complete sentences which repeat part of the question because it reminds pupils of the essential features of a grammatically correct sentence. Some of the answers in this book have been slightly abbreviated.


I don’t think we can remind ourselves too often that English is not Maths, or even Latin. Of course, there are some questions or items in exercises which have one irrefutable answer. But there are many more which do not – particularly when the question or ‘answer’ is a response to poetry.


Poets deliberately choose words or phrases for their ambiguity. They want the reader / listener to respond to the word in several different ways at different levels. In the poem ‘The Zebras’ by Roy Campbell on page 146 of the pupil’s book the word ‘breathe’, for instance, has connotations of life, moisture, quiet and imperceptible movement – and alert readers will spot and want to comment on more. That’s the joy of poetry – but it also means there are few cut-and-dried answers.


Even in prose writing, often there are different words which mean something similar and many ways of expressing the same idea. That’s fine. We want pupils to be original thinkers. So let’s encourage them to think as broadly as possible in their answers and not be too absolute about right and wrong responses. We don’t want to limit them.


It means, though, that quite often my suggested answers need to be mentally prefaced with phrases such as ‘words to the effect of …’ or ‘something along the lines of …’. There will usually be other, equally appropriate, and perhaps better, ways of putting it.


And frequently pupils will think of something which I (or you) have not. It happens in the classroom all the time and should be encouraged. My answers are not necessarily definitive. Teachers, and others working with children, have to exercise a bit of humility sometimes. We don’t know it all. Far from it.


Writing guidelines


Pupils need to be prepared to write in many different forms. Some of the writing activities are therefore supported by writing guidelines (worksheets), located at the end of the answers. The writing guidelines start on page 49.


A note on spelling


Each chapter of the pupil’s book has a spelling section because, of course, we all want the pupils in our charge to develop into accurate spellers. Remember, though, that it isn’t a particularly useful skill to be able to spell a word aloud letter by letter. For many pupils, in fact, that’s quite difficult to do because you have to visualise the word first which is a pretty sophisticated requirement. It is far more important (and generally easier) to learn to write down the words correctly spelt. So, when I teach spelling I always get the pupils to write rather than recite.


About reading


Teachers of English will have read many of the books I recommend in the ‘Extra Reading’ sections; so will many parents. But I hope I have made some more suggestions which will be new to some adults as well as to children.


If you want to encourage a child to read there is no substitute for reading the same books and enthusiastically discussing that reading with the child. A child who sees respected adults absorbed in reading gets the message that reading is a grown-up, worthwhile activity and something to emulate. The worst thing an adult can tell a child in this context is that he or she is ‘too busy to read’. That tells the child that reading is childish. So then, naturally, they see it as part of growing up to read less – or not at all.


But if you read books in parallel with ‘your’ pupil, whether you’re a parent or a teacher, it becomes a shared experience, and very special and memorable. This could be yet another way in which parents at home can use English for Common Entrance One to develop children’s command of English. It’s a very ‘bookish’ book as I tell readers in my introduction. I make no apology for that.
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1 The circus



Exercise 1.1





1  The circus opens with a parade of about ten pairs of men and women on horseback. The woman are glitteringly dressed and regal. The men look relaxed and comfortable. Directed by the ringmaster the performers then dance on horseback and stage acrobatic activities on and between their horses. It is all very flamboyant, with the women’s dresses making them look like parasols and the men standing up straight and tall.








2  (a)   good, exciting, traditional, theatrical


    (b)   shout, bellow, yell


    (c)   prance, leap, rear up


    (d)   astride


    (e)   tickled, touched, struck


    (f)   foolish, stupid, silly, taken in








3  The southern United States accent is in the diction: e.g. ‘I never see anything so lovely’, ‘I couldn’t noway understand’ and ‘everybody just a-howling’. Also the use of dialect words like ‘lit’ and ‘bully’ indicate the southern states. (Note these words have a different meaning in Standard English and the difference is worth pointing out to pupils.) The use of superlative forms such as ‘splendidest’, which in Standard English would be ‘most splendid’, is also common in this part of the US. In addition, the quaint (to English ears) use of the a- prefix: e.g. ‘a-reeling’, ‘a-sailing’.



4  Huck was impressed by the circus, riveted by the glittery show business clothes and glamorous (to him) women. He was mesmerised by the movement, sound and slickness of the acts.



5  He feels silly for being fooled (‘took in so’) by the ‘drunk man’. He is also sorry for the ringmaster (‘I wouldn’t a been in that ringmaster’s place, not for a thousand dollars’).



6  Huck’s character seems to be open (he tells us his inner feelings); imaginative (he is swept along by the theatricality of circus); naïve (he is taken in by a drunk man); inexperienced and young (he is seeing the circus with fresh eyes, presumably for the first time).








7  (a)   Huck’s language races along, with one idea after another. It is the language of speech rather than as usually written.


    (b)   (Twain was writing in a completely new way which was very different from earlier nineteenth-century novels such as those by Dickens.) This style gives a sense of an excited child spilling it all out. In fact, it’s very carefully crafted to give this impression.





Exercise 1.2





1  Born Free, Animal Defenders International and the RSPCA have been involved in securing Anne’s release.



2  Bobby and Moira Roberts owned Anne during her circus career.



3  Anne is now going to live in an elephant house at Longleat Safari Park.








4  (a)   redecorated, repaired, done up


    (b)   ongoing, permanent








5  He worked in Bobby Roberts Super Circus in the 1980s and has alleged that the elephants, including Anne, were ill-treated.



6  Mr and Mrs Roberts apparently allowed Anne and other elephants to be abused. The most recent evidence of this is a video showing her being struck with a pitchfork. Mr Sheret claims that Mr Roberts was openly uninterested in the welfare of the elephants in the 1980s, but it could be that there is another side to this story.



7  Susie Boniface clearly disapproves of the way in which Anne has been treated. She uses the emotive words ‘abused’ and ‘misery’ in her opening sentence. She also stresses the suffering of the animal by reminding the reader of Anne’s ‘constant pain from chronic arthritis’ and the beast’s having been struck by a pitchfork. It is, moreover, evident from this article that the newspaper, and therefore presumably this journalist, has led a ‘six-year campaign’ to get Anne’s ‘release’ from the circus. ‘Release’ is another loaded word because implicitly it compares the circus to a prison.





Exercise 1.3





1  The lions stride in with bottoms swaying. They have big paws – a large version of a domestic cat’s feet. They sit on little stools, looking sad with dead eyes, and roar when the keeper / tamer / handler signals.



2  It is a simile which compares the lions perched unnaturally on their stools to the sort of nineteenth-century office workers (like Bob Cratchit in A Christmas Carol) described by Dickens. They had to stand writing at high desks for many hours and were probably very bored and miserable in an age long before typewriters and computers. The comparison is apt because it emphasises dullness and misery.








3  (a)   The sunshine on the bars of the cage makes shadow stripes on lions, like zebras. But unlike zebras which are free, these lions are in captivity. Zebra stripes symbolise imprisonment. Also, zebras are usually the lion’s prey and therefore victims when the lions roam free. But because these lions are in captivity they have become victims instead.
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