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Introduction



English for Common Entrance Two Answers is intended for use both by teachers and parents and suggests answers to the exercises in English for Common Entrance Two where appropriate.


How to use the answers


For some of the exercises, pupils will come up with a wide range of ideas and none of us can prescribe or predict what these will be. All an assisting adult needs to do is to encourage. Where I think it’s appropriate and/or likely to be helpful, I have made suggestions, but these can be only examples of the sort of thing pupils might think of.


Ideally a pupil should read through the text he or she is working on several times and have the opportunity to discuss it with a teacher before attempting the questions. It can help for a teacher to read the text aloud to the pupil first. Or, if he or she can read well enough, the pupil could read it aloud to the adult and/or the rest of the class. Then a second reading might be a silent one – although poetry with its close relationship to music is almost always better heard than read silently.


I have always found that, with a comprehension exercise, it makes sense to work through the questions orally with the pupil first and then set him/her the task of answering them independently in writing. Traditionally, comprehension answers are expressed in complete sentences that repeat part of the question because it reminds pupils of the essential features of a grammatically correct sentence. Some of the answers in this book have been slightly abbreviated.


I don’t think we can remind ourselves too often that English is not maths, or even Latin. Of course, there are some questions or items in exercises which have one irrefutable answer. But there are many more which do not – particularly when the question or ‘answer’ is a response to poetry.


Poets deliberately choose words or phrases for their ambiguity. They want the reader/listener to respond to the word in several different ways at different levels. In the poem ‘November’ by Ted Hughes (page 29) the words ‘silvering’, ‘welding’ and ‘hammered’, for example, all evoke scenes of a landscape which has been beaten into shape or moulded as if by industrial processes. Alert readers will spot and want to comment on this more. That’s the joy of poetry – but it also means there are few cut and dried answers.


Even in prose writing, often there are different words that mean something similar and many ways of expressing the same idea. That’s fine. We want children to be original thinkers. So let’s encourage them to think as broadly as possible in their answers and not be too absolute about right and wrong responses. We don’t want to limit them.


It means, though, that quite often my suggested answers need to be mentally prefaced with phrases such as ‘words to the effect of…’ or ‘something along the lines of…’ There will usually be other, equally appropriate, and perhaps better, ways of putting it.


And frequently pupils will think of something which I (or you) have not. It happens in the classroom all the time and should be encouraged. My answers are not necessarily definitive. Teachers, and others working with children, have to exercise a bit of humility sometimes. We don’t know it all. Far from it.


Writing guidelines


Pupils need to be prepared to write in many different forms. Some of the writing activities are therefore supported by writing guidelines (worksheets), located at the end of the answers. The writing guidelines start on page 50.


A note on spelling


Each chapter of the pupil’s book has a spelling section because, of course, we all want the children in our charge to develop into accurate spellers. Remember, though, that it isn’t a particularly useful skill to be able to spell a word aloud letter by letter. For many pupils, in fact, that’s quite difficult to do because you have to visualise the word first which is a pretty sophisticated requirement. It is far more important (and generally easier) to learn to write down the words correctly spelt. So, when I teach spelling I always get the pupils to write rather than recite.


About reading


Teachers of English will have read many of the books I recommend in the ‘Extra reading’ sections. So will many parents, but I hope, in Book Two, I have made some more suggestions which will be new to some adults as well as to children.


If you want to encourage a child to read there is no substitute for reading the same books and enthusiastically discussing that reading with the child. A child who sees respected adults absorbed in reading gets the message that reading is a grown-up, worthwhile activity and something to emulate. The worst thing an adult can tell a child in this context is that he or she is ‘too busy to read’. That tells the child that reading is childish. So then, naturally, they see it as part of growing up to read less – or not at all.


But if you read books in parallel with ‘your’ pupil, whether you’re a parent or a teacher, it becomes a shared experience, and very special and memorable. This could be yet another way in which parents at home can use English for Common Entrance Two to develop children’s command of English.
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1 Mysteries



Exercise 1.1





1  The narrator is Mrs de Winter because Rebecca was a de Winter and she has married the same man.








2  (a)  wrapped, covered, shrouded


    (b)  pale, yellowish complexion, pasty


    (c)  initials, motif of interwoven letters, personal mark








3  Mrs Danvers must be a servant because she has made the bed and arranged the flowers. She is evidently quite senior (not just a maid) since she has discussed the architecture of the house with the narrator.



4  The narrator is nervous and curious. She has gone exploring and opened the door because she wants to know what’s there, but suffers a shock and panics momentarily (‘For one desperate moment I thought that something had happened to my brain’) when she sees Rebecca’s things. She seems jealous of Rebecca and envies her glamorous possessions (‘things I would have loved and almost worshipped had they been mine’). She wants to know more about her predecessor to such an extent that she smells and touches her night-dress in a faintly repellent way. Sometimes though she empathises with Rebecca. (For example, she understands why the other woman had used one hairbrush more than the other.)



5  Rebecca’s apricot night-dress and her scents and powder suggest that she was more confident and more assertively feminine than the ‘sallow and plain’ narrator with her ‘hair hanging lank and straight’. Rebecca’s room is full of expensive possessions. So she was more flamboyant than the narrator who obviously does not have such things because she envies them and the glamour they represent. But Rebecca is ‘in the crypt of the church with all the other dead de Winters’. So she is effectively a ghost in this passage. The narrator is frightened by Rebecca’s presence because she can almost see, smell and hear her. Her legs tremble as she waits in vain for something to happen. Strangely, the dead Rebecca is stronger in this extract than the living narrator.



6  She is disturbed by the fact that the night-dress has not been laundered – ‘it had not been touched’ since Rebecca last wore it. She can see ‘creases in the night-dress’ made by Rebecca’s body and she can smell the remains of her perfume, ‘the scent of white azaleas’. It makes Rebecca seem physically present.






Exercise 1.2






1  The first three stanzas are narrated by some sort of storyteller who questions the ailing knight-at-arms. From the fourth stanza we hear the knight’s own account of what has happened to him. The poem is effectively a long question, followed by a detailed answer.



2  He has been entranced by a mysterious fairy woman – ‘full beautiful’. As a result of being seduced by her, he is now under her curse, or ‘in thrall’, and can never again find peace, happiness or warmth amongst others. He appears aimless (‘loitering’) and a pale shadow of the man he was.



3  He is desolate. His face is drawn and unhappy (‘haggard and so woe-begone’). He cannot settle or come to terms with his loss. So with his shocked white face he just hovers (‘palely loitering’).



4  To echo the forlorn mood of the knight, the birds have stopped singing, the grass around the lake has shrivelled and died. It is winter (‘The squirrel’s granary is full, / And the harvest’s done’) and it is cold on the hill’s side.








5  (a)  afflict, make you ill, upset you


    (b)  horse, mount


    (c)  bondage, slavery


    (d)  wait, pass my days, linger








6  This is open-ended. The possibilities include the following:







    •  ‘horrid’: this word has a changed meaning; it had a much stronger meaning. Originally it was associated with horror. It has the effect of heightening the fear of the open ‘starved’ lips issuing their nightmare-like warning.


    •  ‘sighed full sore’: the alliterative sibilants (‘s’ and ‘f’) make it mysterious.


    •  ‘roots of relish sweet’: there is an implication that she drugged him. The alliterative repeated ‘r’ and the two long vowel sounds in ‘roots’ and ‘sweet’ make it sound like an incantation or spell.





Exercise 1.3





1  They are highly mysterious because they seem to have been made and installed thousands of years ago by ancient people who, obviously, had no modern lifting gear. People puzzle about why there are so many and wonder what their purpose can have been. There is unlikely ever to be a definite answer.








2  (a)  currents, waves, storms


    (b)  system of lifting weights by raising them up with long rods or levers


    (c)  invaded and government taken over








3  The theory is that the long-eared people of Easter Island were the elite who ruled over the short-eared workers. It was the aristocracy who were commemorated in the statues.



4  Thor Heyerdahl knew that no one would believe that the Pacific Ocean could be crossed in the sort of small flimsy craft that the Polynesians would have had. So he built a replica raft and made the journey to show that it could be done



5  Sweet potatoes were their staple food but these vegetables are not indigenous to Easter Island. Scientists do not know how they arrived there from the Americas, the nearest part of which is over 2000 miles away.



6  The statues serve no practical purpose. Like medieval cathedrals in Europe, they would have required an enormous, collaborative labour effort to carve, transport and place in position. On the whole it is only religion which motivates human beings to such extreme endeavours.



7  It is thought that ropes were wrapped round the statue with a long length hanging from each side. The statue itself then functions as a pulley. One group of men hauls on one side. They are counterbalanced by a similar group on the other rope. If they haul alternately it would be possible to ease the statue a very short distance forward.



8  It is difficult to be sure of the age of the DNA which has been examined. Ancient Polynesians would not have left their DNA because their bodies were cremated after death, so the samples may instead be from a later set of Polynesians.





Exercise 1.6





1  Although he was frightened, because he did not understand what was happening, James opened the door firmly but quietly.



2  Did you really shout to frighten off any possible intruder as you entered the house, switched on the lights and noticed that something seemed to be wrong?



3  Sit up, shut up, listen and take plenty of notes!



4  In his novel Bleak House, Charles Dickens creates a character, Mr Krook, who dies through spontaneous combustion, an unexplained phenomenon which has long fascinated human beings.
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