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      A BOOK THAT CAN CHANGE YOUR CHILD’S LIFE


      Did you know?


      • As many as 30 percent of American children are underachieving in math, spelling, reading, and writing because they do not

         learn in the same way that their classmates learn.

      


      • A struggling child’s self-image can be indelibly damaged if timely, first-rate remedial assistance is not provided.


      • Defeated learners unconsciously lower their expectations and aspiration and then perform consistently with these lowered

         standards.

      


      • Informed parents can level the playing field when they fight the system and are far more likely to get help for their children

         from the school than passive parents.

      


      • Marginally performing students are typically neglected and receive little or no learning assistance.


      • Most struggling learners are not immature, developmentally delayed, or intellectually deficient.


      • Deficient organizational, time-management, goal-setting, and study skills are major sources of underachievement.


      • Parents can pinpoint specific language, arts, grammar, and math skills deficits and, in many cases, provide effective assistance

         at home.
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      Introduction
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      At any given time in American classrooms, 7 million children are struggling academically. This translates into approximately

         15 percent of the school population. Yet in most school districts only 3–4 percent of these marginally performing students

         are actually being provided with formal learning assistance.

      


      In the world’s wealthiest and most technologically advanced country, vast numbers of students have abysmal academic skills.

         This sad state of affairs is documented by nationally administered achievement tests that indicate that underachievement has

         reached epidemic proportions. The scores testify to the fact that millions of American children with normal-to-superior intelligence

         are unable to read effectively, spell accurately, do basic math, and write comprehensible, grammatically correct essays. That

         the average eighth-grader in a city such as Los Angeles is reading at the fourth-grade level attests to the gravity of the

         problem.

      


      Given the dismal level of student achievement in school districts throughout the United States, there can be little doubt

         that our educational system is failing to meet the legitimate scholastic needs of a large segment of the student population.

         Far too many potentially capable children with learning difficulties are receiving a subpar education. These youngsters are

         struggling to learn effectively and are clearly working below their full potential. Despite compelling evidence that many

         American students are failing to acquire decent academic skills, the educational system is either oblivious to the plight

         of these underachieving children or unable or unwilling to address the fundamental problems. The repercussions from the instructional

         inadequacies threaten the very fabric of our society.

      


      After having spent more than thirty years as an educational therapist, diagnostician, curriculum developer, university instructor,

         counselor, child advocate, and school consultant and after having diagnosed and treated more than 14,000 learning-disabled

         children, I have had innumerable opportunities to witness the repercussions of the failure to provide struggling learners

         with needed learning assistance. I have seen firsthand the disastrous academic and emotional consequences when students are

         allowed to founder in school; the frustration, demoralization, and psychological scarring; the damage that results when parents

         are oblivious of, or apathetic to, the perils and discover too late that their child is in crisis. I have also witnessed the

         self-concept and spirit of potentially capable youngsters disintegrate because they cannot learn in the same way as their

         classmates.

      


      At the same time, my years on the educational front line and in the trenches have provided me with another more positive perspective.

         I have seen dramatic improvement in the skills and self-image of struggling children when their parents confront the issues

         head-on, become informed, and intervene effectively. I have also seen how the life of academically demoralized children can

         literally be transformed when they are provided with timely, first-rate remedial assistance and appropriate parental support.

      


      My experiences have shaped my thinking and have led me to a firmly held philosophical position. I am unequivocally convinced

         that every child of normal intelligence is genetically programmed to learn, absorb information, and acquire the requisite

         skills to survive, compete, and prevail in a demanding, highly competitive world. The natural instinct to learn is voracious

         and is one of the unique characteristics hammered into the DNA of the human species. This inborn passion to acquire knowledge

         does not die easily. It must be extinguished through neglect, deprivation, degradation, insensitivity, lack of access to required

         remedial services, and/or abysmal teaching.

      


      When the educational needs of poorly performing students are disregarded, emotional damage is inevitable. As struggling children

         become increasingly discouraged and demoralized, they are all but certain to conclude that they are hopelessly incompetent

         and that academic success is not a viable option. Once they acquiesce to their scholastic “limitations,” they will begin closing

         doors that they may never again be able to reopen.

      


      The most potent antidote to this waste of human ability is to provide parents with the information they need to understand

         their child’s learning difficulties and make informed choices about their child’s educational needs. Parents who conclude

         that their child requires specialized assistance and that their child’s school is unwilling or unable to provide effective

         help must be prepared to function as proactive advocates of their child’s legitimate educational rights. To do so effectively,

         they must understand the issues.

      


      The basic premise of this book is that the American educational system has a compelling obligation to help all children who are struggling to learn, not just those who have incapacitating learning disorders. Ironically, students with

         less severe learning difficulties that might otherwise be easily and quickly remediated typically receive little or no formal

         assistance. In far too many instances, their deficits are overlooked, misdiagnosed, or dismissed as inconsequential. Once

         children conclude that they cannot succeed in school, they will respond by lowering their expectations and aspirations. The

         consequences can be life altering. Children will demand less from themselves and for themselves, and their talents may never

         be actualized. Rewarding careers may never be launched, and vital contributions to society may never be realized.

      


      Make no mistake—something is profoundly amiss when children shut down and spend twelve years treading water in school. The

         academic and emotional disintegration parallels the effects of a life-threatening, metastasizing disease. If the illness is

         to be kept from spreading, it must be accurately diagnosed and effectively treated using the best resources available. Timely

         intervention is vital. To disregard the symptoms guarantees disaster.

      


      Most parents of children with learning difficulties are painfully aware of the academic, emotional, and vocational risks their

         children face. Profoundly apprehensive about the long-range implications, these parents crave incisive information, guidance,

         and solutions. They realize that without knowledge they are powerless and can only watch passively as their child falls further

         and further behind and becomes increasingly demoralized. They also realize that once they become informed, they can galvanize

         the available resources and become highly effective and proactive champions of their child’s legitimate educational rights

         and needs.

      


      Three critically important questions must be asked:


      • Why are millions of academically deficient children being denied formal learning assistance in school?


      • What are the consequences of allowing academic deficiencies to go untreated?


      • What can parents do to make certain their child receives effective help before often-irreversible psychological damage occurs?


      Why are millions of academically deficient children being denied help?


      The answer to this question is simple and disturbing. The bottom line is that there are too many underachieving students and

         too little money to fund programs that could get them on track academically. Economics and the laws of supply and demand determine

         how precious remedial services are allocated. By necessity, hard-pressed schools prioritize the needs of the most seriously

         learning disabled and send the “walking wounded”—those whose learning difficulties do not conform to rigid and often arbitrary

         diagnostic criteria— back to the front lines without meaningful treatment. That the ostensibly “minor” wounds of these neglected

         children often become incapacitating is a reality that our educational system conveniently chooses to disregard.

      


      What are the consequences of allowing academic deficiencies to go untreated?


      When schools fail to provide learning assistance for marginally performing students, the effects are predictable: deficient

         academic skills, frustration, demoralization, resistance to learning, and behavior problems. Left to their own devices, some

         of these neglected youngsters continue to work diligently and valiantly. Most, however, choose the path of least resistance

         and shut down in school.

      


      As the self-concept of poorly performing students unravels, they will begin to accept the inevitability of diminished achievement.

         Once they do, they are destined to arrive at the end of the school production line poorly educated, emotionally bruised, demoralized,

         and learning-phobic. These children are also likely to end up at the bottom of the food chain, with few, if any, marketable

         skills or vocational options.

      


      What can parents do to make certain their child receives learning assistance?


      The importance of effective parental advocacy cannot be overstated. Involved, knowledgeable, and empowered parents can play

         a critically important role in making certain that their child’s legitimate educational needs are identified and addressed.

      


      Having a child who is struggling with learning difficulties can be a nightmare. No sentient, responsible parent wants to stand

         on the sidelines and watch a child suffer. No parent wants to feel helpless as his or her child becomes increasingly discouraged

         and academically incapacitated.

      


      Many factors can interfere with a child’s capacity to learn efficiently. The impediments may involve deficits in perceptual

         processing (e.g., dyslexia), focusing, memory, reading comprehension, following directions, planning, organization, time management,

         test preparation, and written or spoken expressive language. Emotional and behavioral issues can also obviously undermine

         the efficiency with which children learn. Test anxiety, reading or math phobias, learned helplessness, resistance, procrastination,

         sloppiness, and diminished self-confidence can erect formidable barriers to efficient learning.

      


      Being unknowledgeable about the educational issues that are undermining a child’s academic performance can have disastrous

         implications. Soluble problems that might have been accurately identified in first grade, effectively addressed, and resolved

         by the time a child enters third grade may go untreated. By fourth grade, these problems may have become intractable and may

         pose monumental barriers to scholastic achievement and self-concept development. For example, parents may be acutely aware

         that their second-grader is struggling when reading aloud, but they may have no idea about what is causing the problem. If

         they are unfamiliar with the basic information about the dynamics of reading, they are unlikely to link their child’s chronic

         reading inaccuracies with possible causative factors that may include deficits in the areas of auditory discrimination, visual

         memory, phonics, word attack, blending, or near-point focusing.

      


      In an era in which the parents of children with learning problems and school personnel often find themselves in adversarial

         roles because of limited funding for special-education services, Roadblocks to Learning levels the playing field. It provides parents with the vital information they need to represent their child’s interests competently.

      


      Roadblocks to Learning is designed to provide the insight you need to help your child. To evaluate your child’s educational needs intelligently,

         you must have critical information. Once you become knowledgeable about the issues, you can assume an effective, proactive,

         and if necessary, aggressive role in making certain your child’s educational problems are addressed. Armed with key information,

         you will be able to:

      


      • understand the dynamics, symptoms, and implications of your child’s learning difficulties


      • identify the causative factors


      • comprehend the terminology


      • make intelligent decisions about testing and treatment options


      • interface effectively with school personnel


      • make certain that your child’s educational needs are being met


   

      How to Use This Book
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      Roadblocks to Learning defines and explains virtually every type of learning disorder and counterproductive behavior that can block academic achievement.

         You can use the book to acquire immediate information about a particular problem, or you can use it as a road map for more

         comprehensive research. You can quickly familiarize yourself with jargon, testing methods, and treatment protocols. You can

         also refer to the guide for a quick review before an important school conference or when you are communicating with a teacher

         or resource specialist on the telephone. Within a few minutes, you’ll understand what a decoding dysfunction is. You’ll recognize the relationship between logic and critical thinking. You’ll realize how articulation difficulties and an auditory-discrimination deficit may be linked. This information will enable you to communicate more productively and confidently with educational specialists

         and other professionals.

      


      The book lists the common symptoms associated with each difficulty, clearly defines terminology and educational jargon, and

         when appropriate, describes testing procedures and suggests remediation strategies. Each term or condition is listed alphabetically

         under appropriate categories. For quick reference, you will find a concise definition of the specific deficiency. A more comprehensive

         description of the particular learning difficulty follows, which includes the etiology (origins), physiology (metabolic and

         physical causes), and academic and/or emotional implications. You will find a highlighted list of the red-flag academic and

         behavioral symptoms associated with the particular area of difficulty. If there are formal or informal tests designed to assess

         the difficulty, these protocols are listed and briefly described. A description of specific methods or programs that can be

         used to treat the problem has also been included. If these remedial programs are not likely to be available in a public-school

         special-education program, this is noted. At the end of each entry you will find a list of cross-references that will help

         you pinpoint symptoms and identify possible overlapping deficits that could be having a negative impact on your child’s ability

         to function efficiently and effectively in school. Finally, at the back of the book, there is an extensive index.

      


      The information on the following pages will allow you to assume a pivotal role in assuring that your child’s educational needs

         are identified and addressed. Your proactive involvement could alter the course of your child’s life.
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      ACADEMICS
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      A learning disability can undermine performance exclusively in one subject area, such as reading, or in multiple academic subjects.

         In most cases, the tendrils of a learning dysfunction will invade every content area. For example, dyslexic children are likely

         to have problems not only with deciphering words but also with spelling and language arts. Their decoding difficulties will

         probably affect their ability to solve word problems in math and their reading comprehension in history, science, and English.

      


      Children with auditory-discrimination deficits (i.e., difficulty differentiating the sounds that individual letters and blends

         produce) invariably struggle to master phonics and spell accurately. Those with auditory- and visual-memory problems can be

         expected to have difficulty retaining the information they read in their textbooks and hear in class. Those who cannot follow

         instructions or pay attention are destined to be confused when their teachers give directions about how to do an assignment

         or when they explain such procedures as finding the common denominator when adding mixed fractions.

      


      The marginal academic success experienced by children with learning disabilities produces predictable consequences that include

         frustration, discouragement, diminished effort, poorly developed skills, and reduced self-confidence. To avoid work they find

         painful and cope with feelings of inadequacy, many of these students compensate by resorting to counterproductive behavior

         and attitudes. They may procrastinate, submit sloppy, incomplete, and late assignments, blame others for their difficulties,

         and resist help. These misguided defense mechanisms provide no real protection and only exacerbate the educational challenges.

      


      Having to do homework is a dreaded experience for children with deficient skills. Many of these academically defeated youngsters

         choose the path of least resistance and do anything possible to avoid studying. They then unconsciously rationalize and justify

         their behavior by deluding themselves into thinking that they aren’t really failing if they aren’t really trying. Despite

         compelling evidence to the contrary, these children often deny that they have academic problems and argue instead that school

         is “dumb.” Their transparent defense mechanisms and the attendant lack of effort and motivation produce predictable consequences:

         poor grades, diminished self-confidence, test-taking and learning phobias, and diminished expectations and aspirations.

      


      The downward academic slide of students who have difficulty learning efficiently usually begins in first grade. By fourth

         grade, many of these children have already acquired an entrenched pattern of self-defeating habits. Described by their concerned

         and exasperated teachers and parents as lazy and unmotivated, they appear oblivious to the consequences of their behavior.

         Unless they are provided with effective remedial intervention, their academic fate may be sealed by the time they enter middle

         school.

      


      As many as 15 percent of American students are wrestling with learning problems. Another 25 percent are working below their

         full scholastic potential, but only 3–4 percent of these children are typically identified as having specific learning disabilities.

         The vast majority of these underachieving students haven’t a clue about how to learn efficiently and study productively, but

         because their problems are deemed “nonincapacitating,” they are not evaluated or do not qualify for formal learning assistance.

      


      Children who do poorly in school usually bear deep emotional scars. Nonachieving and marginally achieving children quickly

         learn to devalue their talents and minimize their intellectual capabilities. Skills may never be fully developed. Motivational

         goals may never be established. Rewarding careers may never be launched. Potential contributions to society may never be actualized.

      


      In the following section, you will learn about the specific academic implications of learning disabilities and about issues

         that can obstruct the full development of your child’s natural aptitude and abilities.

      


   

      Aptitude
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      Refers to an inherited ability or natural talent in a specific area.


      [image: art]


      Often referred to as “natural talent,” aptitude is an inherited, genetically based ability that may manifest as a mechanical,

         scientific, mathematical, musical, creative, expressive, linguistic, athletic, socially interactive, or artistic skill. Although

         aptitude and intelligence often overlap, children may have superior natural aptitude in a specific area or areas without necessarily

         possessing superior general intelligence (as measured by an IQ test). Other children may be exceptionally intelligent but

         may possess no demonstrable specific aptitudes. Some children are doubly blessed. They are bright, and they also possess specialized

         aptitude. They may be able to solve advanced algebraic equations in fourth grade, and they may also have excellent expository

         writing skills and a facility for learning foreign languages. Other children may have exceptional mechanical aptitude and

         be capable of taking apart a malfunctioning engine, identifying and correcting the problem, and rebuilding the engine, but

         they may struggle in school because of a learning disability that causes decoding, comprehension, and/or retention deficits.

      


      

      INTERPLAY BETWEEN APTITUDE AND INTELLIGENCE


      


      • superior specialized aptitude/high intelligence (e.g., a bright student who is also a highly accomplished musician)


      • superior specialized aptitude/low-to-average general intelligence (e.g., a non-learning-disabled student with natural artistic

         or mechanical aptitude who struggles to comprehend complex material in textbooks)

      


      • limited specialized aptitude/high intelligence (e.g., a student with superior intelligence who possesses a prodigious memory

        and a highly analytic mind but who demonstrates no artistic, mechanical, or musical talents)

      


      


      Children tend to identify, gravitate toward, and develop their natural talents. This impetus is intuitive and instinctual.

         For example, a child with musical aptitude is likely to begin “fooling around” with a piano or guitar at an early age if an

         instrument is available. She is also likely to request formal lessons.

      


      Psychologists can administer an IQ test such as the Wechsler Intelligence Scale for Children III (WISC III) to measure overall

         intelligence and identify specific school-related aptitudes. These tests, however, provide little information about a child’s

         non-school-related natural talents and are not designed to assess mechanical, musical, artistic, athletic, leadership, or

         interpersonal aptitude. These abilities can be vital self-concept-building resources for students who are not succeeding scholastically.

         Once identified and developed, nonacademic abilities can provide critically important opportunities for achievement and can

         help orient children toward vocations that capitalize on their natural talents. This process of figuring out what they are

         good at can be of critical importance to youngsters who are unlikely to pursue a career requiring an advanced college degree.

      


      Helping children cultivate their natural aptitude is especially important in the case of children who are struggling with

         learning problems. Often frustrated, discouraged, insecure, emotionally vulnerable, and psychologically defended, many of

         these children are at risk for giving up and shutting down in school. Encouraging them to develop their abilities in nonacademic

         areas and urging them to establish short-term and long-term performance goals can provide them with an oasis where they can

         achieve and experience a sense of pride. Children who attain a black belt in karate or who become accomplished dancers, computer

         whizzes, or consummate chess players are less likely to become demoralized by the battle to survive academically. Their successes

         in the nonscholastic arena can significantly build their self-concept and sustain them emotionally while they are working

         to improve their academic skills.

      


      School psychologists, clinical psychologists, and school counselors can administer a range of tests that can help teenage

         students better understand themselves and identify their vocational interests. Their identified interests and preferences

         will usually be congruent with their aptitude and talents.

      


      

      ASSESSMENT TOOLS THAT IDENTIFY PERSONALITY TRAITS AND VOCATIONAL INTERESTS


      


      • Myers-Briggs-type indicator


      • Please Understand Me


      • the self-directed search


      • DISCOVER


      • learning-styles inventory


      • the strong-interest inventory


    • COPS (Career Occupational Preference System)




      

      

     

      

      

    SEE: Auditory Memory (page 322); Brain Dysfunction (page 326); Critical Thinking (page 161); Decoding (page 332); Essays and Essay Tests (page 18); Goal Setting (page 165); Identifying Important Information (page 41); I’m Dumb Syndrome (page 388); Intelligence (page 45); Judgment (page 260); Keeping Up with the Class (page 51); Language Arts (page 58); Logic (page 171); Mastery of Academic Content (page 67); Math (page 72); Planning (page 176); Problem Solving (page 185); Reading Comprehension (page 100); Self-concept (page 410); Spelling (page 112); Standardized Tests (page 116); Strategic Thinking (page 189); Teacher-Designed Tests (page 132); Time Management (page 138); Underachievement (page 143); Visual Memory (page 360); Vocabulary (page 150).




            

      Essays and Essay Tests
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      Refers to the ability to express ideas effectively in writing and specifically in well-written, organized, cogent, and persuasive

            paragraphs that communicate comprehension and retention of key information about the subject matter.
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      Students assigned an essay for homework or asked to answer an essay question on an exam must be able to express effectively

         their ideas, feelings, insights, and knowledge. To get a good grade, they must demonstrate that they have:

      


      • understood key information and concepts


      • assimilated relevant data


      • tied important facts together


      • organized their thoughts


      • crafted a powerful topic sentence


      • presented the relevant information systematically


      • stated their position clearly and cogently


      • drawn inferences and conclusions from the data


      • supported their contentions with facts and data


      • communicated their ideas logically, lucidly, and convincingly


      • provided a coherent summarization of their insights in their concluding sentence or sentences


      Unfortunately, many children who struggle with learning problems are so preoccupied with overcoming their perceptual-processing

         difficulties (a decoding function) that they often fail to develop good language arts skills (an encoding function). Given the limited time that resource specialists spend with students, the priority is usually to help children

         learn how to decipher written language and written symbols so that they can read their textbooks and do their math assignments.

         Teaching students how to write grammatically correct sentences may be a component of the remediation program, but decoding

         skills typically take precedence over encoding skills.

      


      Effective expository writing is a skill that must be methodically developed. As is the case in learning any skill, competency

         and mastery are a function of systematic instruction, incisive feedback, and repeated practice. Natural writing aptitude can

         make the process easier for some students, but even children with natural talent must work diligently at honing their skills.

      


      Students start acquiring language-arts skills in first grade, where they are taught how to write simple declarative and interrogatory

         sentences. As they compose these sentences, they begin to assimilate the basic rules of applied grammar. They discover that

         there are conventions that govern written language, and they learn that these conventions parallel those that govern acceptable

         spoken language:

      


      • Sentences must have a verb and a subject.


      • There must be agreement between the subject and verb.


      • Qualifiers (adverbs and adjectives) can amplify their thoughts and add precision to their observations and feelings.


      During the next six years, children learn to use different tenses, create compound sentences, incorporate predicates, and

         use proper punctuation. They learn that well-chosen adverbs and adjectives can make their sentences more interesting and evocative.

         They also learn to identify and eliminate common mistakes, which include misspelled words, sentence fragments, run-on sentences,

         mixed tenses, redundancies, nonparallel constructions, and repetitive syntax.

      


      By the time students enter middle school, they should theoretically be able to express coherently information and ideas in

         writing. In many cases, their language-arts skills will still be quite rudimentary, but they should be capable of crafting

         a well-organized and essentially grammatically correct essay, book report, or term paper. Children who cannot do so are at

         a major disadvantage, and their grades will suffer.

      


      In high school, the bar for expository-writing performance is raised, at least in theory. Good teachers, especially the teachers

         of advanced-placement classes, expect their students to be capable of logically analyzing issues, accurately “writing up”

         chemistry, physics, or biology lab experiments, and communicating insightful reactions to historical events, scientific discoveries,

         and works of literature. Students who want good grades must demonstrate that they can express their ideas effectively and

         write essays that are convincing, cogent, incisive, and grammatically correct.

      


      High-school students who are asked to answer an essay test question about the factors responsible for the French Revolution

         may have only twenty minutes to pull together all the pertinent information they have learned and to craft their essay. They

         must include key facts, but a plethora of disjointed facts does not guarantee a good grade. Students must select information

         that documents their understanding of the issues, and they must methodically cull, distill, and shape this information into

         a well-written essay that convincingly demonstrates their knowledge and insight. Those who get good grades on essays follow

         a similar modus operandi. They typically:

      


      • make a mental or written “thumbnail” outline of key information they want to include


      • begin with a powerful and interesting topic sentence


      • organize information and ideas


      • intentionally vary their sentence style


      • write legibly


      • tie the information together


      • express their thoughts sequentially and succinctly


      • make their points convincingly


      • end their essay with an effective concluding/summarizing statement


      • proofread to correct spelling, grammar, and punctuation errors


      There are two basic formats for writing an effective essay. The most common is called the deductive method. For example, an essay question on a European history exam might ask: “Why was the French Revolution a time bomb waiting to

         explode?” A student using the deductive method would present a general overview statement in the opening paragraph such as:

         “The French Revolution, which began in 1789 and ended in 1799, was one of the most important events in European history and

         was sparked by a financial crisis, a political battle, and a class struggle.” The student would then methodically describe

         the specific historical events and sociological conditions that triggered the revolution. She would include relevant facts

         to substantiate her analysis and document her knowledge. In her concluding paragraph, she would tie the information together

         and concisely summarize her position or conclusion.

      


      The deductive method can best be visualized as a triangle or pyramid. The topic or introductory sentence is represented by

         the point of the triangle. Substantiating data are positioned below the tip in expanding layers. The concluding sentence or

         sentences tie together the information and are represented by the base of the triangle.

      


      Deductive Format


      [image: art]


      

      The inductive method can be best visualized as an inverted triangle or pyramid. The student using this format would methodically present information and supporting data that lead to

         the point of the essay. Information is stacked in descending layers that lead to a logical conclusion and the main point of the essay. This conclusion that is drawn from the data is expressed

         in the final paragraph and represents the inverted point of the triangle.

      


      Inductive Format
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      The first sentence in an inductive essay answering the same question about the French Revolution stated above might be: “Great

         social unrest in France and dissatisfaction with King Louis and the nobility signaled the potential for a monumental class

         struggle.” After methodically describing the social injustices, dire economic conditions, and alienation of the peasants and

         merchant class, the student might conclude her essay: “Centuries of oppression, social discrimination, and the disregard of

         basic rights and freedoms created frustration and dissatisfaction. It was inevitable that the second and third estates would

         no longer tolerate second-class citizenship. Their demand for equality and basic rights exploded into a revolution in 1789

         when the people of Paris stormed the Bastille. Thousands of nobles were arrested and executed, and the king was dethroned

         and later guillotined. The desire by the common people for liberty, democracy, and equality forever changed the course of

         European history and civilization.”

      


      Inductive essays can be very persuasive, but they require careful planning, organization, and advanced expressive language

         skills. Many teachers never teach the inductive method to their students, or if they do, they do so in a cursory manner. For

         these reasons, most students choose the deductive model when writing an essay.

      


      Hegelian dialectic is another highly effective expository writing technique. Named after the German philosopher Hegel, this

         technique is required in most European schools. Students present and document a well-reasoned position on a subject (thesis) and a contrasting position (antithesis). They then blend the best components of both positions into a conclusion (synthesis). Because the dialectic acknowledges that issues can be viewed from different perspectives and integrates the best components

         of the differing perspectives into the conclusion, the dialectic format is usually effective and persuasive. Students, however,

         must extensively practice this demanding writing technique before they can reasonably be expected to use it effectively.

      


      Whatever expository-writing method is used, students must be provided with repeated opportunities to write if they are to

         improve and refine their language-arts skills. Ideally, children should be required to write hundreds of essays and reports

         during the course of their education, and these essays and reports should be meticulously corrected and assessed by their

         teachers and annotated with incisive feedback and constructive criticism.

      


      Students in elementary and junior high school who are not required to write a weekly essay and a monthly book report are being

         short-changed. Those who are required to take only multiple-choice, short-answer, and true/false tests (i.e., objective tests) and who are rarely, if ever, required to take a timely essay exam (i.e., subjective tests) are also being short-changed. These students are likely to become overwhelmed and demoralized in high school if they encounter

         teachers who assign essays and give essay exams.

      


      Requiring children to memorize facts, circle the correct answer, indicate “true” or “false,” or respond to a test question

         with one or two words does not prepare them for the rigors of having to organize, distill, and communicate what they know

         about a subject in a two- or three-page essay. Students who are not taught how to write effectively in elementary, middle,

         and high school and who are not required to practice writing cannot possibly acquire first-rate expository-writing skills.

         These students will be at a significant disadvantage in college, and their language-arts deficiencies will erect major educational

         and vocational barriers.

      


      The obstacles posed by poorly developed expository-writing skills are all the more formidable in the case of learning-disabled

         students. It is vital that the remediation program include a meaningful emphasis on teaching these children functional writing

         skills.

      


      

      INDICATIONS OF ESSAY-WRITING DEFICIENCIES


      


      • nonparallel construction (mixing tenses and grammatical forms, such as: “Her dream was to dance and having opportunities

         to travel.”)

      


      • run-on sentences (e.g., “The show pleased her, and she likes to sing, too.”)


      • sentence fragments


      • disorganization


      • grammar and syntax mistakes (e.g., mixed tenses, nonparallel construction, lack of subject-verb agreement)


      • punctuation and spelling errors


      • lack of clarity


      • illogical statements and non sequiturs (ideas that do not follow or belong logically in a sentence or paragraph)


      • imprecision


      • lack of cohesiveness


      • wordiness


      • redundancies


      • monotonous sentence structure


      • difficulty developing a cogent topic sentence


      • difficulty supporting a stated position with appropriate and convincing facts


    • difficulty incorporating precise, accurate, varied, and evocative vocabulary




      

      

      SEE: Aptitude (page 15); Attention Deficit/Attention Deficit Hyperactivity Disorder (page 214); Attention to Details (page 223); Critical Thinking (page 161); Disorganization (page 251); Grades (page 25); Grammar and Syntax (page 31); Handwriting (page 36); Identifying Important Information (page 41); I’m Dumb Syndrome (page 388); Incomplete Assignments (page 256); Language Arts (page 58); Logic (page 171); Mastery of Academic Content (page 67); Planning (page 176); Punctuation (page 96); Reading Comprehension (page 100); School Anxiety (page 406); Spelling (page 112); Strategic Thinking (page 189); Study Skills (page 127); Teacher-Designed Tests (page 132); Test Anxiety (page 420); Underachievement (page 143); Verbal Directions (page 356); Visual Memory (page 360); Vocabulary (page 150); Working Independently (page 302); Written Directions (page 364).


    


      

      Grades
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      Refers to evaluating of students’ performance on quizzes, exams, homework, essays, class work, and reports.
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      The grading process can be a heart-wrenching experience for children struggling with learning problems. Material that may

         be relatively easy for other children to assimilate can be a nightmare for students with perceptual-processing deficits. These

         decoding deficits can quickly undermine academic performance and self-confidence. Finding themselves at a major competitive

         disadvantage, many learning-disabled children resign themselves to poor grades and lower their expectations and aspirations

         accordingly.

      


      Children who struggle to learn are often entangled in a paradox. They must work more diligently to compensate for their learning

         deficits, but these deficits derail the desire, motivation, and effort required to overcome their problems.

      


      For learning-disabled children, grades are an initiation into the harsh realities of life where performance is critically

         evaluated, achievement is contingent on producing quality work, and rewards and praise are allotted to those who work hard

         and can conform to the standards. These brutal facts of life can crush the spirit of the struggling learner.

      


      In the classroom, teachers are the judge and jury. They are responsible for evaluating their students’ skills and mastery

         of academic content. They establish grading criteria, set deadlines, and provide ongoing feedback and criticism. Students

         with poor skills, motivation, and attitude are shunted to the bottom rung of the scholastic pecking order. Those who are irresponsible

         and act out are punished even more severely.

      


      Basic cause-and-effect principles drive the evaluative process. Achieving children recognize and acknowledge that if they

         are to succeed academically, they must consistently:

      


      • establish short- and long-term goals


      • set priorities


      • study conscientiously


      • identify, understand, and recall key information


      • complete their work on time


      • write legibly


      • proofread carefully and eliminate careless errors


      • attend to important details


      • develop an effective study strategy


      • understand concepts


      • relate what they are currently learning to what they have already learned


      • apply what they’ve been taught


      • plan ahead


      • manage time


      • learn from mistakes and miscalculations


      • bounce back from setbacks


      • persevere


      Marginally achieving students may understand these fundamental cause-and-effect principles, but they typically lack the requisite

         decoding and focusing capacity to put the principles into play. As a consequence, their grades suffer.

      


      The traditional evaluative procedures used by most classroom teachers can pose grave psychological risks for children with

         learning problems, especially when teachers’ performance standards are inflexible and make no accommodations for learning

         differences. Children who have difficulty processing sensory information, lack good skills, and cannot conform to their teachers’

         expectations are candidates for becoming frustrated and demoralized. Their poor grades will probably cause them to conclude

         that they are hopelessly incompetent. As they become increasingly discouraged, their self-confidence and motivation will plummet,

         and they are likely to resort to an elaborate system of counterproductive defense mechanisms to help them cope with their

         setbacks and feelings of inadequacy.

      


      Children who regularly receive poor grades have five basic options:


      

      	They can continue to work diligently despite the negative feedback.

      


      	They can lower their expectations and resign themselves to marginal performance and achievement.

      


      	They can give up, go through the motions of being educated, and acquire a range of self-defeating psychological coping mechanisms

         that include procrastination, blaming, and irresponsibility.

      


      	They can direct their emotional and physical energies toward nonacademic pursuits, such as sports.

      


      	They can shut down completely and retreat into daydreams or resort to rebellious behavior.

      


    


      Most demoralized children select option three, four, or five. Some have already given up academically by the middle of first

         grade. Lowering their expectations, they unconsciously adjust their self- concept so that it is congruent with the negative

         feedback they are receiving. Unless these children are provided with effective remedial assistance, their fate is sealed.

         They are destined to remain nonachievers or underachievers in school and, perhaps, in life.

      


      Despite the potential negative psychological repercussions inherent in evaluating the performance of learning-disabled students,

         grades are a legitimate and important assessment tool. They provide feedback and can be a catalyst for effort. Children who

         believe they are capable of succeeding academically will aspire to good grades because they like the payoffs: pride, a sense

         of accomplishment, acknowledgment, and affirmation from parents, teachers, and classmates. Conversely, children who believe

         they are incapable of succeeding in school will eschew making the effort.

      


      The conundrum teachers face is how to establish fair performance-evaluation criteria for children who learn differently. Should

         a hardworking learning-disabled child who is making demonstrable improvement be given a B when a non-learning-disabled child

         who has better skills and is performing at a higher level is only given a C?

      


      Parents who believe that their child’s teacher is using unfair or biased grading criteria should discuss their concerns with

         the teacher. If the teacher cannot adequately explain her criteria, a conference with the principal may be advisable.

      


      Other factors besides learning disorders may contribute to lower grades. These include attention deficit/attention deficit

         hyperactivity disorder, study-skills deficits, family problems, emotional problems, rebelliousness, defiance, poor teaching,

         drug use, and negative peer influences.

      


      Poor school performance can be a primary indicator of an emotional problem. Children who are depressed, hostile, or in conflict

         with their family and/or society and those who consciously or unconsciously sabotage themselves require the assistance of

         a mental-health professional before their parents and teachers can realistically expect their grades to improve.

      


      When poor grades on teacher-designed tests and poor classroom performance are compounded by low scores on standardized tests,

         warning bells should sound. A current assessment of the child’s learning efficiency is clearly indicated. If a child is already

         in a resource program, the remediation strategy may need to be modified. These issues should be discussed at the next scheduled

         IEP (Individual Educational Plan) conference. Parents who do not want to wait for the next regularly scheduled annual meeting

         can request an interim conference.

      


      If a learning disability is suspected and the child is not receiving assistance in a resource program, parents should insist

         that their child be diagnostically tested to determine if he qualifies for participation in the resource program. If the administration

         refuses to do this assessment and parents believe that an evaluation is justified, they will need to be insistent. As enrollment

         criteria for a special-education program can vary significantly from district to district, parents may need to assert their

         child’s rights as mandated by specific federal laws:

      


      

      

      • IDEA (Individuals with Disabilities Education Act—PL105-17)

      


      • SECTION 504 of the Rehabilitation Act

      


      • ADA (Americans with Disabilities Act)

      


      • FAPE (Fair and Appropriate Education Act)

         

            *

         

         

      


      

      

      

      GUIDELINES FOR IMPROVING CHILDREN’S GRADES


      


      • Encourage your child to establish specific short- and long-term goals and targeted grades in each course.


      • Help your child develop a study strategy that increases the likelihood of his attaining his objectives.


      • Develop a daily study schedule that allocates specific, realistic, and appropriate amounts of study time for each subject.


      • Confirm that your child is accurately recording assignments and explicit directions.


      • Confirm that the teacher’s instructions are being followed.


      • Identify your child’s specific learning deficits and impediments.


      • Make certain that appropriate learning assistance and focused instruction in study skills is being provided in school and/or

         after school.

      


      • Have periodic meetings with your child to evaluate his progress and problems.


      • Maintain ongoing contact with teachers to gauge improvement and identify specific deficiencies.


      • Request reasonable accommodations in grading and in the amount of work being assigned until your child is able to catch

         up with the class.

      




      

      

      SEE: Apathy (page 208); Aptitude (page 15); Attention Deficit/ Attention Deficit Hyperactivity Disorder (page 214); Attention to Details (page 223); Auditory Memory (page 322); Bouncing Back from Setbacks (page 232); Brain Dysfunction (page 326); Conduct and Attitude (page 235); Critical Thinking (page 161); Dealing with Consequences (page 241); Decoding (page 332); Defense Mechanisms (page 373); Depression (page 378); Disorganization (page 251); Dyslexia (page 335); Essays and Essay Tests (page 18); Fear of Failure, Success, and/or Competition (page 383); Goal Setting (page 165); Identifying Important Information (page 41); I’m Dumb Syndrome (page 388); Incomplete Assignments (page 256); Intelligence (page 45); Judgment (page 260); Keeping Up with the Class (page 51); Language Arts (page 58); Learning from Mistakes (page 267); Logic (page 171); Mastery of Academic Content (page 67); Math (page 72); Note Taking (page 79); Parent-Child Conflict (page 393); Passive Learning (page 84); Performance Standards (page 91); Planning (page 176); Priorities (page 180); Problem Solving (page 185); Procrastination (page 278); Psychological Overlay and Psychological Problems (page 399); Reading Comprehension (page 100); Reading Fluency (page 351); Recording Assignments (page 107); Resistance to Help (page 282); School Anxiety (page 406); Self-concept (page 410); Self-control (page 287); Spelling (page 112); Standardized Tests (page 116); Strategic Thinking (page 189); Study Interruptions (page 122); Study Skills (page 127); Teacher-Child Conflict (page 293); Teacher-Designed Tests (page 132); Test Anxiety (page 420); Time Management (page 138); Underachievement (page 143); Working Independently (page 302).





      

      Grammer and Syntax
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      Refers to the proper use of accepted conventions and rules in spoken and written language.
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      The mechanics of spoken and written speech are regulated by rules and conventions. Children unconsciously start to assimilate

         the basic rules of applied grammar during infancy. As they listen to their parents speak, they begin at a genetically predetermined

         developmental stage to mimic the sounds, words, intonations, and grammatical constructions and to attach meaning to the words

         they hear and say.

      


      During the early phases of language development, mastering the grammatical constructions of spoken language is painless. Children

         are motivated to learn how to communicate for a compelling reason: They want to make themselves and their needs understood.

      


      By the time children enter kindergarten, they have acquired relatively sophisticated grammatical skills. They cannot cite

         the rule for subject/verb agreement but most know that “the boy goes” and “the girls go” are correct constructions. When communicating, they will use the standardized conventions they have effortlessly assimilated

         (unless, of course, their particular subculture uses other conventions). By listening and mimicking, they figure out how to

         use adjectives and adverbs properly. This assumes, of course, that they are exposed to correct grammar in their environment.

      


      Despite their ever-expanding language proficiency, children often make grammatical mistakes. Common examples include: “I feel

         good.” “Him and I went to the park.” “He plays better than me.” “It’s between he and I.” Despite these gaffs, children’s facility

         with applied grammar expands as they progress through school. They will shift effortlessly from the present to the past, present-perfect,

         and future tenses. They will use declarative sentences, interrogative sentences, and compound sentences. They may not know

         how to identify or define a participle, but they will use participles in their everyday speech.

      


      For many children, their first painful association with grammar occurs when the learning arena shifts from the informal learning

         context at home to the more formal context of the classroom. In many schools, children are required to learn and practice

         grammar rules ad nauseam. Understandably, many react negatively and find this rote procedure boring, irrelevant, and excruciatingly

         painful. Despite ample evidence that the traditional learn the rules approach “turns kids off ” and often fails to improve applied grammar, the method has endured and is used in thousands of schools.

      


      Most children see little correspondence between the grammar rules they are required to learn and the language they speak at

         home and with friends. Finding the rules of grammar complex, mysterious, and impenetrable, they often react by actively or

         passively resisting the repetitive, mind-numbing exercises being imposed upon them.

      


      A persuasive argument can be made for systematically teaching grammar and for reinforcing the rules by having children diagram

         sentences, but an even more persuasive argument can be made for teaching grammar dynamically and creatively and making the

         application of grammar rules interesting, relevant, and practical. Children who realize how everyday communication and grammatical

         conventions are linked are far more likely to be receptive to learning and applying the rules.

      


      

      INDICATIONS OF GRAMMAR DEFICIENCIES


      


      • incorrect grammar in reports and essays (run-on sentences, nonparallel construction, mixed tenses)


      • incorrect grammar when speaking


      • difficulty identifying parts of speech


      • difficulty citing the rules that govern how written and spoken language is constructed


    


      

      HELPING CHILDREN IMPROVE THEIR GRAMMAR


      


      • Identify specific grammatical errors that are being made.


      • Examine with your child the appropriate rule for correct usage and practice using the rule correctly.


      • Apply the grammar rule being learned to other examples to reinforce mastery.


      • Resist correcting every grammatical mistake to avoid triggering resentment and resistance.


      • Gear your expectations to your child’s grade level.


      • Demonstrate to your child how much grammar she already knows. (E.g., she knows that it is grammatically correct to say,

         “While I was watching the movie, I ate popcorn,” and incorrect to say, “While I was watching the movie, I eats popcorn.”)

      


      • Compose a short essay with intentional and glaring grammatical mistakes and find the mistakes together.


      • Have your child compose short essays with intentional grammatical mistakes and find the mistakes together.


      • Hire a creative and dynamic tutor if you lack the skills, inclination, or patience to help your child.


      • Request supplemental materials from the teacher that reinforce the grammar concepts your child does not understand.


      • Have your child check over reports and essays to see if she can correct the mistakes her teacher has identified.


      • Encourage your child to experiment with different grammatical constructions for communicating ideas more effectively.


      • Rewrite essays together after they have been graded (if your child is willing).


      • Be creative and make the sessions enjoyable.


      • Stop when your child becomes fatigued, distracted, or resistant.


      • Gear duration of sessions to your child’s age and maturity.


      • Be patient if your child makes a mistake even if you’ve already gone over a particular rule several times.


      • Do not express disappointment.


      • Provide positive feedback and affirmation for improvement.


      • Remind yourself that children usually require several exposures before they achieve mastery.


    


      

      

      

      GRAMMAR INVENTORY


      


      

         

            	

            	Yes

            	No

                  


         

            	My child:

            	______

            	  ______

         


         

            	recognizes subject-verb agreement

            	______

            	  ______




         

            	avoids run-on sentences

            	______

            	  ______




         

            	uses tenses properly when writing

            	______

            	  ______




         

            	uses punctuation correctly

            	______

            	  ______




         

            	writes in complete sentences

            	______

            	  ______




         

            	knows the parts of speech

            	______

            	  ______




         

            	uses parallel constructions when writing (1)

            	______

            	  ______




         

            	uses adverbs and adjectives correctly (2)

            	______

            	  ______




         

            	uses pronouns correctly (3)

            	______

            	  ______




         

            	avoids dangling or misplaced modifiers (4)

            	______

            	  ______




         

            	uses transitive and intransitive verbs correctly (5)

            	______

            	  ______






         

            ——————————


            

                  

            	1. Incorrect:

            	She is singing, dancing, and likes to have a good time.

            

         


         

            	Correct:

            	She is singing, dancing, and having a good time. (parallel construction)

            

         

         


         

         

            	2. Incorrect:

            	She feels good.

            

         


         

            	Correct:

            	She is good. (Predicate adjective modifies subject.) She feels well, or she is well. (Adverb modifies verb.)

            

         


         

         

            	3. Incorrect:

            	It is between she and I.

            

         


         

         

            	Correct:

            	It is between her and me. (object of preposition)

            

         


         

            	4. Incorrect:

            	We learned that Pearl Buck wrote the book in class. (dangling modifier)

            

         


         

         

            	Correct:

            	We learned in class that Pearl Buck wrote the book.

            

         


         

         

            	5. Incorrect:

            	I want to lay down.

            

         


         

            	Correct:

            	I want to lie down. (intransitive verb) I want to lay it down. (transitive verb)

            

         


      




      

      

      SEE: Apathy (page 208); Attention Deficit/Attention Deficit Hyperactivity Disorder (page 214); Attention to Details (page 223); Auditory Memory (page 322); Dealing with Consequences (page 241); Essays and Essay Tests (page 18); Grades (page 25); I’m Dumb Syndrome (page 388); Language Arts (page 58); Language Disorders (page 433); Learning from Mistakes (page 267); Performance Standards (page 91); Punctuation (page 96); Self-control (page 287); Standardized Tests (page 116); Teacher-Designed Tests (page 132); Underachievement (page 143); Visual Memory (page 360);  Working Independently (page 302).


      



      Handwriting
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      Refers to the ability to write neatly and legibly. This capability is linked to fine-motor control (regulating finger muscles),

            eye-hand coordination (reproducing accurately what the eyes see), graphomotor skills (being able to use a pencil or pen to

            draw and write), spatial awareness (recognizing dimensions, positions in space, and relationships), and the capacity to focus

            attention.
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      Children in elementary school are expected to write neatly and legibly, and those who cannot are often criticized for their

         sloppy and illegible handwriting. As they advance in school, the grades these children receive on essays, reports, homework

         assignments, and exams are likely to be lowered if their teachers cannot read what they have written.

      


      To write legibly, children must be able to control the fine-motor muscles of their fingers when holding a pencil, pen, or

         chalk. If their fine-motor difficulties and handwriting problems are extreme and what they write is virtually incomprehensible,

         these students may be classified as having dysgraphia. Young children who have significant difficulty using a pencil to draw and reproduce basic shapes may be described as having

         a graphomotor dysfunction. This ability to use and control a pencil or crayon is one of the criteria that is used in determining whether a child should

         enter kindergarten or remain in preschool or developmental kindergarten.

      


      Other factors besides fine-motor control can contribute to handwriting difficulties. Problems accurately perceiving spatial

         relationships can cause distortions in shapes, dimensions, and proportions. These perceptual-processing deficits, which are

         referred to as figure-ground deficits, can affect the formation and precision of individual letters, the positioning of letters and words, and the uniformity

         of the space between letters and words.

      


      Spatial awareness deficits can also cause math problems. Children with these deficits often have difficulty lining up number

         columns when adding, subtracting, dividing, and multiplying and as a consequence are predisposed to making computational mistakes.

      


      Attention deficit disorder/attention deficit hyperactivity disorder (ADD/ADHD) can be a contributing factor in poor penmanship.

         Writing words and sentences accurately requires self-regulation, concentration, and attention to details. Children who are

         impulsive, distractible, and inattentive are clearly at a disadvantage when precision is required. These children often forget

         to indent, cross their t’s and dot their i’s, space their letters properly, and write on the line.

      


      Visual-acuity deficiencies can be another source of handwriting problems. Children with near-point deficits (i.e., difficulty seeing accurately at a close distance) often make mistakes when copying words and numbers written in textbooks

         or handouts, and those with far-point deficits often make mistakes when copying words and numbers written on the chalkboard.

      


      Children who struggle with visual efficiency are also susceptible to handwriting and copying deficiencies. This inefficiency

         usually manifests as difficulty with:

      


      • tracking letters and words (i.e., moving their eyes smoothly from left to right when reading and/or writing)


      • eye teaming (coordinating both eyes)


      • eye convergence (focusing both eyes on words)


      Attitude and effort can play significant roles in handwriting problems. Children whose work is sloppy and illegible usually

         receive a great deal of negative feedback. Once they conclude that the situation is hopeless and that they are incapable of

         writing legibly, they may be unwilling to make any effort to improve the legibility of their work. The more their parents

         and teachers complain about their poor penmanship, the more they dig in their heels. Before long, their poor penmanship will

         become an entrenched habit.

      


      When illegible handwriting is attributable to bad habits and laziness, it usually indicates that children have failed to assimilate

         a basic fact of academic life: Teachers don’t like sloppy work and usually respond to carelessness by lowering students’ grades.

      


      A brain dysfunction can also cause poor handwriting. Children who have suffered certain types of cerebral injury or who have

         even subtle cerebral palsy are likely to have difficulty controlling the movement of their hands. Less acute problems involving

         crossing the midline (coordinating both hemispheres of the brain) can make writing legibly a major challenge.

      


      The first step in an effective intervention process is to identify and address the specific factors responsible for a handwriting

         problem. If the legibility deficits are not severe, the classroom teacher may be able to help the child either during or after

         class. If the deficits are more extreme, the child may require the assistance of a resource specialist, educational therapist,

         or occupational therapist. These specialists can systematically train youngsters to control the fine-motor muscles of their

         hands, perceive visual relationships and proportions more accurately, and integrate their visual-motor and fine-motor coordination

         skills.

      


      When near-point or far-point acuity deficits are suspected, the child’s vision should be tested by an ophthalmologist or optometrist,

         who may prescribe corrective lenses. If visual-efficiency deficits are suspected, an evaluation by a developmental optometrist

         may be advisable. Although some health professionals consider this intervention of questionable value, visual-efficiency deficits

         may respond positively to systematic eye-muscle training techniques.

      


      Parents who suspect that ADD/ADHD may be contributing to their child’s poor handwriting should consult their pediatrician.

         If the child’s concentration and/or hyperactivity difficulties are severe, the pediatrician may prescribe attention-focusing

         medication, such as Ritalin, to see if it improves the legibility of the child’s handwriting.

      


      Most children can learn how to write more legibly if provided with effective, systematic instruction. Establishing reasonable

         but demanding standards for legibility can be an important catalyst for more focused effort. Actively encouraging children

         with poor handwriting to set legibility-improvement goals is vital. Positive expectations from parents and teachers, acknowledgment

         of progress, and rewards and praise for achievement can dispel negative expectations, build confidence, and stimulate the

         desire to write more legibly.

      


      

      

      COMMON SYMPTOMS OF A HANDWRITING PROBLEM


      


      • misshapen and uneven letters and numbers


      • letter crowding


      • words that do not sit on the line


      • lack of uniformity in letter size and slant


      • irregular spacing between letters and words


    • irregularities in formatting written work




    	

    	

      CAUSES OF POOR HANDWRITING


      


      • fine-motor control difficulty


      • eye-hand coordination difficulty


      • Attention Deficit/Attention Deficit Hyperactivity Disorder


      • visual-acuity deficits


      • brain damage or dysfunction


      • visual-motor inefficiency


      • difficulty crossing midline


      • difficulty with spatial awareness


      • difficulty with perceptual processing


      • peripheral nervous system deficits


      • laziness


    • inattention to detail




      

      

    TREATMENT OPTIONS


      

      


      • methodical training in handwriting skills by a qualified resource specialist, educational therapist, occupational therapist,

         or tutor

      


      • medication to control ADHD


      • glasses to correct visual-acuity deficits


      • vision therapy to correct visual efficiency deficits


      • firm and reasonable performance standards to address attitude, laziness, and motivation deficits


    


      

      

      SEE: Apathy (page 208); Attention Deficit/Attention Deficit Hyperactivity Disorder (page 214); Attention to Details (page 223); Avoiding Responsibility (page 227); Conduct and Attitude (page 235); Brain Dysfunction (page 326); Dealing with Consequences (page 241); Decoding (page 332); Essays and Essay Tests (page 18); Inaccurate Copying (page 342); Language Arts (page 58); Note Taking (page 79); Parent-Child Conflict (page 393); Performance Standards (page 91); Psychological Overlay and Psychological Problems (page 399); Resistance to Help (page 282); Teacher-Child Conflict (page 293);  Working Independently (page 302).


      



      Identifying Important Information
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      Refers to the ability to target key facts and concepts when reading, taking notes, listening to lectures, and studying.
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      Children with learning problems face formidable academic challenges, especially when they are enrolled in mainstream classes.

         Despite their learning deficits, classroom teachers generally expect these children to understand, assimilate, and recall

         information in textbooks, workbooks, handouts, and lecture notes. The information they are expected to assimilate includes

         facts, historical dates, grammar rules, spelling, formulas, symbols, concepts, and vocabulary definitions.

      


      The difficulties that learning-disabled children encounter when trying to decode written and/or spoken language, pay attention,

         and master basic skills can be overwhelming. Faced with major challenges and seemingly insoluble problems, these children

         are at risk for becoming demoralized and resigning themselves to substandard or marginal achievement. Those who receive effective

         remedial help and emotional support from their parents and teacher may continue to work diligently. Those who are not receiving

         effective help or making headway may simply give up. Shutting down intellectually, these children are likely to become passive

         and uninvolved learners who attempt to compensate for their learning problems by simply memorizing information without giving

         any thought to the importance of what they are learning. Studying translates into little more than a mindless procedure of

         turning the pages of their textbooks. Their mechanical, unfocused learning produces predictable consequences: deficient comprehension,

         poor grades, and diminished academic self-confidence.

      


      In contrast, successful students think about what they are studying. They switch on their radar and try to identify significant

         information. They are alert to clues from their teacher, and they look for concepts, facts, and procedures that have been

         emphasized or underscored in class. Realizing that they cannot learn and retain every thing, they create a hierarchy of what

         they need to assimilate. If their teacher is oriented toward facts, historical dates, and science formulas, they adjust their

         study procedures accordingly. If their teacher emphasizes concepts, they make certain that they identify and understand the

         key concepts. Their ability to target key information, prioritize what’s important, and learn selectively allows them to maximize

         their study efficiency.

      


      Intelligent children clearly have a competitive advantage when they study. This advantage notwithstanding, virtually all children

         of normal intelligence can be methodically trained to identify important information, learn more discerningly, and study more

         effectively.

      


      The first step in helping children learn how to think and learn actively is to train them to ask four key questions:


      • What is this material about?


      • Why is it important to my teacher that I read or learn this material?


      • What does the teacher specifically want me to know and remember?


      • How can I best understand, learn, and recall the important information?


      In the real world, getting good grades requires that students not only identify what they consider important but also what their teachers are likely to consider important. Students must factor into their study strategy their teacher’s stated and implied predilections;

         develop highly focused and individualized study procedures that capitalize on their learning strengths; think about why information

         is significant; differentiate important facts from those less important facts; and consider such issues as relevance, implications,

         and repercussions. They must also take effective notes from textbooks and lectures, develop the habit of methodically identifying

         and highlighting key information, manage their study time efficiently, relate what they’re currently learning to what they’ve

         already learned, anticipate what’s likely to be asked on tests based on previous experience with a particular teacher, and

         develop practical methods of retaining the key information.

      


      The value of the preceding commonsense recipe for academic achievement is indisputable. Unfortunately, helping children acquire

         these learning skills is easier said than done. This is especially true in the case of children who are struggling to master

         basic academic skills, such as being able to read with fluency, spell accurately, follow directions, express ideas in writing,

         and solve math problems.

      


      Helping learning-disabled children acquire basic skills is only one step in a comprehensive and effective remediation process.

         Once the fundamentals are mastered, the focus of the learning-assistance program must shift to teaching more advanced learning

         and study skills. These skills are not only requisites for success in middle school, high school, and college; they are also

         requisites for developing academic self-confidence. It is axiomatic that children who possess the tools they need to learn

         will be motivated to learn.

      


      It is unrealistic to expect students with a history of learning problems to develop first-rate study skills on their own.

         The skills must be systematically taught and methodically practiced under the supervision of a qualified resource specialist,

         educational therapist, or tutor. Before struggling students can realistically be expected to identify, comprehend, and recall

         important information, they must be taught how to get the job done.

      


      

      CHARACTERISTICS OF SUCCESSFUL STUDENTS


      


         Achieving students:


      • think actively (versus passively) about what they are reading or studying


      • establish personal performance goals


      • critically evaluate the significance of the information they are learning


      • target key data based on their teachers’ clues and statements


      • take effective notes from textbooks and during lectures


      • seek common denominators between information in textbooks and information presented in class


      • relate and link what they are currently learning to what they have already learned


      • think strategically and attempt to identify while studying what is likely to be covered on a test


      • review previous tests when studying to identify the types of information the teacher has emphasized


      • identify clues, statements, and hints in study guides that suggest what the teacher considers important (facts, details,

         concepts, formulas, principles, issues, ideas)

      


      • analyze the teacher’s testing style (multiple-choice, short-answer, essay questions)


      • carefully consider what they need to understand or memorize in order to master the course content


      • adjust their study techniques to the teacher’s content emphasis and the type of tests the teacher typically gives


      • identify how they learn most effectively (visual, auditory, or kinesthetic preference)


      • develop a practical, effective, and individualized study system that capitalizes on their learning strengths


      • gear their study strategy and methods to their teacher’s testing style and content emphasis


    • adjust their study methods for each class and each teacher




      

      SEE: Apathy (page 208); Aptitude (page 15); Attention to Details (page 223); Auditory Memory (page 322); Avoiding Responsibility (page 227); Bouncing Back from Setbacks (page 232); Critical Thinking (page 161); Goal Setting (page 165); Grades (page 25); I’m Dumb Syndrome (page 388); Incomplete Assignments (page 256); Intelligence (page 45); Judgment (page 260); Keeping Up with the Class (page 51); Learning from Mistakes (page 267); Logic (page 171); Mastery of Academic Content (page 67); Note Taking (page 79); Passive Learning (page 84); Priorities (page 180); Problem Solving (page 185); Reading Comprehension (page 100); Self-concept (page 410); Standardized Tests (page 116); Strategic Thinking (page 189); Study Skills (page 127); Teacher-Designed Tests (page 132); Test Anxiety (page 420); Underachievement (page 143); Visual Memory (page 360);  Working Independently (page 302).


      



      Intelligence
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      Refers to the capacity to comprehend, apply, and recall what is being learned, solve problems, understand abstractions, generate

            innovative ideas, perceive underlying issues, draw inferences and conclusions, think analytically and critically, create strategies,

            acquire insights, make associations, recognize subtle relationships, and link what has already been learned to what is currently

            being learned.
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      Intelligence plays a pivotal role in the academic-achievement equation. Bright children generally have little difficulty recalling

         what is said in class, answering the teacher’s questions, and remembering what they have read in their textbooks and have

         written in their notes. They can grasp concepts, master procedures, identify important issues, apply what they have learned,

         analyze data, perceive relationships, make accurate deductions and conclusions, draw inferences that are implied but not necessarily

         stated, understand and assimilate abstract, complex, or obtuse ideas, integrate new information with what has already been

         learned, solve problems, and think creatively. These capabilities clearly provide intelligent children with a distinct competitive

         advantage in school.

      


      Children who are intelligent, motivated, and conscientious and who possess first-rate academic skills typically get A’s on

         their spelling quizzes, math tests, book reports, and essays. When they study, they methodically identify what they need to

         learn and intuitively develop an individualized, efficient, and effective method for assimilating the information and mastering

         the specific skills being taught.

      


      A child’s intelligence is measured by an IQ test. The most common test, the Wechsler Intelligence Score for Children III (WISC

         III), is designed to assess the child’s potential to succeed academically and to measure the child’s capabilities relative

         to other children of the same age. The test, which consists of a number of specific subtests, is predicated on the principle

         that the higher a child’s measured IQ, the better the child’s academic performance. In theory, children with a superior IQ

         are expected to master academic skills with facility, assimilate concepts, comprehend and retain important information, receive

         good grades, earn coveted scholarships, attend the best universities, enter the most glamorous, prestigious, and remunerative

         professions, and make the most significant contributions to our society.

      


      In practice, the cause-and-effect model that correlates intelligence and academic achievement often breaks down. As most front-line

         educators can attest, the scores on intelligence tests do not always correlate with school success. Some children with a high

         IQ perform marginally, while others with a lower IQ are remarkably successful in school and in life. Every teacher has encountered

         intelligent children who are lazy and unmotivated and perform marginally in school. They have also encountered less-than-brilliant,

         highly conscientious, and intensely goal-directed students who rank among the highest achievers in their class. The explanation

         for this discrepancy between IQ and performance is obvious: Grit and determination can in many instances compensate for intellectual

         limitations.

      


      Clearly, the academic-success formula is more complex than the simplistic belief that a high IQ equals superior achievement.

         Environmental, psychological, temperamental, and educational components must also be factored into the equation.

      


      Some professionals consider IQ tests to be of limited value because they do not take into consideration two critically important

         elements: motivation and effort. IQ tests have also been faulted for other reasons. The tests:

      


      • do not measure critically important capabilities, such as creativity, leadership, motor coordination, interpersonal skills,

         communication skills, and musical or artistic aptitude.

      


      • are biased against children from disadvantaged backgrounds who do not receive equivalent levels of intellectual stimulation

         and educational instruction as their middle-class counterparts.
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