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    Depuis la première édition de Say it With Style, de nombreux ouvrages traitant de l’épreuve d’anglais à tel ou tel concours ont vu le jour. Étant un ouvrage de fond, cette nouvelle édition ne fait que suivre, par quelques modifications ici et là, l’évolution de la langue et de l’actualité en anglais, en utilisant le langage courant des débats économiques, politiques et sociaux. En effet, on ne peut écrire dans une langue étrangère sans posséder non seulement le vocabulaire nécessaire à l’expression des idées, mais aussi les concepts indispensables au développement d’une pensée. Le but de Say it With Style est d’une part de proposer quelques techniques qui aideront l’élève à préciser ses idées, et d’autre part de lui montrer comment reconnaître et mettre en valeur ses propres capacités de perception, surtout lorsqu'il/elle pense, généralement à tort, ne pas avoir d’idées sur un sujet donné. Accessoirement, mais non moins important, étant rédigé en anglais, l’ouvrage lui-même fournit un « bain d’anglais », permettant aux lecteurs et lectrices de se familiariser avec le vocabulaire et un style d’expression qui correspondent à celui du monde de la presse et du débat.




    Say it With Style « Part I » traite de l’essai et des trois éléments fondamentaux nécessaires à sa réussite. Dans le premier chapitre, « Thought », nous invitons l’élève à la réflexion sur deux questions de fond : comment définir une pensée « de qualité » ? où et comment la trouver ? Dans la deuxième partie, « structure », où l’accent est mis sur l’efficacité par rapport à la limite de temps et sur la concision, nous lui proposons un plan et une technique d’argumentation qui lui permettra de renforcer et de nuancer ses idées. Dans la troisième partie, « Expression », nous en venons à la matière première de l’anglais de l’actualité – les mots, phrases et expressions qui suggèrent et colorent les idées, qui transforment une idée banale ou mal exprimée au départ en une réalité vivante et riche. Cette méthode souple, illustrée par de nombreux exemples et suggestions, permettra aux élèves, moyennant un peu de pratique, de réussir cette partie cruciale de l’épreuve où trop souvent, faute de temps, ils/elles n’arrivent pas à terminer leur travail, répondent hors sujet, se perdent dans leur argumentation, ou encore, faute d’idées, n’écrivent que quelques lignes dénuées d’inspiration.




    De même, Say it With Style « Part II » se veut une aide de fond à l’épreuve orale. Au cours de cet entretien, l’élève doit faire la synthèse d’un article de journal ou d’un dialogue enregistré et le commenter : comment structurer cette synthèse, comment trouver et exprimer des idées personnelles ? En nous appuyant sur une analyse globale des sujets d’actualité, nous expliquons comment aborder et organiser l’information, en utilisant des mots et des phrases qui renforcent la clarté du discours, sans oublier la prononciation et quelques règles d’accent tonique. Cette partie se termine par une feuille d’évaluation qui détaille les critères des jurys et permet ainsi à l’élève de savoir concrètement ce qu’on attend de lui.




    Si Say it With Style figure dans la série des « Indispensables », son auteure est néanmoins consciente que le sujet de cet ouvrage, bien loin d’avoir été épuisé, peut être indéfiniment approfondi et/ou développé en vue d’un examen particulier. Aussi invite-t-elle ses lecteurs et lectrices à utiliser ce livre en toute liberté, en leur souhaitant dans l’immédiat la réussite à l’épreuve, et surtout, à plus long terme, de connaître le plaisir que peut procurer un travail en profondeur sur la langue et l’expression de la pensée. Et maintenant...




    a few notes before we begin…




    Say it With Style makes constant use of the vocabulary of the press. Any words we think might be unfamiliar to you are translated in the footnotes, in the order and in the sense we use them in the text. However, since the meaning of a word often varies according to context, the way it is translated also varies. For this reason we encourage you to use a dictionary when writing – an advanced French-English dictionary, or one of the many English-French dictionaries on Internet. Even more important for unfamiliar words is a “monolingual” English-English dictionary. It will give you all the senses of your word in English sentences and in this way you will avoid using it incorrectly – which is the case when you rely only on a translation. The phonetics alphabet is also a “must” in English and is very easy to learn. If you keep a vocabulary notebook, which you should, make sure to indicate the phonetics and especially the stress* of new words. It’s a discipline that will soon pay off*, above all in oral exams.




    Spellings: We have used American spellings… (-or rather than -our, as in behavior, -ize rather than -ise, as in organize). Use whichever you prefer, but be consistent.




    Abbreviations: You will find the following: S or subj (subject), vb (verb), obj (object, complément d’objet direct), sb, sth (somebody, something) and WO (word order).




    Masculine and feminine: For this edition we have retained the practice of using he or she (s/he), him/his or her when speaking of the sexes in general (for example: the candidate should be on time and he or she should have his or her ID card). Though longer (than the traditional, supposedly all-inclusive he form) and ­occasionally awkward, we feel it is the only acceptable way of thinking and writing today. Obviously, in the case mentioned above, we can also use the plural and avoid the problem: candidates should be on time and have their ID cards.




    Enjoy yourselves!


  




  




  

    stress accent tonique – pay off être rentable.
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      ◗What is an essay?


    




    The essay is a literary genre, like the novel*, the short story*, poetry and plays*. The Webster dictionary defines the essay as “an attempt*, a trial*, a short lite­r­ary composition of an analytical or interpretive kind, dealing with* its subject from a personal point of view or in a limited way”. Though it may be serious, the essay is not, like the dissertation, a systematic and exhaustive study of a subject, but a free form with a personal touch. It is characterized by a skillful* demon­stration in which the author supports* his or her ideas by means of examples and arguments. The essay writer must therefore have a certain amount of know­ledge and life experience to support his point of view with relevant* detail, as well as a bit of humor, fantasy or irony to seduce the reader’s imagination. An essay writer is not satisfied with merely* stating* ideas, but must also find the means* to persuade the reader of their validity. This is not always easy in one’s native language and of course even less so in a foreign language, but the underlying* problems – of form and content – are the same in both cases.




    

      ◗How your essays are read and corrected


    




    This brings us to the starting point of our book. Over the years we have read and corrected hundreds of student essays, some of them quite good without our help, but in the majority of cases, we felt that a few technical suggestions before they were written would have made them infinitely better, especially from the point of view of clarity of expression and structure, two of the elements that go into making an argument persuasive. Many arguments start out well, with an interesting remark that shows the student has something to say on the subject. “Excellent”, we write exuberantly in the margin. But as we continue reading, our exuberance begins to wane*. The thought-provoking idea has disappeared, and we find ourselves on vague and unfamiliar territory. “Where is she getting to*?” we wonder, jotting down* a tentative* “doesn’t follow”. A little further on our student picks up the thread* again. “Good observation”, we note, happy to be back on a familiar road. But the next sentence disconnects, and so does the next. Finally we come to, “It would be an economic and social disaster…”, and now we are ready to tear our hair out*. What would be an economic and social disaster? The subject has changed three times and we no longer know what “it” refers to, say nothing* of why it would be a disaster. “Explain”, we request politely in the margin. Further on, a half-hearted* conclusion vaguely summarizes the opening sentence and reluctantly*, for it had started out so well, we give the essay not so good a grade as we would have liked. “Your argument doesn’t hold together”, we put at the top of the page. “A bit vague. Logic.” And of course, the eternal “see grammar corrections”.




    Reading the kind of essay described above is a very frustrating experience, and there is no doubt but that our corrections, scrawled* illegibly* in colored ink, reflect that mood. But the point is, are those corrections helpful? Are they ­enough?




    The next day we give back the essays and a disappointed, often angry student comes up after class, pointing to “logic” or “your argument doesn’t hold to­gether”. “What do you mean, it’s perfectly clear to me!”, our student objects* with a tinge* of disdain in her voice as if to say, “you’re just an English teacher, what do you know about economic and social disasters?” There follows, on both sides, a tumultuous effort to clarify ideas. “I can explain it in French but not in English!” our student finally cries out, with a despair that mirrors* our own the day before. Alas, this argument too has its weak spots*, for when we do succeed in pointing out* what’s wrong with a thought, a sentence or especially a sequence of sentences, many students often recognize their own chronic prob­lem and humbly admit, – Yes, I see, I do the same thing in French.




    Which all goes to show that when it comes to essays, English teachers are basic­ally “readers” like anyone else, and want more than anything else to under­stand what you have to say. After all, it does make our work so much easier! nonetheless*, if it’s your job to progress, it’s definitely* ours to analyze the best we can what’s wrong and suggest how to progress, in other words, how to write so that your ideas will be appreciated.




    The difficulty is not to write, but to write what you mean.




    Robert Louis Stevenson, Scottish novelist, author of Treasure Island




    This book is the outcome* of many such “tense encounters”* with students, during which we have tried to explain why this or that just “doesn’t follow”, “doesn’t work in English”, is “too vague”, or simply “doesn’t make sense”. It is an attempt to formulate a few ideas with an eye to* creating a critical basis for discussion between writer and reader, an exchange of ideas in which we’d like you to participate.




    

      ◗What we would like to accomplish and how…


    




    The first part of Say it With Style deals with* the technique of essay writing. In the sense that some of the points we bring up* concern grammar as well as the problems that arise* as a result of thinking in French and writing in English, it is a book for French students writing in English. But other than that*, what we say about writing in English should be of use to you in whatever language you write. Like painters, who talk as much about seeing as they do about painting, we will talk as much about thinking as about writing. We will first consider a “quality thought”, one that is well stated* and has potential for development, and talk about techniques for finding it, about how we can call on* the imagination for information, about “concept words” and how they help us to find ideas. We will then go on to structure and suggest a general outline* that will make it easier for you to set out* your thoughts logically and convincing­ly so that the reader will understand exactly what you mean. We will discuss verb forms and how they give life to what you say, we will remind you how important it is to keep to* the subject and strengthen* your point.* Finally, in the pages dealing with expression, we will give you the concrete means*, the vocabulary to say it with style – verb and noun combinations that suggest pathways* for thought, linking* words, verb and preposition combinations, precise words and expressions that clarify and strengthen* your arguments.




    Writing is an art, and you have everything to gain by practicing it. You will find that by perfecting your writing, it will perfect you, intensifying your powers of observation and giving order and dimension to your thought. In the words of Henry David Thoreau, the 19th century American philosopher:




    Nothing goes by luck in composition. It allows of no tricks*.
The best you write will be the best you are.




    

      ◗Prelude: the three processes involved* in essay writing


    




    Before we begin, a reminder* about the three processes involved in essay writing:




    • finding thoughts




    • ordering them




    • expressing them




    By finding thoughts, we mean both thinking them up* and shaping* them into viable form. By ordering thoughts, we mean setting them out in space – know­ing what we want to say first, second, and third, knowing how to intro­duce a thought, how to support it with examples and arguments, how and when to bring in contrary arguments and reservations, how to conclude. By express­ing thoughts, we mean finding the precise words that define them and communicate them intact to the reader.




    Obviously*, form and content are inseparable, and these processes often overlap*. Shaping a thought is a two-way* process that involves* finding the pre­cise words to express it. This means that when we work at expressing a thought, we often find we have modified the thought we began with. Likewise*, when we work at ordering thoughts, we may find that a thought needs re-thinking, or re-shaping, when it refuses to go where we expected it to. All this is quite complex, but if it weren’t, we would all write beautifully at the first try and there would be no need for this book and the many others like it. Nor would there be any need for scrap* paper, rough copies*, pencils, erasers*, and all the other mater­ials that are a necessary part of our lives as imperfect and mistake-making human beings. Another quotation*, this time from the great 18th century English poet, essayist, biographer and lexicographer* Samuel Johnson, will reassure you that even the most accomplished writers have to work as hard as students (if not harder!) if they want their ideas to be appreciated and enjoyed by their readers.




    What is written without effort is in general read without pleasure.




    … and now, on to the business of this book – the workshop we have pre­pared for you…




    




     



    

      novel roman – short story nouvelle – play pièce de théâtre – attempt tentative – trial essai – deal with traiter de – skillful habile – support soutenir – relevant pertinent – not merely pas simplement – state dire, affirmer – means moyens – underlying de fond – wane diminuer.


    




    

      where is she getting to? où veut-elle en venir? – jot down noter – tentative provisoire – pick up the thread reprendre le fil – tear our hair out s’arracher les cheveux – say nothing of sans parler de – half-hearted timide, hésitant – reluctantly à contre-cœur – scrawl gribouiller – illegibly illisiblement – object protester, élever une objection – tinge teinte, nuance – mirror refléter – weak spots points faibles – point out montrer, indiquer – nonetheless néanmoins – definitely ­certainement, absolument.


    




    

      outcome résultat – tense encounters rencontres tendues – with an eye to en vue de – deal with s’occuper, traiter de – bring up soulever (problème) – arise (arose, arisen) arriver, apparaître – other than that à tout autre égard – well stated bien dit, articulé – call on faire appel à – outline plan – set out exposer, mettre en place – keep to respecter, ne pas s’éloigner de – strengthen renforcer – point idée, pensée – concrete means moyens concrets – pathways chemins – link lier – clarify préciser – trick ruse, stratagème, bluff.


    




    

      involved in impliqué dans – reminder rappel – think up trouver, inventer – shape mettre en forme – obviously évidemment – overlap se juxtaposer – two-way à double sens – involve nécessiter – likewise de même – scrap petit morceau, bout (de papier, etc.), scrap paper papier brouillon – rough copy brouillon – eraser gomme – quotation citation – lexicographer personne qui élabore un dictionnaire.
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◗A quality thought


  




  Like the quality automobile that satisfies the driver because of its safety* and reliability*, a quality thought satisfies the reader by its clarity and accuracy*. It gets the reader somewhere in the mind. And like the poor-quality automobile that breaks down* on the highway*, leaving the driver in a state of nerves and late for an appointment*, the poor-quality thought collapses* before it has reach­ed its destination, abandoning the reader to frustration and confusion.




  ◗How would you evaluate these thoughts?




  Before giving you our criteria for a quality thought, we would like you to have a look at the following thoughts taken from student essays. Some are better than others, but it isn’t always easy to explain precisely why at first glance*. Evaluate each sentence in terms of the quality of the thought expressed. What changes would you make in the poor-quality thoughts? We will give you our suggestions further on.




  

    Subject. Violence has become so much a part of our daily lives that we no longer react to it as abnormal behavior*.


  




  • Aggressiveness makes people steal* or commit crimes.




  • Most human beings are capable of violent acts in certain circumstances.




  • We are used to violence because it is part of our way of life.




  • Young people are violent because of the economic crisis and unemployment*.




  • Adaptability helps man to survive, but it may also lead to his destruction.




  • It is possible to consider violence normal behavior and non-violence abnormal behavior.




  ◗Characteristics of a quality thought




  By now, you probably have some idea of what we mean by a quality thought. These are the criteria we propose, and you will soon see how we apply them to the above sentences.




  • Clarity of expression. You understand precisely what the writer means, what is included in the thought, what isn’t. The thought is “well drawn”*.




  • Reliability and accuracy* of judgement. The writer seems to have reflect­ed on the problem from different points of view, in depth*. This is sometimes referred to as “maturity” in writing.




  • The opening of new worlds to the reader. This is our third criterion, that luxury item* which is the fruit of personality and talent, but which can also be aided by certain techniques which we hope to impart* to you. The really high-quality thought is not only well-made, but it takes the reader some­where he or she has never been. It broadens* and enhances* our vision and understanding of a subject, opens our eyes to “new worlds”. This is certainly one of the characteristics of originality, our end goal* about which we will say more later on. For now, a few words from Albert Camus:




  Thinking is learning all over again how to see, directing one’s consciousness, 
making of every image a privileged place. 




  Albert Camus, “The Myth of Sisyphus”




  ◗Our evaluations and suggestions




  As we have said before, our proposal is to invite you to a discussion. We think it only fair* to give you an idea of how one reader, trying to be as objective as possible, would evaluate the preceding thoughts and seek to* improve* on them. Feel free to disagree – there are no absolute rules to the game*, but make sure you can support your arguments.




  • Aggressiveness makes people steal or commit crimes.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Stealing is committing a crime. Cause and effect relationship not clear, a little precision needed.


        

      




      

        	

          Judgement


        



        	

          Superficial. Aggressiveness is a symptom of a problem, not a cause.


        

      




      

        	

          New Worlds?


        



        	

          No new insight*.


        

      


    

  




  • Most human beings are capable of violent acts in certain circumstances.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Clear. Thought well drawn.


        

      




      

        	

          Judgement


        



        	

          Good. Critical mind at work. Student sees potential for violence in “normal” human beings.


        

      




      

        	

          New Worlds?


        



        	

          Yes. Student implies that violence is not restricted to violent individuals, but a characteristic we all possess. 
No need to improve on this thought.


        

      


    

  




  • We are used to violence because it is part of our way of life.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Not clear. Student probably means “everyday lives” and not “way of life”. We have become used to and it has become part would be preferable, to give the nuance of change in our lives. (See p. 19-20 on verb tenses).


        

      




      

        	

          Judgement


        



        	

          Banal. Student seems to imply* that there is no reason not to accept what we see every day.


        

      




      

        	

          Suggestion


        



        	

          We are exposed to so much violence in our everyday lives that many of us have become indifferent to it.


        

      


    

  




  • Young people are violent because of the economic crisis and unemployment.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Vague. Three generalities in one sentence give us no pre­cise thought. Cause and effect relationship not clear. In writing, you have to “draw the pathway”* between the economic crisis and violence.


        

      




      

        	

          Judgement


        



        	

          Banal, we hear this every day. Be more precise.


        

      




      

        	

          Suggestion


        



        	

          The crisis in employment has made many young 
people turn to violence. They have no work and no money, they feel they have no future, and are angry.


        

      


    

  




  • Adaptability helps man to survive, but it may also lead to his destruction.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Excellent. Two clear statements that are sufficiently op­posed to invite discussion.


        

      




      

        	

          Judgement


        



        	

          Interesting. We await the development of the thought.


        

      




      

        	

          New Worlds?


        



        	

          Yes. We usually think of adaptability as a positive feature* in people. Is the writer about to reject this argument?


        

      


    

  




  • It is possible to consider violence normal behavior and non-violence abnorm­al behavior.




  

    

      



      

    



    

      

        	

          Expression


        



        	

          Excellent. Makes use of generalities, but by opposing val­ues, defines a thought.


        

      




      

        	

          Judgement


        



        	

          Interesting. Shows a critical mind, willing* to risk an unconventional judgement.


        

      




      

        	

          New Worlds?


        



        	

          Why not? It’s always a good technique to “turn the tables”* as a way of entering new worlds. This is also called being the devil’s advocate.


        

      


    

  




  

    
◗More on the quality thought: how it can be “conjured up”*



  




  A quality thought does not take life at face value*, but takes the time to look at things critically. We often recognize a quality thought by its authenticity: a quality thought communicates itself directly to the reader because its very precision makes it vivid* to the imagination. It derives from a living context, thus it is full of potential for examples and supporting arguments. Remember that an essay “deals with a subject from a personal point of view”. If you start out with something authentic–a quality thought, clear to you – your essay will ­almost write itself; whereas* if you start out with a non-quality thought – one that is vague and unclear to you – its lack* of precision will lead you round in circles, you will find yourself with nothing to say, and will say it badly. However, there still remains* an important problem – how does one “conjure up” a qual­ity thought?




  This is a perfectly natural question, but few people ever dare* ask it. somehow*, we think that either we have ideas or we don’t, and that if we don’t, nothing can be done about it. We are also inclined to think that good ideas are contingent only on “intelligence”, which automatically puts both the responsibility and the blame on our grey matter. We would all be a lot better off * with­out this cultural prejudice which inhibits the imagination, that free-flying bird that brings infinite information home to the brain* and is one of the great sources and resources of both sensitivity* and the capacity to think and reason.




  … l’imagination, reine des facultés.




  Charles Baudelaire, French poet




  ◗The role of the imagination in finding thoughts




  Sometimes a quality thought comes by itself. You look at the subject, scratch* your head, jot down* a few words, and there it is. Perhaps the text you’ve just read arouses* your interest, perhaps you have first-hand experience of the subject, have read about it and discussed it, already have a point of view with facts and arguments to back it up*. In such a case, all you have to do is set out* your thoughts and express them well. But what can you do when it’s just the oppo­site, when you look at a subject and you’re simply «not inspired?»




  Generally, we’re not inspired by a subject when we can’t imagine the reality of it – feel, see, visualize it – either because we have no first-hand experience of it or haven’t read about it, or on the contrary, when it seems to us that the subject has been exhausted* by too much debate and repetition. We can always tell when this is the case because the writer uses words almost as if they had no direct relationship to feelings, facts and events. Arguments are vague, the thought doesn’t follow, and above all, there are no living and convincing facts and/or examples, no precise words to guide us. We can’t see the thought, we can’t connect up with it – because obviously* the writer didn’t either. If you want to avoid* this, and at the same time make it easier and more pleasurable* to write, send your imagination out on a mission.




  Remember that “imagination” has to do with “images”, with visualizing things before translating them into words. You remain comfortably seated at your desk, and you set your imagination free* to fly beyond* the walls of the mind, wherever you want it to go. For example, let’s take an issue that’s widely* discussed nowadays:
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