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FOREWORD


This book contains the contributions of the 5th International Contemporary Educational Research Congress (CEAD 2019), carried out at Frankfurt University of Applied Sciences in Frankfurt am Main -, which is one of the major science, trade and technology hubs of Europe and Germany -, between 25-27th July 2019 in cooperation with Frankfurt University of Applied Sciences in Frankfurt am Main/Germany, the Captain Witold Pilecki State University of Applied Sciences in Oświęcim/Poland and the Association for Contemporary Educational Research (CEAD) in Muğla/Turkey.


It is clear that knowing something and putting something into practice are not the same thing. For several decades, the importance of the theory-practice linkage has been discussed intensively worldwide. However, the first-time examination of the theory-practice connection can be traced back to Plato and Aristotle, and since Immanuel Kant one knows that there is no theory-free recognition, no theory-free observation and no theory-free action. Education, like all other areas, can develop on a solid theoretical foundation. A practice without theory is not possible. For change of practice the topic should be discussed especially in the theoretical background. The theory-practice relationship has become a challenge today. The future competitiveness of a society today is closely linked to the will for innovation and innovation of teachers and educational scientists in theory and practice. Only through a close connection between theory and practical experience is sustainable learning possible. In other words, not the condensed, the questionable, the theoretical knowledge alone will lead us and our work to success, but the application in the practice of this precious good.


The goal of the congress at the Frankfurt University of Applied Sciences with the apt motto: "Strengthening Knowledge through Practice, whose contributions are published here, was to reference and discuss "Theory and Practice in Education" " and thus focus the attention to the relationship of Theory and Practice to pedagogy.


We strongly believe that the 5th International Contemporary Educational Research Congress opened new perspectives and underlined the importance of "Theory and Practice in Education" to the scientists and researchers.
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VORWORT




Das vorliegende Buch enthält die Beiträge des 5. Internationalen Kongresses für zeitgenössische pädagogische Forschung (CEAD 2019), der an der Frankfurt University of Applied Sciences in Frankfurt am Main - einem der wichtigsten Wissenschafts, Handels- und Technologiezentren Europas und Deutschlands -, in Zusammenarbeit der Frankfurt University of Applied Sciences, der Staatlichen Rittmeister-Witold-Pilecki-Hochschule in Oświęcim/Polen und des Verbandes für Zeitgenössische Pädagogische Forschung in Muğla/Türkei zwischen 25.–27. Juli 2019 organisiert worden ist.


Es ist klar, dass etwas wissen und etwas umsetzen nicht das gleiche sind. Bereits seit einigen Jahrzehnten wird die Bedeutung der Theorie-Praxis-Verknüpfung weltweit intensiv diskutiert. Die erstmalige Auseinandersetzung mit der Theorie-Praxis-Verknüpfung kann aber auf Platon und Aristoteles zurückgeführt werden und seit Immanuel Kant weiß man, dass es kein theoriefreies Erkennen, keine theoriefreie Beobachtung und kein theoriefreies Handeln gibt. Eine Praxis ohne Theorie ist nicht möglich. Der Bildungsbereich kann sich ebenso wie alle anderen Bereiche auf einer soliden theoretischen Grundlage entwickeln. Für Veränderung der Praxis sollte das Thema vor allem im theoretischen Hintergrund diskutiert werden. Theorie-Praxis-Verhältnis ist heute zu einer Herausforderung geworden. Zukünftige Wettbewerbsfähigkeit einer Gesellschaft ist heute mit Innovationswillen und Innovationsfähigkeit von Lehrern und Bildungswissenschaftlern in Theorie und Praxis eng verbunden. Nur durch eine enge Verknüpfung von Theorie und praktischen Erfahrungen ist ein nachhaltiger Lernerfolg möglich. Mit anderen Worten: Nicht das verdichtete, das abfragbare, das theoretische Wissen allein wird uns und unsere Arbeit zum Erfolg führen, vielmehr die Anwendung in der Praxis dieses kostbaren Gutes.


Das Ziel des Kongresses an der Frankfurt University of Applied Sciences mit dem treffenden Motto: “Wissen durch Praxis stärkt”, dessen Beiträge hier veröffentlicht sind, war es, zum Leitthema „Theorie und Praxis in der Bildung“ zu referieren, zu diskutieren und somit den Fokus auf die Beziehung von Theorie und Praxis zur Pädagogik zu legen.


Wir glauben fest daran, dass der 5. Internationale Kongress Zeitgenössischer Pädagogischer Forschung den WissenschaftlerInnen neue Perspektiven eröffnete und die Bedeutung von „Theorie und Praxis in der Bildung“ herausstellt.
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CONGRESS OPENING CEREMONY


SPEECHES




OPENING SPEECH VICE PRESIDENT OF FRANKFURT


UNIVERSITY OF APPLIED SCIENCES


PROF. DR. MARTINA KLÄRLE


Sehr geehrte Staatsministerin Frau Angela Dorn,


(Hessische Ministerin für Wissenschaft und Kunst)


sehr geehrter Herr Prof. Dr. Witold Stankowski


(Rektor der staatlichen Rittmeister-Witold-Pilecki-Hochschule Oświęcim/Polen)


sehr geehrter Herr Prof. Dr. Famil Samiloğlu,


(Mugla Sıtkı Koçman Universität / Dekan des Fachbereichs Wirtschaft und Verwaltung)


sehr geehrte Frau Prof. Dr. Nevide Akpınar Dellal,


(Professorin an der Muğla Sıtkı Koçman Universität und Präsidentin des Vereins für zeitgenössische Bildungsstudien)


liebe Kollegin Koch, lieber Kollege Franzen,


sehr verehrte Damen und Herren,


ich begrüße Sie sehr herzlich hier in Frankfurt zum 5th International Contemporary Educational Research Congress 2019, den wir gemeinsam mit unseren Partnern, der staatlichen Rittmeister-Witold-Pilecki-Hochschule in Oświęcim in Polen und dem Verein für zeitgenössische Bildungsstudien in Mugla in der Türkei organisiert haben.


Dieses gelungene Beispiel europäischer Zusammenarbeit stimmt optimistisch: Uns verbinden – auch über mögliche kulturelle Nuancen oder Unterschiede __ Themen miteinander, zu denen wir uns gemeinsam austauschen, und die wir gemeinsam weiter entwickeln wollen.


Wenn Sie mir diese Anmerkung gestatten: Ich finde das angesichts der vielfältigen Querelen – nicht nur – auf europäischer Ebene bemerkenswert:


In Zeiten großer Veränderungen und Unsicherheiten, nicht nur in Europa und nicht nur auf dem Gebiet der Bildung, lassen sich die Menschen nicht irritieren und das ist auch gut so!


Ich betrachte diese Tagung als Zeichen und Signal: Frankfurt, die „kleinste Metropole der Welt“ ist der richtige Veranstaltungsort. Um sich über alle Grenzen hinweg auszutauschen, miteinander kontrovers zu diskutieren, um die Bildungstheorie praktisch weiterzuentwickeln. Aber eben miteinander und im persönlichen Kontakt, und nicht im stillen Studierstübchen!


Sicherlich wäre es wünschenswert – wenn Sie mir diesen Einschub gestatten – dass sich auch Lenker und Verantwortliche von Staaten dieser Erde an einen Tisch setzen, um die zahlreichen Probleme pragmatisch und praktisch anzupacken oder gar zu lösen! So wie wir als Wissenschaftlerinnen und Wissenschaftler immer bereit sind, eine Brücke zu schlagen. Über alle Disziplinen, Kulturen, Sprachen und Landesgrenzen hinweg. Aber auch zwischen Theorie und Praxis.


Diejenigen, die Mauern errichten, die sich abschotten wollen, sollten besser über Brücken nachdenken, die sie bauen können, um (globale) Themen gemeinsam anzugehen. Der Austausch von Meinungen und Argumenten ist allemal sinnvoller, als über social media mit Vernichtung zu drohen.


Ob die Welt zu retten ist, wird sich weisen. Aber es würde sich der Versuch lohnen, sie JETZT ein wenig sicherer und lebenswerter zu machen. Denn dass eine Zerstörung nicht nur theoretisch möglich ist, zeigen uns die Auswirkungen des Klimawandels, die wir alle jetzt schon spüren. Der vergangene Juni 2019 war der wärmste Monat seit Beginn der Wetteraufzeichnung im Jahre 1781. Das ist das Thema der Stunde, um sich an einen Tisch zu setzen, um darüber (zum wiederholten) Male zu diskutieren. Aber dann eben auch zügig zu handeln, um das Problem in den Griff zu bekommen.


Sehen Sie mir als überzeugter Kämpferin für die Umwelt diesen Exkurs nach. Mich begeistert einfach zu sehen, dass internationaler Austausch funktioniert!


Zwar ist dies nicht die Klimakonferenz; das Thema heute ist aber von ähnlich grundsätzlicher und gesellschaftlicher Relevanz: „Theorie und Praxis in der Bildung“. Die Bedeutung von Bildung, einer guten Bildung, ist unbestritten. In diesem Punkt gibt es einen sehr breiten Konsens. Nicht nur auf wissenschaftlicher Ebene, sondern auch in Politik und Gesellschaft.


Aber was ist das: gute Bildung? Wer liefert dafür eine Definition? Welche Rahmenbedingungen braucht gute Bildung? Welche Methoden führen zu guter Bildung? Was sollte wann und wie unterrichtet bzw. gelernt werden? Mit welchen Instrumenten? Welche Rolle spielen die (gar nicht mehr so) neuen Medien, welche die Digitalisierung? Welche gute Bildung braucht es in Zukunft? Was braucht der Arbeitsmarkt? Was braucht die Gesellschaft? Und was verstehen diejenigen darunter, die Bildung vermittelt bekommen: junge Menschen! Viele Fragen also – und vermutlich noch mehr Antworten!


Für uns als Hochschule für Angewandte Wissenschaften steht eines unverrückbar fest: die Verbindung von Theorie und Praxis für eine nachhaltige Wissensvermittlung. Es ist unsere feste Überzeugung: Die enge Verzahnung von Theorie und Praxis bedingt und fördert die kontinuierliche Verbesserung der Lehre. Unser Claim bringt das dezidiert zum Ausdruck: Wissen durch Praxis stärkt! Die Frankfurt UAS vermittelt und lebt dies voller Überzeugung!


Diese Hochschule hat mehr als 15.000 Studierende aus über 100 Nationen, die wir in knapp 70 Bachelor- und Master-Studiengängen in vier Großfachbereichen akademisch ausbilden. Dabei legen wir sehr viel Wert auf eben diese Einheit aus Theorie und Praxis: durch unzählige Module in Laboren, durch Praktika vor und während des Studiums und durch Praxisfallprojekte, die wir in Kooperation mit zahlreichen Unternehmen aus der Region zusammen durchführen.


Das schafft win-win-Situationen: für unsere Studierenden, für unsere Partner aus der Wirtschaft, für die Region, deren Attraktivität steigt und die damit ihre Wettbewerbsfähigkeit erhöht.


Natürlich: Bildung ist ein Wert an sich. Und sie ist entscheidend für die Entwicklung von Gesellschaften. Bildung kann und soll aber auch Wohlstand sichern oder erhöhen. Individuell wie gesellschaftlich. In diesem Sinne ist sie kein Selbstzweck. Möglicherweise muss Bildung im Kontext der Digitalisierung auch ganz neu definiert werden.


Um dies zu diskutieren, haben wir hier und heute mit Wissenschaftlerinnen und Wissenschaftlern aus über 20 Ländern geballte Kompetenz versammelt! Das Programm ist mit über 100 Vorträgen beeindruckend.


Ich freue mich sehr auf die vielen Beiträge und interessanten Gespräche, auch abseits des offiziellen Programms. Denn wir sprechen miteinander statt übereinander!


Ich danke den Kolleginnen und Kollegen aus dem Haus und den Partnerhochschulen ganz herzlich für ihren Enthusiasmus und ihr Engagement, das sich in diesem hervorragenden Kongressprogramm widerspiegelt! Ganz herzlichen Dank!


Sicher warten Sie schon gespannt auf ein Zitat des berühmtesten Sohnes dieser Stadt, Johann Wolfgang von Goethe, dessen Name untrennbar mit Frankfurt verbunden ist. Auch wenn Goethe viele kluge Worte gesagt hat: Ich muss Sie enttäuschen!


Ich möchte vielmehr mit einem Zitat des polnischstämmigen deutsch-amerikanischen Psychologen Kurt Tsadek Lewin, das gelegentlich auch Immanuel Kant zugeschrieben wird: „Es gibt nichts Praktischeres als eine gute Theorie“.


In diesem Sinne wünsche ich Ihnen einen fruchtbaren Austausch, interessante Diskussionen und wertvolle Impulse.


Wir freuen uns, Sie hier in Frankfurt zu Gast zu haben!


Daten & Fakten






	15.000 Studierende in vier Fachbereichen (viele aus der Region)


	270 Professorinnen und Professoren


	1.500 Mitarbeitende


	19 Zentren und Institute


	40 Labore und Werkstätten


	70 Studiengänge


	Zertifiziert „Familiengerechte Hochschule“


	Unterzeichnerin „Charta der Vielfalt“


	Wissen durch Praxis stärkt: Praxisorientierung und Interdisziplinarität


	Chancen durch Bildung: offener Bildungszugang und ein ganzheitliches Bildungsverständnis


	Lebenslanges Lernen: Begleitung von Bildungsprozessen auch nach dem Studium


	Entwicklungspartner: Innovation durch anwendungsorientierte Forschung und Transfer


	Diversität: multikulturelle Vielfalt und Internationalität


	Gesellschaftlichr Verantwortung: Positionierung zu gesellschaftlichen Themen








Prof. Dr. Martina KLÄRLE


Vice President of Frankfurt University of Applied Sciences / Germany




OPENING SPEECH OF HESSIAN STATE MINISTER OF


SCIENCE & ART


ANGELA DORN


Dear Vice President Klärle,


dear Professor Stankowski,


dear Professor Franzen,


dear Professor Akpınar Dellal,


dear Professor Koch,


dear guests,


first of all, I want to thank you for the invitation to the opening ceremony of this wonderful international Congress. This is a great opportunity to welcome you here in Frankfurt and in the state of Hessen, right in the centre of Germany. Please allow me to also send you the best regards from our First Minister, Volker Bouffier, in the name of the government of Hessen. And please allow me to excuse my English, which is not so good.


Over the course of the next days you are going to discuss a wide range of questions regarding education. Or, to be precise, the science of education. Educators face a lot of challenges in their ever changing field. Funding is one of them. But is, unfortunately, not the only one.


First, the internet and new technologies have forever changed the way people get information. Up to now, no one has developed a system to effectively channel information. So, people have the chance to be more informed than ever. But on the other hand the worldwide community is open for all kinds of fake news and misinformation. Apparently, an increasing number of people chooses simple answers to difficult questions. Or cannot take the speed of news and their complexity. In short: Some may prefer to watch cat videos on youtube than deal with the challenges of the world we live in.


This means that facts have become only one voice among so many other things, so-called alternative facts. What makes that even more problematic is the way science works: science can never just say: “This is how it is. And it will always stay that way.” Because maybe something comes up and changes everything.


What does that mean? Maybe, a look in the history book may help: Here in Frankfurt in the year 1848, the first German constitution proclaimed the freedom of science. A guarantee that might seem vague in first sight. But it is already more than many countries have achieved today: Science is not to be influenced by the state, by ideology, and or by religion. Science is simply free to think about what it wants to think about. Even if it challenges a belief, a policy – and even a government. The state just has to stay out of it and give truth-seeking its space.


In 1949, after the horrible rule of people who chose ideology over humanity, the German Constitution had not more to say about science that exactly that. But quite it became clear that there is more to it: There are several duties the state has to fulfill. Not only protecting but serving science and knowledge.


First, there has to be a legal framework to keep the freedom of science and its institutions intact. Second: Disposing sufficient financial resources for scientists to carry out the quest for truth. To be honest, we are still working hard on the second part – with the firm belief that education has to be not only available but also affordable for everybody.


However, recent developments show that also this might not be enough. So I am here today to show that the scientific community has my full solidarity on their quest for answers. Even though these answers might sometimes be hard to hear for politicians. Even because of that. And this – of course - includes education. Without education, would be no science. Without science however, there most likely would still be education. But without the methods of science, it would lead to no conclusion or, like in the middle ages, would only serve the purpose of an ideology.


Unlike the headline-dominating challenges of climate change and migration, education is not in the center of worldwide debate. We should change that. Because it changes the future for our children and grandchildren. At least if we want to leave this world a better place – a place or generations that want to study and explore it in the future.


Thank you for your work, thank your attention.


Angela DORN


Hessen State Ministry of Higher Education,


Research and the Arts, Germany




OPENING SPEECH OF HONORARY PRESIDENT OF THE


CONGRESS


PROF. DR. HABIL. WITOLD STANKOWSKI


Ladies and Gentlements, Ms. State Ministry, Magnifizenz Mr. Rector of the University of Applied Sciences Frankfurt/Main Prof. Dr. Frank E.P.Dievernich, Ms. Prof. Dr. Susanne Koch Academic Member of Frankfurt University of Applied Sciences, Ms. Prof. Dr. Nevide Akpinar Dellal President of Contemporary Educational Research Association, Mr. Professor Matthias Gleitze, all the guests from Turkey, German, Israel, Russia and academics


It is my great pleasure to speak during this Congress, Conference 5th. International Contemporary Educational Research Congress. This is the next Conference, Congres, which is held in Europe, in the City Frankfurt am Main. The 3rd. Congress was held in Polish City Oświęcim in a July 05-08, 2018 under the title ’’Education and Human Rights, devoted to contemporary educational research in the context of human rights” The purpose of the Congress was to reference and discuss about ’’Education and Human Rights’’ in the place where people suffered horrific pain and torment and, thus to focus on the attention of the relationship in human rights of pedagogy, as well of rightthat everyoone is human. This was a great event, because the 3rd. Congress was held in the former staff buildings of the SS in immediate proximity to the former concentration Auschwitz in which together with the former concentration camp Auschwitz-Birkenau was the Place of Genocide during the Second World War. University of Applied Sciences in Oświęcim is situated in a historic building, in which the first group of prisoners were transported to Auschwitz and then was imprisoned during the Second World War (1939-1945). The day of their arrival to the city Oświęcim, 14 th. June 1940, is thought to have been the beginning of the camp’s operation, Concentration Camp. The University of Applied Scinces in Oświęcim is part of the Concentration Camp KL Auschwitz called as a place of memory. This is a huge symbol of the twentieth century’s tragedy, the symbol of Auschwitz.


This Congress it is a tremendous great events, because here in Frankfurt am Main was held, sitting free, common German Parliament in 1848. This is very important history.That was history. Today we will be talking about problems of present times to which belong a theory and practice of education.This is very important conferens, because it is under title: Theory and Practice.


In present times we are serching fot an answer of how to teach and as a result to understand theory. Past and present times we will understand only then when we educate in practical way. Theory has to be connected with hands on experience. My University, which i am representing named University of Applied Sciences in Oświęcim (Państwowa Wyższa Szkoła Zawodowa im. rtm. Witolda Pileckiego w Oświęcimiu) which educate plenty of students on practical profile. In 21st century, a solution to understand processess in present world is education in practical, flexible way. Practical profile is teached on polish universities such as Universities of Applied Sciences. My University is cooperating with lots of companies, firms and global and local business. Students are being taught not only by theorists but also practitioners. How to educate students well in a practical way it is a tremendous challenge for all universities. This conference is an attempt to find an answer for a lot of questions. I hope in the future we will be at such interesting conferences.


I am very excited that I meet you Ms. Prof. Dr. Nevide Akpınar Dellal. She is a great power of these conferences. I would like to thanks for whole involvement for educational exchange between our countries.


Prof. Dr. habil. Witold STANKOWSKI


Honorary President of the Congress


Rector of the Captain Witold Pilecki State University of Applied Sciences,


Academic Member of Jagiellonian University Krakow / Poland




OPENING SPEECH OF VICE DEAN OF FACULTY OF


BUSINESS AND LAW


PROF. DR. DIETMAR FRANZEN


Dear Minister Dorn,


dear Prof. Dr. Stankowski,


dear Prof. Dr. Şamiloğlu,


dear Prof. Dr. Akpinar Dellal,


dear Prof. Dr. Klärle,


dear Prof. Dr. Koch,


dear friends and colleagues,


On behalf of all members of the Faculty of Business and Law, I would like to welcome you all here at the Frankfurt University of Applied Sciences.


As a university, we can look back on more than 50 years of experience in academic higher education.


The effects of the Bologna Process on the German dual system in higher education have, of course, also brought about changes for our university.


Our focus continues to be on maintaining excellence in academic teaching while advancing activities in applied research. Therefore, it is a great honor to host a congress on educational research.


A novelty in this context is that Hessen is the first federal state in Germany in which a university of Applied Sciences can award Bachelor's, Master's and Doctorate degrees.


Our strategic focus continues to be on classroom teaching with physical interaction in combination with online learning materials ("blended learning").


The faculty of Business and Law is home to many academics and offers a broad range of generalized and specialized programs:






	Around 50 professors, 10 teaching assistants, 10 research assistants, more than 100 active external lecturers


	More than 3000 students in 20 degree programs, 11 of which are Bachelor's degree programs


	International focus: 2 English-language Master's programs, 7 bilingual programs (including one Franco-German program)


	Generalized programs: Business Administration and Business Law


	Four dual Bachelor's degree programs that transfer the renowned dual vocational training system to an academic level


	
Specialized Bachelor's programs: International Finance, Public and Non-Profit Management, International Business Administration, International Business Information Systems


	Specialized Master's programs: Accounting and Finance, Global Logistics, Leadership, Strategic Information Management, Industrial Engineering and Management, Negotiating and Designing Contracts


	MBA programs: Aviation and Tourism Management, Entrepreneurship and Business Development








We are also actively doing research, mainly in the field of logistics and mobility, where we work together with many industrial partners, especially at our House of Logistics and Mobility (HOLM).


Another focus of future development will be lifelong learning.


I wish all participants an exciting conference, lively discussions, inspiring conversations, new insights, and a good time.


Thank you very much.


Prof. Dr. Dietmar FRANZEN


Vice Dean of Faculty of Business and Law,


Frankfurt University of Applied Sciences, Germany.




OPENING SPEECH OF PRESIDENT OF THE ORGANIZATION COMMITTEE


PROF.DR. NEVIDE AKPINAR DELLAL


Sehr geehrte Staatsministerin Frau Angela Dorn,


(Hessische Ministerin für Wissenschaft und Kunst),


sehr geehrter Herr Prof. Dr. Witold Stankowski


(Rektor der staatlichen Rittmeister-Witold-Pilecki-Hochschule Oświęcim/Polen),


Sehr geehrte Frau Prof. Dr. Martina Klärle


(Vize-Rektorin der Frankfurt University of Applied Sciences),


Sehr geehrter Herr Prof. Dr. Dietmar Franzen,


(Prodekan der Fakultät für Wirtschaft und Recht an der Frankfurt University of Applied Sciences),


sehr geehrter Herr Prof. Dr. Famil Samiloğlu,


(Mugla Sıtkı Koçman Universität / Dekan des Fachbereichs Wirtschaft und Verwaltung),


Sehr geehrte Frau Prof. Dr. Susanne Koch,


(Präsidentin des Kongresses),


sehr geehrter Herr Prof. Dr. Matthias Gleitze


Sehr verehrte Ehrengäste, Teilnehmerinnen und Teilnehmer,


anlässlich des “5. Internationalen Kongresses Zeitgenössischer Pädagogischer Forschung, welcher in Zusammenarbeit mit der Frankfurt University of Applied Sciences, der Staatlichen Rittmeister-Witold-Pilecki-Hochschule Oświęcim und dem Verein für Zeitgenössische Bildungsstudien organisiert worden ist, heiße ich Sie sehr herzlich Willkommen.


Hoşgeldiniz / Powitanie / Welcome / Dobro pozhalovat'


Liebe Frau Angela Dorn, Hessische Ministerin für Wissenschaft und Kunst, ich möchte mich bei Ihnen für die freundliche Annahme unserer Einladung zuallererst tiefempfunden herzlichst bedanken. Ich bin unendlich dankbar für ihre Unterstützung und Teilnahme.


Ich möchte mich zuerst bei unseren Gastgebern Prof. Dr. Frank E. P. Dievernich, dem Präsidenten der Frankfurt University of Applied Sciences, und Prof. Dr. Martina Klärle, der Vizepräsidentin der Frankfurt University of Applied Sciences und Prof. Dr. Dietmar Franzen, dem Prodekan der Fakultät für Wirtschaft und Recht, herzlich bedanken für die gute Zusammenarbeit und für all diese Möglichkeiten, die Sie uns zur Verfügung stellen. Haben auch Sie einen recht herzlichen Dank für gute Zusammenarbeit Herr Prof.Dr. Witold Stankowski als Rektor der Staatlichen Rittmeister-Witold-Pilecki-Hochschule in Oświęcim und Prof. Dr. Matthias Gleitze.


Mein besonderer Dank gilt auch Herrn Prof. Dr. Famil Şamiloğlu, dem Dekan der Fakultät für Wirtschaft- und Verwaltungswissenschaften an der Mugla Sıtkı Koçman Universität, dass er unsere Einladung angenommen hat und als Hauptredner auf dem Kongress zu uns sprechen wırd.


Sehr geehrter Herr Prof. Dr. Bayram Akça, sehr geehrter Herr Assoc. Prof. Dr. Özgür Yıldız, auch Ihnen vielen herzlichen Dank, dass Sie unsere Einladung als Hauptrednerin und Hauptredner angenommen haben.


Herzlich Willkommen


Meine sehr verehrten Damen und Herren,


es ist klar, dass etwas wissen und etwas umsetzen nicht das gleiche sind. Bereits seit einigen Jahrzehnten wird die Bedeutung der Theorie-Praxis-Verknüpfung weltweit intensiv diskutiert. Die erstmaligen Auseinandersetzungen mit der Theorie-Praxis-Verknüpfung können auf Aristoteles und Platon zurückgeführt werden und seit Immanuel Kant weiß man, dass es kein theoriefreies Erkennen, keine theoriefreie Beobachtung und kein theoriefreies Handeln gibt. Er schreibt, ich zitiere: Erfahrung ohne Theorie ist blind, aber Theorie ohne Erfahrung ist nur ein intellektuelles Spiel. Leonardo da Vinci brachte dies auch schon früher zum Ausdruck, ich zitiere: Wer die Praxis ohne Theorie liebt, ist wie der Seemann, der ohne Ruder und Kompass an Bord geht und nie weiß, wo er stranden oder ankommen wird. John Heinrich Fussli fügt dazu hin: Exzellenz in der Praxis behebt nicht den Mangel an Theorie. Theorie-Praxis-Verhältnis ist heute zu einer Herausforderung geworden. Zukünftige Wettbewerbsfähigkeit einer Gesellschaft ist heute mit Innovationswillen und Innovationsfähigkeit von Lehrern und Bildungswissenschaftlern in Theorie und Praxis eng verbunden. Nur durch eine enge Verknüpfung von Theorie und praktischen Erfahrungen ist ein nachhaltiger Lernerfolg möglich. In der Theorie lernt man viel. Es ist oft das Wissen, das andere umgesetzt haben. Und doch kann man selbst es erst dann, wenn wir es auf unsere Art praktizieren. Ein unverbundenes Nebeneinander von Theorie und Praxis bringt keinen Erfolg. Eine Praxis ohne Theorie ist nicht möglich. Der Bildungsbereich kann sich ebenso wie alle anderen Bereiche auf einer soliden theoretischen Grundlage entwickeln.


Zur Eröffnung unseres Kongresses möchte ich eines ausdrücklich betonen:


Kaum ein anderer Ort wäre geeigneter als der, an dem wir uns gerade befinden! Warum? An einer Hochschule für angewandte Wissenschaften. Hier an der Frankfurt University of Applied Sciences mit dem treffenden Motto: “Wissen durch Praxis stärkt”. Das entnehmen wir der Webseite dieser Hochschule. Und treffender wurde die Wichtigkeit der Bildung durch Anwendung selten formuliert wie an dieser Hochschule.


[image: ]


Ich glaube fest daran, dass dieser Kongress den Wissenschaftler*innen, Forscher*innen und Lehrenden neue Perspektiven eröffnet und mit sich eine zukünftige friedliche Zusammenarbeit bringt, sowie durch besondere Aufmerksamkeit auf Theorie-Praxis-Verknüpfung zur Innovation und Entwicklung führen wird.


Mit anderen Worten: Nicht das verdichtete, das abfragbare, das theoretische Wissen allein wird uns und unsere Arbeit zum Erfolg führen, vielmehr die Anwendung in der Praxis dieses kostbaren Gutes.


In diesem Zusammenhang möchte ich darauf hinweisen, dass Investitionen in Bildung Investitionen in die objektive und wissenschaftlich aufgeklärte Zukunft der Menschheit sind.


Bitte freuen Sie sich mit mir auf die nächsten drei Tage mit 5 Keynotes und mit insgesamt mehr als 120 interessanten Vorträgen und Präsentationen aus mehr als 20 Ländern in 5 Sprachen.


Wir wünschen uns allen einen erfolgreichen Kongress mit vielen interessanten Vorträgen und hoffen, verehrte Kolleginnen und Kollegen, dass wir Sie alle in den nächsten Tagen gut begleiten können.


Ich bedanke mich in diesem Zusammenhang herzlich bei allen deutschen, türkischen und polnischen Wissenschaftler*innen des Organisationskomitees für die Unterstützung und Beteiligung an dem Kongress.


Das Leitthema unseres nächsten Kongresses, der auch schon geplant wird und zu dem ich Sie alle sehr herzlich einladen möchte, ist „Bildung, Toleranz und Frieden“.


Ich danke Ihnen für Ihre Aufmerksamkeit und wünsche Ihnen einen an fachlichen und persönlichen Erfahrungen und Erlebnissen reichhaltigen Kongress.


Seien Sie noch einmal herzlichst gegrüßt.


Prof. Dr. Nevide AKPINAR DELLAL


President of the Congress


President of the Organization Committee


Muğla Sıtkı Koçman University /Turkey




OPENING SPEECH OF PRESIDENT OF THE ORGANIZATION


COMMITTEE


PROF.DR. SUSANNE KOCH


Dear Ladies and Gentlemen, I would like to welcome you to the 5th international Contemporary Educational Research Congress at the Frankfurt University of Applied Sciences.


One year ago a paper of my colleagues Kemal Tursun, Maren Schlegler and me was accepted at the 5th International Contemporary Educational Research Congress.


We really enjoyed the congress with researcher from all over the world. After the congress the idea came up to host the next congress at the Frankfurt University of Applied Sciences... and the idea was turned into reality.


In times of media reports about isolation, xenophobia and egoism, social commitment is an important and indispensable driver for a just, respectful and good coexistence of all people. To support this aspects I use the teaching method Service-Learning, this is an approach to teaching and learning in which students use academic knowledge and skills to address genuine community needs. Service-Learning is a solution for promoting voluntary work among students and empowering students to assume social responsibility. It promotes diversity and respectful cooperation. Besides students learn more effectively when they are actively engage in learning processes. The connection between academic content and practical relevance influences learning outcomes positively. In Service-Learning classes students combine learning experiences from university and community. Students use their knowledge to perform service in the community and to address the community’s needs. Multiple studies about students’ perspectives and the influence of Service-Learning on students’ personality exist. They show that Service-Learning raises motivation and supports students' personal development. According to a meta-analysis and existing single studies Service-Learning has a positive effect on academic and cognitive development of university students.


Since ten years all bachelor students of all faculties of our university have to attend the so called general study program. At our university it is an interdisciplinary approach. Students from different faculties work together in projects teams taught by three lectures from a variety of scientific fields. The expected Learning Outcomes (in accordance with the module description) is students broaden their specialized line of thinking (theories and methods) through insights into professional knowledge and paradigms of other disciplines.


The students are capable of






	Thinking interdisciplinarily and recognizing the different aspects of a cross-section issue, weighing those aspects against each other and reflecting on them holistically;


	
Secondly comprehending the relations within their future professional fields with regard to different disciplines as well as social aspects and depicting those relations professionally as well as representing them argumentatively;


	Thirdly reflecting the impacts and effects of their professional and social actions and deducing implications from these for their own conduct;








And last but Not least... developing and understanding for the line of thinking of other disciplines through concrete interdisciplinary tasks and acting cooperatively with regard to other cultures and value systems.


Students will learn new methods and how to apply factual knowledge to concrete problems posed to them.


We offer a wide range of general study courses e.g.: „Asiability“, Demographic change, Design, Globalization, International Encounters - Integration of Newcomers, Fairy tales and literature for children, Literature, Mobility, Peer Mentoring, Quality Management , Racing Cars And Social Media.


In this general study program I offer a course “social engagement”.


This course starts usually with a theoretical input about project management and the related tools. My colleague from the social work faculty gives an overview about the history of social engagement and the advantages and disadvantages for a society. Then we have some key note speeches about currents issues related to the topic of the course, e.g. the refugee situation, resilience or nonprofit Company values. After this introduction the students have to prepare and implement real social projects.


Here are some examples of projects the students did in the past:


They organized Christmas parties for homeless people or in nursing homes, they brought refugees and locals together and they cooked together or made sports. The students organized a sports day for people with and without disabilities, they invited refugees and locals to break their fast together, a group of student built a barefoot path together with disadvantaged young people.


To expand the Service-Learning Activities at our University, we build up a coordination office for Service-Learning at our University:






	To build a basis for the implementation of further Service-Learning events in order to promote the social key competences of the students.


	Stronger commitment to social service partners for further cooperation projects and use of synergies.








What we also would like to achieve:






	
Acquisition of further scientific knowledge and research topics on Service-Learning, for the further development of the understanding and realizations of Service-Learning.


	Active search for service partners in cooperation with central university departments to carry out many more Service-Learning projects








I wish us all a successful congress and many interesting discussions. Thank you very much.


Prof. Dr. Susanne KOCH


President of the Organization Committee


Frankfurt University of Applied Sciences / Germany
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ABSTRACT


Financial education is an important concept for individuals to make informed investment and savings decisions and to protect them from possible losses that may be encountered during the investment period. The experience gained as a result of financial literacy training also increases financial awareness; makes individuals aware of the increasing financial responsibilities and the risks they take. In addition, it is a fact that will contribute to the financial system and the economic welfare of the country and global world in addition to the benefits it provides to the individual. In Turkey since the early 1980s; As a result of factors such as globalization, liberalization in the economy, loosening of restrictive regulations in the financial sector and the release of international capital flows, more and more individuals are seen as investors in financial markets. Therefore, whether or not financial education is taken should not be simple enough to be left to the individual. It is also important for decision makers and policy makers to educate individuals by paying attention to these points. Because the awareness of the risk level of households concerns the general public. Studies on Turkey in this issue as well began to take shape according to the action plan prepared by Capital Market Board (CMB): "Financial Access, Financial Education, Financial Consumer Protection Strategy and Action Plans". Consequently, in the context of Turkey, it is observed that accounting and finance education cannot be separated properly and finance is perceived more like finding loans from banks. In addition to being a discipline that can be obtained if theoretical knowledge is integrated with practical applications due to its nature; Finance education is one of the most appropriate disciplines for online education. The main problems encountered in finance education for faculties providing undergraduate education can be gathered in several points; difficulties in understanding the theories given in financial education due to their abstraction and deficiencies in their application through technology.


Keywords: Finance education, Theory, Technology, Financial Markets.


INTRODUCTION


Technology and globalization along with the rapid changes, have led to an increase in needs in this changing context. The teaching and the practice of finance are more challenging and exciting than ever before. The last decade has seen fundamental changes in financial markets and financial instruments.


As we have learned in the recent global credit crisis and stock market collapse, the world’s financial markets are more integrated than ever before. Both the theory and practice or corporate finance has been moving ahead with uncommon speed and our teaching must keep pace.


1.0. THE IMPORTANT OF FINANCIAL EDUCATION


Financial literacy level is associated with adequate financial information received as a result of accuracy in financial decisions and awareness that is achieved. The OECD defines financial education as “The process by which financial consumers/investors improve their understanding of financial products and concepts and, through information, instruction and/or objective advice, develop the skills and confidence to become aware of (financial) risks and opportunities, to make informed choices, to know where to go for help, and to take other effective actions to improve their financial well-being and protection”


Financial education and connected competencies of individuals are becoming more and more important because of the dynamic, fast developing, globally connected and complex financial markets and common requirements. Educational programmers for systematic and adjusting aspiration to raise the financial skills of individuals are needed for all target groups. Financial education is the process by which financial consumers/investors improve their understanding of financial products and concepts.


Financial education is an important concept for individuals to make informed investment and savings decisions and to protect them from possible losses that may be encountered during the investment period. Financial education gives individuals a basic life skill. The experience gained as a result of financial training also increases financial awareness; It helps individuals become aware of their increasing financial responsibilities and the risks they take. Financial education is a fact that will contribute to the financial system and economic welfare of the country in addition to the benefits it provides to the individual. The low level of financial literacy is an important global problem.


1.1. TECHNOLOGY AND FINANCIAL EDUCATION
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The recent financial education and the level of financial literacy at this point may lag behind the increasing diversity of products and services in financial markets that are highly affected by technological developments. In order to solve this problem, financial literacy rate should be increased. Only in this way will a current awareness be achieved. Financial awareness is a factor that supports individuals to act more rationally in decision-making processes by increasing their knowledge and awareness of financial risks. As a result of the factors such as globalization, liberalization tendency in the economies, loosening of restrictive regulations introduced to the financial sector and the release of international capital flows since the beginning of 1980s, many individuals, especially in developing countries, allowed more individuals to take part in financial markets. . In this context, financial education is more important for individuals who have no experience in capital market instruments in terms of minimizing financial risks.


1.2. SUCCESS CRITERIA IN FINANCIAL EDUCATION


Financial literacy is to inform individuals about financial concepts and financial products, as well as to have an awareness of financial risks and alternatives.


Increasing the level of financial education of individuals will contribute to the more efficient functioning of financial markets, the development of financial stability, and consequently the increase in productivity in the whole economy and the increase of social welfare. Accordingly, financial education is important not only for individuals but also for deepening the financial system and increasing the efficiency of the markets. In parallel with the increase in the financial literacy of individuals, the increase in the level of knowledge and diversity to be demanded from financial institutions will make the financial markets more transparent. Meaning of this, the system has a structure that triggers each other by nature. Therefore, individuals will demand new products and services in accordance with the changing conditions in financial markets, and the development of creative, innovative and competitive financial products and services in financial markets will accelerate. In addition, financial education will lead to an increase in the disposition of individuals and will provide a more effective social security system. High savings rates will also have a positive impact on investment (by lowering loan interest rates) and growth, and will contribute to economic development and financial stability in general.


But, the most important lesson learned from the recent economic and financial crises is to understand that individuals' financial awareness and financial stability are closely related. Its relationship shows us that financial education is not an abstract concept. Therefore, whether or not financial education is taken should not be simple enough to be left to the individual.


It is also important for decision makers and policy makers to educate individuals by paying attention to these points. Because the awareness of the risk level of households concerns the general public. The criteria that are taken into consideration in the success of international financial education are collected under the following headings:




	
Cash and Transactions: Being aware of the different forms and purposes of money, the ability to conduct daily transactions, payments, money value, bank accounts, monetary transactions related to currencies.


	
Planning and Managing the Financial Situation: The ability to plan and manage income and assets in the short and long term, and the ability to use income and other resources to improve financial well-being.


	
Risk and Reward: Ability to be aware of financial losses and risks, to understand credit usage and interest rates.


	
Financial Outlook: Awareness of consumer rights and responsibilities, and the ability to comprehend the consequences of changes in economic conditions and government policies.





As a result of the financial training received by individuals; They are expected to be able to easily calculate money and interest rates related to money, to plan their own financial situation and to make investment decisions that can yield returns, to choose the financial instruments to expect returns according to the risk they take, and to make the necessary evaluations by reading the financial data.


1.3. WORLD EXPERIENCE


The countries of the world have put into practice different teaching materials and teacher trainings in order to ensure the desired success of the financial education provided. To give a few examples, the materials developed in Denmark are aimed at students aged 13-15 and cover topics such as budget management, savings and investment. In this material, there are short films containing people with various financial problems and students are asked to solve the problems in these films. The materials also include video and printed materials for families. Teaching materials are available on the web in the Netherlands, Spain and Portugal. These teaching resources are in the form of an online library prepared to support teachers. On the training portals, suggestions and guidance on financial education for teachers as well as activities and games are included. such studies in Turkey prepared by the CMB 2014 "Financial Access, Financial Education, Financial Consumer Protection Strategy and Action Plans" began to take shape according to the action plan.


Generally accepted major financial courses are:




	Basic Finance


	Financial Modeling


	Company Valuation


	Financial Analysis


	Interpretation of Financial Statements


	Financial Management in Companies


	Financial Markets and Operation


	Risk Management in Companies





In addition to these courses, in case of a more technical issue in finance, it is necessary to receive training especially in the fields of derivative markets, IFRS reporting, tax procedure law, basic accounting, accounting and auditing. Turkey is observed in the context of accounting and finance education cannot be separated enough and perceived as to find loans and finance is more like banking. In addition, inadequacies in reading and analyzing financial statements adversely affect financial education.


In addition to being a discipline that can be obtained if theoretical knowledge is integrated with practical applications due to its nature; finance education is one of the most appropriate disciplines in terms of predisposition to online education. Many international academicians are able to provide all the information about the course to their students via their web pages. In a study conducted by Letterman Denise in 2008, they investigated the results of the course (face-to-face classroom and online-computer-oriented) on student achievement, motivation and satisfaction, and concluded that face-to-face education was less effective. It is concluded that online education is not positive in terms of student motivation at some points (discussion and help) due to the fact that mathematics is in finance education. Generally, at the end of the study, since financial education includes both theoretical and practical subjects, it is stated that it will not lead to success unless it is determined which subjects should be given online and which subjects should be given face to face.


1.4. THE REQUIREMENTS IN FINANCIAL EDUCATION


The field of finance includes a field that requires more analytical thinking. In other words, it requires the ability to interpret numerical data verbally. For this reason, basic mathematical knowledge is sufficient for someone who wants to study finance. The lack of knowledge of mathematics in current undergraduate education leads to some problems in understanding financial issues. In particular, the transfer of theories and theories that require modeling to real life is perceived as abstract and there is no response in the individual. In particular, theories and theories involving mathematics today remain abstract during finance education. For example, pricing of financial derivatives (Black-Scholes Option Pricing Model), the Financial Assets Pricing Model introduced in the 1950s, the Effective Market Hypothesis, Modigliani-Miller proposition, James Tobin's Liquidity Preference Theory, Arbitrage Pricing Theory, Fama-French ' multiple factor models, exchange rate theory, profit distribution theory, proxy theory, expected utility theory, expectation theory, etc.


1.5. RELATED LITERATURE FINDINGS


Dewan and Kaplan (2005) showed that a student who took mathematics course was more successful in finance education. Sen and Joyce (1997) stated that a good financial education requires knowledge of economics and mathematics in their research.


Hein and Scott (2001) examined the pedagogical foundations behind the choices made in the application of new technological tools in financial education. In this context, they investigated the use of internet tools to integrate students into money, bank and credit transactions. In this research, a web page was created to help the students reach the instructors by contributing to the normal education process and improving the effectiveness and quality of the course. As a result of the research, they concluded that technology improves the finance education and training process as a result of the observations of the faculty members and the answers received from the students.


Yücel (2010) found that, financial education is interesting and challenging to students studying in given in the course of business financing, but found it difficult compared to other courses in Turkey. A similar study was previously conducted by Krishnana and Bathala (1999) in the USA and similar results were found. The students also emphasized that it is interesting and useful when finding finance courses difficult. Despite this, many students stated that they would not prefer the course if it was not compulsory. The main problems encountered in providing financial education to undergraduate education faculties in Turkey can be collected at several points. These; It is difficult to understand because of the difficulties / abstraction of the theories and theories given in financial education and the lack of application of the students because they do not practice / practice.


At this point, Civan and Gencer (2010) conducted a stud in Turkey and the students stated that the financial education received at school does not work in the after-school practical life and contains information that will remain in theory. This result can be thought to be due to the fact that the financial education given to the students is not up-to-date and their future curricula are not explained. In fact, a more important result is that the theories and theories given in financial education do not fully match the student. In other words, they remain abstract for them.


Öztürk and Demir (2015) conducted a study in Turkey. This study was applied on Süleyman Demirel University Academic Staff. Financial knowledge’s, financial behavior’s and financial attitudes of academic staff were tested on the financial literacy and money management issues and their financial literacy were studied to determine. According to the study, emerged that the academic staff is financial literate individuals but they need more financial education.


Şamiloğlu et al. (2016) conducted a study in Turkey. It was concluded that management student’s financial literacy level was better than those of the other departments and male students than the female students.


Tuna and Ulu (2016) conducted a study in Turkey. In this study, differ or coincide of financial knowledge level of Sakarya University Business Department Students was examined according to gender, age, personal income, grade or type of education. In according to results of study; gender, age and grade factors have significant differences as statistical for the financial knowledge level.


Er et al. (2017) conducted a study in Turkey. In this research, they studied whether the financial literacy levels differ in terms of university students performing these two basic financial actions. In the survey conducted on 335 students, they have concluded that there is no significant difference between university students in this context.


Özer (2017) conducted a study in Turkey. The population of the study is composed of students from the Department of Health Management who are training in the Faculty of Economics and Administrative Sciences at a state university in Turkey. The study findings showed that interest, attitude and expenditure sub-scales of financial literacy perceptions of the students were found to be statistically significant in terms of gender.


Güney and Tanyıldız (2018) conducted a study in Turkey. In this study, to measure the financial information, a questionnaire applied to small businesses operating in the province of Ağrı. A sample of 66 people was used in the study. At the end of the study, the participants reached the main level of financial literacy.


Özkale and Erdoğan (2019) conducted a study in Turkey. The participants were 40 students of a state university in the West Mediterranean region of Turkey. PISA methods were used in the implementation of the study, in the evaluation and classification of the students’ levels of performance. As a result of the study, it was determined that students were stacked at level 2 financial literacy level and financial literacy skills were weak despite having received financial education.


An obstacle to understanding theories and theories is that financial education is not given in connection with accounting education. In fact, many topics in finance are closely related to accounting discipline. However, both the faculty member should be away from accounting discipline and the relationship between the course and the accounting principles is not clearly explained.


1.6. SOME RECOMMENDATIONS


In order to be successful in finance education, it is necessary to apply the theories, hypotheses and theories which are given as the basic condition. In the studies, it is understood that students cannot implement this information. For this reason, after financial education is given theoretically, case studies should be carried out by the lecturers from time to time by providing the opportunity for students to practice. Otherwise, these theories, theories and practices cannot be fully internalized by the students. In this way, the student will understand how the theoretical knowledge he / she receives in school is used in practice and the level of significance of what he / she has learned will increase.


The rapidly changing nature of technology has become an indispensable precondition for research activities, particularly for effective education in universities. Research shows that the use of technology has a positive effect on financial education and the increase in the efficiency of financial education increases as technology use increases. For this reason, it has become necessary to integrate financial education with computer and other technology tools in order to adapt to today's conditions.


For a more effective and high quality finance education, innovations brought by technology should be implemented and computer support should be provided especially in education. The instructors should be instilled the awareness of continuous learning by following all the changing and developing conditions, transferring the knowledge and developments that they have acquired to the students. Accreditation system should be applied in education programs in schools. At this point, it should be ensured that the new education programs in financial education comply with the set standards.


In general, the lack of finance in faculty laboratories in Turkey, provide data or analysis on the conduct of applications for the internet over mobile or cause trouble in point. This situation does not provide a very efficient environment for the application of theoretical knowledge into practice. These needs can be met at some point with new teaching materials. However, this requires financial support. In other words, it is considered that there should be no obstacles in accessing financial data in order to be able to practice in financial education. Authorities need to act more precisely for better financial education at this point.


CONCLUSION


Finance education requires a close monitoring of current economic and even political developments at global and national levels. However, the fact that some finance faculty members do not follow the current economic and political events sufficiently makes it difficult for them to study by establishing a sufficient connection between theory and practice in finance education. Price stability is also an integral part of financial stability. Financial stability cannot be achieved without price stability. On the other hand, in an economy where financial stability is not strong, price stability cannot be permanent. financial instability caused by high inflation created by the price instability makes it difficult to finance education in Turkey's economy with the announcement of the actual situation arising in the financial markets. In particular, fluctuations in exchange rates threaten financial stability, reducing the expected impact of monetary policy instruments.
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DIE PRAKTISCHE AKADEMISCHE BILDUNG - DIE GRÖSSTE


CHANCE FÜR DIE POLNISCHEN HOCHSCHULEN


(UNIVERSITY OF APPLIED SCIENCES)


PROF. DR. DR. HABIL. WITOLD STANKOWSKI2


Nach dem Zerfall des Kommunismus in Ostmitteleuropa in den Jahren 1989/1990 war das Hauptziel der nichtkommunistischen Staaten die Erhöhung der Zahl der Einwohner mit einer höheren Ausbildung. Der sogenannte Prozess der Scholarisierung bedeutete für die Regierungen und speziell auch für die polnische Regierung ein großes Engagement im Bereich des Hochschulwesens. Nach der politischen Wende ermöglichten die neuen, liberalen Gesetze die Gründung nichtstaatlicher d. h. privater Hochschulen. In den 90er Jahren des 20. Jahrhunderts wuchs die Zahl der nichtstaatlichen Hochschulen dynamisch an. Fast 100 staatlichen Hochschulen entstanden im großen Maße in meisten Regionen Polens auch private Hochschulen.


Seit dem Jahre 1990 steigerte sich die Zahl der Studenten in den polnischen Hochschulen in großem Maße. In dem Jahr 1991 näherte sich in den polnischen Hochschulen die Zahl der Studenten immer mehr der halben Million (390 000) an. Nach 15 Jahren erreichte die Zahl der Studenten fast 2 Millionen (1, 9 Mil.). Die Interessen der potentiellen Studenten verteilten sich auf verschiedene Studiengänge, vor allem in Richtung Humanwissenschaften und Sozialwesen.


Tabelle 1. Zahl der Studenten in den polnischen staatlichen und nichtstaatlichen Hochschulen
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Quelle: https://serwisy.gazetaprawna.pl/edukacja/artykuly/729455,uczelnie-zawyzaja-liczbe-studentow-za-ktorych-otrzymuja-budzetowa-dotacje.html





Dieses große Interesse an einem Studium in den Hochschulen führte zu einer Tendenz der Orientierung im Lehrangebot zu mehr theoretischer Bildung an den Hochschulen. Die praktische Ausbildung spielte hierbei eine untergeordnete Rolle bei einer großen Anzahl der Studenten. Die Folge des Prozesses der Scholariserung war die bis jetzt die Schaffung von fast 350 neuen, nichtstaatlichen Hochschulen.


Die Hochschulen/Universities of Applied Sciences in Polen sind sehr gut ausgestattet. Die Mehrheit der Hochschulen waren untergebracht in alten, historischen Gebäuden, die gründlich saniert und den baulichen Erfordernissen angepasst wurden (z.B. alte Kasernen). Die Hochschulen sind regional über ganz Polen verteilt mit Ausnahme der heutigen Woiwodschaft Pommerellen (województwo pomorskie), wo keine Hochschule existiert. Die meisten Hochschulen wurden neu in den südlichen und östlichen Gebieten gegründet.


Tabelle/Illustration 2. Die Karte der Verteilung der Fachhochschulen/Hochschulen in Polen
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Quelle: http://www.ebib.pl/2006/71/witrylak.php





Die Hochschule in Sulechów wurde im Jahre 2017 zu Universität in Zielona Góra eingegliedert. Folgende Studiengänge befinden sich in den polnischen Fachhochschule/Hochschulen: Politikwissenschaft, Philologie, Pädagogik, Sozialarbeit, Management, Maschinenbau, Mechatronik, Informatik, Krankenschwesterpflege, Rettungswesen, Flugpilotenausbildung,


Tabelle 3. Die Zahl der Studenten in den polnischen Fachhochschulen/Hochschulen/Universities of Applied Sciences
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Quelle:Perspektywy Dane GUS;KRePSZ.pl





Fachhochschulen/Hochschulen /Universities of Applied Sciences in Deutschland im Vergleich zu polnischen Hochschulen


Die Fachhochschulen, später Hochschulen genannt, in Polen entstehen und entwickeln sich nach dem Vorbild der Hochschulen in Deutschland. In Deutschland existieren ungefähr 225 Hochschulen, die übersetzt ins Englische „Universities of Applied Sciences“ genannt werden. Die englische Bezeichnung der Hochschulen kennzeichnet den typischen Charakter dieser Hochschulen, in denen die Ausbildung auf praktische Ziele und auf die Zusammenarbeit mit der Wirtschaft hin ausgerichtet ist. An den deutschen Hochschulen studieren die Studenten vor allem technische Studiengänge, die eng mit der Wirtschaft verbunden sind. Es gibt aber auch die Studienrichtungen Medienwissenschaften, Design auch das Sozialwesen.


Hochschulen in Deutschland haben bisher nur in geringem Umfang Studiengänge aus dem medizinischen Bereich wie Pflegewissenschaften, Physiotherapie und Ergotherapie. Die Fachrichtungen Rettungssanitätswesen, Rechtswissenschaften (Jura) und Lehrerstudiengänge sind nicht vorhanden. Dies ist ein Hauptunterschied zu den polnischen Hochschulen.


Die akademischen Lehrkräfte an den deutschen Hochschulen haben häufig Praxiserfahrungen. Hierdurch soll die Praxis in die Ausbildung der zukünftigen Fachkräfte eingebracht werden. Es ermöglicht den akademischen Lehrkräften neben der Theorie auch ihre praktischen Erfahrungen zu vermitteln. Die Studenten absolvieren während des Studiums ein ihrer Fachrichtung entsprechendes Praktikum in der Wirtschaft, der Verwaltung und in sozialen Einrichtungen.


Tabelle. 4. Wahlmotive für das Studium in den deutschen Hochschulen
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Die Semesterarbeiten, sowie die Diplomarbeiten entstehen im engen Zusammenhang mit der Praxis. Das bedeutet, dass die Themen der Arbeiten nicht nur theoretische sondern auch praktische Inhalte einbeziehen.


Die Struktur der Fachhochschulen/Hochschulen ist in der Schweiz vergleichbar der deutschen. Die Schweizer Hochschulen sind ebenfalls mit außerhochschulischen Praxiseinrichtungen verbunden.


Tabelle 5. Die Entwicklung der Studenzahlen an Hochschulen


[image: ]


In Polen bilden die Hochschulen in fast allen Studienrichtungen aus. Natürlich wird hier der Bedarf entsprechend der Wirtschaftsstruktur der Woiwodschaft bzw. Region berücksichtigt. In ganz Polen besteht allerding ein großer Bedarf bei dem Studiengang Pflegewissenschaft. So gibt es in fast allen Hochschulen diesen Studiengang. Sehr populär ist Informatik. Folgende weitere Studiengänge gibt es: Management, Automation und Maschinenbau, Mechatronik, Philologie und Pädagogik. Es gibt Studiengänge, die nur an einer Hochschule angeboten werden, wie den zum Flugpiloten (Hochschule in der Stadt Chełm in dem süd-östlichen Teils Polens). Die Ausbildung zum Flugpiloten gehört zu den besten in Polen. Seit dem Jahre 2019 kann in der Hochschule in Tarnobrzeg auch Psychologie studiert werden.


Das Diplom einer Hochschule ermöglicht den Absolventen eine angemessene Berufstätigkeit zu finden. Schon während des Studiums lernt der Student durch das Praktikum oder eine Arbeit (duales Studium) eine bestimmte Firma kennen und die Firma und bietet häufig einen Arbeitsplatz an.


Tabelle 6. Zahl der Studenten in Polen in der Zukunft (in Tausend)
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Quelle: http://www.edulider.pl/edukacja/kryzys-uczelni-wyzszych-jak-reagowac-na-niz-demograficzny





Diese Ausbildung an den Hochschulen bietet sehr große Chancen für die Entwicklung der Wirtschaft nicht nur in Polen, sondern in allen Staaten, in denen es diese Hochschulen gibt. Das System dieser Ausbildung an Hochschulen ist in Deutschland weiterhin mit den Fachschulen vernetzt, was zusätzliche Möglichkeiten des beruflichen Kompetenzerwerbs ermöglicht.


Die Hochschulen in Polen nehmen an den Erasmusprogrammen teil. Die Studenten können hierdurch 1 oder 2 Semester im Ausland studieren. Auch ausländische Studenten können an den polnischen Hochschulen studieren. Für akademische Lehrkräfte stehen kurzfristige Studienaufenthalte (bis 7 Tage) im Rahmen des Erasmusprogrammes zur Verfügung. Diese Vernetzung im Rahmen des Erasmusprogrammes internationalisiert den Prozess der Ausbildung.


Die Hochschulen/Universities of Applied Sciences in Polen spielen eine immer größere Rolle. Sie sind sehr gut ausgestattet. Dies ermöglicht es, auch zu forschen. Der potentielle Student vergleicht die Hochschulen mit Universitäten. Wählt er eine Hochschule, findet er einmal eine sehr gute Ausstattung und zum anderen praxisorientierte und praxiserfahrene akademische Lehrkräfte. Der Student fühlt sich in den relativ überschaubaren Hochschulen nicht anonym im Vergleich zu den großen Universitäten. Außerdem sind die Universitäten häufig in großen Städten, was zu hohen Kosten bei der Unterkunft führt. Gerade die Studenten aus dem ländlichen Bereich fühlen sich an den Hochschulen wohl und finden diese häufig in erreichbarer Nähe.
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THEORIES AND PRACTICES IN HISTORY EDUCATION: THE


PROBLEMS EMERGING FROM THE ANALYSIS OF SOURCE-


PERSON
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ABSTRACT


History is a science which examines the events of past in a way of cause and effect by stating their place, time and executors. History is science which enables the individuals to submit themselves to the principles and reforms of Atatürk and to respect the national and moral values of Turkish Nation and to acknowledge their missions and responsibilities for the Turkish Republic and to develop themselves physically and spiritually.The methods of prose, the example-work, questioning, group working, regional travels, simulations and oral dialogues are being used in the teaching of history.We shall in this study try to explain the problems faced in the analysis of source-person who are used in the teaching of history. These are the following; their birth of place and year, the vicinity the grew up, their education, their occupation, their political thought, their analysis of the events, their religion and cults, their psychological condition


The titles given above denote the factors that where, when and how they (the source- persons used in the teaching of history) witnessed the events; how they affected the development of the events and to which degree they narrated the events objectively. So, we have to take into account these factors in the teaching of history while using the source-person. On the other hand, the works in a type of “who is who” need to be published more in our country in order to highlight the life stories of the writers.


Keywords: History Education, Theories, Practices, Analiysis of Source-Person


INTRODUCTION


History is a science which examines the events of past in a way of cause and effect by stating their place, time and executors. History is science which enables the individuals to submit themselves to the principles and reforms of Atatürk and to respect the national and moral values of Turkish Nation and to acknowledge their missions and responsibilities for the Turkish Republic and to develop themselves physically and spiritually.


The methods of prose, the example-work, questioning, group working, regional travels, simulations and oral dialogues are being used in the teaching of history.


We shall in this study try to explain the problems faced in the analysis of source-person who are used in the teaching of history. These are the following;




	their birth of place and year


	the vicinity the grew up


	
their education


	their occupation


	their political thought


	their analysis of the events


	their religion and cults


	their psychological condition





The titles given above denote the factors that where, when and how they (the source- persons used in the teaching of history) witnessed the events; how they affected the development of the events and to which degree they narrated the events objectively. So, we have to take into account these factors in the teaching of history while using the source-person. On the other hand, the works in a type of “who is who” need to be published more in our country in order to highlight the life stories of the writers.




THEORIES AND APPLICATIONS IN HISTORY TEACHING: PROBLEMS IN ANALYSIS OF THE PERSON OF RESOURCE


History teaching is to transfer the knowledge and culture of the past to new generations using various methods (History Teaching: Concept and Practice, 2014).


There are three main purposes in history teaching. These;


1-To give information about the past


2-To make the student feel that the society in which he / she is living comes from a long past and will continue,


3- To make the student to comprehend society’s virtues, art talents (Sakaoğlu, 1998: 144)


There are various views on history teaching in the world. The first of these; teaching history under the supervision and control of the teacher.


The second one; it is the system that the teacher guides the student in history teaching (Köstüklü, 1998: 33-34)


The sciences which are directly related to historical research and narration are as follows;


1-Chronology;


2-Psychology;


3-Philosophy;


4--Law;


5- Geography;


6- Economics;


7-Political Science and Public Administration;


There were certain methods used in history teaching in the world and in our country. The main history teaching methods used in our country are as follows:


1-Lecture Method.


2-Case study;


3-Asking Method;


4-Group Activities;


5- Field Trip Method;


6-Simulation;


7-Oral History Method


PROBLEMS IN ANALYSIS OF THE RESOURCE PERSON IN HISTORY TEACHING


In this study, we will examine the problems that arise in the analysis of the source persons used in history teaching. Unfortunately, we are quite advanced in prejudice as a person or as a society. There should especially be no advance provisions of a history researcher, author or instructor. So that he can objectively present the results of his research or his thoughts. There are several reasons for these prejudices. We want to examine them in detail here.


1-Place and year of birth of source persons


In history teaching, it is necessary to evaluate historical information by looking at which period or place. Because sometimes the author narrates or writes information that does not coincide with his birthplace or the date of birth as if he himself had lived and seen in that period. For example; In Cihannüma, written by Katip Çelebi in 1640, the information about İzmir belongs to the years 1580 (Baykara, 1995: 86).


2-The environment in which resource persons are raised


According to Robin George Collingwood; The witness is always the child of his time ”. When a person wants to be used as a historical resource, the social, political, economic and cultural environment in which he grows must be analyzed well (Collingwood, 1996: 175.354). For example; founder, Mustafa Kemal Ataturk was born and raised in Thessaloniki which was a multicultural city. This naturally contributed to the development of the mind world of Mustafa Kemal Atatürk.


3-Training of resource persons


In the history teaching, the education of the resource persons is very important. If the history teacher does not have the necessary knowledge about his / her field of study, there is no chance of being useful to the student. For example; A teacher who explains Atatürk's Principles and History of Turkish Revolution should firstly and very well know the period of National Struggle and the period of Atatürk’s Revolutions.


4-Profession of the source persons


In Edward H. Carr’s work named as “What is the History”, it is stated that; “When you deal with a work of history, your first interest should not be the facts in it but historian who wrote it”. (Carr, 2018: 75-75)


From this point of view, the profession of the historical source is very important. It is not right for a painter to comment in the field of military service. The historian must be an expert in the field of the resource to which he resorts.


5- Political opinion of the Source persons


Prejudices from politics; In history teaching, people who write the history book or transfer it to the student may sometimes be biased by being influenced by the political environment of the period. Such prejudices can be evaluated in several classes. These;


1-These prejudices can sometimes come from foreign politics (Baykara, 1995: 94).


2- These prejudices can sometimes arise from domestic politics. (Baykara, 1995: 94)


3-These prejudices can often be caused by national feelings (Baykara, 1995: 959).


No matter how far we are from prejudice, our society or nation will surely affect us. The important thing is that it must be the minimum .


6-Analysis of the events of the source persons


In history teaching, the source persons should make a good preliminary preparation before researching or communicating the issue to the audience. One should pay attention to the following matters during this preparation process. These,


1-One should have a general and basic information about the subject.


2-Know all kinds of words, concepts and terms related to the subject.


3- Should have the necessary picture, map, plan, draft etc.


4-History researcher or instructor should have people who can consult on issues (Güçlü, 2013: 100-113, Baykara, 1995: 92-93, Carr, 2018: 120-126).


According to Ibn Khaldun; The primary goal of the historian is to obtain accurate information of history and then to interpret it. (Şulul, 2015: 99-100, Yellow, 2006: 122)


7- The religion and the sect of the resource person


Prejudices are one of the most important factors affecting the feelings and thoughts of individuals or societies. These prejudices can sometimes be caused by belief. For example; Like the negative attitude towards Jews due to the issue of Jerusalem (Şulul, 2015: 117, Baykara, 1995: 94).


8-Psychological status of the source persons


The psychological state of the human being is an important element in his approach to events and to convey the events in the correct way to the other side. (Baykara, 1995: 85)


It is also another drawback that the people seem to know a lot.


As Ibn Khaldun said, the main task of the historian is to keep the record of people in the right way (Şulul, 2015: 99)


In order to know the life stories of people who make or transfer history, the writing of the works like “Who is Who” should be increased in our country.


CONCLUSION


Various problems may arise when using the source person in history teaching. Most of these problems are caused by the person himself. Therefore, one should be very careful while using a resource person. As Ataturk said; “If the writer of history does not stick to the history maker, the truth becomes surprising”.
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APPLICABILITY OF COOPERATIVE LEARNING METHOD IN


HISTORY TEACHING
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ABSTRACT


Considering the history teaching in Turkey, raising young generations, who are democratic, respect human rights, are aware of their responsibilities, can establish a relationship between past-today-future. While teaching history, teachers feel uncomfortable with various problems. Some history teachers complain about the structure of high schools and universities, while others complain about the interest and motivation of students. In history courses in Turkey, cooperative learning method can be applied when the time and place are well prepared, students and teachers have knowledge about its techniques. The jigsaw classroom is a research-based cooperative learning technique invented and developed in the early 1970s by Elliot Aronson and his students at the University of Texas and the University of California. Jigsaw is a pure collaborative learning technique in which each piece is completed by all students, ultimately reaching a common product. Benefit of jigsaw technique, it is a remarkably efficient way to learn the material. But even more important, the jigsaw process encourages listening, engagement, and empathy by giving each member of the group an essential part to play in the academic activity. In most of these methods, the student plays a passive listener role and the teacher plays an active role. This shows us that a teacher-centered understanding is effective in history teaching. The use of the subjects and techniques in steps is required in order to implement this method in an effective way in history courses in Turkey. Jig-saw technique is one of the techniques that I frequently used in my courses in history teaching. The Jig-Saw technique can be applied to almost all subjects of the social studies course. In this research, the application of this technique will be explained.


Keywords: History Teaching, Cooperative Learning, Jig-Saw, Education, Applicability Introduction


ÖZET


İşbirlikli Kuramdan - Uygulamaya Türkiye’de Tarih Öğretimi. Türkiye’de Tarih öğretimi denildiğinde; demokratik, insan haklarına saygılı, sorumluluğunu bilen, dün-bugün-gelecek arasında ilişki kurmayı becerebilen ve araştırmayı seven genç kuşaklar yetiştirmek önemli hedefler arasında olmalıdır. Doğru bilinç oluşturmada Tarih öğretimi gereklidir. Tarih öğretenin, en büyük yükümlülüğü kişinin gelişimine temel olacak tarih bilgisini en doğru ve en geniş biçimde sunmaktır. Bilinçli toplum geleceğin aydınlatılmasında elzemdir. Tarih öğretim yöntemlerinden kaynaklanan sorunlar bugün öğretimin sıkıcı, kuru olduğu, öğrencinin ilgisini çekmediği, öğrenciyi tarihten uzaklaştırdığı şeklindedir. Tarih derslerinde sadece öğretmenin anlattıklarını dinlemek ve olaylar hakkında bilgilendirilirken aktif yöntemlerin seçilmemesi önemli bir problem olarak gözlemlenmektedir. İşbirlikli Öğrenme, tarih öğretimindeki yöntemden kaynaklanan sorunlara çözüm olarak önerilebilir. İşbirlikli Öğrenmeyi; küçük heterojen grupların birlikte çalıştığı, “senin başarının faydası bana, benim başarımın faydası sana” ilkesinden hareket ettiği, grubun ve bireyin ortak bir hedef doğrultusunda yüksek başarı elde etmesini sağlayan çağdaş bir eğitim yöntemi olarak tarif etmek mümkündür. Bu araştırmada; Türkiye’de Tarih derslerimde sıkça kullandığım Jig-Saw tekniğini açıklamaya ve uygulama örneğiyle tarif etmeye çalışacağım. Jig-Saw tekniği tarih derslerinin hemen hemen tüm konularında etkili olarak uygulanabilir. Araştırmada İşbirlikli Öğrenme Yöntemi tekniklerinden Jig-Saw tekniğinin Birinci Dünya Savaşı konusunda uygulanması ile ilgili örnek verilerek açıklanmaya çalışılmıştır.


Anahtar Sözcükler: Tarih Öğretimi, İşbirlikli Öğrenme, Jig-Saw, Uygulama, Yöntem


Considering the history teaching in Turkey, raising young generations, who are democratic, respect human rights, are aware of their responsibilities, can establish a relationship between past-today-future and are interested in researching, must be among the most important objectives. In the foundation phase of the Turkish Republic, regarding the years of 1919-1922, Etienne Copeaux emphasized that the main principles in the History teaching of Atatürk and the period were based on the Turkish nationalism by saying “The historiography of the period was laying the emphasis on the Asian origins but Greeks and Armenians were claiming a right on Anatolia as their own homeland, according to the discourse of “the first occupant is right” and there was a need to find new Turkish ancestors in Anatolia, it was obligatory to prove that Anatolia was Turkish before becoming Greek or Armenian” (Copeaux,1998,s.31).


History teaching is necessary to create the right consciousness. The biggest obligation of the history teacher is to provide the historical knowledge, which will be the basis of an individual's development, in the most accurate and broadest way (Timuçin 1998, s.64).


It is believed that the behaviors and actions of the young individuals who are conscious of history will contribute to the formation of a more peaceful and better society. In addition, it is expected that these young individuals will be the citizens with identities who claim their rights and responsibilities (Tekeli, 1998,s.15).


Raising individuals with the above-mentioned characteristics also indicates the responsibility of the history teacher in the formation of a youth dedicated to their roots.


The mission of history among the social sciences is to provide a very important accumulation of knowledge such as explaining where societies come from and where they go in addition to raising consciousness regarding how to draw a path in a healthy way (Özçelik,1996,s.17). Conscious society is essential in the enlightenment of the future.


The problems resulting from history teaching methods include that the teaching is boring, does not attract the attention of the student and moves the student away from history (Tekeli,1998, s.94). The indispensability of history raises the question of how to teach it. In Turkey, traditional teaching methods used in the teaching of history. In most of these methods, the student plays a passive listener role and the teacher plays an active role. This shows us that a teacher-centered understanding is effective in history teaching. Only listening to what the teacher tells and selection of only this method while giving information about the events decrease the attractiveness of history lessons (Özbaran, 1998, s.17).


History education in modern societies has undergone a significant transformation in the last 50 years. It has become necessary to adopt a student-centered teaching approach instead of a teacher-centered teaching understanding (Tekeli, 2000,s. 9).


Turkey should closely follow these changes and developments in the world. In this study, how to use the techniques of the cooperative learning method, which is a teaching method that will make the student active, in history courses will be discussed.


Cooperative Learning Method


Kamile Açıkgöz argues that cooperative learning has more positive effects on cognitive learning products and processes compared to other methods, it has positive effects on affective characteristics such as motive, concern and attitude, it enables the formation of a positive learning environment, its implementation does not require special arrangements and expenditures, it is convenient in terms of the practice of the active learning which is a modern learning model or the direction of the learning process by the student himself (Açıkgöz,1997,s.3).


Various definitions of cooperative learning have been made by scientists. According to Theodore Panitz; “Cooperative learning is a special philosophy, in any situation, the members work together within the group, it is important that individuals respect each other and the group members' cooperation and abilities are maximized in this way”.(Panitz, s.1.)


As mentioned by Elliot Aronson in his article, Sharan states that “in the cooperation-based learning, collecting data related to the subjects on which groups make researches or discussions, contributing to the group production by combining the studies conducted individually and putting forward the obtained results as a product after being discussed and interpreted by the groups together are among the issues that come into question.” Aronson defines the cooperative learning method as a method that decreases conflicts between students, improves learning, develops motivation and enhances learning experiences (Aronson, 2000).
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