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I. PREFACE


This book is neither an advisor nor an instruction manual regarding sexuality and relationships for people with autism.


Instead, we will examine the topic of sexuality and relationships scientifically and in great detail.


In doing so, we will also critically examine the assumptions made in the current (scientific) literature, and provide alternatives.


A basic and significant problem with the current advice literature on the issue of sexuality and autism lies in a sole focus on the limited area of cognition and consciously learned behaviour, to the greater detriment of socio-emotional development.


By focusing in this manner, the literature concentrates on a point in time at which the ‘sexual development horse’ has already bolted; the autistic child or teenager is often already displaying ‘unwanted’ behaviour.


But sexuality and relationships are a holistic part of human development, beginning at the latest at birth.


If, then, you wish to promote development, avoid problems, or understand existing problems, the current approach is entirely inadequate. This does not mean that relevant books on sexual education are extraneous. However, the issues dealt with in these books, that is the conscious, cognitive side of sexual development, is only the icing on the cake, as it were, of the largely unconscious development processes that take place dependent on the sociocultural environment.


„Daddy had to do that three times???” was the outraged reaction of the oldest of three siblings after their parents had given them 'the talk'.


Although it is not always put so bluntly, a common problem with sex education is that something incredibly natural, human, and sensual is presented distantly and theoretically. These books and educational efforts often miss the point entirely by failing to provide developmental context or reference emotional and social aspects.


In addition, it is important to note that this book serves as an expansion on the previous books in the series, which is why not all basics of the new socio-psychological/developmental-dynamic theory of autism will be repeated here.


The information is limited to the areas required for understanding the development of sexuality and relationships.




II. INTRODUCTION


Be fruitful and increase in number


multiply on the earth


and increase upon it.


Genesis 9:7


Reproduction is one of the very basic facts of life. For this and many other reasons, sexuality is an important part of human life.


In addition, sexuality and relationships are important parts of socio-emotional development. If, therefore, a child or young adult exhibits problematic sexual behaviour, then this book posits that this is a sign of problems in the entirety of their socio-emotional development.


Interventions, therefore, should not be limited to the areas of sexuality and relationships, but be directed at development in general.


Children and teenagers with autism often lack (positive) experiences, not just the type of knowledge that can be provided in a lesson using schematic diagrams, like those in Hartmann (2014).


Sexuality and relationships are a central part of the personality and the basis for a fulfilling life.


Socio-emotional, and therefore also sexual development, must be dealt with before any ‘undesirable’ behaviour come to be.


After all, as with all behaviours and needs at the heart of human existence, sexuality and relationships can cause great suffering and pain.


No other area is so strongly subjected to moral principles and taboos influenced by culture, even if we are not always aware that this is the case.


Various moral principles surrounding sexuality range from full body veils etc. e.g. in the Islamic world, right up to very explicit depictions of sexuality in the Khajuraho temples in India, from the 10th to 12th centuries (see cover picture).


„It would be unrealistic to think that any person can be free of conflict about all, or almost all of those infantile (instinctual) activities that are heavily tabooed in our society. Some adults may be able to take messiness or dirtiness in children without a qualm, but may find it quite another story (despite their theoretical knowledge) when it comes to children's masturbation. Others may be free of inner conflicts about obscenity and exhibitionism in children but may be full of conflicts about such expressions of orality as wolfish eating or thumbsucking, or about physical aggression, and so on. “


[Bettelheim (1950)]


As part of our own culture, we barely notice morals, taboos, or any changes to them.


Just a few decades ago things that are today considered normal were considered reprehensible and immoral.


Starting with displays of naked bodies and up to unmarried couples spending the night together...


Divorce, which used to be proscribed, is now more normal than not. The common law marriage, which was frowned upon not that long ago, has, within just a few years, become part of the well accepted ‘Patchwork Family’, a term that did not even exist a few decades ago.


Sexuality and relationships must therefore always be understood as part of a socio-cultural environment.


And this means that when dealing with the issue of sexuality and relationships, we are always confronted with our own preconceptions and standards.


Throughout the centuries, there have been two different ways of understanding the relationship between body and spirit.


On the one hand, there is dualism, which maintains that body and spirit are separate from one another. And in the form of Manichaeism, views the spirit as a prisoner of a sinful, dirty body. This, unfortunately, is the main perception in our society, and is therefore used in many pedagogical approaches. From Descartes’ „I think, therefore I am” (because my senses might deceive me) follows a singular focus on training cognitive development, especially for those with autism.


On the other side is the belief that body and spirit are a single whole.


„While Plato, Augustine, and the Franciscans imagine the soul as a prisoner of the body, and see humanity only in the soul, Thomas boldly acknowledges the Aristotelian view and defines humanity - even personality - as beings created from body and soul, matter and form.“


[Durant (1981)]


In addition to the dualistic separation of body and spirit, which in our view is incorrect, there are at least three other fundamental errors standing in the way when it comes to understanding sexuality and relationships for people with autism.




	The false understanding of autism. The label itself says it all. The word autism indicates that autistic people need only themselves, and do not require other people.


	The incorrect understanding of autism as a disease – instead of a vulnerability.


	Failure to consider the socio-cultural environment.





But autism is in fact a vulnerability within a socio-cultural environment [Ganz, A.; Schmidt, B.J. (2016)]. And people with autism do require social interaction (including sexual and romantic interaction) both for their development and for their physical health.
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