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PART ONE -


understanding


language learning



Learning to teach - teaching to learn


...people have never learnt to take lessons from life, because they always learn particular things. They think: "Ah! I know that, I am a specialist in that sphere; you know something else and are a specialist in some other sphere." People have become accustomed to this without ever getting beyond what they have absorbed as knowledge at school, considering this as an end in itself, whereas the important thing is learning to learn. Learning to learn, so that however old one is, one can remain, up to the very year of one's death, a student of life.


It is important that we discover an educational method where people learn to learn, and go on learning from life their whole life long. There is nothing in life from which we cannot learn.




(A Social Basis for Education, Rudolf Steiner, Second lecture, 18th May 1919. Forest Row, 1994)







CHAPTER 1:


SUSTAINABLE EDUCATION AND


FOREIGN LANGUAGE LEARNING


Most certainly you know or have heard of somebody who speaks three, four or even five languages fluently and might still be eager to learn the sixth. When I interviewed foreign language teachers and asked them how they learnt the languages they speak, I was surprised that I had rather accidentally chosen four colleagues who had acquired two or three languages during their childhood, not through formal teaching but rather due to being exposed to various language contexts in which their wish to communicate fuelled their effort to pick up the new language by listening to what other people were saying. Pretty quickly they had figured out enough structures and had picked up enough words to be able to survive in social settings such as kindergarten or school. I also asked these colleagues why they thought languages should be taught from early on in school and I very much agree with the answers I got:




With each language we speak and understand we get a new perspective of life. Learning a language does not only mean to learn words and grammar but also to learn about other people and cultures. Hence our intercultural competence will grow and consequently learning languages is an important part of an education that not only cherishes the development of the individual child but also aims at bringing about a peaceful world.





I have written this book for people who are interested in language teaching and learning, whether they are working as language teachers or not. It is written with empathy and respect for all children, teenagers, young adults and adults who have set out on the journey of learning new languages, as well as out of a deep interest in the phenomenon of language as such.


The process of writing this book has been inspired by all the teachers I have met and worked with throughout the last twenty years, who have been and still are looking for ways of teaching based on inspiration, imagination and intuition; who want to bring about a deeper understanding of the other, of foreign languages and the cultures these languages are connected to. It’s a book for teachers who want to foster the learners’ self-confidence and to help them enrich their tools of expressing themselves and their ideas about the world. However, I would never have developed all these ideas of learning and teaching foreign languages without all the children and young adults who have been my pupils in all these years. I feel a lot of respect for their efforts and a deep gratitude for their trust in me as their teacher. It was this trust together with many challenging as well as rewarding experiences, manifold discussions and meaningful feedback that enabled me to learn and grow. I still enjoy becoming a teacher!


Sustainable language learning is about enabling communication between people, cultures, and societies. It is about getting to know the world and getting to know oneself; about discovering new perspectives, exploring other cultures and empathizing with other people. Sustainable language learning sees itself as part of an education towards a global world that needs new, creative efforts made by courageous people who are willing to listen to each other, to respect each other’s needs and to find solutions together. Open minded people who search for solutions that take into account everybody’s needs and possibilities, independent of origin or place of living.


Sustainable language teaching and learning is focused on the individual development of each learner as well as on the learning community it takes place in. It wants to open ways and resources for lifelong learning as well as for community learning by opening the individual’s mind for the self and the other. Sustainability, as we know it from the fields of biology and economy, is based on three columns: on an ecological, an economic and a social perspective. Each project or process that claims to be sustainable will be evaluated with respect to these three dimensions. Transferring these perspectives to foreign language learning, I see the following three dimensions:




	The ecological dimension refers to a healthy learning process which supports the individual development of the human being, fosters the joy of learning and enhances resilience based on a feeling of self-confidence and self-efficacy.


	Learning is economically meaningful when the aims of the 'project' are fulfilled and when the resources, such as life-time, energy, and money, are used in order to bring about lifelong creative learning competences.


	The social perspective of foreign language learning lies in the possibility not only to communicate with others in the target language, but also to develop an understanding for other people and other cultures in our globalized world.





Sustainable education wants to encourage teachers and learners to take responsibility for themselves, the other and the world beyond the mere sphere of language lessons and school. Even though we are only teaching languages, we cannot ignore our common responsibility for this planet and the people who are living on it. Nobody can learn who is hungry, thirsty, and cold. For millions of people it’s getting more and more challenging to live and learn in a world that has been deserted by an outrageous need for its resources; in a world that is dominated by thoughtless destruction and exploitation of the environment. With this approach of sustainable language teaching and learning we want to pay respect to the aspects of intercultural understanding and social competence as increasingly important parts of language education today.


In ecological terminology, the children who are given into our care could be called tremendously valuable ‘resources’ – perhaps we should call them 'treasures' - and we have the enormous responsibility to ensure that they can grow and develop in a healthy way. We can work towards an education that will enable them to unfold their potential freely in order to find their places in the world and to be able to work and live for a meaningful and healthy future of our planet and the people living on it. Therefore, sustainable education focuses on the needs of the learners rather than the needs of society or economy. It is an education that places the child in the center of interest in order to ensure healthy education and efficient teaching and learning arrangements.


However, when we talk about sustainable education we also have to think of the teacher. Teachers are valuable human ‘resources’, too, and need to be taken into consideration in a holistic approach to teaching and learning, as well. As teachers, we spend a lot of time in quite challenging situations which demand not only subject competence but also the power of judgement, social competences such as empathy and crisis management, and personal awareness and self-control, to name just a few of the many skills needed. Research as well as experience show that many teachers, especially those who want to do their jobs well, run a high risk of burning out, feeling exhausted and overburdened, or they fall into the trap of protecting themselves through cynicism which often comes with frustration. Various studies show that important factors for staying healthy and satisfied in this profession are the feeling of self-efficacy and the ability to balance a demanding workload with other creative or enriching activities outside school. Consequently, a concept for sustainable education also has to include the question of how this important profession can be seen and experienced as a challenging and fruitful way of self-development and inner growth.


In many of his lectures Rudolf Steiner gave valuable hints at what a teacher can and should do in order to meet the demands and challenges of his or her profession well. He described exercises for a regular practice of attention and self-awareness, gave various texts for meditation and encouraged teachers again and again to regularly research and evaluate their own teaching and exchange their thoughts and observations with their colleagues in weekly teacher meetings in order to learn from and with each other.


Similar and additional exercises and methods can be found in recent literature on contemplation and meditation in which aspects of Buddhist teachings and anthroposopgy are combined and further developed. In this respect, Arthur Zajonc’s book Meditation as Contemplative Inquiry as well as Claus-Otto Scharmer’s Theory U have inspiring thoughts and helpful techniques to offer. Further aspects of professional development and lifelong learning are, for example, addressed in Jean McNiff and Jack Whitehead’s books about action research. Considering these various sources, the idea of ‘being a teacher’ will quickly change into a concept of ‘becoming a teacher’. Hence, this book also offers suggestions for how to plan, observe and reflect on your own lessons in order to develop your personal and professional skills.


The approach represented in this book understands education as a holistic process which aims at the development of the human being. It is based on the encounter of different human beings with each other in respectful, loving ways. In the context of school that is their working and learning together in a community of learners. We teachers are involved as well and hence become part of the everchanging system of life. Therefore, one of the most important qualities of a teacher is the willingness to change herself. This was also one of the major findings of John Hattie, who has researched the conditions of learning and the role of the teacher within this process. (John Hattie, Visible Learning).


In the next chapter I will explain how the design of this book addresses this idea of teacher learning and why I’d like to invite you to not only read but also work with this book by relating the contents of the book to your own teaching and personal development. However, a book can never address each single individual reader in a specific and fully adequate way, it can only make various suggestions as an offer for you to choose from. This challenge of trying things out is part of the adventure and I hope that you find exercises and examples that prove to be meaningful to you and can help you with the next step on your journey into learning teaching and teaching learning.




CHAPTER 2:


THE INTERACTIVE APPROACH


OF THIS BOOK


Snacken köönt wi all, don is ain ding!


We can all talk, but doing is another thing!


This saying in ‘Plattdeutsch’, a northern German dialect, expresses a reality which we probably all know very well. It is only the first step to think and talk about new ideas; it is putting them into practice that counts. Thus, reading this book alone, is not enough; you have to put some of these ideas into practice as well. In order to overcome the barrier between theory and practice, I’d like to invite you to think about the ideas that are presented in the different chapters and consider how you can apply some of the aspects to your own lessons. Hence, my suggestions aim to be an encouragement to try things out, reflect on the outcome and draw your own conclusions.


What I write about teaching and learning is meant to be inspiring, but I would only consider the book to be successful if you used it as a stepping stone for changing your way of thinking about teaching and your way of teaching in the classroom. It might also be an affirmation for things you already do and therefore serve as a stimulation to go on trying and developing ever new ways of meeting the needs of the learners you encounter in the classroom.

OEBPS/Images/2_1.jpg





OEBPS/Images/cover.jpg
teaching

-

i e ol

d|qpoul

A holistic approach to foreign language
teaching and learning





