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Karen Petry & Walter Tokarski


Foreword


Current research on the relationship between the development and changes in Higher Education in Sport in Europe has been stimulated by the changes in the European Higher Education Area: Four years ago, the ERASMUS Thematic Network project was started in order to align a European Higher Education Structure in Sport Science (AEHESIS). Since the start in October 2003, the project partners worked continuously to fulfil this aim. All in all fifteen project management group meetings, several area group meetings of the four sectors “Sport Coaching”, “Physical Education”, “Health and Fitness” and “Sport Management” and four European conferences were organised. The working process was accompanied by several discussions about the activities and the outcomes of this project – always bearing in mind the Bologna Declaration with its aim to harmonize European education systems and the Lisbon objectives naming competency for sport for the first time as well as the related Education and Training Agenda 2010 and the European Qualification Framework (EQF).


The motivation for creating the AEHESIS Thematic Network project in 2003 was related to the fundamental changes in the Higher Education sector due to the Bologna Process. General intention of the project was to improve relations between the education and the professional areas. Therefore, different tools and model curriculum structures have been developed in order to produce new European standards and references for curricula in the sport sector.


This book presents the key results of the AEHESIS-project: The first chapter (Petry, Guett & Fischer) focuses on European Education Policy and the implementation of the Bologna Process in sport. General developments in sport and education as well as the main aims, objectives and outcomes of the AEHESIS Thematic Network Project are introduced. After that Klein gives a comprehensive overview on possible strategies of curriculum development. In his article about “curriculum development strategies in sport education” he outlines the methodological approach developed for the project.


These two outlining chapters are followed by four sector reports: Hardman, Klein, Patriksson, Rychtecky & da Costa summarise the main aspects of curriculum development in the Physical Education sector, critical aspects are included. Duffy’s report deals with the “Sport Coaching” sector in which some new ideas and concepts based on EU five level structure are described. The remarkable results of the project team lead into the “Convention for the Recognition of Coaching Competence and Qualifications”. In their chapter about “Sport Management” Cingiene and Puronaho present the results of a survey and give a short and exemplary outline of a number of sport management curricula in different European countries. The following chapter by Pilkington on the curriculum development within the sector “Health and Fitness” focuses on a model structure for curricula as well as on dissemination activities.


Camy and Madella analyze the correlation between Higher Education and employability in sport with specific emphasis on different aspects of the job market within the field of sport, followed by a description of the sport training and qualification systems in the EU. The authors also deal with academic and professional aspects of sport education and programmes in Higher Education.


Camy again illustrates new challenges for sport education institutions. He discusses the political strategy of the European Commission which he describes as based on consistency, flexibility, transparency and reliability.


Finally Madella, Froberg and Pilkington outline aspects of quality assurance and accreditation in Higher Education within the sports sector with special emphasis on the new European Qualification Framework (EQF).


We would like to express special thanks to all the authors and project participants: Karsten Froberg and Alberto Madella – our partners in the administrational board – are highly involved in the success of the project. They discussed the research process permanently and were current driving forces. Gilles Klein and Jean Camy contributed to the meetings by giving many innovative ideas and suggestions. The leaders of the four sections Ken Hardman, Patrick Duffy, Allan Pilkington, Vilma Cingiene and Kari Puronaho and their teams were responsible for the development of the model curricula: They did an excellent job. Finally we would like to express our gratitude to all the 80 project partners in 29 European countries: Their positive feedback shows us that the issue of the AEHESIS-project is of particular concern to them and that a joint effort is required to develop European Higher Education.


Last but not least we give special thanks to Matthias Gütt and Christoph Fischer for their excellent administrational work. Their commitment, enthusiasm and tireless efforts were indispensable for the implementation of the project.




Karen Petry, Matthias Gütt & Christoph Fischer



European Education Policy and the Implementation of the Bologna Process in Sport



When talking about educational affairs in Europe in general, the initiatives launched by the Council of Europe and guidelines developed by the European Union quickly spring to mind, but in this regard one must again bear in mind that the responsibility for education is still retained fully at national level. Nonetheless, the institutions of the European Union play a major supporting role within education, and according to Article 149 of the Treaty of Amsterdam, the Community “shall contribute to the development of quality education by encouraging cooperation between Member States”, through actions such as promoting the mobility of its citizens, designing joint study programmes and establishing networks as well as exchanging information or teaching languages.


Relating the quintessence of European education and training dimensions to the sector of sports, the White Paper on Sport states, that through




“its role in formal and non-formal education, sport reinforces Europe‘s human capital. The values conveyed through sport help develop knowledge, motivation, skills and readiness for personal effort. Time spent in sport activities at school and at university produces health and education benefits which need to be enhanced” (European Communities 2007, p. 5).





In this regard, the main issues of sport and sport education within the European Union as well as the principles and consequences of the Bologna Declaration and the Tuning process referring to sport education, its main stakeholders and latest activities will be outlined in the following.


Sports policy of the European Union


In the initial phase of the community’s involvement in sport, focus was not placed on the value of sport itself, but more on the potential of sport for implementing certain goals. In the Commission’s report of 1991 “The European Union and Sport” it says:


“The community bodies deal with sport within the community in terms of two different aspects: as an important economic factor and as an appropriate instrument of public relations” (European Commission 1991).


In the first half of the 1990s, some major steps were taken to enhance the success of the European Union’s sports policy. Progress has also been made regarding the institutionalisation of sport within the European Union. The Commission’s work on sports policy has been handled by the Sport Unit of the General-Directorate for Education and Culture since the Commission was restructured in October 1999. The EU’s immediate task in the field of sports policy is that the Commission will confine itself in the future not just to playing the role of “defender of the treaties”, it will also ensure that the regulations of sport are compliant with Community law. Rather, it will play an active role in protecting the achievements and features of sport which it expressly acknowledges as being relevant for society, and it will do so within the margins of the European legal system, adopting a “convergent approach” with the Member States and sport federations. The adoption of the “declaration on the specific characteristics of sport and its social function in Europe, of which account should be taken in implementing common policies” (European Council 2000) by the European Council in Nice in December 2000 and the most recent proposal tabled by the Commission on October 16th, 2001 for the European Parliament and the Council regarding the “European Year of Education through Sport 2004” (European Commission 2001) are clearly visible signs of the Commission’s newly defined role. In the Declaration of Nice, the social function of sport and the responsibility of sport federations is once again emphasised. The autonomy they have within the boundaries of individual Member States and Community law has been explicitly recognised (Reding 2001).


A subsequent attempt to incorporate sport into the legal framework of the EU followed with the adoption of the Declaration of Nice (2000). This document is of special importance: never before has the relevance of sport for shaping the European Union been discussed and summed up so comprehensively and in such detail at top political level.




“The declaration on sport is important in itself, but it is also important in terms of content. The Nice Declaration has indeed provided a clear political signal for sport to be better taken into account, along with its social and educational values, in national and Community policies” (European Sports Forum 2001).





But the Declaration of Nice (2000) was not incorporated into the Treaty and was merely adopted by the Council as a joint declaration, so that this text again has no legally binding character. It can be ascertained that although the Declaration of Nice undeniably helped to promote discussions about the role sport plays in the European integration process, it by no means brought it to a conclusion in view of the diverse challenges that exist.


In the new EU Reform Treaty (also referred to as the Treaty of Lisbon) which is to enter into force in June 2009, the European Commission will be assigned competency for sport for the first time, namely at the level of education and culture. This will acknowledge the socio-political role sport plays at the European level and will give the European Commission the statutory basis it needs to launch an independent sport promotion programme. The new Article 124 will be worded as follows, inter alia:


“The Union shall contribute to the promotion of European sporting issues, while taking account of the specific nature of sport, its structures based on voluntary activity and its social and educational function.”


A new indent under Article 149 (2) affirms that Community action shall be aimed at: “developing the European dimension in sport, by promoting fairness and openness in sporting competitions and cooperation between bodies responsible for sports, and by protecting the physical and moral integrity of sportsmen and sportswomen, especially the youngest sportsmen and sportswomen”.


When conducting an overall assessment of the Lisbon Treaty, one critical comment that can be made is that the demand for the autonomy of sport to be put down in writing was not met. It is also becoming evident at the moment that in many cases the European Court of Justice is leaving sport-specific features open to interpretation. In parallel to the developments in the Reform Treaty, the Commission also drew up a White Paper on Sport that was published in mid-2007. On the basis of the existing publications and findings, the European Commission gathered further information by organising consultation conferences and then starting an online consultation process. This method of online consultation was heavily disputed – not only in Germany. In fact, the European Commission only received around 750 replies. Nevertheless, the European Commission expects this initiative to enable it “to identify the appropriate level of further action at EU level”, especially in the field of professional football (European Commission, 2007). Otherwise the proximity to the “Independent Football Review” of José Louis Arnaut could not be explained logically. Huge parts of the paper are designated to problems deriving from professional football. But besides the areas of the economic dimension of sport and the organisation of sport, the societal role of sport is also mentioned as a key aspect.


The White Paper gives recommendations in all of the mentioned areas. In addition to the field of the societal role of sport it also shows the relevant financial instruments that are allocated by the European Union.


Particularly the action plan “Pierre de Coubertin” which is mentioned in the Annex to the White Paper points out some actions which will be implemented or supported by the European Commission.


One aim is to foster the participation in educational opportunities through sport by funding of the lifelong learning programme. Another task is seen in the implementation of the European Qualification Framework and the European Credit System for Vocational Education and Training.


Educational Approaches in the European Union


These sport-related activities of the European Commission are based, inter alia, on the objective formulated by the European Council in Lisbon in 2001: The EU wants “to become the most competitive and dynamic knowledge-based economy in the world, capable of sustainable economic growth with more and better jobs and greater social cohesion” (European Parliament 2000).


Lifelong learning was identified as an essential element of European education policy in this so-called Lisbon strategy:




“Lifelong learning is an essential element of the European Higher Education Area. In the future Europe, built upon a knowledge-based society and economy, lifelong learning strategies are necessary to face the challenges of competitiveness and the use of new technologies and the improve social cohesion, equal opportunities and the quality of life” (Communiqué of the Meeting of European Ministers in charge of Higher Education in Prague on May 19th, 2001).





Therefore the European Commission has increased the budget for its activities in the area of education and training significantly1. Besides this financial change the structure of the funding system has also been modified and the independent LEONARDO DA VINCI programme – responsible for the area of vocational training – was integrated into the new Lifelong Learning Programme (LLP).


In order to promote student and staff mobility, the community has been running the ERASMUS mobility programme since 19872. This programme has contributed to the enormous increase in the mobility of undergraduate students over the past fifteen years. By introducing the SOCRATES programme, the European Commission expanded the ERASMUS programme in 1997 by adding further Europeanisation measures. Since then, the mobility of lecturers and the introduction of a uniform, pan-European system of credits (ECTS) have been fostered, among other things.


European Organisations Acting in the Field of Sport Education


The external environment and the institutional demand within education and training has changed in terms of the European Union’s policy. Now and for the near future, the “Education and Training 2010” objectives are at the heart of this policy. Referring to the Special Eurobarometer Survey on Sport (EC 2004), sport not only transfers high social dimensions, its role within the education system also needs to be fostered (pp 8-10). Therefore, sport has often been a sector with pioneering status within the overall development in education and training in recent years.



European Network of Sport Science, Education and Employment (ENSSEE)



For the European Network of Sport Science, Education and Employment the task of implementing EU policies and improving the quality and effectiveness of education and training systems in sports and physical education has been a challenge for more than a decade. Since the first few years, ENSSEE has been particularly successful in combining education and employability at the European level and therefore it is the most widely recognised European association of institutions dealing with education and training in the sector of sport.


The European non-profit association has been registered in France since 2003 and is continuing the business and pursuing the objectives started under its former name ENSSHE (European Network of Sport Science in Higher Education), under which it was established in Luxembourg in 1989. The Network’s overall aim is to improve the “quality, transparency and mobility of education and vocational training in sport as an essential element for a constant development and high quality in the sport sector, involving the participation of all European citizens” (ENSSEE 2007, p 1).


Due to its network character, the main achievements and activities of ENSSEE are manifold. For the most part, the organisation focuses on projects aimed at developing and promoting the sector of sports and sport sciences at European (political) level dealing with education and training. It also aims to help the sector to deal with the growing demand for sports facilities and to further promote it by reinforcing the competence basis of the human resources and organisations operating in the sector. This way it is possible to meet the societal demand to a large extent.


ENSSEE intends to develop: 1) a body of knowledge in relation to education, research, qualifications, professionalisation and employment in the field of sport, 2) relations and exchange of information between all organisations responsible for education and training in sport and/or research in connection with sport; 3) synergies and relations between all parties affected by ENSSEE, such as the organisations of Europe, governmental and non-governmental organisations, institutes and colleges of education, training and research, professional organisations and sports organisations; and 4) links with relevant organisations inside and outside Europe.


With regard to the overall ambition and the goals of ENSSEE mentioned above, the organisation decided to focus on the following more detailed key areas:




	Supporting the positive impact of EU enlargement within the sport sector


	Defining European standards and competence frameworks, model curricula and related learning outcomes, and ensuring their implementation in the education and training programmes at national level and within individual organisations


	Defining tools and general frameworks of reference to assist organisations, especially regarding the optimisation of the relationship between labour market and training demand and concerning the implementation of an European Qualification Framework


	Facilitating national and sub sectoral developments


	Setting up an effective communication environment and Defining an area specific marketing strategy


	Servicing its member organisations.





With regard to those aims, the network gathered the following expertise and experience: In 1996 ENSSHE was selected as the thematic network for research, training and the study of Qualifications and employment in the field of sport by the European Union. Many of the results achieved through the activities of ENSSEE in the past few years have become standard points of reference and key concepts for organisations in the sector. The list includes the European Qualification frameworks, European master programmes, European sport diplomas and intensive programmes, the nomenclature of sport economic activities (NEARS) and also regarding occupations (NEORS), and last but not least the report on sport employment in Europe supported by the former DG X of the European Union in 1999. After a Sport Education Forum held in Budapest in 2001, the General Assembly of the association decided to change its name to the European Network of Sport Science, Education and Employment (ENSSEE and REISSE – Réseau Européen des Institutions de Sciences du Sport et pour l´Emploi) with a view to making the new strategic orientation of making the relation between education and employment more visible as a new core issue. Directly afterwards, ENSSEE implemented an EU-funded project in order to prepare the development of a Social Dialogue Committee in the sport sector (2001 till 2002) and has given further decisive contribution to the creation, guidance and support of European projects. The latest ENSSEE project was the Thematic Network Project AEHESIS – Aligning a European Higher Educational Structure In Sport Science.


Within the last decade, the ENSSEE Bi Annual Sport Education Forum3 has developed into a major European congress by providing the favourite meeting place for discussions at European level, where new topics in relation to sport education and training are discussed, explored and evaluated.


With regard to structural issues, since its inception, ENSSEE has developed a composition based on specialised sub-committees and working groups that have operated successfully by bringing together the leading experts in each area. In this regard, the ENSSEE Physical Education Committee, for instance, has developed a European Master’s Degree Programme as well as some European intensive programmes. In the area of Health and Fitness, a European Master’s Programme that was established by twelve universities in Europe was developed in 1995 by the related ENSSEE sub-committee. The European Coaching Committee (soon to be restructured into the European Coaching Council) that is currently leading an alignment process in coach education by developing the ‘European Five Level System in Sport Coaches’ Training’ and by implementing a ‘European Coach Education Charter’ based on the Bologna Declaration and its recommendations and guidelines is another ENSSEE success story. In some cases even specific organisations have originated from ENSSEE (e.g. EOSE, CESH, EHFA and EASM). But, even if formally independent these specialised organisations in general are maintaining close and good relations with ENSSEE, as demonstrated by steady co operation (e.g. the AEHESIS project). Nonetheless, ENSSEE is the only umbrella organisation in the sports and physical activity sector able to give a voice to all components, which gives the association its specific originality and positioning within the scenario of European sports development and policy as well in respect of further international sport organisations.


European Observatory of Sports and Employment (EOSE)


EOSE is a non-profit organisation of national, regional and local observatories specialising in the analysis of the sport labour market and in the production of dedicated methodologies and tools for the collection and processing of data in quantitative and qualitative terms (cf. EOSE 2007b).


European Non-Governmental Sports Organisation (ENGSO)


ENGSO is a non-profit making or distributing organisation with public responsibilities, which means that the members of ENGSO represent national sport in its broadest sense – from children and adolescent sport to “sport for all” activities to elite sports. ENGSO presently has 40 national umbrella sports organisations as members and has been granted consultative status by the Council of Europe (cf. ENGSO 2007).


European College of Sport Science (ECSS)


The ECSS is an independent association of individual sport scientists. It was founded in 1995 and its main aim is the promotion of sport science at the European level. It is dedicated to the generation and dissemination of scientific knowledge concerning the motivation, attitudes, values, responses, adoption, performance and health aspects of persons engaged in sport, exercise and movement (cf. ECSS 2007).



European Association of Sports Employers (EASE)



EASE is a European not-for-profit organisation for employers operating in amateur and professional sport, recreation, fitness and the outdoors. It wants to promote social dialogue in the sport field linked to business issues and the quality of industrial relations at European level. Its aims are to negotiate at the European level on behalf of employers in sport as well as to seek and to develop any means likely to ensure the harmonious development of the sport sector (cf. EASE 2007).


European Association for Sport Management (EASM)


EASM is an independent association of individuals involved or interested in sport management in the broadest sense. Its aims are to promote, stimulate and encourage studies and research, as well as scholarly writing and professional development in the field of sport management (cf. EASM 2007).


European Health and Fitness Association (EHFA)


EHFA is a non-profit European social dialogue organisation within the fitness sector that has its registered office in London. It brings together employers, employees and training organisations through membership and in general promotes and enhances the sector of Health and Fitness in Europe (cf. EHFA 2007).


European Committee for Sport History (CESH)


CESH coordinates European projects on the history of physical education and sport to assure better European and international cooperation. In particular, it helps in the exchange of ideas, students and staff between European universities, in order to assure a high standard of teaching in sport history, to help young scholars in developing a European dimension to their work and to prepare a European doctorate in sport history (cf. CESH 2007).


European Federation of Sports Psychology (FEPSAC)


The FEPSAC consists of 24 associations of sport psychology as well as a number of individual members and aims to support the development of sport psychology in Europe mainly by supporting students, publications and congresses (cf. FEPSAC 2007).



European Physical Education Association (EUPEA)



EUPEA acts as an umbrella organisation of physical education associations representing more than 150,000 physical education teachers throughout Europe. It was founded in 1991 in Brussels in order to promote Physical Education more and better all over Europe. EUPEA is implementing those goals by collaborating closely with national PE associations and by working with appropriate governmental and non-governmental organisations (cf. EUPEA 2007).


European Sport Workforce Development Alliance (ESWDA-The Alliance)


In the light of the new Education and Training policy in Europe, a consortium of selected European sport organisations involved in education, training and employment have started developing, implementing and evaluating a European Sport Workforce Development Plan with short, medium and long term goals. As a result, the strategic committee called “European Sport Workforce Development Alliance” was set up.


To sum things up, all organisations and initiatives undertaken by them constitute a European and trans-national base for building a common strategy related to education and training in sports as well as related sectors and will lead to important references for all of them.


The Bologna Process


The area of education especially Higher Education was excluded from the endeavours of the European integration process for a long time. Against the attempts towards harmonisation undertaken by the European Union this policy area remained principally a domain of the Member States (Witte 2006, p.1). Not until the French minister responsible for Higher Education Claude Allègre came together with his colleagues from Italy, Germany and the United Kingdom in May 1998 at the Sorbonne University was an initiative leading to the harmonisation of Higher Education in Europe launched. Within the so-called Sorbonne Declaration, the four ministers established the basis for further developments. The fact that only one year later the ministers in charge of Higher Education of 29 European countries met in Bologna showed that there was a need for a voluntary integration process. At this conference all of the 29 ministers present signed the Bologna Declaration stating their intention to create a European Higher Education Area by the year 2010.


The Bologna Process is – and this is probably the ultimate reason for its success – a process of voluntary convergence. It expressly acknowledges the need for convergence of European Higher Education systems and also calls for a further strengthening of the mobility of students in Europe. The Bologna Declaration is no longer just a political statement, it has become a binding commitment to a common action programme. The Bologna Process is both a consequence of and a contribution to the European integration process in higher education. The Bologna Declaration is having a major impact on the debate about the relationship between Higher Education and professional life – in particular concerning the preparation of students for the labour market. “The Bologna Declaration has reinforced the debate and increased awareness that employability is an issue all over Europe” (Haug, G. / Tauch, C. 2001). The general setting in the respective countries is naturally having a major impact on the employment situation. Yet it is understandable in a converging Europe that the number of people wishing to study or work outside their homeland is increasing. One of the goals of the Single European Market is to promote this mobility. As such, two different goals are being pursued: one objective in recognising diplomas and qualifications for the purpose of enabling persons to freely practice their profession is the implementation of a common European career area from Portugal to Estonia and from Finland to Cyprus.


In the meantime, the fourth Bologna follow-up conference4 was held in London in 2007 and Montenegro became the 46th European country to join the initiative – after its separation from Serbia.


In the first few years the Bologna Process concentrated on aspects like developing Diploma supplements, implementing the three-cycle study structure and advancing ECTS to become the European Credit Transfer and Accumulation System. Within the last few years, other elements and tasks of the Bologna Process were the focus of the ministerial conference and the Bologna Follow-Up Group (BFUG): the elaboration of more detailed Qualification frameworks based on the European Qualification Framework and the Quality Assurance in Higher Education became key issues of the Process.


The Development of the Three-Cycle Study Structure


Before the Bologna Process, a number of country-specific approaches to organising Higher Education structure existed – and unfortunately continue to exist in some of the Bologna regions. According to WITTE, these structures can be roughly categorised between (1) countries that have a long tradition of consecutive study programmes such as France and the United Kingdom and (2) countries that have parallel structures with shorter application-oriented and longer mainly theory-oriented study programmes like Germany or the Netherlands (Witte 2006). Within the Sorbonne Declaration the aligning of study structures was introduced as an instrument for the harmonisation of European Higher Education:




“A system, in which two main cycles, undergraduate and graduate, should be recognised for international comparison and equivalence, seems to emerge” (Sorbonne Declaration 1998).





The statement in this declaration was limited to the implementation of a consecutive study structure. The Bologna Declaration took up this idea one year later and added the aspects of duration and labour market relevance:




“Adoption of a system essentially based on two main cycles, undergraduate and graduate. Access to the second cycle shall require successful completion of first cycle studies, lasting a minimum of three years. The degree awarded after the first cycle shall also be relevant to the European labour market as an appropriate level of Qualification” (Bologna Declaration 1999).





Within the subsequent Bologna communiqués5 the duration of study cycles was no longer considered and was left to the countries participating in the process6. The common duration of the study cycles emerged in the further course of the Bologna Process; it was three to four years for the first cycle and one to two years for the second cycle with both degrees lasting no more than five years (Tauch & Rauhvargers 2002). Furthermore, the number of credits dedicated to one study year was 60, so that the first cycle comprised 180 to 240 credits and the second cycle 60 to 120.


Unlike the duration of the study cycles which was developed outside of the official Bologna documents, the consecutive character of the study structure was advanced within these statements. Within the Bologna Declaration, the Master and Doctoral studies formed the second cycle in a parallel manner. Beginning with the Berlin Communiqué, a three-tiered structure was implemented, where the “First cycle degrees should give access [...] to second cycle programmes. Second cycle degrees should give access to doctoral studies” (Berlin Communiqué 2003). Following the most recent studies on the Bologna Process, 82 % of Higher Education institutions in Europe had implemented the three-cycle study structure by the year 2007. In the preliminary study undertaken in 2003 it was only 53 % (Crosier et al., 2007, Hier).


Employability – the Link Between Higher Education Institutions and the Labour Market


One of the main tasks of the Bologna Process is to improve the employability of university graduates, first and foremost of the graduates from the first cycle study programmes7. This aspect constitutes the largest point of contact between the labour market and the Higher Education institutions.
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