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    1 Introduction





    Being bilingual has educational advantages and also impacts positively on people’s mental health. However, the English Proficiency Index (EF, 2023) has recently placed Chile at the 52nd position in a ranking of 113 countries, which sets their active population among the nations with the Lowest Level of Aptitude regarding this skill. When compared to other countries in Latin America, Chile is at the 5th place, lagging behind Costa Rica, Uruguay, Bolivia, Cuba, Paraguay, El Salvador y Peru. Brazil is not mentioned as it figures ranking at the 70th position.




    In this context, the mission of BET is to be an English as a Foreign Language (EFL) program that aims at building a learning environment that encourages students´ learning hand in hand with their cultural, social and psychological background. BET’s goal is to promote a collaborative, inclusive, and motivational education environment, which meets every student’s educational needs.




    The BET program was delivered to SIC Languages, a new institute focused on second language (L2) learning in Santiago (Chile). A group of 8 adult learners volunteered to participate in the program. The students were all starter learners; that is, they had little or almost null knowledge of the English Language. Their ages varied from ages 20 to 42 years old, and they represented different nationalities: one Costa Rican, two Venezuelan, one Brazilian, one Chilean and 3 Chilean-Brazilian.




    The two components of BET aimed at developing students’ skills and motivation for learning EFL. For the first component–High-quality material and resources designed for BET lessons–, the project developed two gameboards and two Apps* especially selected for BET instructional purposes, namely, to foster students’ participation and involvement in class. The second component– Lessons comprised of tasks regarding students’ L2-future-self to strengthen students’ motivation towards learning a Foreign Language–aimed at implementing tasks that could make students think about their possible future Self, both positively and negatively, and reflect about how their current behavior concerning the L2 apprenticeship could directly impact in their future outcomes.




    Two activities were carried out to deliver the first and second component. In Activity 1– BET’s New Material–material based on collaborative work was implemented during classroom time and as homework activities. Since this component involved using internet-based technology, students installed resources on their mobile phones or tablets. In addition, for every unit from the book American Headway 1A, 3rd edition, students had two new videos encompassed grammar and some of the vocabulary expected to be learned.




    Activity 2–Empowering students’ L2 future self–aimed at generating motivation in students by strengthening their future-selves with regards their learning process of a second language. This activity encompassed a series of 10 cycles of exercises to foster students’ future-selves, which were delivered in 10 of the classes throughout the program.




    It was expected that by implementing both activities the students’ intention to drop out of the program would decrease when compared to previous experiences they had already had in other language institutes. Data were collected using both qualitative and quantitative techniques to monitor the implementation and results of the intervention. With regards the qualitative strategy, data were collected from a fieldwork notebook and a focus group with students and analyzed thematically. Concerning quantitative evidence, students answered a Likert-type questionnaire. Data were analyzed based on descriptive-exploratory design and split into the following dimensions: Fidelity, Involvement, Quality, and Social Validity. The dimension on Social Validity was split into two other subdimensions: Feasibility, and Utility.




    The results of this study showed that the insertion of Gamification, ICT and future-self tasks in the class were found to be helpful regarding the comprehension of grammar structures, vocabulary acquisition, and enhancement of a collaborative environment, which boosted students’ motivation towards learning EFL. Furthermore, the evaluation showed a sharp decrease in the dropout rate intention in the language program when compared to previous experiences of students in other language institutes. In addition, students’ lack of motivation was highly linked to their intention to drop out.




    This study is structured as it follows: first, the institution where this study was carried out (chapter 2) and their explicit and implicit demand (chapter 3) are described. Next, it will be found the theoretical framework (chapter 4) on which the students’ dropout problem and possible strategies to mitigate it are based. Then, chapter 5 shows how the diagnosis was carried out and which instruments were used to understand the nature of the central problem and its consequences, followed by a description of the central problem (chapter 6). The following chapters (7, 8, and 9) describes the intervention design based on the Logical Matrix Framework, the evaluation of the implementation, and the evaluation of the objectives of the intervention, respectively. Finally, chapter 10 presents conclusions and chapter 11 final considerations.


  




  

    2 The Institution





    BET was implemented in SIC Languages, a new EFL institute located in Chile that offers classes for companies from all around Latin America, North America, and Europe. Its mission is to be a language school focused on cultivating autonomous and proactive leaders of the future. Along with teaching the competencies necessary to learn a new language successfully, SIC Languages students are expected to build a learning environment that goes hand in hand with cultural, social, and psychological aspects. Hence, the institution looks forward to promoting a collaborative, inclusive, and motivational educational methodology, aiming at the needs of each of their students. They long to have a new methodology designed with high-quality standards, with which students would feel more engaged, and consequently foster students’ motivation towards learning English.




    The vision of SIC Languages is to be the first language center in Chile with a methodology based on collaborative, motivational, and inclusive education. In this sense, the institute expects to be renowned for its service quality, as well as for being an educational institution that promotes a change of perspective in second language learning. Moreover, they aim at being a Second Language School with a unique methodology and flexible teaching materials, adapted to the needs of each student.




    SIC Languages was established in 2018. So far, the staff is composed of only two teachers, who are currently lecturing adolescents and adults whose ages range from 13 to 45 years old. The Institute’s main focus is teaching English as a Foreign Language (EFL), yet they also offer other languages like Portuguese, French, Italian, Chinese, and Spanish for foreigners. Currently, there are 12 courses ongoing: four group classes and eight private students. None of the classes are held on SIC Languages premises but in the companies where students work, or even where they live. The course levels range from Elementary-A1 to C2, which covers the Common European Framework (CEFR1). All the modules are based on a book called American Headway (AHW), and they are split as follows:




    Basic 1–(A1): AHW 1A




    Basic 2–(A1/A2): AHW 1B




    Pre-intermediate–(A2/B1): AHW 2A




    Intermediate–(B1): AHW 2B




    High-intermediate (B1/B2): AHW 3A




    Regarding how meetings, teacher support, and feedback are organized, once a month, the board of directors of the institution meets the teachers to understand how the classes are being delivered and if they are facing any issues with their students. Interestingly, there are no available instances to discuss methodology and ways to improve the classes. Although the institute wants to improve collaborative work in class, so far there is no collaborative work among the directors and teachers, which could be a key aspect to improve the quality of the final product they deliver to their clients.


  




  

    3 Description of the Demand





    Based on my previous experience in teaching foreign languages, I have observed that the problem in Chile regarding learning English affects not only those who need it as a skill for work but also those who chose to pursue English pedagogy as their undergraduate program. Whether the language is being learned in a private institute or at a university, the high dropout rate of EFL programs is a critical issue faced by both learners and institutions.




    After meeting with the owner of SIC Languages, the idea of creating a consulting company arose as an attempt to propose a solution to the problem in Chile. The explicit demand was to create strategies aimed at keeping students engaged in learning the language and preventing them from giving up.




    Therefore, the diagnosis focused on identifying the possible causes of dropout that SIC Languages had been facing. Although external factors that can trigger student dropout are beyond the control of the institution or teachers—such as work pressure, tiredness, family problems, health issues, and lack of money—experience shows that the way classes are conducted plays a crucial role in boosting students’ motivation towards learning any given subject and consequently reducing their intention to drop out.




    Thus, both the institute and its teachers devising strategies to enhance student motivation seem to be an appropriate way to mitigate the high dropout rate that the institution has been facing. The deployment of such strategies would possibly lead to creating a new approach or methodology that could solve this issue.




    Therefore, although the reduction of the dropout rate is the explicit demand, the implicit demand was to provide the institute with a better instructional methodology by which students could feel more enthusiastic about learning a language, and this new approach could meet their different individual needs.


  




  

    4 Theoretical Framework





    The following literature review discusses relevant research in dropout rates in educational systems, particularly in EFL programs. It attempts to describe how deploying gamification, enhanced motivation strategies, and tasks that promote a collaborative environment in class can potentially diminish students’ dropout rates.




    4.1 Dropout Theories in Education





    The term “dropout” has various interpretations depending on the context (Cambruzzi, Rigo, & Barbosa, 2015). For instance, Budiman (2018) and Powell (2009) state that the term dropout differs in online institutions because students can often resume their studies at any time. They argue that the term should be used when students confirm they will not continue their studies. Another term used is “school completion” due to its positive orientation and focus on developing student competencies (Christenson & Thurlow, 2004).




    However, in this study, the term “dropout” will be used as it applies to language institutes where students’ objectives may vary, making it distinct from school completion. Additionally, this language program does not offer a self-paced system like online courses.




    Dropout is influenced by a complex set of elements including students themselves, their families, educational institutions, and their communities. Push, Pull, and Fallout theories provide educators with a more nuanced understanding of the dropout phenomenon. Research reveals adverse consequences linked to school dropout affecting students, their families, and communities (Edmonson & White, 1998; Levin, Belfield, & Rouse, 2006; Lochner & Moretti, 2004; Moretti, 2007; Muennig, 2007).




    For example, Mitra (2011) reports that in 2009, the average income was higher for those who did not drop out of school and achieved an undergraduate education. Mitra also states that the unemployment rate was higher among students who dropped out of high school. Lansford, Dodge, Petit, and Bates (2016) found that students who dropped out were up to four times more likely to face negative outcomes by age 27, such as being arrested, unemployed, using illicit substances, and suffering from poor health.




    Jordan, Lara, and McPartland (1994), along with Watt and Roessingh (1994) (cited in Ecker-Lyster & Niileksela, 2016), designed a framework depicting how students are either Pushed, Pulled, or Fall out of school. “Pull-out” theories assert that school is only one part of a student’s context, with external factors like illness, monetary concerns, and family needs influencing the decision to leave school (Doll, Eslami, & Walters, 2013).
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