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			I’m still delighted with the culture and music in Pilsen and the work done by the teachers and students. 
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			PREFACE


			An international conference entitled “Czech Republic and Lusophonic Countries: Education, Art, Digital Technology in Teaching” was held at the University of West Bohemia in Pilsen, Czech Republic, from 6 to 8 May 2024. It was the second event of its kind, which was co-organized mainly by Prof. Gladis Falavigna, who represented the State University of Rio Grande do Sul - Guaíba Unit - RS - Porto Alegre - Brazil (Universidade Estadual do Rio Grande do Sul - UERGS - Guaíba, Brasil), and Dr. Romana Feiferlíková as a representative of the University of West Bohemia in Pilsen. Twenty-five papers were presented during the two-day meeting, which was opened by Professor Fernando Lorens, Honorary Consul of the Czech Republic in Porto Alegre. They were of a research or applied or didactic nature and covered a wide range of subjects - from general education and education, through music, music education and fine arts to mathematics, meteorology and hygiene. Highly topical issues such as changes in education due to pandemics or the use of artificial intelligence in school education were also discussed.


			All the papers presented were subsequently revised, annotated and referenced and are published in an expanded form in these proceedings. Its editors are Clayton Moch from the University of North Texas, Denton, USA. 


			The participants, consisting of Brazilian, Czech, Hungarian and Slovak academics and students, evaluated the conference very favourably. They also appreciated the accompanying programme, which included a follow-up excursion to the music performance competition for students of pedagogical faculties of the Czech Republic at Palacký University in Olomouc, a visit to important places of Pilsen as a historical and cultural centre of West Bohemia and a gala concert to celebrate the anniversary of the composer and musicologist Jan Vičar held under the patronage of Pavel Mertlík, Dean of the Faculty of Education of the University of West Bohemia in Pilsen. 


			The organisers of the conference expect to hold similar Czech-Brazilian conferences at two-year intervals in the future, thus contributing to a useful exchange of knowledge, experience and opinions in the field of lusophone science, art and pedagogy. 


			Jan Vičar


		




		

			introduction


			The Department of Music Education and Culture of the Faculty of Education of the University of West Bohemia in Pilsen organized an international scientific conference entitled The Czech Republic and Portuguese-speaking Countries: Education, Art and Digital Technologies in Teaching on 6 and 7 May 2024. The conference was attended by forty speakers from many countries in Europe, Africa, and South America. Their contributions brought global and specific impulses related to music and music pedagogy to the conference proceedings and their integration into the broader world of culture or education. The present collection of abstracts is thus a reflection of this diversity. A book containing the full papers will be associated with these proceedings and published in Brazil.

The cooperation between the Pilsen Faculty of Education and Brazil, in particular, has existed for many years and has found many supporters on the Czech side. The main organizer of the cooperation is the head of the Pilsen Department of Music Education and Culture, Mgr. et Mgr. Romana Feiferlíková, Ph.D., and the leading personality of the other side since the beginning is Prof. Gladis Falavigna from the Brazilian State University of Rio Grande do Sul. Initially, she conducted research there to find out the conditions, organization, and atmosphere of our educational system. She has also carried out the same research in schools in Portugal and Brazil. The results were then compared and published in a monograph. The idea of developing long-term scientific research on the participating countries then found several interested parties in the field of educational sciences as well as in the field of practical teaching and, subsequently, in other humanities. In 2020, the first joint scientific conference took place, resulting in the comprehensive book Anais da 1ª Conferência Internacional de Países de Língua Lusófona e Tcheca: Educação, Arte, Tecnologias e Empreendedorismo, published by Editora Appris, Curitiba (Brazil). The book reflects the keen interest the emerging contacts met with from the outset.


			The two conferences and their publications show that, although the collaborating countries are geographically distant from each other, they are united in their joint research by the themes of cultural life, the involvement of the pedagogical process in the life of society, and respect for the intellectual and spiritual heritage of our ancestors. From the Brazilian side, it is a reflection that music is not separate from other arts but is always connected to our lives and reaches our ears. The participants in the collaboration then learn very intensely that culture is a value that must be constantly fought for. This is also one of the main leitmotifs of the presented abstracts.


			Jiří Bezděk


		




		

			Aquaponics and Art in Education: Encouraging Sustainability, Ecological Awareness, and Creative Expression in High School
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			Abstract: In an era defined by both escalating environmental challenges and a growing recognition of the arts’ role in education, the integration of aquaponics with artistic elements into high school curricula offers a novel approach to promote sustainability, ecological awareness, and creative expression. This research explores the implementation of an enriched aquaponics system, a symbiotic integration of fish farming and soilless plant cultivation, augmented with an arts-based curriculum to deepen students’ understanding of sustainable agricultural practices, ecological balance, and artistic creativity. Engaging twenty high school students in the construction, operation, and artistic embellishment of an aquaponic system, the study emphasizes hands-on experiences that illuminate the principles of water conservation, nutrient cycling, sustainable food production, and artistic design. Moving beyond the confines of traditional biology and chemistry syllabi, the curriculum was crafted to provide immersive learning experiences that underscore the importance of biodiversity, resource efficiency, and artistic representation in addressing ecological footprints. The integration of art encouraged students to visually and creatively express their understanding of sustainability and the environment, facilitating a deeper connection to the subject matter. Throughout a semester-long engagement, students showcased notable advancements in their appreciation for sustainable living, environmental stewardship, and artistic expression. Evaluations of the project, encompassing a blend of pre- and post-engagement assessments, reflective essays, artistic projects, and practical observations, revealed significant enhancements in students’ ecological literacy, artistic skills, and their grasp of the symbiotic relationship between human activity, environmental health, and creative expression. This study highlights the potential of aquaponics, combined with artistic endeavors, as a dynamic educational framework for instilling respect for sustainability, environmental ethics, and creativity in future generations, thus paving the path for more informed, responsible, and artistically expressive global citizens amidst environmental uncertainty. 


			Keywords: Aquaponics. Artistic Creativity. Ecological Awareness. Sustainability. Water Conservation.


			Introduction


			Aquaponics is a teaching method that integrates biology and chemistry, focusing on the construction and maintenance of organic gardens nourished by fish. This approach offers students a dynamic and innovative learning experience, enabling the development of practical solutions suited to real-world challenges. In addition to being an effective tool for creating interdisciplinary content, aquaponics connects various fields of knowledge, such as science, mathematics, technology, engineering, and arts, demonstrating the interconnectedness of disciplines and strengthening the STEAM (Science, Technology, Engineering, Arts, and Mathematics) approach.


			When integrated into Makerspaces, aquaponics enhances learning by providing a space where students can explore and develop practical skills through hands-on projects. Implementing aquaponic systems in these environments allows students to learn about ecology, biology, water chemistry, and engineering, applying theoretical concepts in real and tangible contexts (Duque et al., 2023). According to Quigley and Herro (2016), STEAM education focuses on solving real-world problems, involving multiple disciplines and promoting collaborative skills.


			Aquaponics is not only an innovative food production technology but also promotes scientific literacy and serves as a valuable tool for teaching natural sciences at all levels of education (Duque et al., 2023). A classroom model that utilizes aquaponics offers numerous ways to enrich STEAM lessons, enabling experiential learning—a process where students “make meaning” from their direct experiences (Goddek et al., 2019).


			In Brazil, aquaponics is being adopted in schools as an alternative to conventional teaching methods, proving effective in learning various subjects (Carneiro et al., 2015). This research explores the implementation of an aquaponic system that integrates fish farming and soilless plant cultivation, enriched with an arts-based curriculum to deepen students’ understanding of sustainable agricultural practices, ecological balance, and artistic creativity. Student independence is encouraged early in the school context through investigative practices that go beyond science, using discovery-based learning methods, challenge resolution, educational projects, and the enhancement of mental capabilities (Zompero & Laburú, 2011).


			Purpose of the Present Study


			This article proposes to investigate the implementation of an aquaponic system as an educational tool integrated with the STEAM (Science, Technology, Engineering, Arts, and Mathematics) approach in a high school in the interior of São Paulo. Using an exploratory and descriptive qualitative methodology, the study focuses on the development of students’ essential skills, in accordance with the guidelines of the Currículo Paulista, and the promotion of meaningful and critical learning.


			Method


			Research Design and Participants


			This study aimed to foster students’ ability to critically evaluate risks and benefits, encouraging informed decision-making by allowing them to practically apply theoretical concepts. By bridging the gap between theory and practice, the research sought to promote meaningful learning and develop essential competencies for sustainable decision-making. Over the course of the project, students participated in four weekly classes in Chemistry and Biology, which provided an in-depth exploration of the subjects. To further enhance the educational experience and engagement, a variety of tools and materials were used to facilitate both the comprehension and practical application of the concepts being studied.


			The study was conducted at a high school in the interior of São Paulo- Brazil, focusing on students in their second year, aged 17 to 19. 


			Instruments and Materials


			Conceptual Model for STEAM Education: The Conceptual Model for STEAM Education was implemented through continuous teacher training, designed to apply this model, which adds the Humanities dimension to the STEAM concept (Quigley & Herro, 2016). The model encompassed two main domains: instructional content and learning context. The first domain included six essential dimensions, while the second encompassed three.


			(a) Instructional Content Domain:


			•Problem-Based Delivery: Real-world situations were proposed in which problems were relevant to students, the community, context, or culture, with the goal of explicitly solving these problems.


			•Disciplinary Integration: Content and methods from various areas were used to solve problems, occurring at multidisciplinary, interdisciplinary, and transdisciplinary levels.


			oMultidisciplinary: Knowledge from various disciplines was applied without integrating them.


			oInterdisciplinary: Knowledge from one discipline was applied to another, generating new knowledge through interactions between disciplines.


			oTransdisciplinary: Multiple disciplines were combined, making the content of one more relevant by using contexts from others.


			•Problem-Solving Skills: Included cognitive, interactive, and creative skills.


			oCognitive Skills: Abstraction, analysis, application, classification, formulation, interpretation, perception, modeling, synthesis, and questioning.


			oInteractive Skills: Communication and collaboration, involving the development of evidence, explanations, argumentation, presentation, and response.


			oCreative Skills: Design, patterning, play, performance, modeling, and connecting ideas, stimulating innovation and product invention.


			(b) Learning Context Domain:


			•Instructional Approach: Classroom structures, tasks, and resources that facilitated effective student learning, including the use of technologies, were implemented.


			•Assessment Practice: Learning was assessed in real-world contexts using various types of data and providing feedback to refine ideas and encourage student reflection.


			•Equitable Participation: Classroom structures facilitated access and engagement for all students in learning, valuing diversity, skills, and resources. Active listening, acceptance of different perspectives, commitment, and inclusion of all team members in the process were emphasized.


			Construction of the Aquaponic System: The process began with selecting an appropriate location with access to electricity and water. Energy was required for the operation of the pumps, while water was used for replenishment.


			•Installation of the Plumbing System: Students installed the plumbing system by connecting a pump, placed at the bottom of the water tank, to the grow bed. The water tank was filled, and the pumps, including a submersible pump with a flow rate of 1000 liters per hour, were connected to the piping equipped with faucets. A 1000L/h Master Aquarium Oxygen pump with an internal filter was placed inside the water tank. The water circulated for 15 days to ensure the system was adequately prepared.


			Biological Principles: Measuring water parameters was essential to ensure the system’s quality, including pH, ammonia, nitrites, and nitrates, ensuring the complete nitrogen cycle. Temperature control was also crucial, as bacteria are sensitive to thermal variations. The pH was adjusted to remain between 6.8 and 7.0, especially when using fish.


			•Start of the Biological Cycle: The cycle began with the addition of ammonia to the system through the introduction of Astyanax fish (Lambari). It was important to limit the initial number of fish due to the toxicity of ammonia. A total of 60 lambaris were introduced, with the expectation of minimal mortality. The presence of ammonia initiated the formation of nitrifying bacteria colonies (Nitrosomonas), which converted ammonia into nitrites, facilitating the colonization of other bacteria.


			•Nitrification: Nitrobacter bacteria converted nitrites into nitrates. When nitrates were detected and ammonia and nitrite concentrations were below 0.5 ppm, the system was ready to receive more fish and plants. After tests confirmed normal parameters, vegetables were introduced into the grow beds. 


			•Fish Selection: The selection of fish considered adaptation to the aquatic environment and the system’s water quality conditions. Additionally, the size of the tank was an important factor. Fish helped maintain biological balance and control the population of unwanted organisms. Lambari was chosen for its small size and high adaptability, with the possibility of introducing other species, such as tilapia.


			Vegetable Selection: The selection of vegetables took into account the specific needs of each plant, such as space, nutrition, aeration, humidity, temperature, and sunlight. Vegetables that adapted well to the system included:


			•Lettuce


			•Basil


			•Watercress


			•Cabbage


			•Arugula


			•Strawberry


			•Pepper


			•Tomato


			•Cucumber


			For the project’s first phase, lettuce, basil, and kale were chosen due to their optimal growth in pH between 5.8 and 6.2, and their ability to tolerate large amounts of water at the roots.


			Physicochemical Parameters:


			•Temperature: Temperature was crucial for the metabolism of organisms in the system, with the ideal range for bacteria between 17 to 34°C. Very low temperatures could damage the system, especially in winter (Somerville et al., 2014). Temperature directly affected fish growth, with variations within acceptable parameters necessary for fish health (Braz Filho, 2000).


			•Oxygen: Dissolved oxygen was fundamental for the respiration of fish, plant roots, and bacteria. Daily monitoring was necessary to avoid critical oxygen levels, using emergency aeration if needed. A pump with an internal filter and aeration function was added to the system to maintain adequate oxygen levels.


			•Ammonia: Ammonia was introduced into the system through fish metabolism and feed decomposition. It was crucial to monitor and remove solid waste from the tank to prevent decomposition. Ammonia (NH3) was toxic and needed to be converted into nitrates by the biological filter (grow beds) at the same rate it was produced.


			•Nitrite and Nitrate: Nitrite (NO2-) and nitrate (NO3-) were products of the nitrification process. The addition of chloride was necessary to reduce nitrite poisoning. Nitrate, being less problematic, was controlled by partial water renewal in the tank, with frequent testing to ensure acceptable levels.


			•pH: The ideal pH for the aquaponic system was between 6.0 and 6.5 for plants and between 7.0 and 8.0 for bacteria. Values outside these ranges could reduce fish growth and nitrifying bacteria activity.


			System Maintenance: The maintenance and monitoring of the aquaponic system were performed daily, with tasks distributed among those involved in the project, including students from other classes interested in participating collaboratively. The tasks included:


			•Daily Tasks:


			oChecking pipes and pump operation


			oMonitoring temperature


			oFeeding the fish


			•Weekly Tasks:


			oTesting water quality (pH, nitrite, nitrate, ammonia)


			oCleaning the oxygenation pump


			oReplenishing water


			oChecking the vegetables


			•Monthly Tasks:


			oComplete system cleaning (grow beds, pipes, and pumps)


			oHarvesting vegetables


			oReplanting in the grow beds


			Student Assessment


			After the COVID-19 pandemic period, students showed a significant learning gap in Chemistry and Biology content. To diagnose their knowledge levels in these subjects, a Pre-Test was conducted, encompassing the essential skills outlined in the Currículo Paulista. Throughout the project, various activities based on the STEAM approach were developed, focusing on these essential skills. At the end of the project period, a Post-Test was administered using revised questions from the Pre-Test. The assessed skills were:


			EM13CNT101: This skill involves developing the ability to understand and apply fundamental scientific concepts related to matter, energy, transformation, and conservation. Students are encouraged to explore these concepts within natural and technological systems, allowing for a deep understanding of the laws and principles that govern the physical world.


			EM13CNT104: This skill relates to the ability to analyze and interpret data, making inferences based on scientific evidence. Students should be able to identify patterns and trends in data, make predictions, and propose solutions to problems based on their analyses.


			EM13CNT105: This skill focuses on the students’ ability to conduct scientific investigations, from hypothesis formulation to data collection and analysis. It also includes understanding the scientific method and applying experimental procedures to test hypotheses and validate results.


			EM13CNT203: This skill is related to understanding biogeochemical cycles and ecological processes that sustain life on Earth. It involves analyzing the impacts of human activities on these cycles and proposing actions that contribute to environmental sustainability.


			EM13CNT206: This skill involves recognizing the interdependence between living beings and natural resources. Students should be able to evaluate the rational use of resources, promoting sustainable practices that ensure quality of life for future generations.


			Hake Gain Analysis


			The Hake gain is calculated as the ratio between the actual gain (%G) and the maximum possible gain (%GM), systematically represented by the equation (Hake, 1998): 


			g = %G / %GM (Eq.1)


			Where:


			G = Normalized Hake Gain


			%G = % of correct answers in the post-test - % of correct answers in the pre-test


			%GM = 100% - % of correct answers in the pre-test


			Learning gain is categorized according to the scale established by Hake (1998). According to this scale, high learning gain is identified when the value of g is greater than or equal to 0.7 (g ≥ 0.7). Medium learning gain occurs when g is between 0.3 and 0.7 (0.3 ≤ g < 0.7). Finally, low learning gain is recorded when g is less than 0.3 (g < 0.3). These categories allow for the evaluation of the impact of educational interventions on student learning, providing a clear understanding of the results achieved in terms of performance improvement.


			Results and Discussion


			Project Overview and Learning Outcomes


			The project, structured according to the STEAM conceptual model, focused on interdisciplinary integration and the development of essential student skills. Practical activities were central to this process, including the assembly, monitoring, and maintenance of an aquaponic system. These hands-on experiences allowed students to apply chemical and biological concepts in a practical context, leading to a better understanding of water quality parameters, which are crucial for the survival of organisms in the system. According to Quigley and Herro (2016), the STEAM approach promotes holistic learning by integrating science, technology, engineering, arts, and mathematics, enriching the educational process and connecting disciplines that are traditionally taught in isolation.


			Practical Activities and Skill Development


			Visits to the school’s Chemistry and Biology laboratory were fundamental in linking theory to practice, following the principle advocated by Dewey (1938), which emphasizes the importance of experiential learning. Students handled reagents and scientific instruments, such as thermometers and microscopes, observing natural phenomena and reinforcing their learning through direct experimentation. This approach not only enhanced their understanding of scientific concepts but also allowed them to develop practical skills essential for scientific learning.


			During the assembly of the aquaponic system, students were responsible for all technical and biological aspects, such as selecting expanded clay as the biological medium, which facilitates the fixation of nitrifying bacteria, and choosing the lambari fish species for its rapid maturity and adaptability. Kolb (1984) suggests that learning occurs more effectively when students actively participate in all phases of the learning process, including concrete experimentation and reflection on lived experiences. This stage was crucial for applying theoretical concepts learned in the classroom and for developing investigative skills.


			Additionally, the project included the creation of educational materials, continuous monitoring of water and plant quality, and the execution of pH simulations. Gamification, through the creation of board games related to sustainability, was used to reinforce learning, stimulating the cognitive and socio-emotional development of students. As Gee (2003) argues, incorporating game elements into learning can significantly increase student engagement and understanding, promoting deeper and more meaningful learning.


			Learning Gain Assessment


			The post-test results, evaluated using Hake’s gain (1998), indicated significant learning progress, with gains ranging from 0.60 to 0.71. This improvement reflects a considerable enhancement in students’ cognitive skills, particularly in critical areas such as data analysis, scientific investigation, and understanding biogeochemical cycles. The EM13CNT203 skill, related to understanding biogeochemical cycles and sustainable practices, showed the highest gain, with a value of 0.71, demonstrating the project’s effectiveness in raising students’ awareness of environmental issues and the importance of sustainability. These results are consistent with the findings of Freeman et al. (2014), which suggest that active teaching methods like STEAM promote a greater understanding and retention of complex concepts.


			The EM13CNT101 skill, which encompasses fundamental concepts such as matter, energy, transformation, and conservation, showed a gain of 0.63, indicating a substantial improvement in understanding and applying these concepts. The EM13CNT104 skill, focused on data analysis and interpretation, recorded a gain of 0.66, highlighting advances in analytical competencies essential for scientific investigation.


			Similarly, the EM13CNT105 skill, involving the development of scientific investigations from hypothesis formulation to data analysis, showed a gain of 0.65. This result underscores the importance of a practical approach to science education, allowing students to experience and internalize investigative processes. Although the EM13CNT206 skill, which addresses the interdependence between living beings and natural resources, showed a slightly lower gain of 0.60, it still indicates a significant improvement in understanding the principles of sustainability and the responsible use of natural resources. This suggests that despite the complexity of the content, students were able to internalize fundamental concepts, preparing them for future decisions in favor of sustainability.


			Team Meetings and Equitable Participation


			Weekly team meetings played a crucial role in monitoring the aquaponic system and coordinating activities. The collaborative environment, combined with the support of teachers from various disciplines, was instrumental in the project’s success and in engaging students. Vygotsky (1978) emphasizes that learning is a social process, and collaboration among peers and teachers is essential for the development of cognitive and social skills. This approach facilitated the development of interpersonal competencies, such as teamwork, communication, and problem-solving, while also strengthening learning through collaboration.


			Conclusion


			The project achieved its educational objectives by promoting multidisciplinary learning, in alignment with the guidelines of the Currículo Paulista. The practical activities and interdisciplinary integration not only facilitated the understanding of theoretical concepts but also developed essential skills for the comprehensive education of the students. The advancement in cognitive and practical skills, as measured by the Hake gain, underscores the importance of an approach that integrates theory and practice, preparing students to face future challenges with a solid foundation in science and sustainability. The discussion with the literature further emphasizes that the combination of experiential learning, interdisciplinarity, and social collaboration creates a robust and effective educational environment, well-suited to the contemporary needs of scientific and environmental education.
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			Bezděk‘s melodrama He danced like the devil and the possibilities of its interpretation
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			Abstract: This article analyzes the contemporary concert melodrama “He Danced Like the Devil” (Tančil jako dábel) by Jiří Bezděk, exploring its interpretative possibilities through the lens of three different performers. The melodrama, based on Květa Legátová’s short story “About the Devil and Káča,” presents a unique challenge for performers due to its blend of humor, irony, and deeper reflections on faith and societal expectations.


			The analysis focuses on how each performer, representing a different generation and acting style, embodies the character of Káča and interacts with Bezděk’s music. The study examines the impact of age, temperament, and technical skill on their interpretations, highlighting both the challenges and successes of each performance. By comparing and contrasting these interpretations, the article sheds light on the crucial role of the performer in shaping the meaning and impact of contemporary melodramas.
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			One of the most performed contemporary concert melodramas is the composition Tančil jako dábel (He danced like the devil) by Jiří Bezděk. The melodrama was written in 2018 for the Zdenek Fibich International Competition in the interpretation of melodramas, which is open to performers under the age of 35. The text to be set to music was also chosen with the idea of the young performers – a female reciter and a pianist. 


			1. Choice of text


			The choice of text fell on the small, smiling prose of Káča from the Květa Legátová‘s book Shells and other eavesdropping (published in 2007).1 In this collection of 23 short stories, the author plays with well-known fairy tale themes and discusses the flip side of many fairy tales and legends with unobtrusive humor. All the stories are united by the belief that things are often different than they seem at first glance. It is therefore a kind of funny apocrypha in the Čapkov sense of the word, inspired by fairy tales and fairy tale characters, which the author civilizes and gives insight into their motivations. and lightly raises fundamental general questions of human coexistence, Also Káča (from the story About the Devil and Káča) is told from the point of view of a girl intoxicated by love. At the same time, our hypocrisy is pointed out slightly ironically, with which we excuse our failures.


			The story depicts a poor country girl, Káča, who explains to God why she sold her soul to the devil:2 No one showed her appreciation for being sincere, God-fearing, hard-working, diligent and honest. Káča explains that it cannot be tolerated all the time. She is remorseful that she betrayed God, but sees him as the culprit primarily because he did not provide her with any comfort even when she was in utter despair. And when a stranger once came to the pub to music, treated her nicely and danced a solo with her, it was an unforgettable experience for her. He danced like the devil! 


			When he accompanied her home in the morning and didn‘t indulge in anything, she already perceived everything around her with eyes in love. However, the Káča feels his love as weakness, transgression and blasphemy. Again she blames God for not supporting her and seeks an excuse for her behavior.


			Květa Legátová‘s text relies on the knowledge of Božena Němcová‘s fairy tale The Devil and Káča, where Káča is depicted as an ugly, freckled and fat country girl, while the stranger is depicted as a handsome hunter in a green camisole, who outside becomes a devil with horns, hooves and a tail.


			Legátová does not depict the character‘s physiognomy at all, but deals with Káča‘s psychological setting and way of thinking in far more detail than the original model offers. Káča reflects on his welcoming behavior towards an unknown man, which is contrary to village customs, and he also takes a self-critical stance on his approach to God. According to Legátová, she can be quite an ordinary girl who is determined by poverty and the traditional thinking of a rural environment, which she deviates somewhat from with her temperament.The devil remains almost undescribed in Legátová, and in fact it is not even a devil. Only Káča compares foreigners to the devil. A meeting with a strange man awakened feelings in her for the first time, even if it had no further continuation.These aspects leave room for multiple interpretations.


			2. Author of music


			The author of the music is the first interpreter of the text set to music Composer Jiří Bezděk felt this text was very modern, offering space for setting it to music using modern compositional means. It was the portrait of Káča that prompted him to present the composition‘s pregnant two-part main theme, which consists only of a toccato-like pulsating irregular bass and above it a melody developing the opening motif into metrically fluctuating evolutionary phrases. It thus creates an atmosphere of confusing feelings that Káča experiences.


			Overall, the form of the composition is divided into three blocks:


			Part A includes Káča‘s opening confession to God and the depiction of the dancing scene in the pub


			(to measure 111- „In the morning he walked me home“)


			Part B describes her conversation with a stranger upon returning from the dance and the description of nature awakening


			(to bar 154 - „I had wet laundry“)


			Part C is Káča‘s confession


			A – Lord God, you know I‘ve always been honest. I will not deny you anything, 


			I will tell you about everything. I lived, Lord, in blasphemous doubts if I too had a soul. And now that soul has spoken in me, now I know about it, now I feel it in me, now that I have sold it to the devil. What will happen to me, Lord God?? I feel you turn away from me and when I close my eyes I see an angel with a flaming sword. I betrayed you – but it‘s your fault. You‘ve seen me pushed around everywhere, how I‘ve been mocked, you‘ve seen me toil like a mule, and not even an iota of recognition. They say I‘m chubby, that I‘m a dragon. Lord God, how is it possible to endure everything in silence? How many times I was quite desperate! And you gave me no comfort. If only you had looked at me authoritatively, if you had let me know that I am not struggling in vain, that I will receive justice, after all, I am diligent, honest... you see, I am blaspheming again, I am bragging about the little I have. But if you had supported me – you did not, Lord God!


			Then the stranger came and asked me to dance. You know what it is, Lord God, to take a poor girl to a dance when the pub is full and everyone‘s eyes are rolling at you! I sat all the time among the aunts, they made room for me and sneered at each other. Anger seized me, I stomped and danced. He got to play a solo. With me! Everyone was left as if scalded, and I probably wouldn‘t have gone to that solo, but he said to me: Kačenka! Kačenka! And how did he say it, Lord God! They played polka. I will never forget it until the day I die. He danced – like the devil.


			B – He walked me home in the morning. I don‘t even know how it happened, we 


			went a little outside the village. We sat on a log near the forest. There was some kind of bird singing, I thought it was a nightingale, but he said it was a thrush. We were sitting for a while, it was early morning, I saw squirrels running through the trees, I saw voles, butterflies... Lord God, I‘ve seen it so many times already, but only this morning did I start to admire your work.


			 I sat with the devil on the damp wood and my thoughts were pious. I looked down for a while as the stream flowed, for a while up as the sun rose. The thrush was singing and I would sit like that forever, Lord God, you know the man‘s scumbag, he only thinks about sin. But he didn‘t allow himself anything at all. I would have punched him. Here I felt that I also had a soul, that soul floated, floated... Too bad it was dawn. I had wet clothes.


			A – I am lost, Lord God, there is no help for me. But it‘s your fault. I was weak 

	and you didn‘t give me a straw. He said: Kačenko, you are the sweetest girl 

	in the world! The sweetest girl in the world! After all, it doesn‘t even have to 

	be Káča, Lord God, everyone will go to hell with him for such words.


			K 1 – (music only)


			K 2 – (song: Káča has, Káča has laces with braids. Káča has, Káča has laces with 

	braids. Who wants to love Káča, he must lace her...)


			The throbbing bass and gentle tempo of the 1st part provide the basis for the dramatic monologue as well as the upcoming polka stylizations. The accentuation in the bass acquires a variable degree of punchiness, which accompanies the broadly described scene on the dance floor. In the general view of this approximately eight-minute piece, it can be seen that the important dance scene is equipped with a modern style of rural polka, which conducts its musical speech in the spirit of Bohuslav Martinů‘s polka updates, known from the Etudes and Polkas series. The stylized dances used work with modern harmony as well as rotations of heavy times up to the form of syncopation. However, the fixed accentuation sometimes becomes just a fog, in which hints of difficult times flash through. In this way, the composer becomes the storyteller and completes the setting in which the story unfolds.


			Against the eruptive beginning and dance evolution, colorful sound fields benefit from dissonant chords placed in the treble, only slowly progressing forward. Also in this musical sphere, some components will be transformed, but others will be left at the same time in favor of creating a structured whole that fits into a complex of a higher order at the same time.


			The biggest sonic breaks in the entire composition occur at the point when the pair leave the dance hall and take a walk towards the forest. The composer sees the core of the literary work set to music in the morning conversation surrounded by the awakening nature. The basis is a repeating series of traditional seventh chords in turns and basic shapes, arranged in free rotations of one skeleton. As if a jazz blues skeleton was set. However, Olivier Messiaen‘s harmonic ostinato technique is also indicated here. Together with the music, the verbal expression of Káča, who experiences the awakening of her love feelings, becomes quieter and calmer. 


			A tremolo melody in the high positions of the piano, removed from the main theme, enters the narration. It is more of an illustration of sunshine and birdsong. The relationship between words and music in the entire melodrama is so-called free, but in key moments – such as here it follows closely so that the key words fit exactly into the musical structure and form a counterpoint with the sound-painting illustrations. (Some kind of bird was singing there, I thought it was a nightingale, but he said it was a thrush). At the end of the forest scene, the treble line is disconnected from the chord sequence.


			At the point where Legátová once again focuses only on Káča‘s thoughts about herself and completely abandons the male figure, she again establishes the situation as it was at the beginning. This gives the composer room to introduce a free reprise of the original music, i.e. the opening two-part theme. By recalling the psychologizing gradual color progression in the treble, the reciter gets a chance to point out the entire melodrama herself. Either the composition can be left open and Káča is left as a potentially real character, or the composer offers the second option by adding a song: Káča has, Káča has a lace-up dress with braids, which emphasizes the nature of the main character. It seems to close the curtain on a somewhat absurd scene that suggests a philosophizing content in a genre that is not adequate for it – the genre of fairy tales.


			3. Female reciters


			Originally, the melodrama was intended for the reciter of the interpretation competition, who has an age limit of 35. It was taken over by a 25-year-old graduate of an acting school (reciter 1). However, the finished work lives on with its own life. In the course of a few years, two experienced actresses chose it for their public performance, a representative of the middle generation aged 45 (reciter 2) and the oldest generation 65 years old (reciter 3). Each reciter had a different pianist (he will be mentioned together with her)3, but the same direction, which guaranteed the same interpretation of the composition and ensured compliance with all the standards prescribed by the author. The recordings of the performances of all three performers served as comparative material for this study. We were interested in how each performer followed the author‘s interpretation of the text, what personal input she brought to the performance of the work, whether and how the tools used differ depending on the performer‘s age, and what result the interpretation achieved.


			3.1. Female reciter 1


			The first reciter is characterized by a youthful temperament, a certain simplicity and immediate sincerity. It can be said that her mental attitude and temperament are in line with Káča Květa Legátová‘s character. The reciter is based on her stylization of the text, she does not embellish anything. She also lacks the technical skills to be able to better present the content of the story, to make all the sub-points, to think more about larger units of thought than about individual words. A number of minor inconsistencies prevent her from maintaining the character of the character throughout. In the same way, belonging to the music still has a lot of randomness and does not give the pianist a clear enough concrete idea for partner dialogue. The young pianist fulfills the composer‘s prescription, but without more specific targeting, the Interpreters also chose a song added by the author at the end.


			3.2. Female reciter 2


			The second reciter does not deny the already experienced theater actress. Her speech is very theatrical, perhaps too much so given the simplicity of the story. The chosen unnaturally high voice position, the stylization into a „wink“, the one-string illustration of the words with an emotional timbre creates the character Káča, as we know her from the fairy-tale cartoon. The interpreter turns relatively little to the content of the message, a clear division into larger units is replaced by a linear description. The interplay with the music is technically mastered. They thus created a compact whole, rounded off by Káča‘s song, but their clearly theatrically stylized conception is somewhat at variance with the original tone of the work.
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