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            Praise for Making Every

Primary Lesson Count

         

         I really like two specific things about this book. The first thing is that at its heart is a list of six important principles: challenge, explanation, modelling, practice, feedback and questioning. The discussions around these educational touchstones create a very useful guide which transcends top tips and quick fixes – inviting the reader to think for themselves. The second thing is that it is written by two teachers at the top of their game. Jo and Mel have produced a book that avoids empty preaching and instead offers relevant signposting for the hard-working teacher of today. An important addition to the primary teacher’s bookshelf.

         Hywel Roberts, travelling teacher, curriculum imagineer and author of Oops! Helping Children Learn Accidentally

 

         What makes Making Every Primary Lesson Count special is the way it is rooted in theory yet packed full of practical examples. Drawing on their extensive first-hand experience, Jo and Mel show how teachers can turn evidence-based approaches into everyday classroom practice and demonstrate that great teaching isn’t about tricks or gimmicks – it’s about applying a set of core principles consistently well.

         Regardless of whether they are NQTs taking their first steps into the classroom or experienced professionals refining their skills, this book will help all teachers take their practice to the next level.

         James Bowen, Director, NAHT Edge

 

         Jo and Mel have done a great job of bringing together research and practice for primary teachers. Each chapter contains useful strategies for creating a more effective learning environment, making good use of the best theory and research without ever forgetting that primary teaching is essentially about the relationships between teachers and their students in the classroom. New teachers will find it a great source of ideas for tackling the key aspects of great teaching, and more experienced teachers will recognise much and pick up a few new ideas along the way.

         Michael Tidd, Deputy Head Teacher,

Edgewood Primary School

 

         Making Every Primary Lesson Count is a highly accessible, practical book for primary teachers which makes constant reference to relevant, current and powerful research evidence.

         Its framework provides an essential underpinning of what matters most: challenge, explanation, modelling, deliberate practice, questioning and feedback. The authors have taken all that we currently know about children’s learning and woven it into highly practical strategies. Each chapter begins with two real-life scenarios which are then fully analysed and developed. We are not only shown how key research informs us of how we need to teach, but are also given a range of well-sourced practical strategies and ideas.

         Several threads run through the writing: the ethos of a growth mindset and the importance of struggle; the framework of formative assessment; high expectations for all with no false ceilings; and the need for clarity, practice and modelling. These ideas, if followed, will go a long way towards helping teachers, as the authors say, “guide children towards independence”.

         Shirley Clarke, formative assessment expert,

Associate, UCL Institute of Education

 

         Filled with relevant anecdotes and practical examples, Making Every Primary Lesson Count explains in detail how to get the very best from every pupil in your care and makes you reflect on the visible difference you can make as a teacher.

         Now needed more than ever, this important book will help transform lessons from being dry and functional to serving an actual purpose.

         Stephen Lockyer, Enrichment Leader,

Lumen Learning Trust

 

         Using the familiar format of Making Every Lesson Count, Jo and Mel have brought a practical wisdom, rooted in primary classroom practice and experience, to this excellent book. A teaching manual full of invaluable guidance for primary practitioners, the values of excellence and growth have been exemplified in each chapter.

         Whether you are beginning your teaching career or looking to review and renew your practice, this book will help, support and challenge you in equal measure. Keep it to hand rather than at the back of your teacher’s cupboard.

         Stephen Tierney, author of Liminal Leadership

 

         Making Every Primary Lesson Count is a boon for all those interested in honing their classroom skills by finding out more about the science of pedagogy. It uses key research to produce a range of practical tips and ideas which have been used effectively in school settings.

         This book is both engaging and highly readable.

         Will Ryan, primary education consultant,

trainer and author
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            Introduction

         

         A primary teacher’s cupboard can tell many tales: items kept for years after they cease to be part of the curriculum can be unearthed from its depths. After all, they may be needed again. Some objects in the cupboard have never been used: those heavily discounted wooden flowers – surely they hold too much potential to be thrown out? You can never be entirely sure what is stored in The Cupboard until the time comes to reorganise it, once and for all.
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         Both of us have recently experienced the need to sort through the mysterious items in our cupboards. Mel moved classrooms and, despite having relocated many times and held on to the entire contents – including those resources lurking at the back which had been passed on by previous guardians – this time she decided that a full-scale de-clutter was required. Jo needed to locate her copy of a storybook that she knew would be perfect for teaching some English lessons on imperative verbs; she knew it was somewhere in The Cupboard. Many items were found which are completely irrelevant to what happens in our classrooms now, each with its own tale to tell.

         We discovered display resources and activity sheets for literacy and numeracy lessons, now called English and mathematics in the new national curriculum. These were not replaced on the shelves. Alongside them were Velcro ability-group signs for various subjects, dating back to when we first started teaching. We have long since moved away from grouping children by ability so they were added to the growing collection of discarded items. Boxes of redundant test papers were found, including one or two papers stretching back to the year Jo took her own Year 6 SATs! Needless to say, they weren’t in line with the current curriculum so were no longer needed. We also found various leaflets, booklets and publications from long-closed government bodies, kept for reference but gathering dust.

         Once our cupboards were well-organised and stripped back to the essentials, it led us to consider what would be left if we went through the same exercise with our teaching. Those who have been in the profession for just a few years will have already witnessed a sea change in what constitutes a good lesson and in how teachers should make assessments. Others, who have been teaching for longer, will have observed many transformations, variations and amendments – a constantly changing cycle. We decided that good practice remains at the heart of this ever-changing profession.

         In recent years, schools have been given a greater degree of autonomy over what they choose to teach and how they assess pupils. Alongside this, Ofsted have stopped grading individual lessons. Teachers have more freedom in class than they’ve had for over a decade, and can develop their teaching in a way that suits them, their schools and their pupils. Analysis of PISA results suggests that “when autonomy and accountability are intelligently combined, they tend to be associated with better student performance”.1 So, in this current climate of change and autonomy, in which we strive hard to enable our pupils to succeed, what does good practice look like?

         In Making Every Lesson Count, Shaun Allison and Andy Tharby point out that these changes are welcome but daunting. They ask, “If we are to make every lesson count, what simple and manageable actions have the greatest impact on learning?”2 In this book, we have embraced the ethos and six evidence-informed pedagogical principles identified by Allison and Tharby and applied them to the primary context. These principles – challenge, explanation, modelling, practice, feedback and questioning – lie at the heart of good practice and successful teaching. We are not offering quick fixes or gimmicks, instead we hope that new and experienced teachers alike will benefit from our exploration of how attending to the small details can enhance practice and create a rich learning environment.

         Everything that follows in this book is underpinned by two values: excellence and growth. Ron Berger, in An Ethic of Excellence, suggests that, regardless of their family background, abilities or disabilities, he wants the same thing for all his pupils: to give them the chance to be excellent – to create work of which they are proud and which is worthy of that pride.3 Having high expectations of pupils is simply the starting point; it is the culture within a school that encourages and supports pupils to succeed. Berger recommends that schools “consciously shape” the culture so that academic effort, caring about your work and taking pride in drafting, redrafting and creating an excellent final piece of work becomes the norm.

         Encouraging children to aim for excellence links to Stanford University psychologist Carol Dweck’s ideas about mindset. Dweck’s research has led her to believe that people’s opinions about themselves have a profound influence on their lives.4 She has identified two mindsets that human beings adopt when faced with an obstacle or challenge: a fixed mindset or a growth mindset. Those who display a fixed mindset believe that abilities and personal qualities are carved in stone. They engage in activities when they are confident of success and avoid situations in which they may fail. Others, demonstrating a growth mindset, know that qualities such as intellectual ability can be developed through effort. In other words, with a fixed mindset, if a child doesn’t succeed, they may blame it on their natural ability – for example, claiming they have always been a poor speller and accepting this as a fact rather than seeking to improve. Alternatively, those with a growth mindset strive to learn from their mistakes, aiming to do better next time. They regard failing as an opportunity to learn. Dweck has since cautioned that we are all a mixture of both mindsets, but recognising when we, and our pupils, are demonstrating the traits of a fixed mindset will help us to engage in the struggle to succeed. For example, if a child struggles to begin a piece of writing, helping that child to appreciate how they are feeling, and how they can move forward, will hopefully lead them to recognise this stage on another occasion and provide them with a strategy for overcoming this.

         A school ethos which gives pupils the opportunity to work hard and aim for excellence can only flourish when great teaching is taking place every day in the classroom. In this book, we will share with you what the research evidence suggests, what we have learned from inspirational teaching colleagues at our school and, above all, what we continue to learn from our day-to-day experiences as classroom teachers.

         We have tackled the same interrelated pedagogical principles as discussed in Making Every Lesson Count, which can be implemented in different year groups, subjects and topics as appropriate. The principles work as follows:
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         The focus of Chapter 1 is challenge. This chapter evaluates how high expectations and struggle allow pupils to move beyond what they can do now.

         In Chapter 2, on explanation, we consider how best to convey the concepts we are teaching to our pupils. Teacher talk and concrete, clear examples are key, so these are discussed in detail.

         We move on to modelling in Chapter 3. This involves discussing and dissecting a piece of work, or creating an exemplar and verbalising the thought process required.

         Pupils must engage in practice in order to ensure that learning is embedded effectively. This will be the focus for Chapter 4.

         Without feedback, teachers and pupils have nothing to guide them on the right path. Chapter 5 ponders the cycle through which teachers give feedback to children about their work and receive feedback to inform future learning.

         Like explanation, questioning is a skilful art which has a range of purposes. In Chapter 6 we review how teachers can use questions to test for misconceptions, solidify understanding and promote deeper thought.

         Within the context of a solid foundation of effective classroom management and strong relationships between adults and pupils, these six principles are designed to help you guide your children towards independence. They are not designed to be a cycle which is adhered to in each lesson or topic. Rather, the principles are interwoven throughout teaching sequences and can be called upon when necessary. Sometimes, two principles can be most effective when adopted simultaneously – for example, using questioning to gain feedback about a child’s learning or using modelling to support an explanation.

         Each chapter begins with two fictional scenarios which are rooted in situations primary teachers typically encounter. We then consider the principle – what it is and why it matters – before explaining some strategies that can be employed in day-to-day practice. Each chapter concludes with a list of reflective questions. Hopefully you will find these useful to review your implementation of each principle as you are preparing for and reflecting on lessons, and hopefully they will enable you to use planning, teaching and assessment time effectively to ensure the best learning outcomes for your pupils.

         We have already mentioned that we believe that at the heart of this ever-changing profession lies good practice based on two key values: we hope this book will inspire you to develop a culture of growth and excellence with your pupils.
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            1 See Miyako Ikeda, School Autonomy and Accountability: Are They Related to Student Performance? PISA in Focus 9 (Paris: OECD, 2011). Available at: http://www.oecd.org/pisa/pisaproducts/pisainfocus/48910490.pdf, p. 1.

            2 Shaun Allison and Andy Tharby, Making Every Lesson Count: Six Principles to Support Great Teaching and Learning (Carmarthen: Crown House Publishing, 2015), p. 2.

            3 Ron Berger, An Ethic of Excellence: Building a Culture of Craftsmanship with Students (Portsmouth, NH: Heinemann, 2003), p. 6.

            4 Carol S. Dweck, Mindset: How You Can Fulfil Your Potential (London: Robinson, 2006).

         

      

   


   
      
         

            Chapter 1

            Challenge
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            Elisa – the circle

            When Elisa moved out of Early Years, her Year 1 teacher put her in the Circles group for maths. She spent the year completing fairly easy work and she often had the support of a teaching assistant to do this. As she moved into Year 2, she was, once again, placed on the Circles table. Elisa no longer wondered what she must do to get into the Triangles group and had stopped trying to aim for it. Now she is starting Year 6 and is concerned that she will still be seated with the Circles. On her first day of term, Elisa’s new teacher gives each child a sticky note and asks them to write down one thing that they really wish their new teacher knew about them. Elisa writes, “I would like to be on the Hexagons table, like my sister was, because I am clever.”

 

            Ben’s beeline for help

            Year 3 pupil Ben relied on support. In fact, he would make a beeline for any teaching assistant entering the classroom and ask them to work with him. He was also very reward hungry. The only way to encourage him to produce any work or follow a task was to dangle the carrot of a sticker or house points. Although this served the purpose of enticing him to engage with a task, it taught Ben that it was the outcome that mattered rather than the process. This also meant that he expected an extrinsic reward for whatever he produced, no matter the quality.



         

         Challenge – What It Is and Why It Matters

         Challenge gives pupils the opportunity to stretch themselves and encourages them to believe that hard work and perseverance will lead to progress. Within the classroom, this means setting challenging targets that all pupils have the opportunity to access and work that probes the pupils’ thinking, enabling them to learn in greater depth. Malcolm Gladwell observes in Outliers that, as a society, we “cling to the idea that success is a simple function of individual merit”.1 He suggests that we are too much in awe of successful individuals and far too dismissive of those who fail. Society encourages competitiveness and comparison from the very start of life, from parents who compare Apgar scores (a simple test to determine how ready a newborn is to meet the world) to those who praise toddlers for ability rather than effort: “You’re so clever!”

         Dweck’s research into mindsets has found that as soon as children become able to evaluate themselves, some of them become afraid of challenges. They become worried about how their intelligence will be perceived if they do not succeed. Elisa knows that ‘clever’ people should always succeed and is already, at the age of 10, comparing herself unfavourably with a sibling. Elisa needs to be encouraged to change her mindset: to believe that the success she craves can be developed through effort, stretching herself, taking on more challenging work and accepting that failure may be a painful part of the struggle – but one from which she can learn. As Dweck points out, “It’s not about immediate perfection. It’s about learning something over time: confronting a challenge and making progress.”2 

         A careful balance needs to be struck – as in the figure below. As Allison and Tharby explain, “While we want to move students out of their comfort zone into the struggle zone, we also need to ensure that we do not push them so far that they end up in the panic zone.”3 The skill of the teacher is in pushing pupils just far enough so that they are engaging with worthwhile and productive struggle.
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         As teachers, we need to do more than just talk about growth mindset in order to encourage pupils. The phrasing of our feedback and the way we approach errors and setbacks can help pupils on their own journey to acquiring the traits of a growth mindset. Since publishing her research, Dweck has cautioned about the creation of false growth mindsets. We should not be banning the fixed mindset from our classrooms because it is important to acknowledge that “(1) we’re all a mixture of fixed and growth mindsets, (2) we will probably always be, and (3) if we want to move closer to a growth mindset in our thoughts and practices, we need to stay in touch with our fixed-mindset thoughts and deeds”.4 Dweck advocates watching out for our fixed mindset triggers. This is true of ourselves as teachers as well as of our pupils. Once we recognise these triggers, both ours and our pupils’, be it anxiety when facing a setback or reluctance to accept criticism, we are better able to accept them and work through them.

         So, how do we challenge all children in the class and help them to develop the traits of a growth mindset? Setting high expectations for all pupils regardless of their starting point will help to ensure that the challenge is kept high. Your response to individuals and the ways in which they are supported to reach these high standards will vary according to the needs of each pupil. The following figure demonstrates Allison and Tharby’s solution to the problem of ensuring that needs are met yet challenge is kept high.
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         Our colleague, Year 3 teacher Sam Blaker, demonstrated these high expectations when working with Ben, mentioned in the second scenario. The class had been studying Roald Dahl’s The Twits and discovered that Mrs Twit had become ugly due to her having ugly thoughts. The class were engaged in writing some good thoughts to prevent such hideousness! As usual, Ben had written the bare minimum and expected this to be acceptable. He demonstrated the traits of having a fixed mindset. Sam was determined to help Ben change his mindset. This was the conversation that ensued:

         


            Sam: Well done for writing your thoughts on your own. I see you’ve written “Going to Spain”. That sounds nice. Why does going to Spain make you happy?

            Ben (in a low growly voice, looking away and turning his back on her): Why should I tell you?

            Sam: Because I was interested and wanted to help you make your writing even better. But if you wish to leave it like that, then that’s fine.

            (She turned to walk away.)

            Ben: Okay, okay, I’ll tell you!



         

         He then proceeded to tell her how the hotel where he stays has a great swimming pool and that it cools you down when it is “super-hot”. Sam then suggested ideas about how he could extend his existing sentence with ‘because’ and supported him accordingly. Once he had done this she praised him for improving his work and for accepting advice, not for the final outcome.
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         Over the next term, she continued to praise Ben for his independent efforts (though he still liked to have an adult with him to talk through and model ideas) and always found an element on which to give positive feedback, before offering suggestions for improvement. Slowly Ben’s attitude towards his learning changed. He realised that it was good to find things to change, it was good to borrow brilliance from others, it was good to ask for advice and it was good to work independently – that is what Mrs Blaker liked. He had learned to become more of an enthusiastic, resilient, determined and successful learner.

         The following strategies guide you through some practical ideas that can be used to help you challenge your pupils as well as yourself.

         1. Be Precise

         How do I cultivate a classroom culture of challenge through the routines and language I use?
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         Establishing efficient routines is key in primary education, beginning in the Early Years classroom – from where to hang their coats, how to sit on the carpet and when to look at the teacher to exactly which items of clothing to remove when changing for PE and how to zip their coats at the end of the day! Early Years practitioners are experts at establishing good practice through frequent repetition and modelling – for example, reinforcing expectations through role play with a teaching assistant. The way the adults interact in the classroom reinforces the high expectations for behaviour and social interaction. Some children begin their schooling with limited or delayed speech, so it is vital that the language of school is modelled consistently so that all children know the expectations.

         As the children progress through Key Stages 1 and 2, it is essential to embed routines so the children are clear about what is expected in the classroom and time is not wasted during transition from one lesson to the next. It is a valuable use of time at the beginning of the year to be precise about classroom routines and to practise these repeatedly – handing out books, being prepared with the right equipment, knowing where to place homework, understanding the standard of presentation expected. Set a challenge at the start of the year and repeat at the beginning of each term to time how quickly a routine can be carried out. Doug Lemov, in Teach Like a Champion, refers to this as “engineering efficiency”.5 He recommends explicitly teaching children the simplest and fastest procedure for executing key classroom tasks, then practising so that executing it becomes a habit. Keep routines simple and quick to carry out, using set, short phrases. Allowing the children to take responsibility for organising the smooth transition from one lesson to the next will free you to begin the lesson at a good pace.

         Having clear procedures indicates what is valued by the school. Teachers at Michaela Community School spend seven days at the beginning of Year 7 teaching children how to meet the high standards for responsibility, punctuality and politeness, so the expectations are understood and the children are empowered by this culture of high standards.6 The time gained through effective routines and efficient transitions justifies making this a crucial part of setting up a classroom.

         The language of school should not only be used by the teacher for establishing routines. Children can be encouraged to respond to questions in class with language that is appropriate and to recognise that the clarity of vocabulary used to communicate ideas is immensely important. It can be pointed out that we all speak differently in different situations, but that articulating answers using more formal language is good practice for writing. Consider the difference between the following two exchanges during a whole-class reading session: 

         


            Teacher: When does Rafael begin to feel nervous?

            Bethany: When he, like, enters the cave-thingy.

            Teacher: Yes, Rafael begins to feel nervous when he enters the cavern.

 

            Teacher: When does Rafael begin to feel nervous?

            Bethany: When he, like, enters the cave-thingy.

            Teacher: Whole sentence, precise language please.

            Bethany: Rafael begins to feel nervous when he enters the cavern.

            Teacher: Thank you, Bethany.



         

         In the first example, although the teacher models the correct way to respond to the question, she is sending a message to Bethany that her answer is acceptable. The second example demands that the child works harder than the teacher. With a clear and polite instruction, the teacher expects the child to rephrase her answer using a complete sentence and more formal language. The teacher then shows that she values the improvement by thanking her.

         If Bethany were unable or only partially able to improve her first sentence, it would be a good idea to ask a peer to assist in improving it. Once a good model has been created, the teacher can ask Bethany to repeat the improved sentence. Resist the urge to accept a ‘good enough’ answer because ‘there is a lot to cover in the lesson and time is precious’. It may feel as if a lot of time is being spent on one response, but orally rehearsing an answer will help that child – and others listening who struggle to put their ideas into words – to use and become familiar with formal language structures. In this way, pupils are far more likely to be able to frame a written response correctly.

         Mel introduced the idea of using formal language in the classroom by linking it with the book that her Year 6 class were reading, The Giver by Lois Lowry. In the strictly controlled society featured in The Giver, members of the community must speak with a “precision of language”. This theme led to many in-depth discussions about the meaning of words and how we communicate, and the class decided to attempt to eliminate ‘well’ and ‘like’ and other imprecise phrases from their answers. They enjoyed monitoring each other’s responses, which resulted in the added benefit of encouraging them to focus on their peers’ answers.

         2. One Challenging Learning Objective for All

         How can I encourage all children to aim high?

         At some point, many of us will have designed a lesson, or a series of lessons, based on learning objectives with differentiated outcomes (using, for instance, ‘must, should, could’ or ‘all, most, some’), unintentionally setting a glass ceiling for some children.

         For example, the success criteria for writing a historical narrative may have looked like this:

         
            
               Must:

               ◊ Write in first-person narrative

               ◊ Include historical facts

               ◊ Use descriptive language

               Should:

               ◊ Maintain your point of view

               ◊ Use historical vocabulary

               ◊ Include direct speech

               Could:

               ◊ Begin with a flashback

               ◊ Use emotive language

            

         

         For some children, this sends the message either that we do not expect a lot from them or that it is acceptable not to aim high. We prefer to offer all pupils the opportunity to reach as high as they can. The success criteria could be represented as follows:

         
            
               Success criteria

               ◊ Write in first-person narrative

               ◊ Maintain your point of view

               ◊ Include historical facts

               ◊ Use historical vocabulary

               ◊ Use descriptive language

               ◊ Appeal to the senses and emotions

               ◊ Consider beginning with a flashback

            

         

         By setting one learning objective that demonstrates high expectations, we are challenging ourselves as well as the children. A clear message is sent to the pupils that all are expected to aim high and we, as teachers, are challenged to find ways to support and encourage all children to succeed. The top-down planning approach enables teachers to experiment with strategies to raise the achievement of those who typically may not have been expected to attain more than the ‘must’ or ‘all’ sections of the criteria. 
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         When planning a series of lessons, consider using this approach:

         
            1 Identify the top achieving child in the class and plan your lesson as if the whole class were working at this level.

            2 Create resources and tasks that will challenge this child at the appropriate level.

            3 Consider how to provide scaffolds for other members of the class, such as prompts (either written or verbal), word banks, key questions or concrete resources.

         

         Children are often good at assessing the level of support that they require, but helpful hints from the teacher can encourage them to challenge themselves further or seek support as appropriate. Effective scaffolding, which enables all children to aim high, will help to create a culture of success.

         
3. Elevate the Standard

         How do I let the children know what I expect from them?

         Across all subjects, it is important for the children to understand what you are hoping they will accomplish. With this in mind, it can be useful to begin with the outcome and work backwards, to ask: for this to be successful, what is required? All children, regardless of their starting point, need to be encouraged to aim for the highest standard possible. How do you show them what this looks like?

         
            1 Share completed pieces of work that serve to benchmark brilliance. This could be examples of the same piece of work from a previous cohort, examples from similar pieces of work which display transferable skills or examples of work from children in an older year group. Children enjoy the challenge of aiming for a standard set by older pupils.

            2 Mix it up. Don’t begin each unit of work in the same way – occasionally show the children a piece of work that doesn’t reach the high standard you expect. After some practice, they will undoubtedly be able to let you know that this falls short of the standard they expect to be shown and in what ways it needs to be improved.

            3 Start a school blog where children are nominated by their teachers to have their work posted. The children enjoy having their work seen and recognised by a wider community.
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         Mel shared completed pieces of work with her Year 6 pupils to challenge them to raise their expectations of their own capabilities in writing. Taking a thematic approach to writing, the children spent six weeks learning through the study of a battle in Ancient Greece: the Battle of Marathon. The unit included writing a persuasive speech and a strategic battle plan and culminated in a narrative written from an eyewitness perspective. In order to set the bar high, the children were shown two openings to a narrative based on the Battle of Hastings written by able Year 7 students (from when Vale School was a first and middle school). An entire lesson was spent reading, deconstructing and comparing the two openings before discussing the impact of language choices and overall effect. The children chose which piece of work they admired the most (they were evenly divided) and annotated it with comments on figurative language, sentence structure and how punctuation was used for dramatic effect. The children then drew on these excellent models to help them aim high.

         Helen Cooper, a colleague who teaches art throughout Key Stage 2, keeps a book of examples of previous work, one for each year group. The exemplars not only demonstrate excellence of outcome but also show effort and progress. She talks to her pupils about the children who produced the work, describing the challenges they faced and the struggle they engaged in, and describes how they overcame these challenges to produce their artwork. She believes that it is important for children to recognise that they will not have identical outcomes, but they are more likely to achieve success if they can be inspired by what has been achieved by others. Some children demonstrate natural vision, while others benefit from being shown what is possible, and in this way discover, with guidance, what they are capable of achieving. For example, Year 6 pupils study the artist Hundertwasser and are inspired both by the works of the artist and the examples of pupils’ work that are shared with them.

         4. One Set of Success Criteria for All

         Should I differentiate the task or the success criteria?

         If you are encouraging all children to aim high, then the answer to this question is neither. If you believe that hard work, determination and perseverance will generate success, why would you give some children a simpler task, direct some children towards only achieving part of the success criteria or allow children to ‘choose’ a level of challenge? How you respond to needs as they arise in class and support individuals will differ, but all should be encouraged to aspire to the same standard of excellence.

         It is now widely accepted that learning intentions should be shared with the children; in order for the children to know how to meet these intentions, success criteria can provide valuable guidance. However, there are a variety of ways in which success criteria can be employed. To support developing resilience and aiming high, consider moving away from using ‘must, should, could’ or ‘all, most, some’, which indicates levels of differentiation, and instead move towards one set of success criteria for all, presented in a list, table or grid. At times, you will want to simply present the success criteria to the children. At others, you may wish to develop the success criteria with the children. However, Dylan Wiliam points out that developing success criteria with children “is most definitely not a democratic process”.7 The advantage is in encouraging ownership of the success criteria by involving the children in their creation, but the teacher is always in the privileged position of being able to direct the process.





OEBPS/a020_online.jpg





OEBPS/a013_online.jpg
Student starting points

Learning goals — set the bar of expectation high

Pupil
A

Pupil

The challenge — be
responsive during the
lesson and support all

students to aspire to the
bar ... and beyond

Pupil

Pupil

Pupil

Pupil





OEBPS/9781785832581_cover_epub.jpg
Making every
primary
lesson count

N
s
<

Six principles to support
great teaching and learning

Jo Payne and Mel Scott
Edited by Shaun Allison and Andy Tharby





OEBPS/a011_online.jpg
Comfort zone Struggle zone Panic zone

High Very high
L(Lw chatllenge, challenge. challenge.
(;J‘f" S re;lss. Low stress. High stress.
th}mli_te Thinking Cognitive
L.m 'm(g1. required. overload.
1 L Effective Limited
earning. learning. learning,.
panic
Struggle

comfork





OEBPS/a007_online.jpg





OEBPS/a009_online.jpg





OEBPS/title_page_online.jpg
Making every
primary
lesson count

¢

AS

Six principles to support great
teaching and learning

Jo Payne and Mel Scott
Edited by Shaun Allison and Andy Tharby

Crown House Publishing Limited
www.crownhouse.co.uk





OEBPS/a001_online.jpg





OEBPS/a015_online.jpg









OEBPS/a014_online.jpg
il @LSJSI_
W





OEBPS/a002_online.jpg
Expert teaching requires ...

Challenge
So that ...

Pupils have high expectations of what
they can achieve

Explanation
So that ...
Pupils acquire new

knowledge and skills

Modelling
So that ...

Pupils know how to apply the knowledge
and skills

Pupils engage in deliberate practice

Questioning
So that ...
Pupils are made to think hard with
breadth, depth and accuracy

Feedback
So that ...
Pupils think about and further develop
their knowledge and skills

Scaffolding





OEBPS/a022_online.jpg





