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            Clearly, animals know more than we think, and think a great deal more than we know. (Pepperberg, 2013: 214)
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         One of the Internet sensations of recent years is the remarkable story of Tyler and Beaker in Texas. The story began when 9-month-old Tyler spotted a little duckling called Beaker in the local pet store. Tyler’s father bought Beaker there and then. And over the last four or so years the remarkable intimacy between Tyler and Beaker has been recorded in photographs and videos.1 When Tyler cries, Beaker quacks and runs over to him. Tyler’s first reported word was ‘duck’.

         One of the things that most children around the world have in common is their love of animals. Studies show that even when presented with attractive toys to play with, given the choice, young children opt to interact with live animals. Remarkably, Lobue et al. (2013) found that toddlers aged 18–36 months even prefer to interact with potentially harmful animals, such as a black tarantula and a California mountain kingsnake, rather than their favourite toys. For research purposes, these particular creatures were placed in a cage; the outcomes may have been very different if the children had encountered them in the backyard. Psychologists suggest that most children love animals for a combination of reasons. They are attracted by their appearance, noise, movement, visibility and unpredictability, but they also see animals as ‘good listeners’ and comforters. More fundamentally, humans are biologically disposed to care for others, especially those in a vulnerable state. Children naturally stretch out to touch, fondle, cuddle or play with kittens and puppies that are only a few weeks old.

         Animals certainly play a prominent part in children’s lives. Around one in two homes in the UK has a pet.2 In another survey covering 4,300 children in the UK, 42% were reported to have more fun playing with their pets than their siblings or friends (Pets at Home, 2015). As soon as children open their eyes, they see 2animal mobiles, toys, pictures, motifs and objects, and they soon hear animal-related fables, stories, songs and rhymes. On average, around a third of a baby’s earliest vocabulary is animal words or sounds. Interestingly, one study of 900 English- and Chinese-speaking children found that even though babies in the United States were unlikely to have ducks living in their immediate families, as compared with children in Beijing, ‘ducks’ still featured in their top twenty words (Tardif et al., 2008). 

         Of course, there are animals who instil fear and anxiety among humans. More than one in three children (and adults) are reported to strongly dislike spiders and snakes (Muris et al., 1997). Some researchers suggest that over time humans have inherited a hardwired fear of such animals (New and German, 2014). In one recent study, children aged 4 were shown images of spiders and snakes on white backgrounds for five seconds. The children sat on their parents’ laps, but to prevent parents from seeing the images and inadvertently influencing their children’s reactions they were given opaque sunglasses. When the children saw pictures of the snakes and spiders, their pupils consistently dilated more than when they were shown control images of flowers and fish. The dilation of pupils is widely accepted as a sign of stress. It is difficult to overcome the irrational fear of certain creatures. In the children’s book I’m Trying to Love Spiders (Barton, 2015), an arachnophobe tries to overcome her fear. In so doing, she learns about spiders’ impressive web-spinning talents and their habit of consuming insects that are harmful to humans. Education clearly has a key role in helping children to manage their animal phobias.

         The western attitude towards animals largely stems from the notion that, as ‘inferior creatures’, they are subservient to humans. After all, humans could tame animals and therefore were superior to them. Historically, legal and religious systems have permitted humans to use animals to meet their needs, even when this might result in the animal’s pain and suffering. Sadly, there is a very long, dark history of the way humans have treated animals, even among those professing to be a nation of animal lovers. For example, it is not widely known that 750,000 pets were destroyed in Britain within one week in the summer of 1939. Pet owners took this decision on the advice of the newly formed National Air Raid Precautions Animals Committee, which urged householders to take their pets to the country for safety or, if they could not do so, ‘it really is kindest to have them destroyed’ (Campbell, 2013: xi).3

         Unfortunately, as Horowitz (2019) observes, in the last fifty or so years, despite scientific advances which show that animals feel pain, are capable of rational thinking and (in some cases) demonstrate self-awareness, such knowledge is not universally reflected in the laws of the land.3 Neither is it reflected in practice. For every animal which enjoys human affection, there are myriads more victims of brutality at the hands of humans or machines. Each year, organisations who try to care for and protect animals around the world report unspeakable cases of neglect and cruelty. On average, the Royal Society for the Prevention of Cruelty to Animals (RSPCA) reports that someone rings their 24-hour cruelty line every thirty seconds. In 2019, it received more than 1.2 million telephone calls and each year typically investigates more than 185,000 cases of neglect and cruelty.4 We hope that education can support the development of young people’s understanding and compassion, the need for which features highly in this book.

         Throughout this book we use animal-assisted interventions (AAI) as an umbrella term to cover various schemes and initiatives which feature animals for the broad purpose of improving human behaviour in an ethical way. Within the field there are different types of intervention. The American Veterinary Medical Association distinguishes between animal-assisted therapy (AAT), animal-assisted education (AAE), animal-assisted activities (AAA) and AAI resident animals. The differences mainly relate to who provides the intervention and the intended goals (Table I.1). In AAA sessions focusing on reading, children read to a dog mainly on a one-to-one basis, with the dog handler present to ensure safety for all parties while also occasionally offering supportive prompts. In AAE sessions, where there is always an educational goal, the teacher or education expert provides small groups of students with explicit reading strategies and discusses what they have read with them, while the role of the animal is to make the setting more informal and relaxed, thereby motivating the students. Animals can also be actively involved in the sessions, even distributing resources. The use of service animals, such as those which support people with disabilities or those handled by the police, are not considered to represent an AAI.

         4

         
            
               Table I.1. Different types of animal-assisted interventions

               

	Intervention
            
                        
                        	Main provider
            
                        
                        	Goals




	Animal-assisted therapy
            
                        
                        	Health services
            
                        
                        	Physical, social, emotional or cognitive



	Animal-assisted education
            
                        
                        	Schools, colleges and other educational providers
            
                        
                        	Educational



	Animal-assisted activities
            
                        
                        	Specially trained professionals or volunteers
            
                        
                        	Mainly motivational or recreational



	AAI resident animals
            
                        
                        	Owners of particular facilities such as residential care homes
            
                        
                        	Social





Source: Adapted from https://www.avma.org/KB/Policies/Pages/Animal-Assisted-Interventions-Definitions.aspx

            

         

         Anthrozoology describes the study of human–animal interactions. As an academic field, it has experienced significant growth over the last twenty-five years. Scholarship has consistently revealed the strong emotional bonds that exist in human–animal relationships, as well as highlighting the broader health benefits humans derive from companion animals for therapeutic purposes.

         One of the premises behind AAI is that stress is a significant variable in learning and that it can be mediated through interactions with animals (Sroufe, 2017). The emphasis is very much on fostering students’ self-management skills through AAIs, such as learning to handle stress and self-motivation, as well as building self-confidence and positive attitudes. These social and emotional aspects of learning are discussed further in Chapters 2 and 3. Despite the growing body of literature on AAIs, the theoretical basis is often overlooked. Geist (2011) suggests there is a lack of a coherent, unified conceptual framework, which presents problems for professionals seeking a scientific evaluation of the effectiveness of AAIs and possible funding.5

         A less studied but equally valid line of enquiry is the impact such interactions have on animal welfare (Hosey and Melfi, 2018). Becky Bishop owned a dog therapy business in Washington state and took her dogs to visit hospices. She noticed that while people felt better after the visits, her dogs seemed depressed. After hearing about the Reading Education Assistance Dogs (READ) programme, in 2000 Bishop started her own Reading with Rover programme in her local library. She found not only that parents reported gains in their children’s reading, but also that the dogs appeared much happier. On the basis of such stories, there is a need to conduct more systematic and rigorous research on the impact of AAIs on all participants, including the animal.

         From an educationalist’s perspective, it is possible to discern the application of various learning and developmental theories to AAIs. Biophilia (literally ‘love of the living world’) suggests that humans have an innate tendency to connect with nature and other forms of life (Wilson, 1990; Kruger and Serpell, 2006). In Chapter 3, we discuss the theory of attachment (Bowlby, 1953, 1969), which posits that learning requires a sense of emotional and physical security gained through ‘attachment’ to another person or, in the context of this book, an animal. Behaviourism emphasises learning through repetition and responding to external stimuli. Ivan Pavlov’s famous experiments on dogs in the 1920s revealed how their behaviour could be conditioned by ringing bells to signal the arrival of food (see McSweeney and Bierley, 1984). The American psychologist John Watson (1930) argued that humans differed from other animals only in the behaviour they demonstrated, and such behaviour could be modified, whereas B. F. Skinner (1965) argued that animal and human behaviour was shaped through positive and negative reinforcement, such as giving rats food pellets or mild electric shocks. Constructivism sees learning as an active process of constructing meaning through interacting with others and their environment. When children interact with animals, they ‘read’ cues and begin to make sense of their surroundings. Jean Piaget’s theory of cognition suggests that children see animals as peers (Piaget, 1929), while, in line with Jerome Bruner’s theory, there are suggestions that ‘play with pets might well have the “horizontal” and symbolic properties shown to be developmentally beneficial’ (Melson, 2001: 11). It is possible to see the influence of these theories when observing AAIs.

         ‘Learning by doing’ is not so much a theory but a philosophy advocated by John Dewey (1938), who valued first-hand, real-life experience as a basis for learning. Similarly, David Kolb (1984) advocated experiential learning in which students 6engaged in ‘concrete’ experiences, observing and reflecting on these and then abstracting conceptual understanding from them. Through the direct acts of feeding and caring for animals, students acquire knowledge, skills and values that would not be possible through reading about animals or hearing what others have to say.

         Motivation has attracted several theories which seek to describe why people behave the way they do. Abraham Maslow (1954) suggested that there is a hierarchy of needs, from basic ones (e.g. food, shelter, love) which must be met before an individual can fulfil his or her talents or potential (a state of self-actualisation). David McClelland (1988) theorised that each of us are motivated by the need for achievement (and the recognition this brings), affiliation (to be with others) and power (to control others). Carol Dweck’s (1986) work on mindsets suggests that some students attribute success to innate talent (fixed) rather than effort and repeated practice (growth). These theorists are relevant to AAIs because motivation is often reported to be a key factor in their success, and is a recurrent theme in this book. Students are intrinsically motivated by their love of animals to interact with them, and learning is optimised when students enjoy the companionship of animals.

         The book follows a straightforward structure. Chapter 1 provides a historical overview of human–animal interactions. It highlights how animals have played a central part in humans’ social, spiritual and cultural development, featuring in rituals, ceremonies and customs. While human attitudes towards animals and their treatment of them has always attracted the interest of historians, a growing number of scholars are challenging the notion that only humans make history (e.g. Kean and Howell, 2018). For example, a recent exhibition at the Museum of London called ‘Beasts of London’ explored how animals such as elephants, horses, rats and pigeons have shaped the city and its beastly history. The curators were inspired by the museum’s collection of animal artefacts. Chaline (2011) lists fifty animals – including horses, dogs, rats, beavers, fleas and falcons – that have dramatically changed the course of history.

         Chapters 2, 3, 4 and 5 focus on particular dimensions of well-being. This is a complex, overarching concept relating to the quality of people’s lives. The Children’s Society definition of well-being is a useful starting point: ‘It is about 7how well we are, and how our lives are going.’5 And so one way of reading this book is to see it as a commentary on how children’s love of animals can contribute to their all-round development or well-being: social (Chapter 2), emotional (Chapter 3), intellectual (Chapter 4) and physical (Chapter 5). These are naturally interrelated dimensions and should be viewed holistically. For example, when a child physically stretches out and smooths an animal, this action releases endorphins in the nervous system, which can reduce anxiety and form the basis of social attachment to animals (Levinson, 1962). It is only out of structural convenience that we examine the physical, social and emotional aspects in isolation.

         Chapters 6 and 7 discuss how AAIs can contribute towards learning in different subject areas and across the curriculum. We have not explored the potential of AAIs in every subject; rather, examples are chosen to illustrate possible starting points for teachers in a range of subject and thematic contexts. In some cases, such as science, it should be fairly obvious that learning about animals can develop children’s subject-specific knowledge (e.g. of habitats and life cycles) and skills (e.g. observation, questioning). But animals also feature strongly in less obvious areas, such as the arts, literature, and religious and moral codes.

         Chapter 8 addresses the general ethical and practical challenges of managing animals in school. As with any learning experience, careful planning and organisation increase the likelihood of anticipated gains being realised. Finally, given that dogs are the most popular of pets and the growing body of literature surrounding their presence in educational settings, Chapter 9 focuses on maximising the learning potential associated with school dogs. Any intervention that involves animals raises questions about ethical and welfare considerations. As Serpell et al. (2010: 497) point out: ‘the use of animals for animal-assisted activities and therapy imposes a unique set of stresses and strains on them that the “industry” has only recently begun to acknowledge’. The ethical standards underpinning AAIs have not been subjected to any systematic review. Moreover, there are concerns over a lack of standardised training for handlers and practitioners, the absence of regulations regarding working conditions, such as breaks and age restrictions, and the impact such interventions have on the animal’s psychological and physiological condition.

         8However, researchers should always adhere to established ethical protocols, with university-based staff expected to follow the respective university’s ethical procedures. Writers themselves also have to make ethical decisions over what to include in their publications based on their own personal convictions. For example, we have not referred to any of the research involving children and dolphins because we believe that the latter should not be kept in aquariums, notwithstanding questions over whether these animals were captured from the wild. Similarly, we have not referred to specific examples of school farms where animals enter the food chain.

         Despite the growing interest in AAIs, a running theme throughout the book is the shortage of longitudinal studies to confirm whether the short-term gains which are widely reported are sustainable. However, while longitudinal research provides a stronger evidence base for the benefits or otherwise of AAIs, conducting such research is time-consuming and expensive. An over-reliance on small-scale case studies makes generalisations in a range of educational contexts more difficult. Many such studies rely on personal experiences which are prone to bias because those who are ‘treated’ successfully are naturally inclined to share their stories, raising doubts in the wider scientific community in which hard empirical evidence is sought.

         This is not to say that we should dismiss such anecdotes. For example, when 9-year-old Jefro’s autism disrupted the family Christmas, his mum found support through Pawsitive Squad CIC, a non-profit organisation dedicated to helping families of autistic children through the use of dogs (Montague, 2019). The provision of a puppy proved a lifeline in teaching Jefro to handle his stress and anxiety. While they lack the universality that researchers may crave, anecdotes are often more impactful than substantial data. Individual stories leave more of an impression on people than a mass of figures. They are immediate and appeal to the emotions, rather than more abstract and remote statistics which take time to gather, digest and analyse. Nonetheless, more systematic and large-scale studies in diverse settings, which draw on multiple disciplines, will help to enhance our understanding of how, when, where and why animals influence human thinking, emotions and behaviour. Such research will also place AAIs on a more rigorous scientific footing than at present.

         Stepping aside from academic questions about research methodology and ethics, it is not surprising that almost all the evidence presents a positive picture of 9interventions. There is a deep-seated attraction to animals embedded in the human psyche. Arguably, there is no need for scientific research to confirm that the mere act of gazing at animals is beneficial to people of all ages. And just in case you had any doubts, scientists have proven that staring at fish lowers people’s blood pressure and reduces heart rate (Knapton, 2015). Perhaps this is why fish tanks are to be found in dental waiting rooms and doctor’s surgeries.10

         
            1 See https://youtu.be/5VcxRepz7TY.

            2 See https://www.pdsa.org.uk/get-involved/our-campaigns/pdsa-animal-wellbeing-report/uk-pet-populations-of-dogs-cats-and-rabbits.

            3 In 2007, however, the Animal Welfare Act became law in England (already passed in Wales). It places a legal obligation on owners and keepers of animals to care for them properly. In 2019, the case of a police dog called Finn, who was stabbed while pursuing a suspect, highlighted the need for changes in the law to protect service animals who were harmed, and led to the Animal Welfare (Service Animals) Bill.

            4 See https://www.rspca.org.uk/whatwedo/latest/facts.

            5 See https://www.childrenssociety.org.uk/what-we-do/research/what-is-child-wellbeing; see also Rees et al. (2008).
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            Chapter 1

            Tales from the past: human–animal relationships in history
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            We are not animals. We are not a product of what has happened to us in our past. We have the power of choice. (Covey, 2013: 305)
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         The special relationship between humans and animals, particularly dogs, has a very long history. Deep in Chauvet Cave in southern France archaeologists have found two sets of prints preserved in the soft clay. One set belongs to a child aged between 8 and 10 and the other is the paw prints of a wolf or large dog. Archaeologists think the child was carrying a torch and had stopped during the walk, probably to clean a torch and look at the wall paintings or bear skulls. This is the first recorded dog walk in history and it is estimated to have happened around 26,000 years ago (Harvey, 2019).

         This chapter sketches the development of human–animal interactions to provide historical context to the themes discussed in subsequent chapters. While the term ‘animal-assisted interventions’ is a modern one, the basic idea of using animals to improve aspects of human life is very old. Through the ages, animals have provided us with sources of food, clothing, security, entertainment, companionship, wealth and status. They have been worshipped and abused, though not in equal measure. Animals were the main victims of the first agricultural revolution (c.10,000 bc), when humans began the long process of settling and farming the land. Sheep, donkeys, chickens and other animals supplied food (meat, milk and eggs), raw materials (wool and skins) and muscle power. As Harari (2011) points out, the domestication of chickens and cattle was based on brutal practices which included premature slaughtering, mutilation and castration.

         Dogs were the first animals to be domesticated by humans. They were used for hunting and fighting, effectively acting as an alarm system against intruders. Over generations, dogs’ keen sense of smell coupled with humans’ 12bow-and-arrow weaponry represented cutting-edge biotechnology to support the development of both species (Fagan, 2009). But dogs were not simply valued for their hunting skills. Our earliest ancestors also appreciated their companionship. In northern Israel, for example, archaeologists discovered a 12,000-year-old tomb containing the skeleton of a 50-year-old woman whose left hand rests on the remains of a puppy (Davis, 1978). One interpretation suggests there was a strong emotional connection between the two, although the puppy may, of course, have been an offering to the gods.

         Domestication meant that, over time, humans created dog breeds to suit their purposes. For hunting, bloodhounds are exceptionally good at tracking scents, while collies are intelligent and skilled at herding animals. Other breeds are suited to protecting people and property or demonstrate extraordinary physical stamina. Then there are dogs which have a gentle nature and are suitable as playmates for young children. The evolutionary biologist Mark Pagel (2012) argues that the process of domestication, which he likens to residing in a protective bubble, has changed the temperament and genetic make-up of animals. Domesticated dogs, cats, rats, goats, pigs, sheep and horses all have smaller brains than their prehistoric ancestors. We know that wolves outperform dogs when set searching tasks. Pagel suggests that over the millennia, domestic animals have jettisoned genes they no longer need because humans now do much of the thinking for them. Dogs have become less pack like, while sheep and cows have become calm and relaxed around humans.

         An alternative interpretation of these early relationships suggests that it was not humans who domesticated wolves but the other way around. Gradually, some wolves started to live with groups of human hunters and gatherers in a mutually helpful way and, over a long period of time, evolved into dogs. Such a symbiotic relationship even led to a reduction in humans’ sense of smell ‘because our association with dogs had rendered it unnecessary’ (Groves, 2012). Whatever the timing and nature of the human–dog relationship all those millennia ago, the basic principle that this has been a reciprocal one holds true.

         In prehistoric societies, it was widely believed that all living creatures and natural objects were imbued with a spirit that animated the body, but which could exist without it. Nineteenth-century anthropologists called this belief system ‘animism’ (from the Latin anima, meaning ‘breath, spirit, life’) and it remains a world view of many indigenous peoples. If animals were treated cruelly, their spirits 13could return to haunt the living, inflict pain and bring about personal or collective misfortune, such as illness or crop failure. The food that people ate and the clothes they wore were, naturally, drawn from animals whose spirits lived on despite the loss of their bodies. When animals were sacrificed to the gods, it was based on the belief that their spirits could convey a positive account of how they were treated, at least up to that point. Animal sacrifice, of course, continues as a prevalent practice around the world. In 2011, for example, the Kyrgyzstan parliament sacrificed seven sheep to drive evil spirits out of the building (Parfitt, 2011).

         Ancient civilisations such as Egypt, China, Greece and Rome kept animals for companionship and amusement. They introduced the first menageries, wildlife parks, safaris and zoological gardens as places where animals were collected and displayed to entertain humans. These early zoos also symbolised the status and power of their owners (Carr and Cohen, 2011). We do not know whether pet-keeping in private homes preceded the domestication of animals, but certainly in distant times the owning of pets was something of a luxury. In wealthy households, animals were often pampered. The dogs owned by the Chinese emperors were said to have human wet nurses when pups and, in adulthood, their own servants (Magrane, 2016). Alexander the Great named one of his conquered cities after his favourite dog, Peritas (meaning January). Well-to-do Roman families even paid for tombstones to commemorate their beloved dogs. One grief-struck dog owner declared that he wept with tears for the loss of his dog Patricus: ‘never again shall thou give me a thousand kisses. Never canst thou be contentedly in my lap’ (Abbott, 1912: 187–188).

         For thousands of years, humans have used animals for therapeutic purposes. Although the Egyptians sacrificed dogs, they also believed that people’s sores could be healed by a dog’s saliva. The Greeks held the same view and trained dogs to lick wounds at their temple to Asclepius, the god of medicine and healing. Serpell (2010: 22) cites examples of surviving inscriptions which testify to the belief that miracles happened: ‘Thuson of Hermione, a blind boy, had his eyes licked in the daytime by one of the dogs about the temple, and departed cured.’ He suggests that this represents one of the earliest examples of AAIs in history. Similar practices continued through the ages. The first documented example of the therapeutic use of animals in western Europe occurred in ninth-century Geel, Belgium, where animals were part of the thérapies naturelles provided for people with disabilities by members of the community.14

         Animals have also found a role in the care of the mentally ill. In 1796, the wealthy philanthropist William Tuke established the York Retreat, which was markedly different from the usual institutions for the insane. Tuke had been moved by the inhumane treatment of a fellow Quaker who died at what was then the York Asylum. Tuke’s new arrangements included provision for gardens and domestic animals (e.g. rabbits, hawks, poultry). Patients wore their own clothing and had the opportunity to work at crafts, read books, write and wander the grounds, spending time interacting with animals. Samuel Tuke (1996 [1813]: 96), the founder’s grandson and mental health reformer, reported that the animals provided ‘the means of innocent pleasure’, while the interchanges ‘tend to awaken the social and benevolent feelings’. In the nineteenth century, the use of pet animals in asylums became more widespread and received support from the British Charity Commissioners.

         Animals have had a long association with the world’s major religions. In ancient Egypt it was forbidden to kill cats. They were mummified in such huge numbers that in the early twentieth century archaeologists sold the remains in bucket loads to be ground up as fertiliser (Clutton-Brock, 1981). In Christianity, God told Adam and Eve to ‘Multiply and fill the earth and subdue it; you are masters of the fish and birds and all the animals’ (Genesis 1:28). This mandate of human domination over animals set the course throughout much of Western Christendom’s history, although it should also be noted that the Bible commands Christians to afford animals sufficient rest, food and protection (Exodus 23:4–5). In Hinduism, many animals are venerated, particularly the cow, tiger, elephant and mouse, because of the belief that God resides in all living things. Judaism also teaches that animals are part of God’s creation and should be treated with compassion, given that God made a covenant with animals. In Islam, the Muslim aversion to dogs and pigs along with the Arab affinity for horses, hawks and camels are well-known stereotypes.1 Buddhists believe that animals are sentient creatures with the potential for enlightenment and so treat them with respect, especially given that humans could be reborn as animals.

         While religious belief and tradition has shaped the ways in which humans look upon animals, it is the legal system which has governed the parameters of their interaction. Particular species of animals have been protected by law as far back 15as ancient Greece, when, for example, it was illegal to kill storks and grass snakes because they were the most effective means of keeping vipers and rodents under control. And societies have long held strict regulations governing the sale and slaughter of animals. 

         Under ancient Persian law, animals themselves were regarded as responsible for their actions. Hence, if a mad dog bit a person or sheep, it was punished along the same lines as if it had attempted to commit premeditated murder. The punishment took the form of progressive mutilation, beginning with the loss of the ears and ending with the amputation of the tail, the extent of the punishment depending on the number of victims. Similarly, in western countries from the thirteenth to the eighteenth centuries, animals could be placed on trial for alleged crimes. In his fascinating account, The Criminal Prosecution and Capital Punishment of Animals, Evans points out that some of the animals were attended to by a defence attorney and the verdict decided by a judge in the face of a prosecutor and witnesses. In 1457, a sow in France was found guilty of murdering a 5-year-old boy and sentenced to be ‘hanged by the hind feet to a gallows-tree’. Her six blood-stained sucklings were included in the original indictment as accomplices. However, they were acquitted due to a lack of any proof that they had assisted in ‘mangling the deceased’ (Evans, 1906: 225). In old Germanic law, it was possible for someone accused of a crime to bring before the court animals as witnesses. Hence, in the case of night burglary, where other witnesses were not available, an injured householder could bring in his cat, dog or rooster as a silent witness of the crime, while under French law a man accused of murder in his own house could swear his innocence in the presence of his cat, dog or cockerel (Hyde, 1916).

         Evans lists caterpillars, flies, locusts, leeches, snails, slugs, worms, weevils, rats, mice, moles, turtle doves, pigs, bulls, cows, cocks, dogs, asses, mules, mares and goats as culprits brought before the courts. While this might make the modern-day person chuckle at the thought of caterpillars and the like being cross-examined, there was a serious side to this. Medieval and early modern thinking was shaped by superstition and the hard life-and-death realities of a successful harvest. So, the courts took seriously Captain J. B. Pestalozzi, who in 1659 brought a complaint against ‘certain caterpillars on account of the devastations committed by them’ in five areas of Italy. He demanded ‘that these hurtful creatures be summoned by the proper sheriff’. A summons was immediately issued and five copies posted on trees in the surrounding forests 16(Evans, 1906: 149–150). The illiterate caterpillars were duly charged with ‘trespassing upon the fields, gardens and orchards and doing great damage therein, instead of remaining in their habitat, the forest’. Most significant for the modern reader are the judge’s comments about the rights of caterpillars ‘to life, liberty, and the pursuit of happiness’, provided the exercise of this right ‘does not destroy or impair the happiness of man, to whom all lower animals are subject’. It is noteworthy that the rights of living creatures were being discussed in the courtrooms of western Europe 400 years ago.

         
            
[image: ]Figure 1.1. Frontispiece of The Criminal Prosecution and Capital Punishment of Animals

               Source: https://www.gutenberg.org/files/43286/43286-h/43286-h.htm

            

         

         
            
[image: ]Figure 1.2. A court scene showing the trial of a sow in 1457

               Source: Chambers’ Book of Days (1869): http://www.thebookofdays. com/months/jan/17.htm

            

         

         It has long been recognised that education has a key role to play in preventing the abuse of animals. The English poet and philosopher John Locke (1693) suggested that young girls be given ‘dogs, squirrels, or such things’ to look after as a means of encouraging them to develop empathy for others and a sense of responsibility. Locke thought that through caring for animals, children would learn to care for others. Similarly, the seventeenth-century English political 17philosopher Thomas Hobbes advocated giving children opportunities to care for animals, albeit so they could curb their own beastlike tendencies (see Myers, 1998).

         The notion of children taking responsibility in the care of animals became a theme in children’s literature in the eighteenth and nineteenth centuries. In 1765, the anonymous fable Goody Two-Shoes was published as the very first major work of children’s fiction in English (Figure 1.3). It featured the heroine Margery Meanwell, who devoted her life to the care of maltreated animals, and whose actions popularised the phrase ‘goody two-shoes’ to describe a do-gooder or overly virtuous individual.

         But it is Anna Sewell’s hugely successful Black Beauty: The Autobiography of a Horse (1877) that represents the peak of this moralising trend of kindness towards animals. In Chapter 13, the reader is left in no doubt that ‘there is no religion without love, and people may talk as much as they like about their religion, but if it does not teach them to be good and kind to man and beast, it is all a sham’. The Victorian moral and social mores are well illustrated in one scene when Black Beauty stumbles and throws his rider, Reuben Smith, to the ground. Smith is portrayed as a gentle and caring groom but with one major failing, alcohol, which was widely seen by respectable society as the main source of moral corruption among the poor. On the night in question, the ‘madly drunk’ Smith demands that Black Beauty rides at full speed in the dark, whereby the poor horse catches a stone, splits his hoof and throws Smith to the ground:

         
            
               [image: ]

            

            The moon had just risen above the hedge, and by its light I could see Smith lying a few yards beyond me. He did not rise, he made one slight effort to do so, and then, there was a heavy groan. I could have groaned too, for I was suffering intense pain both from my foot and knees; but horses are used to bear their pain in silence.

            
               [image: ]

            

         

         As for Smith’s wife and six small children, they are consigned to the much-dreaded workhouse. Beauty tears his knee, ending his life as an admired carriage show horse.18

         
            
[image: ]Figure 1.3. The cover of the 1888 edition of Goody Two-Shoes

               Source: https://en.wikisource.org/wiki/Goody_Two-Shoes_(1888)

            

         

         
            
[image: ]Figure 1.4. A scene from Black Beauty, 1st edn (Sewell, 1877: 121)

               Source: https://en.wikisource.org/wiki/Black_Beauty#/media/File:Black_Beauty_(1877),_page_6.jpg

            

         

         Unfortunately, regular reports from the RSPCA (established in 1824) highlight extraordinary cases of abuse against animals. In 1906, one typical inspector’s report from north Wales referred to humans beating donkeys, kicking horses, mutilating dogs, plucking feathers from a live pigeon and placing hot cinders under a horse’s tail.2 In 1911, the Protection of Animals Act was passed to try to prevent such outright cruelty to animals, although this has persisted.

         Cats, of all domesticated animals, have had a torrid history since they were once revered and honoured by the ancient Egyptians. For a thousand or so years, they have been associated with the devil and persecuted as a result. They were massacred whenever a plague broke out, most notably during the Black Death (1348) and Great Plague of London (1665), which ironically made the outbreaks worse in that there was one less control over the rodent population. In France during the 1730s, printers’ apprentices became so jealous of their masters’ cats, 19who they believed were fed better, that they arranged for their mass slaughter in ‘the Great Cat Massacre’. 

         The English artist William Hogarth highlighted the plight of dogs, horses, cats and other animals in his series of engravings known as the Four Stages of Cruelty, published in 1751 (Figure 1.5). The fictional Tom Nero begins his path of cruelty by torturing a dog, ‘progressing’ to beating his horse, and then to robbery and murder. His ‘reward’ is to be hung on the gallows, after which his body is dissected by surgeons. Hogarth was dismayed by the cruelty to animals he saw on the streets of London, and his prints – which appeared on cheap paper – were targeted at the lower classes often held responsible for such despicable acts. The simple moral message was that the path from childish thug to convicted criminal was a short one.

         
            
[image: ]Figure 1.5. Hogarth’s Second Stage of Cruelty, 1751. Nero beats his horse while four lawyers look on unperturbed

               Source: https://www.tate.org.uk/whats-on/tate-britain/exhibition/hogarth/hogarth-hogarths-modern-moral-series/hogarth-hogarths-4

            

         

         While legislation was one solution to animal cruelty, education was another. With the development of compulsory elementary schooling in the late nineteenth century, the potential of using animals in schools attracted the interest of educational reformers. In 1869, the philanthropist Angela Burdett-Coutts, who was passionate about animal welfare, wrote to The Times calling for ‘systematic teaching’ in schools about ‘the principles of humanity towards animals and a knowledge of their structure, treatment, and value to man’.3 This was a plea in the context of growing concern about the ill-treatment of animals.

         20Animals had featured in educational books for many years, first as a means of helping children learn to read and later as a form of moral instruction. One of the earliest reading books, the seventeenth-century Latin primer Orbis sensualium pictus (‘The World of Things’, 1658) contains phrases such as the ‘Duck quacketh’ and the ‘Bear grumbleth’. The idea was that children would learn the alphabet by mimicking animal noises. In the eighteenth century, a market developed for children’s books which offered an ideal means of conveying moral and religious truths. One of the most popular was Sarah Trimmer’s Fabulous Histories (1786), which tells the story of how a family of baby robins and human children learn to live side by side in harmony (Shaw, 2015).

         In the 1890s, the Church of England Society for Promoting Kindness to Animals (established 1893) lobbied the Education Department to include time in the curriculum for children to learn about the nature and requirements of familiar animals. Arthur Acland, secretary of the Education Department, responded by pointing out that new instructions to schools would direct them to talk about animals in ‘object lessons’, in which the emphasis was to be on highlighting the importance of being kind to animals. He suggested that schools might host ‘caged birds, fish in aquariums or doves in the playground’.4 Perhaps because of logistical reasons or fear of inciting too much excitement among the children, teachers preferred pictures of animals or even stuffed versions rather than the animals themselves (Figure 1.6).

         Many teachers also misunderstood the purpose of these lessons, which was to stimulate children’s curiosity about animal life – not ‘a lecture but a lesson full of questions so directed as to make the children discover as much as possible for themselves’.5

         21

         
            
[image: ]Figure 1.6. An object lesson on ‘the dog’, 1908

               Source: Lowndes (1937: 36). Jews’ Free School, Whitechapel. London Metropolitan Archives

            

         

         During the first half of the twentieth century, as the curriculum broadened, schools became more creative with their teaching approaches. In the more progressive schools, nature study and local walk-arounds became popular, which enabled children to gain more first-hand experience of wildlife through visits to farms and zoos. In some schools, children ran pet competitions (Figure 1.7) and learned to look after animals such as chickens (Figure 1.8).

         
            
[image: ]Figure 1.7. A pet club competition, 1906

               Source: Lowndes (1937: 141). Cited source: Miss L. E. Walters, late HMI22

            

         

         
            
[image: ]Figure 1.8. A ‘young farmer’s club’, 1930s

               Source: Lowndes (1937: 141). Cited source: Kent Local Education Authority

            

         

         In the nineteenth century, interest in animal intelligence grew in the wider context of what makes us human and distinct from non-human animals. Most famously, in 1868 Charles Darwin published his two-volume The Variation of Animals and Plants Under Domestication, based on his extensive studies of domestic animals, wild fowl, goldfish, bees, cultivated plants, ornamental trees, fruits, flowers and the like. Darwin was informed not only through his own meticulous observations but by spending time with those who worked every day with animals. He socialised, for example, with ‘pigeon fanciers’ in the local ‘gin palace’, or drinking house, gaining information about differences among pigeons. His daughter Henrietta also developed an interest in pigeons, recalling ‘the Pouter pigeon was good-natured but not clever, and I remember a hen Jacobin which I considered rather feeble-minded’ (Bodio, 2009). Followers of Darwin concluded that even the humblest of animals were capable of rational thought and that human and non-human animals only differed by degrees of intelligence rather than differences in kind.

         The debate over animal thinking and intelligence was highlighted in the early 1900s by the story of ‘Clever Hans’, a horse in Berlin who became something of a celebrity. He was owned by a mathematics teacher, Wilhelm von Osten, who claimed to have taught Hans how to do simple sums, tell the time and understand German, among other accomplishments. The wonder of Hans was duly paraded around the country before an independent investigation led by the psychologist Carl Stumpf and his assistant Oskar Pfungst. They found that when 23Hans could see his interrogator, he answered nine out of ten questions correctly. However, when the horse was blindfolded, his success rate dipped to less than one in ten correct answers. In short, the investigators concluded that von Osten conveyed signals to the horse just by looking at him. Hans did not have mathematical abilities and could not read German. Rather, he could pick up cues from his owner in the form of small body movements which told him when he had tapped his hoof the right number of times. Since then, scientists refer to the ‘Clever Hans effect’ to stress the importance of separating the owner from the animal if the animal’s true intelligence is to be observed.

         However, Robert Sheldrake (2011), a biologist and writer about animal intelligence, suggests that we should not generalise too much from this experience. He points out that the Clever Hans effect is a very specific one. It depends on body language, which forms an important element in communication between horses (as with many other species). Significantly, Sheldrake points out that there are many animals who are capable of responding to human beings even though they cannot see them. He has built up a database of hundreds of stories in which pets know precisely when their owners are about to return home, even though they cannot see them and despite the fact that the owners arrive back at different times of the day. He shows that this is not because of the animals’ acute sense of smell or knowledge of household routines. Rather, Sheldrake argues that they have a kind of sixth sense, extrasensory perception or telepathic understanding which enables them to anticipate our behaviour.6

         Humans have long taken advantage of animals’ well-developed sensory abilities. This is particularly the case during times of war and in other dangerous situations. In the ancient world, elephants and horses carried soldiers into battle and transported life-saving supplies. During the First World War, around 16 million animals helped with transport and communication as well as offering companionship to keep up soldiers’ morale. Air squadrons had their own mascots, such as fox cubs. Glow worms helped soldiers to read maps and canaries were used to detect poisonous gas, while cats and dogs were trained to hunt rats in the trenches. Horses, mules, donkeys and camels carried food, water, ammunition and medical supplies to men at the front. Dogs were employed in 24search and rescue missions during the Blitz of the Second World War as well as to detect mines. The Soviets claimed that their dog Zucha found at least 200 mines in eighteen days.7 Animals continue to be used by modern-day armed forces. Both the American and Russian navies, for example, use marine mammals in military operations. In 2019, Norwegian fishermen reported the sight of a beluga whale strapped with a GoPro-style camera with ‘St. Petersburg equipment’ embossed on the harness clips (Ismay, 2019). 

         Animals do not give their consent for war, of course, but throughout history men have also been press-ganged or conscripted into conflicts. There are countless accounts of heroism among individual animals. When a Norwegian trawler was torpedoed during the Second World War the survivors owed their lives to Daisy, their mongrel mascot. She swam from one crew member to another in the freezing water, licking their faces and keeping their spirits up (Price, 2004). More recently, Treo, a black Labrador, saved many lives by finding improvised explosive devices hidden by the Taliban. He is among those honoured at the Animals in War Memorial unveiled in 2004 in Hyde Park, London. Collectively, animals have also sacrificed their lives in huge numbers. During the First World War, of 16,544 pigeons parachuted into occupied countries fewer than 2,000 returned. The Germans had their own ‘squadrons of hawks’ posted across the borders. However, one plucky pigeon which returned to its base carried fifteen sketch maps and 5,000 words of text, relaying valuable information about the enemy’s position and movements (Gardiner, 2006).

         The beginnings of the use of AAIs to meet the psychological needs of individuals can be traced to an American professor of psychology, Boris Levinson. He was born in Lithuania in 1907 and with his Jewish family emigrated to a farming community on the outskirts of New York in 1923. Levinson was a deeply spiritual man who saw the value of animals in enriching the quality of people’s lives. He believed that pets could bring people closer to nature, provide companionship and help to ‘rehumanize society’ (Levinson and Mallon, 1997, viii). As a trained child psychiatrist, Levinson sought new ways to heal those who were emotionally troubled. He found that when, by accident, he brought his dog Jingles to a session with a disturbed child the response was very positive. Levinson gathered further case studies to show that children who had communication difficulties were put at ease and made efforts to interact with Jingles. In 1961, he then 25presented his findings to the American Psychological Association. Unfortunately, the academic audience treated Levinson’s ‘preposterous’ paper with scorn and derision, one asking what commission he had paid the dog (Levinson, 1962). 

         Despite the cynicism, Levinson’s idea had unexpected support when posthumous evidence was published on the life of Sigmund Freud, the most respected figure in the field. Biographers revealed that Freud had also seen the therapeutic value of dogs. His status in the psychological community was such that the matter could not be ignored or deplored. Freud often had his chow, Jofi, in his office for companionship and he noticed how patients, particularly children and adolescents, began to talk more openly about their problems to the dog (Figure 1.9).

         
            
[image: ]Figure 1.9. Freud and his dog, Jofi, 1937

               Source: shutterstock.com

            

         

         During psychoanalysis, patients enter the ‘resistance phase’ when they are nearing a point of uncovering the source of their problems. At this moment, patients can become hostile as they struggle to defend themselves from the psychological pain that revealing the repressed trauma might cause. It seemed to Freud that the presence of the dog lifted this burden and patients were less resistant to talking.

         Freud speculated as to why this was so. He observed that when patients stretched out on a couch to relax, they were asked to simply say whatever came into their mind. Whenever they spoke about painful or embarrassing moments in their lives, the dog would lie calmly and quietly nearby, conveying a sense of safety and comfort. Freud’s observations validated Levinson’s work, and the first edition of his groundbreaking Pet-Oriented Child Psychotherapy appeared in 1969.

         Since the mid-1970s, interest in AAIs has increased significantly. The earliest programmes introduced enabled animals to visit or co-reside in hospitals, long-term care facilities, rehabilitation facilities, public schools and community care settings (Johnson et al., 2002). In the United States, Therapy Dogs International 26was founded in 1976 as a voluntary group offering trained dogs and their handlers to whichever organisation felt their need. Pet Partners (formerly Delta Society) was established in 1977 as the first comprehensive, standardised training in animal-assisted activities aimed at volunteers and professionals within the healthcare services. A third organisation, Intermountain Therapy Animals, specialise in providing support for physical, occupational and speech needs, as well psychotherapies and special education.

         The earliest reading programmes that started to use dogs began in the United States more than twenty years ago. In 1999, Sandi Martin, a manager of a hospital unit, observed how well children with burns responded to the visits of dogs from Intermountain Therapy Animals. In Martin’s experience, many of these children had poor self-esteem, lacked focus and did not look forward to the usual activities planned by the hospital. However, the presence of dogs signalled a remarkable turnaround in their confidence levels and attitudes. Martin, who was an avid reader, pondered whether dogs could also have the same impact on children who struggled with reading.

         Working with four Intermountain Therapy dogs, her own rescued dog (Olivia) and a cat, Martin reached an agreement with city library staff to trial a Dog Day Afternoons programme on Saturdays with six children. One of the first to attend was a 7-year-old boy who looked down at his shoes and quietly told her that he didn’t read very well, to which Martin replied: ‘Olivia doesn’t either, but she loves to listen’ (Abel, 2017). Another child did not want to participate but was encouraged to do so by her grandmother. Her improvement was such that after a few years she won a school essay competition with the winning title: ‘Why Would You Want to Read to a Dog?’ A third child was a Bosnian refugee. When Martin asked whether he would like to pet one of the dogs, he explained that he could not because as a devout Muslim he was taught not to touch dogs.8 Martin suggested that he read to the dog instead. Over the following weeks, the boy did this, gaining confidence and fluency in reading to (but not petting) the same dog. As with the other children, there were noticeable improvements. Later in the year when the children were asked to write an essay on what they wanted to be when they were older, the boy explained that he wanted to be a veterinarian.

         27Spurred on by such success stories, Martin next worked with elementary schools, targeting low-attaining readers. The READ programme involved a child reading an animal-related book once a week for twenty minutes to a therapy dog. After reading ten books, the children received a ‘pawtographed’ book to keep, which had been ‘signed’ by the therapy dog. The positive feedback soon led to the widespread adoption of similar schemes within schools across several states (Fisher and Cozens, 2014). These included Sit, Stay, Read! in Alabama, Dogs Educating and Assisting Readers in Maryland, Reading with Rover in Washington and Read to the Dogs in Oregon (Kirnan et al., 2016). READ and similar schemes can now be found in many countries, including the United Kingdom, Italy, Finland, South Africa, Slovenia and Spain. The scope of their work is impressive. Aside from schools, therapy dogs can be found in hospices, hospitals, waiting rooms, grieving programmes, boys’ and girls’ clubs, juvenile detention facilities, prisons, women and children’s domestic violence shelters, special education units, and residential treatment centres for children and adolescents.

         The movement of animals into educational and healthcare settings completes their all-round presence in the lives of children. Animals play a central role in children’s social and cultural worlds. From the moment children are born they are surrounded by animal mobiles and cuddly toys, while most children grow up with a household pet. And throughout their childhood they encounter wild animals in visits to parks, the countryside and zoos. Most children are captivated by animal heroes and villains in books, comics, cartoons and films, while children’s virtual pets are a growing multi-billion-pound industry. While such technological sophistication is a far cry from the child’s prehistoric dog walk recorded in Chauvet Cave, at the heart of these developments through time are the social and emotional connections between children and animals discussed in the next chapters.

         Summary

         
            [image: ] Since prehistoric times, animals have featured prominently in all aspects of people’s lives – at work, home, worship, travelling and pleasure.28

            [image: ] Dogs were the first animals to be domesticated by humans. They were used for hunting and fighting, effectively acting as an alarm system against intruders.

            [image: ] The history of human–animal relationships is based on the notion of the former’s dominion over the latter. This has often resulted in the exploitation and brutal treatment of animals.

            [image: ] Humans have long recognised animals’ sensory abilities and sought ways to make the most of these, particularly during war and other dangerous times.

            [image: ] The earliest AAI programmes were introduced in the 1960s and 1970s, enabling animals to visit or co-reside in hospitals, long-term care facilities, rehabilitation facilities, public schools and community care settings.

            [image: ] The first AAIs in school contexts targeted the use of dogs to support students in developing their confidence, language and literacy skills.

         

         
            1 In reality, there are many different attitudes among Muslims to dogs and other animals. See Foltz (2014).

            2 Rhyl Record (10 February 1906).

            3 The Times (14 September 1869).

            4 Evening Express (26 March 1895).

            5 Report of the Committee of Council on Education, Parliamentary Papers (PP) PP 1894–1895, Vol. XXVII.I, Mr Williams’ General Report, p. 9; see also Report of the Committee of Council on Education, PP 1895–1896, Vol. XXVI.I. A. G. Legards’ General Report, p. 15.

            6 You can see a remarkable film showing one of Sheldrake’s experiments in action when Pam Smart’s dog Jaytee waits for her to return home at: https://www.sheldrake.org/books-by-rupert-sheldrake/dogs-that-know-when-their-owners-are-coming-home.

            7 Sources vary, with some claiming he detected 2,000 mines. See Kistler (2011: 26).

            8 Contrary to popular belief, it is not forbidden by Islamic law to touch a dog or any other animal. However, if the saliva of a dog touches a Muslim or any part of their clothing, they are required to wash the body part and the item of clothing touched by the animal’s mouth or snout. See: https://www.animalsinislam.com/islam-animal-rights/dogs.

         

      

   

OEBPS/images/a043_online.jpg





OEBPS/images/a037_online.jpg





OEBPS/images/a157_online.jpg





OEBPS/images/a016_01_online.jpg





OEBPS/images/a001_online.jpg
TCli lS from the
Classroom

Learning and teaching through
animal-assisted interventions

Helen Lewis and Russell Grigg

Crown House Publishing Limited





OEBPS/images/a030_01_online.jpg
(”““ =

i 'l!r)‘

HOES

< o






OEBPS/images/a016_online.jpg
THE CRIMINAL PROSECUTION
AND CAPITAL PUNISHMENT
OF ANIMALS

By E. P. EVANS

LONDON
WILLIAM HEINEMANN
MCMVI





OEBPS/images/9781785835162_cover_epub.jpg





OEBPS/images/a031_online.jpg





OEBPS/images/a030_02_online.jpg





OEBPS/images/a033_02_online.jpg





OEBPS/images/a033_01_online.jpg





OEBPS/images/a034_online.jpg





