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Praise for Guerrilla Teaching


Jonathan Lear is the voice of the true expert – the excellent classroom teacher who, through experience and experimentation, knows what works for his pupils and is not prepared to let outside interference get in the way of doing what he knows is right for their education and wellbeing. There is a blueprint here for great teaching, but it’s not one the author would have readers follow. Instead, in analysing his methods, Jonathan strips away the unnecessary baggage that has begun to clutter the job of teaching, helping professionals recall a time when they felt confident to trust in their own judgement. He is a champion of creativity in the classroom and shares his playful toolkit with readers. And while his penchant for costumes and characters won’t be for everyone, the more theatrical elements never come before, or at the expense of, the focus on content and skills. Behind every comedy moustache is the face of real learning – clear objectives, searching questions, and a hard-won understanding of children’s development.


Joe Carter, Editor, Teach Primary


As educators, we have to stop waiting for a knight in shining armour to come riding over the hill and lead us to our children’s promised land. It is up to us – passionate, professional, creative people – to take the lead and revolutionise schooling. Jonathan Lear’s authentic and infectious book hits the spot. Use it in order to build your own confidence and capacity and then to lead change for your children in your school!


Richard Gerver, speaker, author, broadcaster


This is a book full of passion. In it Jonathan Lear shares that passion with readers on every page, alongside his wealth of personal experiences in teaching. He skilfully captures a depth of research and communicates this with clarity and ease, and writes with confidence and authority. He talks of starting a revolution with this book and I feel he may just do that. Full of great ideas to take immediately into the classroom and a philosophy that is refreshing and forward thinking. A great read for the next generation of teachers!


Dr Jonathan Doherty, Head of Primary Education, Leeds Trinity University


This is a book about real teaching by a real teacher who has had to work out how to build learning into a school system that should take learning for granted. Jonathan cuts through the rhetoric of the contemporary standards debate with a conversation about how to switch on pupils’ learning by being the sort of good teacher they need rather than the deliverer of conventional practice. There are numerous examples of how to make things happen for the good of learning and plenty of tips and suggestions to enable the committed teacher to make progress that they value rather than measure.


People often talk about ‘being brave’ in schools these days. What is there to be brave about in inspiring pupils to learn? Teaching should be a joy and a constant source of fulfilment. Anyone who engages with this book will find it goes under the barbed wire of current orthodoxies, throws a few grenades at the mythologies of teaching and comes up in the middle of the great learning debate. There are moments of subterfuge and examples of camouflaged teaching and there is the wonderful escape to teaching that is gripping and enjoyable – for pupils and teachers alike.


Engage with this book … and be a learning guerrilla.


Mick Waters, Professor of Education, Wolverhampton University


This is a book you will enjoy reading. It’s full of humour; stories about teaching, stories about students, and jokes. There are plenty of great ideas about teaching and learning too.


It takes real talent to write breezily for 200 pages, and Jonathan Lear manages it without becoming cloying and facile. This is a book with quality and substance behind the humour.


Lear’s central metaphor is the guerrilla teacher, not the hairy kind who eat bananas – although there are plenty of these – but the kind who stir things up, go against authority and make things happen.


Being a guerrilla teacher doesn’t sound like an easy option in these days of Morganite-micromanagement and I can’t see this book being bought on mass for the staff of Ark’ham Academy, but for the rest of us, hiding in the jungle, it’s a valuable manual to keep tucked in our rucksacks.


Tim Taylor, Teacher


Jonathan’s manifesto is an excellent guide to teaching creatively in the classroom. Jonathan’s book stands on the shoulders of the great creative educationalists and encourages a generation of teachers to join the guerrilla revolution. Most manifestos are full of broken promises, Guerrilla Teaching delivers an eclectic range of creative teaching ‘policies’ designed to turn the mere mortal educator into an inspiring guerrilla teacher.


An indispensable book for any teacher wanting to explore their creative pedagogy and inspire their students. Guerrilla Teaching is an inspiring call to arms; Jonathan writes with humour and his book persuades us all to join his creative classroom revolution. Anybody who reads Jonathan’s book will want to climb the tallest mountain, raise their arms aloft and shout ‘I am a guerrilla teacher!’


A fabulous read, Jonathan’s guerrilla manifesto takes apart existing teaching methods and rebuilds them, creatively, from scratch. The book contains everything you need to start your very own classroom revolution. I implore every teacher to read Guerrilla Teaching: it can only benefit those who really matter – your students, and their futures.


Julian S. Wood, Deputy Head Teacher, Wybourn Community Primary School


Guerrilla Teaching is a great, practical and inspirational book for any teacher at any point in their career.


It’s refreshing to find a book that offers support and advice that will actually make a difference to the way the children we teach learn and enjoy school. It’s a book that reminds us to consider the type of people we want our children to grow up to be and how to help them achieve that. It reminded me why I choose teaching as a career.


Emma Stevenson, Senior Learning Support Teacher, Fir Vale Family of Schools
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TOSCANINI AND THE LOW-BUDGET MOVIE


A Foreword by Will Ryan





‘You can’t just walk into a high school […] and lecture; you’d lose the students. You have to dance with them, be a drill sergeant, priest, a minister, a shoulder to cry on and housekeeper. Like Toscanini and a master psychologist rolled into one.’ These are the words of Frank McCourt in an interview with the TES. The question is where might you go to find such a learning environment? If you want to know more then read on.


I remember my first visit to Jonathan Lear’s classroom. I really didn’t want to go at first. Now don’t get me wrong, I love visiting classrooms and I have been lucky enough to visit some of the best primary classrooms in this nation. However I had squeezed this visit into a tight and hectic schedule and I had arrived at a school that I didn’t really know, gone straight into the classroom and found myself in the company of a man who, on first impression, seemed slightly mad. However the wide-opened eyes of the youngsters, who were hanging on to his every word, told me there certainly wasn’t any kind of safeguarding issue in the insanity which was about to unfold. What I was really witnessing was a hugely talented practitioner taking children on a magical mystery tour and teaching ten-year-old children as though they were students from an undergraduate course. By the end I found myself not wanting to leave.


In the recent annual reports of Her Majesty’s Chief Inspector of Schools we have been told that the quality of teaching continues to rise and is now at the highest level ever. After 42 years in primary education I am convinced that this is correct. However, too often something is missing. Just after the dawn of the twenty-first century Arrowsmith commented, ‘the focus on systems, inputs, outputs, data and teacher accountability has been relentless during my eleven years as a head. I struggle to recall a piece of legislation which, when implemented, would have increased children’s enjoyment of education and made them want to come to school a little bit more.’ He is right. The truth is, in too many classrooms we have learned to teach to a formula where differentiated learning objectives are declared, children sit glued to interactive whiteboards and three-part lessons are interspersed with short term ‘teach and do’ activities, followed by plenaries and mini-plenaries. Then we go on to a new set of objectives in the next lesson. In short we have become brilliant at the science of pedagogy. This kind of methodology has become accepted as being what inspectors want, and so that is what we provide. It has raised the floor in terms of improving teaching quality, however; it has not raised the ceiling. But fear not, because this book can help!


While there is a science to pedagogy there is also a great art to teaching and this was what I was witnessing in that Year 6 classroom in inner-city Sheffield.


Through his own research Jonathan Lear knows precisely how the brain of a primary aged pupil works. He knows that a balance has to be struck between direct teaching and more exploratory methods. He knows when to support and intervene and when to step back. He understands that children get just one childhood and that enjoyment should be the birthright of every child. He also recognises that childhood in a deprived community, like the one he works in, could be relatively short for some youngsters. In his classroom, and throughout this book, childhood is celebrated and playfulness is accepted.


When Michael Gove was secretary of state for education he removed the picture of smiling young people – from a range of backgrounds, faiths and nationalities – absorbed in rich and vivid learning activities and replaced it with the image of an old wooden school desk from a bygone period. He changed the image of education and made learning look like drudgery. This book will help you to see a different picture and join an underground guerrilla movement; one that links the science of pedagogy with the art of pedagogy to discover the true heart of exceptional primary education. When I was involved in school inspections I loved to ask children, ‘Why is your teacher special?’ Too often this question was met with silence. Any child with a guerilla teacher would definitely have an answer!


I have had the privilege of seeing Jonathan lead training sessions for teachers. I have heard him speak with passion about how guerrilla teachers inspire young people. I have also witnessed the bizarre set of props he carries around with him in his battered suitcase. I started with a quotation that captures his classroom and so I thought I would finish with another that describes the kind of teacher he is. Jonathan Smith once wrote, ‘As a teacher you’re not only a writer, but an actor, a parent, a director and an improviser – it’s not so much a Hollywood epic as a low-budget movie with a hand-held camera.’ But the budget and camera don’t really matter, it’s what you do with them that counts; if you have the vision you can achieve great things.


Now that’s Jonathan! I hope you enjoy the book. I did.
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INTRODUCTION







‘Unless someone like you cares a whole awful lot, nothing is going to get better. It’s not.’


Dr Seuss





I didn’t mean to write a book. I always thought that writing was something that real teachers didn’t have time for.


Real teachers, the ones who teach real children in actual schools, are always up to their eyeballs in a whole host of important things that they know they need to do, and probably a number of unimportant things that they feel they have to do.


I am very much in this boat.


I can’t quite pinpoint the moment I knew something had to change. Up until recently, I’d happily left it to those on high to make the big decisions on education, while I got on with the business of teaching children. But then the interfering started. It took different forms – from ever-changing Ofsted frameworks, to the new primary curriculum, until all of a sudden, the things that I held dear about education were under threat.


Part of me wished that I’d become a head teacher, because head teachers are important, and they can change things. I know this because my wife is a head teacher, and she’s very important. Maybe, if I were a head teacher, I could do something about it. Head teachers have a vision. They have to; it’s compulsory. And if you’ve got a vision, then you’ve got a chance.


It didn’t take long before I developed some vision-envy. I started to think that if I had a vision of my own, then I wouldn’t have to wait around for things to change; I could get on with it myself.


Then I remembered that I did have a vision; I’d just forgotten it.


In fact, we all have one.


If teaching is something you chose, and you’ve stuck at it for a while, then it’s more than likely that you’re in it for the right reasons.


As a young teacher, I wanted to make a difference to the lives of children; I wanted them to leave school as great people ready to tackle any of the challenges that life threw at them. It sounds idealistic, but I suppose that’s the point of a vision.


The problem is that it’s easy to get worn down; it’s easy to lose sight of the vision. A child is not 3 per cent: a child is a child, and at the moment, they really, really need us to stand up for them.


This book is about a revolution. Not a flag-waving, drum-beating revolution, but an underground revolution, a classroom revolution. It’s not about changing policy or influencing government; it’s about doing what we know to be right, regardless of what we’re told. It’s a book for people on the ground: people in real classrooms, working with real children, trying to make a real difference.


This book is about regaining our vision.


And as the saying goes, ‘If you can’t beat them, go underground and beat them anyway.’

















PART I


Starting a Revolution





















Chapter 1


REVOLUTIONARY MOVEMENTS





Starting a revolution could be seen as a big step, and it would definitely be a risky thing to do without first doing some serious groundwork. To save time, I’ve drawn together (from literally minutes of research) what seem to be the qualities that are common to all good guerrillas.


In terms of recruitment, education has traditionally always been about qualifications. While some people might argue that we should be employing the most academically gifted and highly qualified people to teach our young people, others might recall the chemistry teacher they had at secondary school who, despite having a PhD, intensely disliked children, and couldn’t teach his way out of a paper bag.


I think it’s about time we cut out all of the uncertainty tied up with qualifications and instead, went for a much more robust system of personality cross-matching to see whether or not potential recruits have what it takes.


For starters, it seems that effective guerrillas fall into one of four types.


Thinkers, schemers and leaders


You like to plan ahead, and pride yourself on being prepared for any eventuality. Your organisational skills make you the go-to person in a crisis, and you’ve got a natty spreadsheet that’s got the whole staff’s tea and coffee requirements mapped out for ease of reference.
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Militants, rabble-rousers and rule-breakers


You don’t suffer fools and you’re passionate about what you do. You’re a committed, all-action, no-nonsense teaching machine, and – though no one would say it to your face – there’s probably some borderline anger management issues bubbling under the surface there too.
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Oddballs, mavericks and crackpots


You live life on the edge and love nothing better than flying by the seat of your (novelty) pants. Anything could happen in your classroom – and it frequently does. You continue to believe in unicorns, no matter what the scientists say.
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Charmers, chancers and dreamers


You’re unflappable, resourceful and optimistic.


You can expertly wriggle out of even the tightest of situations with your charm, ingenuity and unfathomably great hair.
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If you don’t associate yourself with any of the guerrilla gorilla types (did you see what I did there?), then guerrilla teaching is clearly not for you. Put the book down, step away, and go back to doing what you’ve always done with your pile of pre-prepared worksheets, run-of-the-mill pants and lacklustre hair.


If, on the other hand, you felt the warm glow of familiarity on reading these descriptions, then you could be just the kind of individual to make a difference.


Rather than strongly identifying with any one group (which, to be honest, would be a bit of a cause for concern), it’s more likely that you’ve got a little bit of everything in there – a potent combination of the best bits.


Perhaps you’re an optimistic planner and doer who’s open to moments of creative madness? Or maybe you’re a no-nonsense organiser with great hair who likes a bit of dressing up?


Regardless of your individual profile, if you’re in some way channelling the spirit of a guerrilla, then you’re well on the way to becoming just the kind of revolutionary our children need.


Welcome to the gang.
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There ain’t no ‘I’ in team


As formidable as any individual guerrilla teacher would be, there’s no doubt that the business of starting a revolution is a group activity. There is no ‘I’ in team, and while, disappointingly, there’s also no ‘we’, we’ll definitely be stronger together than apart. Imagine a network of guerrilla teachers working subversively towards a common goal – a shared vision. We’d be unstoppable.


Now, before we get too carried away, we need to tighten a few things up. The beauty of guerrilla tactics lies in the ability to work with whatever resources we’ve got, no matter how ramshackle, shoddy or sparse they may be.


We can wait for as long as we want for things to change for the better, but while we’re doing that, we may as well get on with taking what we’ve got, however rubbish we might think it is, and turning it into something that’s amazing.


The best definition that I’ve come across for the word guerrilla goes like this:




To be a member of an unofficial group of combatants using the element of surprise to harass a larger less mobile target.1





There aren’t many things I can think of that are as large and immobile as our education system, and if there was ever something that was long overdue a spot of harassment, then this is it.


Like some strange kind of military duck, our job is to appear normal and calm on the surface, while underneath, we’ll be furiously causing all manner of nuisance to make sure that our children get the education they deserve.




1 I can’t find the dictionary that has this definition (it was online and quite a while ago). The closest I could get to a source is from here: http://www.ukessays.com/essays/history/origin-of-


guerrilla-warfare-history-essay.php. All the elements of the phrase are there but it’s not a direct quote.




















Chapter 2


TURN LEFT FOR BOATS, TRAINS, ELEPHANTS, FISH AND CASTLES





There’s no point going guerrilla and causing a whole lot of trouble if we’re not entirely clear about where we’re going.


Not so long ago, while desperately trying to find a hotel deep in the heart of the Lake District, I was distracted by the most impressive road sign I’ve ever come across.
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I didn’t know that this much excitement could possibly exist in one place.


I’d defy anyone not to turn left – it looks unbelievable. After I posted the picture on Twitter, it got a response from fellow teacher Jim Smith (@lazyteacher), who suggested that it’d be a great way of thinking about schools. If this was the signpost that pointed to your school, what five symbols would you include? What if the signpost was pointing towards the education system?


In the current climate, it might look a the top sign here.
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But what kind of signpost would you want?


What do we want for the children we teach? What do we value? What is our vision of education in the twenty-first century?


If you’ve got a few minutes, have a doodle on a blank signpost and see what you come up with.


Without knowing exactly which symbols or ideas you’ve thought of, we can probably make some pretty safe bets. I would guess, or hope, that there are still some books on there. If not books, then some other symbol that represents knowledge. Even though I’m happy to accept the label of ‘one of them creative types’, I’m also a big fan of knowing stuff.


As for the other symbols, chances are they represent the broad and balanced education that we know our children need. Smiley faces (representing happiness, fun and laughter), thought bubbles or question marks (for curiosity), footsteps (for lifelong learning) or a handshake (for collaboration).


While there are countless symbols that you could have chosen (and no real wrong answers, unless you drew something rude), it’s likely that we all value very similar things. We know what we want, and if we turned our signposts into a written statement, it could very well look like this:




Our vision is an education system that prepares our children for life in the twenty-first century by creating opportunities for learning that are engaging, motivating and memorable.


Our vision is a system that encourages independence, curiosity and creativity: a system that produces collaborators, innovators, leaders and, above all, a system that helps our children to understand what it means to be human. 
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Simple. Now all we’ve got to do is get there.

















Chapter 3


GUERRILLA THINKING





So we’ve got a vision, shared aims, and now we’re forming the beginnings of a new revolutionary movement.


You may have realised by now that this isn’t actually a book – it’s more of a recruitment drive. So, in total confidence that you’re coming along with me, let’s get on with the how.


One of the biggest problems teachers face is the curriculum itself, and to understand the size of the challenge, we need a bit of historical background (this bit’s short – stick with me).


At the end of the nineteenth century, education became compulsory for all. This developed into an education system that prepared children for roles in the new industrialised age.


In 1944, state-funded education was arranged into a structure containing three types of school: grammar schools, secondary technical schools and secondary modern schools. Children were then packed off to their respective schools according to academic performance via the famous eleven plus exam (a bit like the sorting hat in Harry Potter films). The system was designed to meet the economic needs of the country and to provide a workforce. It was also meant to break down class barriers, with education available to everyone regardless of background. This all sounds brilliant, and, for its time, maybe it was. The problem now is that not a lot has changed.


The three-part system has gone, but there’s still a big emphasis on academia and the idea that people can be classified as either academic or non-academic. There’ve been a few attempts to change this thinking along the way, and in 1999, the National Advisory Committee on Creative and Cultural Education (NACCCE), headed by Sir Ken Robinson, was given the job of addressing the challenge of developing the creative talents of all. In its report, called ‘All Our Futures: Creativity, Culture and Education’,1 Sir Ken talked about a national strategy for creative and cultural education. Its aim was to ‘develop young people’s capacities for original ideas and action … to enable them to engage positively with the growing complexity and diversity of social values and ways of life.’ Which, when you read it, doesn’t sound a million miles away from our vision.


The report highlighted the need for new priorities in education rather than holding on to the industrial ideals of the past. At the time, it went down a storm, particularly within the business and education worlds, but despite its wise words, it hasn’t led to the reforms – let alone transformation – that are needed.


In 2009 there was a brief glimpse of light at the end of the tunnel with the publication of the Independent Review of the Primary Curriculum by Sir Jim Rose.2 The report seemed to highlight exactly the kind of things that would achieve our vision. A combination of knowledge and skills. Direct subject teaching, alongside the opportunity to apply and use these skills across the curriculum. A broad, balanced and blended curriculum. But, just as we started to feel a little optimistic about a shift in thinking, all was lost – thanks to an untimely change in government.


‘Nothing is more dangerous than an idea, when you only have one idea’: I don’t think French philosopher and journalist Émile Chartier was referring directly to the current state of education when he said this, but he might as well have been.


Within what felt like a very short space of time, we were faced with what appeared to be a huge step backwards in the content and purpose of the national curriculum. Unashamedly borrowing from the work of E.D. Hirsch and his writing on cultural literacy, the new framework aimed to ‘provide pupils with an introduction to the core knowledge that they need to be educated citizens.’3


This core knowledge is pretty extensive, and while you can’t deny its importance, there’s more to education than just knowing facts.


In geography, for example, the idea that filling children’s heads with information about different countries will ensure they appreciate the richness of other cultures is hugely simplistic. I’ve got nothing against geography, but to appreciate other cultures requires the ability to explore issues from different perspectives, to show empathy, and to recognise our role and responsibilities as global citizens, none of which are solely geographical skills.


If we’re going to challenge this knowledge-driven compartmentalisation of learning (not sure that’s a real word but it definitely should be!), then we’ll have to do it by subversively adding back the skills that have been stripped out of our current curriculum; the kinds of skills that, along with knowledge, will best prepare our children for the future.


This should be easy. Or it would be if it weren’t for the fact that the future has a habit of being a bit unpredictable. We have no real idea what the future will hold. There are very few certainties: we know that our children will have to be able to communicate effectively with others, but we have no idea just how they will communicate. We also know that they will face an increasingly competitive employment market, and it’s a decent bet that they will change jobs numerous times. What those jobs might be is, again, anyone’s guess.


Trying to make predictions about the future is a pretty risky business, even for those who are good at it. In 1945, Sir Arthur C. Clarke, the British science fiction writer, inventor and futurist, correctly predicted that, one day, satellites would be used in orbit to form a global communications network. This seemed an incredible statement at the time, particularly given the fact that Alexander Graham Bell had only invented the telephone sixty-nine years earlier. Having said that, Sir Arthur also had his off days. In 1966, he predicted that by the year 2000, ‘houses will be able to fly … The time may come, therefore, when whole communities may migrate south in the winter’.4


Given the hit and miss nature of this predicting business, we should probably leave it well alone and focus instead on ensuring that our children develop the skills needed to adapt to whatever the future throws at them. In the supposed words of Eric Hoffer:




In a time of drastic change it is the learners who inherit the future. The learned usually find themselves equipped to live in a world that no longer exists.





Fortunately, we’re not breaking new ground here, and there are plenty of things that can help with this process.


One of the most useful resources I’ve come across is the Personal Learning and Thinking Skills framework, or PLTS. The PLTS was originally intended as a document for Key Stages (KS) 3 and 4 and, as it says in the dim and dark national archive, ‘was developed (by the Qualifications and Curriculum Authority; QCA) and refined over a number of years in consultation with employers, parents, schools, students and the wider public.’5 For those relatively new to teaching, this was from a time when government consultation involved some degree of listening, as opposed to the more recent working model of ‘ask and ignore’.


The framework aimed to capture the skills that, along with English, maths and information and communications technology (ICT), are essential to success in learning, life and work.


The skills were divided up as follows.


Independent enquirers


Young people process and evaluate information in their investigations, planning what to do and how to go about it. They take informed and well-reasoned decisions, recognising that others have different beliefs and attitudes.


Can:




• identify questions to answer and problems to resolve


• plan and carry out research, appreciating the consequences of decisions


• explore issues, events and problems from different perspectives


• analyse and evaluate information, judging its relevance and value


• consider the influence of circumstances, beliefs and feelings on decisions and events


• support conclusions using reasoned arguments and evidence.





Creative thinkers


Young people think creatively by generating and exploring ideas, making original connections. They try different ways to tackle a problem, working with others to find imaginative solutions and outcomes that are of value.


Can:




• generate ideas and explore possibilities


• ask questions to extend their thinking


• connect their own and others’ ideas and experiences in inventive ways


• question their own and others’ assumptions


• try out alternatives or new solutions and follow ideas through


• adapt ideas as circumstances change.





Reflective learners


Young people evaluate their strengths and limitations, setting themselves realistic goals with criteria for success. They monitor their own performance and progress, inviting feedback from others and making changes to further their learning.


Can:




• assess themselves and others, identifying opportunities and achievements


• set goals with success criteria for their development and work


• review progress, acting on the outcomes


• invite feedback and deal positively with praise, setbacks and criticism


• evaluate experiences and learning to inform future progress


• communicate their learning in relevant ways for different audiences. 





Team workers


Young people work confidently with others, adapting to different contexts and taking responsibility for their own part. They listen to and take account of different views. They form collaborative relationships, resolving issues to reach agreed outcomes.


Can:




• collaborate with others to work towards common goals


• reach agreement and manage discussions to achieve results


• adapt behaviour to suit different roles and situations, including leadership roles


• show fairness and consideration to others


• take responsibility, showing confidence in themselves and their contribution


• provide constructive support and feedback to others.





Self-managers


Young people organise themselves, showing personal responsibility, initiative, creativity and enterprise with a commitment to learning and self-improvement. They actively embrace change, responding positively to new priorities, coping with challenges and looking for opportunities.


Can:




• seek out challenges or new responsibilities and show flexibility when priorities change


• work towards a goal showing initiative, commitment and perseverance


• organise time and resources, prioritising actions


• anticipate, take and manage risks


• deal with competing pressures, including personal and work-related demands


• respond positively to change, seeking advice and support when needed


• manage their emotions, and build and maintain relationships. 





Effective participators


Young people actively engage in issues that affect them and those around them. They play a full part in the life of the school, college, workplace or wider community by taking responsible action to bring improvements for others as well as themselves.


(I think, although it’s not explicitly mentioned, there should also be something in here about young people viewing themselves as global citizens.)


Can:




• discuss issues of concern, seeking resolution where needed


• present a persuasive cause for action


• propose practical ways forward, breaking these down into manageable steps


• identify improvements that would benefit others as well as themselves


• try to influence others, negotiating and balancing diverse views to reach workable solutions


• act as an advocate for views and beliefs that may differ from their own.





In child-friendly speak, the skills would look as shown on the Guerrilla Guide to Learning and Thinking Skills wheel.


When you look around the wheel, there are a few things that stand out. Some of these skills are taught explicitly in schools: ‘Listen and speak’, for example (managing discussions), might be explored through work on debate in English, or ‘Explain your thinking’ (supporting conclusions with evidence) through investigative work in science or maths.


However, others form part of the hidden curriculum – the stuff that’s not explicitly taught, and probably never appears on a planning sheet. We all want children to develop these skills, but the problem with them being hidden is that quite often they go missing or, worse still, disappear altogether.


One of the key areas that seems to have fallen victim to this is, arguably, creative thinking. Now, I say ‘arguably’ because I have no real evidence for this, other than the fact I’ve been teaching young people now for nearly eighteen years and it seems to be the single biggest area that they struggle with. We’ve got pretty good in primary schools at developing collaborative learners, and we quite naturally build in opportunities for children to explain their thinking and reflect. There are other areas, too, where I can identify with children and classes who excelled. I can remember the young girl who decided that we should all complete a Sport Relief mile, persuaded her classmates, ordered the resources, and raised a heap of money – all because she cared. Or the class which worked as a team to rehearse and perform their own end-of-year show. But when it comes to creative thinkers, it’s more of a struggle. If we’re honest, how many of our Year 6 leavers would we describe as being insatiably curious? How many are experts at making connections and overcoming barriers?
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