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INTRODUCTION


Meg Harris Williams


Meltzer is often said to be ‘difficult’ by students without personal experience of his teaching. Yet Meltzer himself said his motto was ‘simplicity’ and he never tried to be obscurantist, but as time went on, appreciating the anxiety of unnecessary confusion, he concentrated increasingly on how to make complex matters ‘simple’. It is the kind of simplicity in Milton's denomination of poetry as ‘simple, sensuous and passionate’. One of the aims of this book is to demonstrate that this aspiration to a complex simplicity can be taught, that is, conveyed, by those who have absorbed it.


The trials and tribulations of teaching are intimately connected with those of learning, and indeed have parallels with psychoanalysis in so far as this may in itself be considered a specialised mode of education. The variety of approaches recounted in this volume have been devised and refined over time and demonstrate the imaginative commitment and struggles of practitioners.


It is probably essential that any concept of teaching others should be dependent on an especially vivid recollection of one's own teachers, and being taught. But it is ‘re-membering’ rather than ‘remembering’ (to borrow Bion's distinction). Or as Meltzer once said, it is myth-making rather than history in the objective sense, which is what makes it interesting and a live process. In so far as our teachers can continue to inspire us they enable us to inspire others, whether in person or in books, with no authority other than authenticity.


The first Introduction to Meltzer was written by Silvia Fano Cassese in 2002 at the request of her students, a systematic overview of his teachings. Another form of introduction was A Meltzer Reader (ed. Williams, 2009) (not the Reader, since the title refers to a traditional type of teaching book, not a type of person): with each chapter introduced by a different commentator, also including a brief description of his books and concepts. The present book is different again, as it is an attempt to present Meltzer as a teacher through the eyes of those whom he taught. That is, it hopes to convey the ‘simplicity’ which he aimed to transmit, which was essentially, a reliance on the teaching power of internal objects.


The contributions in this book, taken together, convey I believe a very interested and varied picture of how this teaching-learning can take place, and be put into clinical practice. Many stress the nature of the countertransference dream (in supervision work as well as in the consulting room), the deep grammar of nonverbal communication, the need for non-judgemental attitudes and for flexibility in technique, the secondary and transient place of theories, and above all the absolute imperative of maintaining interest and enjoyment in the work.


The book begins with Kenneth Sanders’ (UK) ‘historical approach’ to post-Kleinian analysis, which takes its cue from Meltzer's own belief in the importance of history for demonstrating the logical evolution of ideas from Freud through Abraham and Klein to Bion. He emphasises this is not merely a theoretical stance but part of Meltzer's ‘way of being an analyst’, and how it relates to the idea of the psychoanalytic method itself as aesthetic object. He includes a series of typical questions raised by students in the seminars.


Silvia Fano Cassese (Florence), in ‘Teaching from experience’, observes that students bring up the same theoretical and technical issues as in her own learning group years ago: separation anxiety, interpretation and the transference; the definition of psychoanalytical psychotherapy. She too observes the seriousness of ‘fun’ if psychoanalysis is to be any good for anyone, and how the ‘doing’ and the’ talking about’ it seem to represent two types of therapist or two complementary areas of functioning (the more intuitive and the more technical) that students may need learn how to balance more evenly.


Jeanne Magagna (UK and Florence), in ‘Dream-life and psychotherapy with young people’, presents a comprehensive guide for students to help in thinking about dreams, based on Dream Life together with other authors; she begins with a contemporary review of the history of dreams in personality formation from life in the womb onwards, and moves on to a classification of the quality of dreams in disturbed children and adolescents, and how these mark the progression of therapy.


Miriam Botbol Acreche (Rosario and the Barcelona Group), in ‘Playing and working’, describes supervising young psychologists working with children, using The Kleinian Development as a main text whilst conveying her personal experience of Meltzer's ‘playful’ capacity for surprise and spontaneity, associated with ‘abandoning memory and desire’ in clinical work – learning with rather than learning from. This attitude, combined with the capacity to work hard outside the session, results in a complex ‘game’ that he bequeathed to future workers.


Robert Oelsner (Seattle), in ‘Psychoanalysis can be learned but cannot be taught’, describes his curious if at first mystified encounters with Meltzer's thinking via various talks and study groups in Buenos Aires, followed by personal supervisions with Meltzer in London. His move to Seattle then enabled him to gradually develop a model for teaching fruitfully in groups, managing not only the ideas but the emotional dynamics in a way that turned into ‘the groups’ clinical applications of Meltzer's ideas of Bion's ideas.’


Marisa Pelella Mélega (São Paulo), describes how she conveys Meltzer's ‘amplified psychoanalysis’ to students who generally find work on dreams, aesthetic conflict, and the psychoanalytic process most engaging and accessible. Despite the paucity of Meltzer texts in Portuguese, it is possible to use supervision recordings as well as texts for teaching both clinical work and the comprehensive social implications. From this ‘amplified’ basis the claustrum and psychopathology become approachable.


Cecilia Muñoz Vila (Colombia), in ‘From theoretical to reflective and literary teaching’, working in clinical, academic, and social contexts, describes how over time a ‘progressive’ mode of learning was acquired through personal experience and then used as a model for students, moving from the theoretical to the personal and reflective. The teaching mode varies according to the nature of introjective processes, as the countertransference (reflective) dream is incorporated into the teaching situation, which is itself reflected here in comments from students.


Lennart Ramberg (Sweden), writing of ‘Geographical and zonal confusions and narcissism in the transference–countertransference’, discusses what many people have difficulty in seeing, namely the relevance of the aesthetic conflict to working with these confusions in borderline, narcissistic, and indeed normal-neurotic patients. Such confusions are universal, and he finds this awareness crucial both for understanding the patient and for the quality of the analyst's countertransference reverie in the session.


Maria Elena Petrilli of the Racker Group, Venice, relates in ‘Meltzer and the street educators’ an unusual supervisory project, one with which Meltzer professed himself ‘enraptured’. The ‘street educators’ were a group of young and inexperienced but enthusiastic workers, engaged in a project set up by the Venice town council to try to understand and help ‘disadvantaged’ adolescents. A work-group space was set up that respected both the adolescents’ hidden natural desire for knowledge, and their need for rebellion, monitored on a series of levels by the workers, the Racker group, and Meltzer.


Maria do Carmo Sousa Lima (Portugal), in an interview with Joao Sousa Monteira on the theme of ‘Thinking with passion’, stresses Meltzer's ‘marvellous way of listening’ and of creating an atmosphere in which there is the concrete presence of a thinking mind in the room, ‘the unconscious thing’, demonstrating the ‘unwritten qualities’ needed in a psychoanalytic ‘attitude’: an absence of judgmentalism, and a focus on description rather than interpretation, which she finds are attained most readily through the teaching of child analysis.




María Angélica Maronna and Mónica Vicens (Rosario, Argentina), in an interview with Miriam Botbol who recently returned to Rosario from Barcelona, show how the spirit of Meltzer's teaching took root in a city to which he never went. They describe their encounters with Meltzer's work, beginning with their personal impressions and the concepts that first made an individual impact, proceeding through their establishment of Meltzer in the formal curriculum for clinical trainees, in a way that maintains the vital connection between systematic study and a passion for psychoanalysis.


Clara Nemas and Virginia Ungar, from Buenos Aires, write in ‘The transmission of psychoanalysis – inspired by Meltzer’ about the mutuality of teaching and learning, based on the parallel between the inspired educational experience and the communications that go on within the consulting room; key to both being the mysterious process of introjecting a teacher's ideas. They give examples from past students of their personal ways of gradually assimilating and using Meltzer's work.


Neil Maizels (Melbourne, Australia) in ‘Meltzer from the underworld’ tells of the pitfalls of trying to introduce Meltzer's Kleinian worldview in situations where (as has happened on occasion) projective identification is not ‘believed’ and group dynamics can change from exploratory curiosity to a tyrannical boredom or self-censorship. He describes two different approaches he has used in teaching Meltzer: the standard training seminar, and real-time commentary on a film animation that brings to life concepts that some may otherwise find hard to identify with and that offers a more dream-like explication than theoretical discussion alone.


Kina Meurle-Hallberg and Lise Radøy, writing about ‘Physiotherapy and psychoanalysis’ in Sweden and Norway, use post-Kleinian thinking to enable physiotherapists to think more deeply about psychological aspects of their hands-on work with patients, with its implications for both patient and therapist. They show how concepts such as transference–countertransference, symbol-formation, splitting, and aesthetic conflict, relate to the experience of pain, and its reactivation of primitive or infantile psychosomatic states; and how this can lead to new ways of perceiving and treating symptoms.


Meg Harris Williams writes about how her own teaching and learning stems from the cross-fertilisation of psychoanalysis and literary criticism, itself an artistic ‘conversation between internal objects’ in a way analogous to the intimate dialogue of the psychoanalytic session. She focuses on the ‘dovetailing’ of disciplines through the deep grammar of modes of thought that indicate a similar model of the mind. Interdisciplinary work, if it is not reductive, can open fresh perspectives to practitioners.


To conclude this introduction with a few words about the sort of ‘teaching’ we are interested in. Meltzer said that everyone working with the transference–countertransference is doing psychoanalysis; and that his aim in supervision was not to instruct but to make himself and his own experience available for students to select whatever was meaningful for them. As may be deduced not only from his own statements but also from the experiences recounted in this book, his hopes for the survival of psychoanalysis rested not on schools and didacticism but on the capacity of the next generation to learn from their own experience with the aid of their internal objects. For ‘What are you when you cease to be a student of psychoanalysis?’ as Bion said (cited in Harris, 1978a, p. 31). As Martha Harris wrote further about the nature of introjection (or inspiration, as the poets call it):




Introjection remains a mysterious process: how do involvement and reliance upon objects in the external world which are apprehended by the senses (and, as Wilfred Bion has pointed out, described in language which has been evolved to deal with external reality) become assimilated and transformed in the mind into what he calls ‘psychoanalytic objects’ which can contribute to the growth of the personality? This is a process about which we have almost everything to learn. (Harris, 1978b, p. 176)





This book is about the assimilation of ‘psychoanalytic objects’, so hopefully, will help us to appreciate the complexity of the task of pursuing and enabling the psychoanalytic attitude in both students and teachers, who are after all the same people.











CHAPTER ONE


A historical approach


Kenneth Sanders


My first concentrated experience of teaching Meltzer, a personal supervisor for many years, came when I was invited to teach at Selina Marsoni's Scuola for training in child psychotherapy on the Tavistock model, in Biella, Italy.1 I taught a variety of seminars: on infant observation, supervision of case work, and lectures on psychoanalytic theory. Out of that experience came my book Post-Kleinian Psychoanalysis: The Biella Seminars (2001). In addition to opportunities to lecture and supervise over the years at various locations, including Italy and Israel, to psychoanalytical psychotherapists, counsellors and family doctors, for the past ten years I have been teaching and supervising a monthly seminar of psychoanalytic psychotherapists, oriented to the work of Meltzer.


Psychic reality in Freud


The historical approach to teaching psychoanalysis is without doubt the most congenial, and Meltzer taught that way, as indeed did Freud. In his Five Lectures on Psychoanalysis (1910), Freud gives an account of the previous fifteen years: the discovery by Breuer of the ‘talking cure’ for hysteria, the splitting of the personality into conscious and unconscious, repression and resistance, and finally the discovery of the transference: ‘I cannot however leave the topic of transference without stressing the fact that this phenomenon plays a decisive part in bringing conviction (on the pathogenesis of the neuroses) not only to the patient but also to the physician’ (pp. 51-2).


But Meltzer taught that in psychoanalysis ‘conviction’ is not necessary, not even perhaps possible, and that an enduring interest in its history, concepts, and phenomena is sufficient.


Freud's ‘splitting of the personality into conscious and unconscious’ is very different from Klein's ‘splitting’ of the ego and of the object, in the operations of projective identification. More significant is the concept in Klein, and therefore in Meltzer, of the primacy of psychic reality – which is not found in Freud.


Thus in Meltzer's book Dream Life (1983) he shows the disparity between Freud's theoretical ideas about dreams as wish-fulfilment, and his discursive practice of dream interpretation. Freud's (1938) metaphorical internal world is not that other reality that enables one to say of a corpse in a dream that the dreamer is the killer, that he identifies with the victim and that he suffers for it, yet because of the splitting of the ego he is also innocent. The understanding that dreams are a continuation of unconscious thinking is very fundamental to Meltzer's method.


The unconscious, like the soul in the Russian proverb, is a ‘deep dark forest’, reminding one of Bion's picture of the unconscious as a ‘sleeping beauty’ undisturbed by new ideas until awoken by ‘catastrophic anxiety’. The primacy of psychic reality may be countered even in an analytic session with the protest: ‘If it is so then it's quite unconscious!’


The Kleinian expansion


I find a good place to start teaching Meltzer and post-Kleinian psychoanalysis is with ‘The Kleinian expansion of Freud's metapsychology’ (Meltzer, 1981b). The expansion of metapsychology from structural, economic, dynamic, and genetic aspects to geographical, epistemological, and aesthetic, establishes the links between the work of Bion and that of Meltzer and the complementary relationship between intrusive projective identification and the non-intrusive ‘container–contained.’


But the four initial metapsychological items have themselves been given new meanings. The Freudian structure of ego, superego and id became in Klein's work an internal family: little boy/girl self with brothers and sisters, and parents with babies born and unborn. I like to compare Freud's ‘unassuming sketch’ of 1933 in the New Introductory Lectures with the illustrations from Klein's (1961) Narrative of a Child Analysis. Freud's sketch is accompanied by the warning ‘We cannot do justice to the characteristics of the mind by linear outlines like those in a drawing or primitive painting, but rather by areas of colour melting into one another as they are presented by modern artists’ (p. 79). Seven years later, the coloured ‘starfish drawings’ of Melanie Klein's ten-year-old patient Richard (drawing no. 9, reproduced overleaf)2 show the structure of his mind as a family, each member in changing colours, as his feelings about them and about himself change: dark blue and light blue for his mother, red or black for his brother, and daddy and himself purple (see session 23 of the Narrative.)


In chapter 12 of Sexual States of Mind (1973), on ‘Infantile polymorphous sexuality’, Meltzer describes this internal family thus:




Following Freud we can delineate five (we will have to add a sixth when we come to the perversions) members of the family – the two parents, the boy, the girl, the baby-inside-the-mother – infantile polymorphous states of mind, dominated by the Oedipus complex with its jealousies and competitiveness, in search of a solution which does not involve relinquishment of objects and postponement of gratification. (p. 87)





And in chapter 13 on ‘Infantile perverse sexuality’: ‘We must now make an additional augmentation. A sixth figure enters upon the scene: the “outsider”, the stranger to the family, the enemy of parental creativity, of family harmony – of love; the evil one, the cynic, the spoiler, the carrier of the mark of Cain’ (p. 90).




[image: images]


There is a place here for Meltzer's point about Freud's picture of the ego being the unhappy servant of three masters – the unconscious, the superego, and external reality. While Freud writes:






The ego's relation to the id might be compared to that of a rider to his horse. The horse supplies the locomotive energy while the rider has the privilege of deciding on the goal and of guiding the powerful animal's movements. But only too often there arises between the ego and the id the not precisely ideal situation of the rider being obliged to guide the horse along the path it itself wants to go. (Freud, 1933, p. 77)





Meltzer writes of the changes brought about by Klein:




Freud's model becomes severely modified: the ego becomes the horse, shying at every unknown object in its path, always wanting to follow the way it has gone before; while the unconscious internal objects become the rider directing it relentlessly towards new developmental experiences. (Meltzer & Williams, 1988, p. 8)





The Psychoanalytical Process (1967) with its revisions in later years makes the change of orientation clear, and its five stages lend themselves to a systematic exposition. The first stage, the ‘gathering of the transference’ – and the idea that it may fail to ‘gather’, that a ‘preformed transference’ may prevail – can cause a stir of surprise in an audience. The second and third of Meltzer's five stages (the resolution of geographic and zonal confusions) require an exposition of the complexities of splitting and projective identification.


The confusion between zones, between nipple–penis–faeces, and mouth–vagina–anus, presents an obstacle to the imagination, but another glance at history helps: Abraham's (1924) timetable of the development and organisation of the libido with its ambivalence and partial love, and his account of the ambivalent stages of libido where oral aggression (‘cannibalism’) leads to ingestion of the object and anal aggression defaecates it out. Ingesting the damaged object then leads to identification with it and depression, and Freud's famous ‘shadow of the object’ falling on the ego.




The threshold of the depressive position


Discussion of the influence of Bion on Meltzer and of the differing natures of intrusive projective identification and the container–contained non-intrusive form, is a prelude to teaching Meltzer's concept of the threshold of the depressive position.


I have used this dream of a patient to illustrate the point: I was in a house looking out of the window at the sea; I could see my mother and came out of the house to follow her but she was going to swim in the nearby river and I'm frightened of swimming. Here the analysand has made the move in psychic reality to establish her own identity and give up the idea of inhabiting the inside of her internal mother, controlling her ‘from inside’, but loses courage when faced with the task of ‘swimming’, meaning her infant self, buoyant in the trust that her internal parental objects will support her.


In discussion of the relationship between the paranoid-schizoid and depressive positions (Ps<–>D), and their significance for a combined parental object, history is once again indispensable. Meltzer drew attention to this passage in Freud's The Ego and the Id as the jumping-off place for all subsequent investigation into ‘internal objects’:




The broad general outcome of the sexual phase dominated by the Oedipus complex may therefore be taken to be the forming of a precipitate in the ego, consisting of these two identifications (that is, father and mother) in some way united with one another. This modification of the ego retains its special position; it confronts contents of the ego as an ego ideal or super-ego. (Freud, 1923, cited in Meltzer, 1973, p. 18)





In teaching the ‘combined object’, the different uses of the term superego need clarification, as Freud continued to use the term ‘superego’ but not ‘ego ideal.’ In Klein's work, superego and ego ideal have distinct and different areas of reference: the superego is a sibling, a part of the self, typically hypercritical or sadistic and hostile to the struggling infant self, while the ego ideal is parental, the source of hope and inspiration to the infant self.


Teaching the method


Meltzer's way of being an analyst included an element of teaching. ‘But we just follow the patient's material’, a member of an audience exclaimed, in some wonder at the suggestion that it was part of analysis for the patient to follow the analyst. The little dream recorded above is relevant here.


This aspect is important when the subject is the concept of adult sexuality as first expounded in chapter 9 of Sexual States of Mind. The idea that mother toilets and feeds the children but that there are coital tasks in adult sexuality related to the mother's various orifices (clearing out her rectum of the faeces and urine she has collected from the baby's nappies, refilling the emptied breasts with milk, fertilising the eggs) – this has an aesthetic appeal that ensures it is heard with rapt attention.


Meltzer's view of the inside and outside of the internal mother as an enigmatic aesthetic object that generates anxiety and doubt in the infant, is the topic that has finally to be explored; with the view that the primal stimulus of thought is the apprehension of beauty, and it is here rather than in frustration that ambivalence arises. That the psychoanalytic method is itself an aesthetic object is described thus by Meltzer in The Apprehension of Beauty:




We celebrate…the beauty of the method by which the mind – as a phenomenon made possible by the giant computer of the brain – operates upon the emotional experiences of our lives to give them a representation through symbol-formation that makes thinking about these experiences possible. (Meltzer & Williams, 1988, p. xii)





Questions


Some of the typical questions raised while teaching, and my responses to some of them, follow:




Q: How would you define the self, in the context of ego plus internal objects? We are used to thinking of the self as an experience, the self is how we see ourselves.


A: This is a good place to speak about the ‘horse’ story as above!


Q: Can you differentiate again between infantile transference and preformed transference?


A: ‘Preformed transference’ – a term I think coined by Meltzer – is a manifestation of the analysand's adaptive carapace, as presented to the external world, but intimacy with the mother and with inner reality is lost. ‘Infantile transference’ implies that contact is restored with the passionate emotional links to parents, awoken in the transference.


Q: I'm surprised to hear that Freud used the term ‘combined object’?


A: He spoke of a father-identification and mother-identification ‘in some way united’ to become the super-ego or ego ideal.


Q: Will you say more about splitting?


A: I choose to include in my reply an analysand's dream: I was admitted to hospital for a planned surgical repair of an epigastric hernia. I was on the operating table, but at that moment a child injured in a car accident was brought in and to my relief my operation was postponed.


I described the split in the internal child self, the analysand presenting himself on the couch partly with the immediate hope of the alleviation of anxiety, but acknowledging the underlying problem of the damaged mind of an inner child self.


When the seminar buzzed with surprise and interest, there was a good humoured recognition of the ‘catastrophic anxiety’ generated by a new idea. There was an opportunity here to expand the idea of identification with the combined internal objects injured in an ‘accident’, relating this to a masturbatory phantasy of a sadomasochistic intercourse, as contrasted with parental lovemaking which is associated with a new baby – and a new idea.


Q: Is lovemaking between the parents a mystery?


A: The answer is yes as described above, while the infant strives to comprehend by extrapolating from its own experience: ‘Is it like when I'm at the breast? Is it like when I defaecate?’


Q: Which view will dominate?


A: An economic factor. In Freud this is quantities of libido, now it's rather values, struggled with in the context of Ps<–>D.


Q: Does the external world have a bearing on the internal world?


A: Melanie Klein was unjustly criticised in the mistaken idea that she neglected the impact of external reality.


Q: Does the process of analysis go quicker when the patient is less ill?


A: When acknowledged illness brings a person to analysis the stages of the process may be more speedily traversed than where the declared motive for analysis is ‘training’.


Q: I'm having difficulty about the point of internal parents not being the same as external parents.


A: A dream of an analysand may help: I dreamed that I was in a car driven by my father. I was anxious because he was driving down a footpath, and was relieved when he came to the main road.


The analysand's external father died some years ago; the dream was of his internal father and therefore has transference significance. The footpath in the dream probably implies being troubled by the mystery, the suspicion, of anal intercourse between the internal mother and father.


Q: Will you say some more about the footpath?


A: There is an impaired capacity to keep a ‘good combined object’ in his mind when pained by its absence. Suspicion of the absent object has led to the idea of rectal (the footpath) intercourse in the nuptial chamber, and the intrusion of a voyeuristic part of his infant self. Further aspects of the ‘toileting and feeding’ process would lead to the threshold of the depressive position, and to the concept of ‘negative capability’.


Q: Does the interpretation of the dream have a therapeutic effect?


A: Meltzer has always maintained that it is the setting of the analysis that has a therapeutic effect. But his personal virtuosity and interest in dreams encouraged his students to recognise their significance.




Q: Are the phantasies in masturbation about intrusive identification?


A: The answer to this is ‘yes’!


Q: Does pseudomaturity come as a result of confusion of ‘being inside’ the mother?


Q: The intrusion means the Oedipus conflict has been bypassed?


Q: What is the place of homosexuality in this context?


Q: What about patients with a concrete mentality, who don't bring dreams?


Q: How do internal objects improve?


Q: How do you get to be a significant figure in the internal world of the patient?


A: Internal objects improve as they become protected from infantile ambivalence by ‘depressive’ thought. The work with the analyst which achieves this, ensures that he or she is internalised as an ego ideal linked to the internal parental objects.


Q: Please explain more about the internal compartments of the mother.


Q: I would like to understand better the choice of intruding into different compartments of the mother's body and what this implies about mental health.


Q: What would be the outcome of living mostly in the genital?


A: Meltzer's chapter 4 of The Claustrum contains much of interest about the emergence of this conception and the various sources of clinical experience which contributed to it. This complicated matter goes back to chapter 9 in Sexual States of Mind (‘The introjective basis of polymorphous tendencies in adult sexuality’). In The Claustrum Meltzer writes:




It is clear that two new ideas which, by gaining clarity made the descriptions in the present book possible, are Bion's affect theory, plus and minus L, H and K, and the central part in the oscillations Ps<–>D played by the aesthetic conflict. In seeing this as a tormenting uncertainty about the interior qualities of the aesthetic object, it becomes possible to express the idea of ego strength as negative capability (Meltzer, 1992, p. 61)







But he also makes clear ‘the difference between a conception of the inside of the internal mother derived from the imagination and one that is the product of omnipotent intrusion and thereby of omniscience’ (p. 62). And finally, ‘to give substance to these generalisations, we must turn to the artists and poets’ (p. 64).


Q: Please repeat what you said about the eyes, mouth, nipple being part-objects of the mother.


Q: Is narcissistic organisation as explained by Meltzer the same as the gang in Rosenfeld?


A: I speak about ‘narcissistic identification’ as a name for the consequence of splitting and intrusive identification, and ‘narcissistic organisation’ as a name for a group of parts of the self in opposition to the parents, and soma-psychotically linked to the ‘gang of five’ fingers involved in masturbation; also related to the idea expressed by Bion's ‘basic assumption groups’.


Q: Can you talk about the part of the self that can see the idea of a new baby as an advantage?


Q: So the new baby is like the new idea?


Q: Do you think an only child has more difficulty in developing brothers and sisters in their minds?


Q: This is a new way of working for us because we are used to listening to the patient and then making an interpretation, but we do not work by leading, by saying to the patient what we think!


Q: So the analyst has to tell the patient about the phantasy of going inside?


Q: How does the uncovering of the unconscious phantasy heal?


Reluctantly, discussion of these and other questions is brought to an end when time runs out. As Bion was fond of quoting, ‘the answer is the enemy of the question.’ Fortunately, the questioners show no sign of being intimidated. My thanks to Crispina Sanders for keeping a record of questions asked during the course of seminars.





1 Formerly the Associazione Biellese per gli Studi Psicoanalitici; now Gruppo di Studio Martha Harris.


2 This drawing is reproduced by kind permission of rhe Melanie Klein Trust.













CHAPTER TWO


Teaching from experience


Silvia Fano Cassese




‘If it isn't fun it's probably not very good’


Donald Meltzer





The first question I asked myself when facing the task of writing on the subject of how to teach Meltzer, was ‘How did he teach me?’


If I think back over the more than twenty years of seminars and supervisions with Meltzer, rather than words, there come to my mind images and metaphors, which he used to help us understand the clinical material; in other words how he focused on the emotional area of nonverbal communication, of reverie and unconscious thinking and how this area could be approached and understood. When discussing a case we all remember him with his eyes closed, in a state of reverie, identifying with the material, with the transference and countertransference, and emerging to give significance and restitution, thus relieving our anxiety.


The very first time I went to one of his seminars was in Novara. I had worked all day at the Children's Clinic in Pisa and travelled by night-train on a wooden seat, but was immediately fascinated and captured by his approach. I remember that the case of a psychotic boy was presented and, among the many symptoms his therapist listed, Meltzer picked out the fact that the boy was fussy about food and particularly would not eat minestrone. He used this to illustrate how the vegetables chopped up into little pieces, floating in the soup, reflected the boy's terror of fragmentation and went on to explain much more about child psychoses, but the image has always remained with me.


I see Meltzer not as a scholarly person speaking from a podium but as a kind of troubadour (I am sure he would have liked to be defined as a ‘travelling poet’) or Homer, passing on his knowledge by oral tradition. In this way I have slowly assimilated his ideas through a kind of osmosis or maybe by introjecting the experience of how he transformed the incomprehensible into something comprehensible. However, although I believe that the apprehension of Meltzer's ideas and concepts is often felt intuitively, at an emotional level, it is clear that this is the first approach, which of course must be followed by a more rational understanding of their significance and theoretical implications. As Meltzer says in The Psychoanalytical Process with regard to analytical work:




The ‘doing’ of analytical work and the ‘talking’ about it are very different functions of analysis. The analyst at work must be lost in the analytical process as the musician at his instrument, relying on the virtuosity of his mind in the depths. From this absorption he must surface, between patients, in repose, in conversation with colleagues and in writing. There can be little doubt that these two areas of function must interact if the individual analyst, and psychoanalysis as a whole, is to develop. (Meltzer, 1967, p. xi)





I believe the same can apply to his teaching and our teaching of his ideas. Teaching of course appertains to the second function, which however, as Meltzer has shown us, must have its roots in the first: the nonverbal the inexpressible, the symbolic, which are more difficult to transmit. He often repeated that psychoanalysis could be learned but not taught: learned not so much through words but through supervision in which he would ‘imaginatively enter the material’ and show us how to feel the music and the atmosphere of the relationship between the patient and the analyst (as recorded in the interview by Robert & Mirta Oelsner, 2005, p. 456). Meltzer taught from experience in the sense that he was very generous in sharing his deepest and personal experience and in bringing this out in his students and supervisees. Thus, as we have learned from experience from him we try, certainly less successfully than he did, to teach from this experience.


Teaching the clinical seminar


First and second year students of the Florence School for Psychoanalytic Psychotherapy (already qualified as psychologists or medical doctors and analysed or in analysis) take a clinical seminar with me in which the cases they follow are discussed and supervised. These supervisions are based on The Psychoanalytical Process, emphasising the different phases and their technical and theoretical aspects (setting, gathering of the transference, separation anxiety, evolution of the relationship etc.). The group consists of an average of about eight students who meet fortnightly, for two years, under my guidance, in which each one has the opportunity to present their first psychotherapy cases. The aim is to learn to apply the method and techniques of psychoanalytical psychotherapy, according to Freudian–Kleinian and post-Freudian theory. The presentation of the case follows the usual path: who referred the patient, age, sex, symptoms, private or public sector, setting, contract, first interview, case history etc.


Already, in this preliminary phase, as Meltzer taught us, one must be alert for symptomatic behaviour, particular turns of phrase, modes of relating, enactments etc. This, of course is a general practice but what I wish to stress is Meltzer's use of these situations (as in the above example), their importance in understanding the relation which will evolve during therapy. For instance, one student noted that the father of an adolescent girl, whose parents accompanied their daughter to her first interview for therapy, hung his coat on the small children's coat hanger rather than the adult's one. The girl's main problem was that she could not go to sleep unless her mother was present beside her, she was very dependent but at the same time showing typical adolescent behaviour of opposition and feelings of inadequacy. The father was very aggressive and tended to dominate the session with his own childhood history and blame the mother. It looked like he was the child (using the children's coat-hanger) who had come into therapy, identified with his daughter's strive for autonomy and fear of growing up. This could be used later to help the girl free herself from feelings of guilt tied to her father's projections.
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