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In "The Measurement of Intelligence," Lewis M. Terman explores the intricate complexities of intelligence testing, bringing forth a detailed analysis of how intelligence can be quantified through standardized methods. Published in 1916, this seminal work presents Terman's revisions of the Stanford-Binet Intelligence Scales, integrating comprehensive psychological principles with empirical research. Terman'Äôs literary style is characterized by meticulous data presentation and a clear, analytical approach, situated within the broader context of early 20th-century psychology, when the field was rapidly evolving with new theories and methodologies. Lewis M. Terman was a pioneering psychologist at Stanford University, known for his contributions to educational psychology and psychometrics. His experiences working with gifted children, influenced by his own giftedness and educational background, prompted him to investigate intelligence not merely as an abstract concept but as a measurable entity. This personal investment in understanding human capabilities drives the rigor and passion evident throughout his work. This book is a vital read for educators, psychologists, and anyone interested in the nuances of intelligence and its assessment. Terman's blend of scientific inquiry and practical application provides valuable insights that continue to resonate in contemporary discussions about intelligence and educational practices.
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The training of teachers in the United States of America offers a comprehensive exploration of the diverse methodologies, pedagogies, and historical contexts that have shaped teacher education in the US. This anthology bridges past and present educational practices, highlighting 'The Progressive Shift' as a standout piece that exemplifies the transition from traditional rote learning to student-centered approaches. With a rich variety of literary styles ranging from rigorous academic essays to reflective commentaries, the collection provides an invaluable overview of the evolution and ongoing challenges within the US teacher training landscape. Authored by knowledgeable educators and researchers, Amy Blanche Bramwell and H. Millicent Hughes, the anthology encapsulates a mosaic of perspectives that draw upon historical, cultural, and literary underpinnings within the educational sphere. It aligns with both reformist and traditional movements, showcasing the dynamic interchange between these forces through articulate and insightful contributions. This multifaceted narrative reflects the authors' deep engagement with historical contexts and future trajectories of teacher preparation, offering readers a distinguished perspective on how varied educational paradigms influence contemporary teaching models. This anthology is essential for readers seeking to understand the complex tapestry of educational methodologies and teacher training systems. It provides a unique opportunity to dissect multiple perspectives, allowing educators, students, and policymakers alike to gain insights into the ideological shifts and dialogues occurring across the educational landscape. The collection not only informs but also inspires thoughtful dialogue on shaping future educational practices in a rapidly changing world, making it an indispensable resource for fostering educational growth and innovation.
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Excellent Women, a seminal work in the canon of 20th-century British literature, artfully intertwines elements of social commentary and character study within its narrative. Set in the post-World War II era, the novel delves into the lives of women navigating a patriarchal society, exploring themes of independence, societal expectation, and personal identity. Written in a sharp, observational style characteristic of its literary context, the book juxtaposes the mundane with the profound, often using wit and irony to critique the status quo. The protagonist, Millicent, embodies the tensions of 'excellent women''Äîthose who excel in their roles yet grapple with their own desires for fulfillment beyond domestic spheres. Authored by Barbara Pym, a notable figure in English literature, Excellent Women reflects her own experiences and observations as a single woman in a male-dominated literary world. Pym'Äôs keen insights were shaped by her extensive academic background, particularly her studies in anthropology, which equipped her with a profound understanding of human relationships. Throughout her life, Pym drew inspiration from her encounters with various social circles, infusing her narrative with authenticity and depth. This novel is highly recommended for those seeking to explore the complexities of gender roles and societal standards in mid-20th century Britain. Pym'Äôs deft characterizations and subtle humor invite readers to reflect on the nuances of everyday life, making Excellent Women a compelling read for scholars and casual readers alike.
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In 'The Man in the Queue,' Josephine Tey introduces readers to a compelling mystery imbued with rich characterization and an exploration of societal norms in early 20th-century England. The narrative unfolds when a man is murdered in a queue outside a theater, thrusting Inspector Alan Grant into a labyrinthine investigation where the public's perceptions and prejudices become critical to solving the crime. Tey's skilled use of dialogue and vivid descriptions paints a lively backdrop, while her innovative plotting invites readers to grapple with themes of justice and morality, establishing this work as a trailblazer in the detective fiction genre. Josephine Tey, a prominent figure in the crime literature sphere, was known for her keen psychological insight and ability to weave historical context into her narratives. Her background as an accomplished playwright undoubtedly contributed to her narrative flair, while her personal experiences with social dynamics would have sharpened her understanding of human behavior. 'The Man in the Queue' showcases her ability to comment on the intricate web of social interactions, revealing the interplay between individual motives and collective assumptions. This novel is recommended for readers who appreciate intricate plots laced with social commentary and character depth. Tey's debut not only engages with suspenseful storytelling but also provides a fascinating lens through which to examine societal constructs of her era. A must-read for mystery aficionados and scholars of literature alike.
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In "A Writer's Diary," Virginia Woolf presents a rich tapestry of her reflections on the writing process, weaving together personal insights and literary musings that illuminate the struggles and joys of the creative endeavor. Written with her characteristic stream-of-consciousness style, this collection showcases Woolf's profound understanding of the artistic psyche and the intricacies of literary craftsmanship. Set against the backdrop of early 20th-century modernism, the diary entries reveal Woolf's engagement with contemporary thought, as she grapples with themes of identity, gender, and the complexities of narrative form. Virginia Woolf, a central figure in modernist literature, was not only an accomplished novelist but also a keen observer of her own creative journey. The diary entries span a period of significant literary evolution, offering readers a glimpse into the mind of a writer who sought to challenge societal norms and elevate the voice of women in literature. Her own struggles with mental health and the constraints of her time shaped her perspectives, providing depth to her reflections on both the art of writing and its implications for personal and societal truth. "A Writer's Diary" is an essential read for anyone interested in the mechanics of writing and the inner workings of a literary genius. Woolf's poignant observations resonate with both aspiring writers and seasoned professionals, making this work a timeless exploration of creativity that encourages readers to ponder their own artistic journeys. In this enriched edition, we have carefully created added value for your reading experience: - A succinct Introduction situates the work's timeless appeal and themes. - The Synopsis outlines the central plot, highlighting key developments without spoiling critical twists. - A detailed Historical Context immerses you in the era's events and influences that shaped the writing. - An Author Biography reveals milestones in the author's life, illuminating the personal insights behind the text. - A thorough Analysis dissects symbols, motifs, and character arcs to unearth underlying meanings. - Reflection questions prompt you to engage personally with the work's messages, connecting them to modern life. - Hand‐picked Memorable Quotes shine a spotlight on moments of literary brilliance. - Interactive footnotes clarify unusual references, historical allusions, and archaic phrases for an effortless, more informed read.
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    Education is presented as both mirror and maker of society, a living institution whose forms, purposes, and practices evolve alongside the economic, political, and cultural currents that sustain Western civilization.

The History of Education by Ellwood Patterson Cubberley is a comprehensive work of historical scholarship that surveys the development of schooling in the Western world. Written by an American educator known for synthesizing large bodies of historical material, the book appeared in the early twentieth century and reflects the intellectual climate of that era. It belongs to the genre of broad educational histories, aiming to orient readers to long arcs of institutional change rather than to narrow case studies. Its scope and organization exemplify a period when scholars sought to relate educational practice to larger patterns of social development.

As a reading experience, this is an orderly, expository survey that privileges clarity, chronology, and cause-and-effect explanation. Cubberley’s voice is that of a synthesizer: he assembles events, ideas, and institutions into a coherent narrative designed to guide students and practitioners through the past. The mood is analytical rather than anecdotal, favoring broad patterns over individual portraits. Readers can expect definitions of central problems, comparative treatment of eras and systems, and a steady attention to how policies and philosophies emerged from specific historical needs. The prose aims for accessible scholarship, balancing breadth with a pedagogical focus on through-lines and recurring questions.

The book’s premise is straightforward yet ambitious: to trace how educational ideas and institutions in the West have been formed, transmitted, adapted, and institutionalized across centuries. Rather than isolating classroom practice, it situates schooling amid shifting social structures, governance, religious influences, and economic demands. The narrative proceeds across historical periods, showing how inherited traditions confront new circumstances and how reform movements reshape curricula, organization, and access. By connecting educational change to wider transformations, the account encourages readers to see schools as both products of their time and instruments for directing future civic, cultural, and intellectual life.

Several themes anchor the work: the interplay of education with civic order and citizenship; the ties between schooling, labor, and national development; the long-standing influence of religious and philosophical ideas; and the emergence of administrative systems to manage mass education. A notable through-line is the assumption that educational progress can be mapped alongside the unfolding of Western civilization, a framing that clarifies the book’s comparative method while also signaling its limits. That orientation highlights diffusion, standardization, and institutional consolidation, inviting readers to consider how ideals of access, efficiency, and social purpose have been articulated and contested over time.

For contemporary readers, the book offers context for present-day debates about curriculum, governance, equity, and the aims of public education. By situating current dilemmas within historical trajectories, it helps explain why certain structures endure, why reforms recur, and how cultural assumptions shape policy. Its early twentieth-century perspective—emphasizing sweep, system, and Western frameworks—also provides a reference point for critical reflection. Engaging the text today can sharpen questions about inclusion, comparative scope, and the balance between local needs and national goals, making it a useful foundation for instructors, policymakers, and students seeking historical bearings.

Ultimately, The History of Education offers a guided tour of how ideas about learning have become institutions that organize civic life, distribute opportunity, and transmit culture. It invites readers to examine the lineage of familiar practices, to recognize the contingencies that produced them, and to consider how educational systems might responsibly evolve. Whether approached as an introduction to the field or as a map for further inquiry, the work provides a structured vantage on the past that clarifies the stakes of educational decision-making in the present and underscores the enduring ties between schooling and the broader purposes of society.
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    Cubberley presents a chronological survey of the development of Western education, framing schooling as a phase of the broader growth of civilization. The book traces how aims, organization, curriculum, and control of education changed as social, political, and economic conditions evolved. It outlines contributions from successive eras, emphasizing the institutional forms that arose to meet contemporary needs. Beginning with the schools of ancient river civilizations and proceeding through classical, medieval, Renaissance, Reformation, and modern periods, the narrative highlights the emergence of state systems and mass education. The author compiles legal enactments, administrative practices, and pedagogical ideas to explain how modern school systems took shape.

The opening chapters examine early schooling in Egypt, Mesopotamia, and other Near Eastern centers, where education primarily served priestly and administrative classes. Instruction centered on writing, arithmetic, and ritual, transmitted through memorization and discipline in temple and palace schools. Access was limited, with vocational training occurring through apprenticeships. The section notes the organization of scribal education, the role of law codes, and the conservatism of curricula tied to religion and state authority. These systems established records, literacy practices, and bureaucratic habits that later societies inherited. The account positions early education as an instrument of social continuity rather than individual development.

The narrative then turns to the Greeks, distinguishing the militarized training of Sparta from the civic and cultural education of Athens. It outlines the emergence of grammar, music, gymnastics, and philosophy as foundations of paideia, and the roles of Sophists, Socrates, Plato, and Aristotle in shaping aims and methods. Roman education adapted Hellenic models toward rhetoric, law, and administration, developing elementary, grammar, and rhetorical schools. The spread of Latin learning accompanied imperial expansion, while family authority and private teachers predominated. The later Roman period saw formalism and decline, preparing the way for new religious influences and the preservation of learning by the Church.

With the rise of Christianity and the collapse of imperial structures in the West, the Church became the chief guardian of letters. Monastic and cathedral schools preserved classical texts, trained clergy, and provided limited instruction for lay elites. The medieval curriculum of trivium and quadrivium supported scholastic inquiry, culminating in the growth of universities at Bologna, Paris, Oxford, and elsewhere. These corporations of masters and students standardized degrees, lectures, disputations, and the use of Latin. Alongside clerical schooling, chivalric training and guild apprenticeships served secular needs. The period established enduring institutional patterns and professionalization of teaching within a theological framework.

The Renaissance revived interest in classical literature and languages, giving rise to humanist schools and gymnasia that emphasized Latin style, Greek, and moral formation through the classics. Printing expanded access to texts and stabilized curricula. The Reformation reoriented schooling in Protestant regions toward vernacular literacy, catechism, and civic responsibilities, while encouraging municipal oversight. Figures such as Luther and Melanchthon promoted schools for all children. The Counter-Reformation, notably through the Jesuits, built an extensive network of colleges with a clear course of studies and strong discipline. These developments broadened access, diversified control, and linked education more closely to emerging national polities.

Seventeenth- and eighteenth-century chapters describe the rise of realism and scientific study in schooling. Comenius advanced graded schools, mother-tongue instruction, and systematic didactics. Sense-realists and scientific academies influenced curricula, while Pietism and the work of Francke connected schooling with moral reform. Locke’s views on experience and discipline, and Rousseau’s emphasis on natural development, reshaped pedagogical ideals. States increasingly regulated elementary instruction, particularly in German lands, where teacher seminaries and compulsory attendance began. Philanthropinists experimented with practical subjects. By the era’s end, centralized administrative models, especially in Prussia, provided a template for state-directed, universal elementary schooling and differentiated secondary paths.

The nineteenth century saw national systems consolidate. In France, post-revolutionary measures culminated in centralized control, normal schools, and laws ensuring free, compulsory, and secular elementary education. German states refined the Volksschule, Gymnasium, and Realgymnasium, standardized examinations, and strengthened teacher preparation. England moved from voluntary and religious provision to state-supported schooling through successive Education Acts, expanded inspection, and the growth of secondary and technical education. Across Europe, women’s education progressed, teacher professionalization advanced, and curricula broadened to include science, history, and modern languages. Administrative supervision, finance, and legislation became central tools for shaping attendance, quality, and the relation of schools to the state.

In the United States, the account traces colonial patterns—New England town schools, middle colonies’ denominational diversity, and southern reliance on tutoring and academies. The early republic fostered proposals for public education to support citizenship. The common school movement, associated with Horace Mann and Henry Barnard, promoted taxation, state oversight, graded schools, and normal schools for teacher training. The high school emerged from academies, while the Morrill Acts established land-grant colleges. Urban growth led to centralized city systems, compulsory attendance, and expanded curricula for an immigrant population. The narrative follows administrative evolution, school finance, and the rise of professional supervision.

The closing chapters examine modern reforms and the functions of education in industrial and democratic societies. Topics include vocational education, continuation schools, measurement and testing, consolidation of rural schools, junior high schools, health and attendance services, and university-based teacher preparation. Cubberley summarizes international comparisons and the increasing secular, public character of schooling. He emphasizes the role of law and administration in achieving universal access and adapting curricula to social and economic needs. The book concludes that modern states rely on organized, publicly supported systems to prepare citizens and workers, presenting mass education as a defining institution of contemporary civilization.
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    Ellwood Patterson Cubberley wrote The History of Education in the United States during the Progressive Era, publishing the synthetic volume in 1920 while serving as dean of Stanford University’s School of Education in Palo Alto, California. The period from roughly 1890 to 1920 was marked by rapid industrialization, mass immigration, urbanization, and the consolidation of state authority over schooling. In the aftermath of World War I and the 1918 nationwide culmination of compulsory attendance statutes, American educators grappled with questions of efficiency, citizenship, and social cohesion. In this context, Cubberley’s work provided a sweeping narrative of Western educational development, culminating in arguments for professionally administered, tax-supported, compulsory public schools suited to a modern, industrial democracy.

The development of the Prussian state school system in the late eighteenth and early nineteenth centuries formed a crucial precedent. Frederick the Great’s Generallandschulreglement of 1763 mandated elementary schooling, while the Stein-Hardenberg reforms (1807–1815) and Wilhelm von Humboldt’s reorganization (1809–1810) extended state oversight to secondary and higher education, including the founding of the University of Berlin in 1810. Teacher seminaries, inspection, and graded schooling matured under regulations such as those of 1819. Cubberley’s narrative highlights this centralized model as a foundation for modern administrative structures, frequently noting American borrowings from Prussia’s compulsory attendance, teacher training, and bureaucratic supervision.

The American Common School Movement, led by figures such as Horace Mann, Henry Barnard, and Catherine Beecher, shaped Cubberley’s account of democratization through education. Mann, as secretary of the Massachusetts Board of Education (1837–1848), promoted tax-supported, nonsectarian common schools and visited Prussia in 1843 to study its system. Massachusetts enacted the first statewide compulsory attendance law in 1852; by 1918 all states had adopted such laws. Normal schools, beginning at Lexington, Massachusetts in 1839, professionalized teachers. In Cubberley’s history, these developments mark the United States’ transition from local, uneven schooling to a coherent public system, prefiguring his calls for standardization and professional administration.

The Protestant Reformation and Catholic Counter-Reformation are treated as pivotal educational turning points. Martin Luther’s 1524 appeal to German magistrates and the Saxon School Plan of 1528 advanced vernacular literacy and civic schooling, while John Calvin’s Geneva established the Academy in 1559. In response, the Society of Jesus systematized secondary education through the Ratio Studiorum of 1599. These confessional school networks expanded literacy, standardized curricula in Latin and the humanities, and centered schooling in state and church objectives. Cubberley integrates these episodes to show how religious upheaval forged institutional models and curricular purposes later secularized by national systems.

Enlightenment and revolutionary reforms reshaped education as a civic right and state duty. John Locke’s 1693 work and Jean-Jacques Rousseau’s Emile (1762) reframed childhood, discipline, and natural development, while Nicolas de Condorcet’s 1792 proposals during the French Revolution advanced universal, secular instruction. France’s Guizot Law of 1833 required primary schools in every commune; Jules Ferry’s laws of 1881–1882 made elementary education free, compulsory, and secular. Across Europe, nation-states harnessed schooling for citizenship and economic modernization. Cubberley presents these reforms as milestones in the emergence of public, secular, graded systems, framing the school as an arm of national development and civic formation.

Late nineteenth- and early twentieth-century immigration and Americanization campaigns provided immediate social pressures for U.S. public schools. Between 1880 and 1924, approximately 23 million immigrants arrived, largely from Southern and Eastern Europe. Federal policy shifted with the 1917 Immigration Act’s literacy test and the 1924 Johnson-Reed quotas. Settlement houses founded by reformers such as Jane Addams in Chicago (1889) offered language and civics classes, while school systems expanded evening schools and English instruction. Cubberley situates schools as instruments of assimilation and social cohesion, reflecting contemporary beliefs that standardized curricula, English language teaching, and civics could integrate newcomers into a unified national culture.

Industrialization and Progressive Era administrative reform most profoundly shaped Cubberley’s project. By 1920, the U.S. Census recorded a majority urban population, with factories demanding punctuality, literacy, and specialized skills. Reformers imported scientific management from Frederick W. Taylor’s 1911 principles and psychological measurement from Edward L. Thorndike at Teachers College and Lewis M. Terman at Stanford, whose 1916 Stanford-Binet scale and the Army Alpha and Beta tests (1917–1918) accelerated school testing. Policy milestones included the National Education Association’s Committee of Ten report (1893), pressing academic standards, and the Commission on the Reorganization of Secondary Education’s Cardinal Principles (1918), advocating differentiated curricula in health, citizenship, and vocational preparation. The Smith-Hughes Act (1917) funded vocational education, and the Gary Plan (initiated 1907 in Indiana) reorganized time and space for efficiency. Cubberley’s own Public School Administration (1916) and his advocacy of school surveys exemplified data-driven governance: budget audits, pupil accounting, graded courses of study, and centralized supervision by professionally trained superintendents. The History of Education culminates in a narrative where the school becomes a rational, bureaucratic institution tasked with economic efficiency and democratic socialization. By placing earlier epochs—monastic scriptoria, Renaissance humanism, Reformation catechisms—on a developmental arc, Cubberley naturalizes the Progressive school as the apex of institutional evolution, using historical exemplars to legitimize measurement, compulsory attendance, and the expansion of secondary education for an industrial society.

Cubberley’s book functions as a social and political critique by diagnosing fragmentation, inefficiency, and inequity in historical schooling and arguing for centralized, professionally managed systems to meet modern democratic needs. He exposes problems of patronage, rural underfunding, and uneven access, contending that taxation, compulsory attendance, and standardized curricula are necessary to equalize opportunity. At the same time, his treatment of immigration, vocational tracking, and testing addresses class divides and labor-market stratification, critiquing laissez-faire localism while endorsing state capacity. The work thus interrogates the era’s dilemmas—industrial labor demands, civic integration, and educational waste—through a historically grounded case for systemic reform and social responsibility.
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The present volume, as well as the companion volume of Readings, arose
out of a practical situation. Twenty-two years ago, on entering Stanford
University as a Professor of Education and being given the history of the
subject to teach, I found it necessary, almost from the first, to begin
the construction of a Syllabus of Lectures[3] which would permit of my
teaching the subject more as a phase of the history of the rise and
progress of our Western civilization than would any existing text. Through
such a study it is possible to give, better than by any other means, that
vision of world progress which throws such a flood of light over all our
educational efforts. The Syllabus grew, was made to include detailed
citations to historical literature, and in 1902 was published in book
form. In 1905 a second and an enlarged edition was issued, [1] and these
volumes for a time formed the basis for classwork and reading in a number
of institutions, and, though now out of print, may still be found in many
libraries. At the same time I began the collection of a series of short,
illustrative sources for my students to read.

It had been my intention, after the publication of the second edition of
the Syllabus, to expand the outline into a Text Book which would embody my
ideas as to what university students should be given as to the history of
the work in which they were engaged. I felt then, and still feel, that the
history of education, properly conceived and presented, should occupy an
important place in the training of an educational leader. Two things now
happened which for some time turned me aside from my original purpose. The
first was the publication, late in 1905, of Paul Monroe[2]'s very
comprehensive and scholarly Text Book in the History of Education, and
the second was that, with the expansion of the work in education in the
university with which I was connected, and the addition of new men to the
department, the general history of education[4] was for a time turned over to
another to teach. I then began, instead, the development of that
introductory course in education, dealing entirely with American
educational history and problems, out of which grew my Public Education
in the United States.

The second half of the academic year 1910-11 I acted as visiting Lecturer
on the History of Education at both Harvard University and Radcliffe
College, and while serving in this capacity I began work on what has
finally evolved into the present volume, together with the accompanying
book of illustrative Readings. Other duties, and a deep interest in
problems of school administration, largely engaged my energies and writing
time until some three years ago, when, in rearranging courses at the
university, it seemed desirable that I should again take over the
instruction in the general history of education. Since then I have pushed
through, as rapidly as conditions would permit, the organization of the
parallel book of sources and documents, and the present volume of text.

In doing so I have not tried to prepare another history of educational
theories. Of such we already have a sufficient number. Instead, I have
tried to prepare a history of the progress and practice and organization
of education itself, and to give to such a history its proper setting as a
phase of the history of the development and spread of our Western
civilization. I have especially tried to present such a picture of the
rise, struggle for existence, growth, and recent great expansion of the
idea of the improvability of the race and the elevation and emancipation
of the individual through education as would be most illuminating and
useful to students of the subject. To this end I have traced the great
forward steps in the emancipation of the intellect of man[5], and the efforts
to perpetuate the progress made through the organization of educational
institutions to pass on to others what had been attained. I have also
tried to give a proper setting to the great historic forces which have
shaped and moulded human progress, and have made the evolution of modern
state school systems[6] and the world-wide spread of Western civilization
both possible and inevitable.

To this end I have tried to hold to the main lines of the story, and have
in consequence omitted reference to many theorists and reformers and
events and schools which doubtless were important in their land and time,
but the influence of which on the main current of educational progress
was, after all, but small. For such omission I have no apology to make. In
their place I have introduced a record of world events and forces, not
included in the usual history of education, which to me seem important as
having contributed materially to the shaping and directing of intellectual
and educational progress. While in the treatment major emphasis has been
given to modern times, I have nevertheless tried to show how all modern
education has been after all a development, a culmination, a flowering-out
of forces and impulses which go far back in history for their origin. In a
civilization such as we of to-day enjoy, with roots so deeply embedded in
the past as is ours, any adequate understanding of world practices and of
present-day world problems in education calls for some tracing of
development to give proper background and perspective. The rise of modern
state school systems, the variations in types found to-day in different
lands, the new conceptions of the educational purpose, the rise of science
study, the new functions which the school has recently assumed, the world-
wide sweep of modern educational ideas, the rise of many entirely new
types of schools and training within the past century—these and many
other features of modern educational practice in progressive nations are
better understood if viewed in the light of their proper historical
setting. Standing as we are to-day on the threshold of a new era, and with
a strong tendency manifest to look only to the future and to ignore the
past, the need for sound educational perspective on the part of the
leaders in both school and state is given new emphasis.

To give greater concreteness to the presentation, maps, diagrams, and
pictures, as commonly found in standard historical works, have been used
to an extent not before employed in writings on the history of education.
To give still greater concreteness to the presentation I have built up a
parallel volume of Readings, containing a large collection of
illustrative source material designed to back up the historical record of
educational development and progress as presented in this volume. The
selections have been fully cross-referenced (R. 129; R. 176; etc.) in the
pages of the Text. Depending, as I have, so largely on the companion
volume for the necessary supplemental readings, I have reduced the chapter
bibliographies to a very few of the most valuable and most commonly found
references. To add to the teaching value of the book there has been
appended to each chapter a series of questions for discussion, bearing on
the Text, and another series of questions bearing on the Readings to be
found in the companion volume. In this form it is hoped that the Text will
be found good in teaching organization; that the treatment may prove to be
of such practical value that it will contribute materially to relieve the
history of education from much of the criticism which the devotion in the
past to the history of educational theory has brought upon it; and that
the two volumes which have been prepared may be of real service in
restoring the subject to the position of importance it deserves to hold,
for mature students of educational practice, as the interpreter of world
progress as expressed in one of its highest creative forms.

ELLWOOD P. CUBBERLEY
Stanford University[1], Cal. September 4, 1920
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THE SOURCES OF OUR CIVILIZATION

The Civilization which we of to-day enjoy is a very complex thing, made up
of many different contributions, some large and some small, from people in
many different lands and different ages. To trace all these contributions
back to their sources would be a task impossible of accomplishment, and,
while specific parts would be interesting, for our purposes they would not
be important. Especially would it not be profitable for us to attempt to
trace the development of minor features, or to go back to the rudimentary
civilizations of primitive peoples. The early development of civilization
among the Chinese, the Hindoos, the Persians, the Egyptians, or the
American Indians all alike present features which to some form a very
interesting study, but our western civilization does not go back to these
as sources, and consequently they need not concern us in the study we are
about to begin. While we have obtained the alphabet from the Phoenicians
and some of our mathematical and scientific developments through the
medium of the Mohammedans, the real sources of our present-day
civilization lie elsewhere, and these minor sources will be referred to
but briefly and only as they influenced the course of western progress.

The civilization which we now know and enjoy has come down to us from four
main sources. The Greeks, the Romans, and the Christians laid the
foundations, and in the order named, and the study of the early history of
our western civilization is a study of the work and the blending of these
three main forces. It is upon these three foundation stones, superimposed
upon one another, that our modern European and American civilization has
been developed. The Germanic tribes, overrunning the boundaries of the
Roman Empire in the fourth and fifth centuries, added another new force of
largest future significance, and one which profoundly modified all
subsequent progress and development. To these four main sources we have
made many additions in modern times, building an entirely new
superstructure on the old foundations, but the groundwork of our
civilization is composed of these four foundation elements. For these
reasons a history of even modern education almost of necessity goes back,
briefly at least, to the work and contributions of these ancient peoples.

Starting, then, with the work of the Greeks, we shall state briefly the
contributions to the stream of civilization which have come down to us
from each of the important historic peoples or groups or forces, and shall
trace the blending and assimilating processes of the centuries. While
describing briefly the educational institutions and ideas of the different
peoples, we shall be far less concerned, as we progress down the
centuries, with the educational and philosophical theories advanced by
thinkers among them than with what was actually done, and with the lasting
contributions which they made to our educational practices and to our
present-day civilization.

The work of Greece lies at the bottom and, in a sense, was the most
important of all the earlier contributions to our education and
civilization. These people, known as Hellenes, were the pioneers of
western civilization. Their position in the ancient world is well shown on
the map reproduced opposite. To the East lay the older political
despotisms, with their caste-type and intellectually stagnant organization
of society, and to the North and West a little-known region inhabited by
barbarian tribes. It was in such a world that our western civilization had
its birth. These Greeks, and especially the Athenian Greeks, represented
an entirely new spirit in the world. In place of the repression of all
individuality, and the stagnant conditions of society that had
characterized the civilizations before them, they developed a civilization
characterized by individual freedom and opportunity, and for the first
time in world history a premium was placed on personal and political
initiative. In time this new western spirit was challenged by the older
eastern type of civilization. Long foreseeing the danger, and in fear of
what might happen, the little Greek States had developed educational
systems in part designed to prepare their citizens for what might come.
Finally, in a series of memorable battles, the Greeks, led by Athens,
broke the dread power of the Persian name and made the future of this new
type of civilization secure. At Marathon, Salamis, and Plataea the fate of
our western civilization trembled in the balance. Now followed the great
creative period in Greek life, during which the Athenian Greeks matured
and developed a literature, philosophy, and art which were to be enjoyed
not only by themselves, but by all western peoples since their time. In
these lines of culture the world will forever remain debtor to this small
but active and creative people.

[Illustration: FIG. I. THE EARLY GREEK CONCEPTION OF THE WORLD


The World according to Hecataeus, a geographer of Miletus, Asia Minor.


Hecataeus was the first Greek traveler and geographer. The map dates from


about 500 B.C.]



The next great source of our western civilization was the work of Rome.
Like the Greeks, the Romans also occupied a peninsula jutting southward
into the Mediterranean, but in most respects they were far different in
type. Unlike the active, imaginative, artistic, and creative Greeks, the
Romans were a practical, concrete, unimaginative, and executive people.
Energy, personality, and executive power were in greatest demand among
them.

The work of Rome was political, governmental, and legal—not artistic or
intellectual. Rome was strong where Greece was weak, and weak where Greece
was strong. As a result the two peoples supplemented one another well in
laying the foundations for our western civilization. The conquests of
Greece were intellectual; those of Rome legal and governmental. Rome
absorbed and amalgamated the whole ancient world into one Empire, to which
she gave a common language, dress, manners, religion, literature, and
political and legal institutions. Adopting Greek learning and educational
practices as her own, she spread them throughout the then-known world. By
her political organization she so fixed Roman ideas as to law and
government throughout the Empire that Christianity built firmly on the
Roman foundations, and the German barbarians, who later swept over the
Empire, could neither destroy nor obliterate them. The Roman conquest of
the world thus decisively influenced the whole course of western history,
spread and perpetuated Greek ideas, and ultimately saved the world from a
great disaster.

To Rome, then, we are indebted most of all for ideas as to government, and
for the introduction of law and order into an unruly world. In all the
intervening centuries between ancient Rome and ourselves, and in spite of
many wars and repeated onslaughts of barbarism, Roman governmental law
still influences and guides our conduct, and this influence is even yet
extending to other lands and other peoples. We are also indebted to Rome
for many practical skills and for important engineering knowledge, which
was saved and passed on to Western Europe through the medium of the monks.
On the other side of the picture, the recent great World War, with all its
awful destruction of life and property, and injury to the orderly progress
of civilization, may be traced directly to the Roman idea of world empire
and the sway of one imperial government, imposing its rule and its culture
on the rest of mankind.

Into this Roman Empire, united and made one by Roman arms and government,
came the first of the modern forces in the ancient world—that of
Christianity—the third great foundation element in our western
civilization. Embracing in its early development many Greek philosophical
ideas, building securely on the Roman governmental organization, and with
its new message for a decaying world, Christianity forms the connecting
link between the ancient and modern civilizations. Taking the conception
of one God which the Jewish tribes of the East had developed, Christianity
changed and expanded this in such a way as to make it a dominant idea in
the world. Exalting the teachings of the fatherhood of God, the
brotherhood of man, the future life, and the need for preparation for a
hereafter, Christianity introduced a new type of religion and offered a
new hope to the poor and oppressed of the ancient world. In so doing a new
ethical force of first importance was added to the effective energies of
mankind, and a basis for the education of all was laid, for the first
time, in the history of the world.

Christianity came at just the right time not only to impart new energy and
hopefulness to a decadent ancient civilization, but also to meet, conquer,
and in time civilize the barbarian hordes from the North which overwhelmed
the Roman Empire. A new and youthful race of German barbarians now
appeared upon the scene, with resulting ravage and destruction, and
anarchy and ignorance, and long centuries ensued during which ancient
civilization fell prey to savage violence and superstition. Progress
ceased in the ancient world. The creative power of antiquity seemed
exhausted. The digestive and assimilative powers of the old world seemed
gone. Greek was forgotten. Latin was corrupted. Knowledge of the arts and
sciences was lost. Schools disappeared. Only the Christian Church remained
to save civilization from the wreck, and it, too, was almost submerged in
the barbaric flood. It took ten centuries partially to civilize, educate,
and mould into homogeneous units this heterogeneous horde of new peoples.
During this long period it required the strongest energies of the few who
understood to preserve the civilization of the past for the enjoyment and
use of a modern world.

Yet these barbarian Germans, great as was the havoc they wrought at first,
in time contributed much to the stream of our modern civilization. They
brought new conceptions of individual worth and freedom into a world
thoroughly impregnated with the ancient idea of the dominance of the State
over the individual. The popular assembly, an elective king, and an
independent and developing system of law were contributions of first
importance which these peoples brought. The individual man and not the
State was, with them, the important unit in society. In the hands of the
Angles and Saxons, particularly, but also among the Celts, Franks,
Helvetii, and Belgae, this idea of individual freedom and of the
subordination of the State to the individual has borne large fruit in
modern times in the self-governing States of France, Switzerland, Belgium,
England and the English self-governing dominions, and in the United States
of America. After much experimenting it now seems certain that the Anglo-
Saxon type of self-government, as developed first in England and further
expanded in the United States, seems destined to be the type of government
in future to rule the world.

It took Europe almost ten centuries to recover from the effects of the
invasion of barbarism which the last two centuries of the Roman Empire
witnessed, to save itself a little later from Mohammedan conquest, and to
pick up the lost threads of the ancient life and begin again the work of
civilization. Finally, however, this was accomplished, largely as a result
of the labor of monks and missionaries. The barbarians were in time
induced to settle down to an agricultural life, to accept Christianity in
name at least, and to yield a more or less grudging obedience to monk and
priest that they might thereby escape the torments of a world to come.
Slowly the monasteries and the churches, aided here and there by far-
sighted kings, worked at the restoration of books and learning, and
finally, first in Italy, and later in the nations evolved from the tribes
that had raided the Empire, there came a period of awakening and
rediscovery which led to the development of the early university
foundations, a wonderful revival of ancient learning, a great expansion of
men's thoughts, a great religious awakening, a wonderful period of world
exploration and discovery, the founding of new nations in new lands, the
reawakening of the spirit of scientific inquiry, the rise of the
democratic spirit, and the evolution of our modern civilization.

By the end of the eleventh century it was clear that the long battle for
the preservation of civilization had been won, but it was not until the
fourteenth century that the Revival of Learning in Italy gave clear
evidence of the rise of the modern spirit. By the year 1500 much had been
accomplished, and the new modern questioning spirit of the Italian Revival
was making progress in many directions. Most of the old learning had been
recovered; the printing-press had been invented, and was at work
multiplying books; the study of Greek and Hebrew had been revived in the
western world; trade and commerce had begun; the cities and the
universities which had arisen had become centers of a new life; a new sea
route to India had been found and was in use; Columbus had discovered a
new world; the Church was more tolerant of new ideas than it had been for
centuries; and thought was being awakened in the western world to a degree
that had not taken place since the days of ancient Rome. The world seemed
about ready for rapid advances in many directions, and great progress in
learning, education, government, art, commerce, and invention seemed
almost within its grasp. Instead, there soon opened the most bitter and
vindictive religious conflict the world has ever known; western Christian
civilization was torn asunder; a century of religious warfare ensued; and
this was followed by other centuries of hatred and intolerance and
suspicion awakened by the great conflict.

Still, out of this conflict, though it for a time checked the orderly
development of civilization, much important educational progress was
ultimately to come. In promulgating the doctrine that the authority of the
Bible in religious matters is superior to the authority of the Church, the
basis for the elementary school for the masses of the people, and in
consequence the education of all, was laid. This meant the creation of an
entirely new type of school—the elementary, for the masses, and taught in
the native tongue—to supplement the Latin secondary schools which had
been an outgrowth of the revival of ancient learning, and the still
earlier cathedral and monastery schools of the Church.

The modern elementary vernacular school may then be said to be essentially
a product of the Protestant Reformation. This is true in a special sense
among those peoples which embraced some form of the Lutheran or
Calvinistic faiths. These were the Germans, Moravians, Swedes, Norwegians,
Finns, Danes, Dutch, Walloons, Swiss, Scotch, Scotch-Irish, French
Huguenots, and the English Puritans. As the Renaissance gave a new
emphasis to the development of secondary schools by supplying them with a
large amount of new subject-matter and a new motive, so the Reformation
movement gave a new motive for the education of children not intended for
the service of the State or the Church, and the development of elementary
vernacular schools was the result. Only in England, of all the revolting
countries, did this Protestant conception as to the necessity of education
for salvation fail to take deep root, with the result that elementary
education in England awaited the new political and social and industrial
impulses of the latter half of the nineteenth century for its real
development.

The rise of the questioning and inferring spirit in the Italian
Renaissance marked the beginnings of the transition from mediaeval to
modern attitudes, and one of the most important outgrowths of this was the
rise of scientific inquiry which in time followed. This meant the
application of human reason to the investigation of the phenomena of
nature, with all that this eventually implied. This, slowly to be sure,
turned the energies of mankind in a new direction, led to the substitution
of inquiry and patient experimentation for assumption and disputation, and
in time produced a scientific and industrial revolution which has changed
the whole nature of the older problems. The scientific spirit has to-day
come to dominate all lines of human thinking, and the applications of
scientific principles have, in the past century, completely changed almost
all the conditions surrounding human life. Applied to education, this new
spirit has transformed the instruction and the methods of the schools, led
to the creation of entirely new types of educational institutions, and
introduced entirely new aims and methods and purposes into the educational
process.

From inquiry into religious matters and inquiry into the phenomena of
nature, it was but a short and a natural step to inquiry into the nature
and functions of government. This led to a critical questioning of the old
established order, the rise of new types of intellectual inquiry, the
growth of a consciousness of national problems, and the bringing to the
front of questions of political interest to a degree unknown since the
days of ancient Rome. The eighteenth century marks, in these directions, a
sharp turning-point in human thinking, and the end of mediaevalism and the
ushering in of modern forms of intellectual liberty. The eighteenth
century, too, witnessed a culmination of a long series of progressive
changes which had been under way for centuries, and the flood time of a
slowly but steadily rising tide of protest against the enslavement of the
intellect and the limitation of natural human liberties by either Church
or State. The flood of individualism which characterized the second half
of the eighteenth century demanded outlet, and, denied, it rose and swept
away ancient privileges, abuses, and barriers—religious, intellectual,
social, and political—and opened the way for the marked progress in all
lines which characterized the nineteenth century. Out of this new spirit
was to come the American and the French Revolutions, the establishment of
constitutional liberty and religious freedom, the beginnings of the
abolition of privilege, the rise of democracy, a great extension of
educational advantages, and the transfer of the control of the school from
the Church to the State that the national welfare might be better promoted
thereby.

Now arose the modern conception of the school as the great constructive
instrument of the State, and a new individual and national theory as to
both the nature and the purpose of education was advanced. Schools were
declared to be essentially civil affairs; their purpose was asserted to be
to promote the common welfare and advance the interests of the political
State; ministers of education began to be appointed by the State to take
over and exercise control; the citizen supplanted the ecclesiastic in the
organization of education and the supervision of classroom teaching; the
instruction in the school was changed in direction, and in time vastly
broadened in scope; and the education of all now came to be conceived of
as a birthright of the child of every citizen.

Since the middle of the nineteenth century a great world movement for the
realization of these new aims, through the taking-over of education from
religious bodies and the establishment of state-controlled school systems,
has taken place. This movement is still going on. Beginning in the nations
which were earliest in the front of the struggle to preserve and extend
what was so well begun by little Greece and Imperial Rome, the state-
control conception of education has, in the past three quarters of a
century, spread to every continent on the globe. For ages a Church and
private affair, of no particular concern to government and of importance
to but a relatively small number of the people, education has to-day
become, with the rise and spread of modern ideas as to human freedom,
political equality, and industrial progress, a prime essential to the
maintenance of good government and the promotion of national welfare, and
it is now so recognized by progressive nations everywhere. With the spread
of the state-control idea as to education have also gone western ideas as
to government, human rights, social obligations, political equality, pure
and applied science, trade, industry, transportation, intellectual and
moral improvement, and humanitarian influences which are rapidly
transforming and modernizing not only less progressive western nations,
but ancient civilizations as well, and along the lines so slowly and so
painfully worked out by the inheritors of the conceptions of human freedom
first thought out in little Greece, and those of political equality and
government under law so well worked out by ancient Rome, Western
civilization thus promises to become the dominant force in world
civilization and human progress, with general education as its agent and
greatest constructive force.

Such is a brief outline sketch of the history of the rise and spread and
progress of our western civilization, as expressed in the history of the
progress of education, and as we shall trace it in much more detail in the
chapters which are to follow. The road that man has traveled from the days
when might made right, and when children had no claims which the State or
parents were bound to respect, to a time when the child is regarded as of
first importance, and adults represented in the State declare by law that
the child shall be protected and shall have abundant educational
advantages, is a long road and at times a very crooked one. Its ups and
downs and forward movements have been those of the progress of the race,
and in consequence a history of educational progress must be in part a
history of the progress of civilization itself. Human civilization,
though, represents a more or less orderly evolution, and the education of
man stands as one of the highest expressions of a belief in the
improvability of the race of which mankind is capable.

It is such a development that we propose to trace, and, having now
sketched the broader outlines of the treatment, we next turn to a filling-
in of the details, and begin with the Ancient World and the first
foundation element as found in the little City-States of ancient Greece.
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THE ANCIENT WORLD

THE FOUNDATION ELEMENTS OF OUR WESTERN CIVILIZATION
GREECE—ROME—CHRISTIANITY
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THE OLD GREEK EDUCATION

I. GREECE AND ITS PEOPLE

THE LAND. Ancient Greece, or Hellas as the Greeks called their homeland,
was but a small country. The map given below shows the Aegean world
superimposed on the States of the old Northwest Territory, from which it
may be seen that the Greek mainland was a little less than half as large
as the State of Illinois. Greece proper was about the size of the State of
West Virginia, but it was a much more mountainous land. No spot in Greece
was over forty miles from the sea. Attica, where a most wonderful
intellectual life arose and flourished for centuries, and whose
contributions to civilization were the chief glory of Greece, was smaller
than two average-size Illinois counties, and about two thirds the size of
the little State of Rhode Island. [1] The country was sparsely populated,
except in a few of the City-States, and probably did not, at its most
prosperous period, contain much more than a million and a half of people—
citizens, foreigners, and slaves included.

[Illustration: FIG. 2. ANCIENT GREECE AND THE AEGEAN WORLD
Superimposed on the East-North-Central Group of American States, to show
relative size. Dotted lines indicate the boundaries of the American
States—Illinois, Indiana, Kentucky, etc. All of Greece will be seen to be
a little less than half the size of the State of Illinois, the Aegean Sea
about the size of the State of Indiana, and Attica not quite so large as
two average-size Illinois counties.]

The land was rough and mountainous, and deeply indented by the sea. The
climate and vegetation were not greatly unlike the climate and vegetation
of Southern California. Pine and fir on the mountain-slopes, and figs,
olives, oranges, lemons, and grapes on the hillsides and plains below,
were characteristic of the land. Fishing, agriculture, and the raising of
cattle and sheep were the important industries. A temperate, bracing
climate, short, mild winters, and a long, dry summer gave an opportunity
for the development of this wonderful civilization. Like Southern
California or Florida in winter, it was essentially an out-of-doors
country. The high mountains to the rear, the sun-steeped skies, and the
brilliant sea in front were alike the beauty of the land and the
inspiration of the people. Especially was this true of Attica, which had
the seashore, the plain, the high mountains, and everywhere magnificent
views through an atmosphere of remarkable clearness. A land of
incomparable beauty and charm, it is little wonder that the Greek citizen,
and the Athenian in particular, took pride in and loved his country, and
was willing to spend much time in preparing himself to govern and defend
it.

THE GOVERNMENT. Politically, Greece was composed of a number of
independent City-States of small size. They had been settled by early
tribes, which originally held the land in common. Attica, with its
approximately seven hundred square miles of territory, was an average-size
City-State. The central city, the surrounding farming and grazing lands,
and the coastal regions all taken together, formed the State, the citizens
of which—city-residents, farmers, herdsmen, and fishermen—controlled the
government. There were in all some twenty of these City-States in mainland
Greece, the most important of which were Attica, of which Athens was the
central city; Laconia, of which Sparta was the central city; and Boeotia,
of which Thebes was the central city. Some of the States developed
democracies, of which class Athens became the most notable example, while
some were governed as oligarchies. Of all the different States but few
played any conspicuous part in the history of Greece. Of these few Attica
stands clearly above them all as the leader in thought and art and the
most progressive in government. Here, truly, was a most wonderful people,
and it is with Attica that the student of the history of education is most
concerned. The best of all Greece was there.

[Illustration: FIG. 3. THE CITY-STATE OF ATTICA]

The little City-States of Greece, as has just been said, were independent
States, just like modern nations. While all the Greeks regarded themselves
as tribes of a single family, descended from a common ancestor, Hellen,
and the bonds of a common race, language, and religion tended to unite
them into a sort of brotherhood, the different City-States were held apart
by their tribal origins, by narrow political sympathies, and by petty
laws. A citizen of one city, for example, was an alien in another, and
could not hold property or marry in a city not his own. Such attitudes and
laws were but natural, the time and age considered.

Sometimes, in case of great danger, as at the time of the Persian
invasions (492-479 B.C.), a number of the States would combine to form a
defensive league; at other times they made war on one another. The federal
principle, such as we know it in the United States in our state and
national governments, never came into play. At different times Athens,
Sparta, and Thebes aspired to the leadership of Greece and tried to unite
the little States into a Hellenic Nation, but the mutual jealousies and
the extreme individualism of the people, coupled with the isolation of the
States and the difficulties of intercommunication through the mountain
passes, stood in the way of any permanent union. [2] What Rome later
accomplished with relative ease and on a large scale, Greece was unable to
do on even a small scale. A lack of capacity to unite for coöperative
undertakings seemed to be a fatal weakness of the Greek character.

THE PEOPLE. The Greeks were among the first of the European peoples to
attain to any high degree of civilization. Their story runs back almost to
the dawn of recorded history. As early as 3500 B.C. they were in an
advanced stone age, and by 2500 B.C. had reached the age of bronze. The
destruction of Homer's Troy dates back to 1200 B.C., and the Homeric poems
to 1100 B.C., while an earlier Troy (Schliemann's second city) goes back
to 2400 B.C. This history concerns the mainland of Asia Minor. By 1000
B.C. the southern peninsula of Greece had been colonized, between 900 and
800 B.C. Attica and other portions of upper Greece had been settled, and
by 650 B.C. Greek colonization had extended to many parts of the
Mediterranean. [3]

The lower part of the Greek peninsula, known as Laconia, was settled by
the Dorian branch of the Greek family, a practical, forceful, but a wholly
unimaginative people. Sparta was their most important city. To the north
were the Ionic Greeks, a many-sided and a highly imaginative people.
Athens was their chief city. In the settlement of Laconia the Spartans
imposed themselves as an army of occupation on the original inhabitants,
whom they compelled to pay tribute to them, and established a military
monarchy in southern Greece. The people of Attica, on the other hand,
absorbed into their own body the few earlier settlers of the Attic plain.
They also established a monarchy, but, being a people more capable of
progress, this later evolved into a democracy. The people of Attica were
in consequence a somewhat mixed race, which possibly in part accounts for
their greater intellectual ability and versatility. [4]

It accounts, though, only in part. Climate, beautiful surroundings, and
contact with the outside world probably also contributed something, but
the real basis underneath was the very superior quality of the people of
Attica. In some way, just how we do not know, these people came to be
endowed with a superior genius and the rather unusual ability to make
those progressive changes in living and government which enabled them to
make the most of their surroundings and opportunities, and to advance
while others stood still. Far more than other Greeks, the people of Attica
were imaginative, original, versatile, adaptable, progressive, endowed
with rare mental ability, keenly sensitive to beauty in nature and art,
and possessed of a wonderful sense of proportion and a capacity for
moderation in all things. Only on such an assumption can we account for
their marvelous achievements in art, philosophy, literature, and science
at this very early period in the development of the civilization of the
world.

CLASSES IN THE POPULATION. Greece, as was the ancient world in general,
was built politically on the dominant power of a ruling class. In
consequence, all of course could not become citizens of the State, even
after a democracy had been evolved. Citizenship came with birth and proper
education, and, before 509 B.C., foreigners were seldom admitted to
privileges in the State. Only a male citizen might hold office, protect
himself in the courts, own land, or attend the public assemblies. Only a
citizen, too, could participate in the religious festivals and rites, for
religion was an affair of the ruling families of the State. In
consequence, family, religion, and citizenship were all bound up together,
and education and training were chiefly for citizenship and religious
(moral) ends.

Even more, citizenship everywhere in the earlier period was a degree to be
attained to only after proper education and preliminary military and
political training. This not only made some form of education necessary,
but confined educational advantages to male youths of proper birth. There
was of course no purpose in educating any others. [5] From Figure 4 it
will be seen what a small percentage of the total population this
included. Education in Greece was essentially the education of the
children of the ruling class to perpetuate the rule of that class.

Attica almost alone among the Greek States adopted anything approaching a
liberal attitude toward the foreign-born; in Sparta, and generally
elsewhere in Greece, they were looked upon with deep suspicion. As a
result most of the foreign residents of Greece were to be found in Athens,
or its neighboring port city (the Piraeus), attracted there by the
hospitality of the people and the intellectual or commercial advantages of
these cities. After Athens had become the center of world thought, many
foreigners took up their residence in the city because of the importance
of its intellectual life. Foreigners, though, they remained up to 509 B.C.
(See page 40.) Only rarely before this date, and then only for some
conspicuous act of patriotism, and by special vote of the citizens, was a
foreigner admitted to citizenship. Unlike Rome, which received those of
alien birth freely into its citizenship, and opened up to them large
opportunities of every kind, the Greeks persistently refused to assimilate
the foreign-born. Regarding themselves as a superior people, descended
from the gods, they held themselves apart rather exclusively as above
other peoples. This kept the blood pure, but, from the standpoint of world
usefulness, it was a serious defect in Greek life. [6]

Beneath both citizens and foreign residents was a great foundation mass of
working slaves, who rendered all types of menial and intellectual
services. Sailors, household servants, field workers, clerks in shops and
offices, accountants, and pedagogues were among the more common
occupations of slaves in Greece. Many of these had been citizens and
learned men of other City-States or countries, but had been carried off as
captives in some war. This was a common practice in the ancient world,
slavery being the lot of alien conquered people almost without exception.
The composition of Attica, just before the outbreak of the Peloponnesian
War (431 B.C.) is shown in Figure 4. The great number of slaves and
foreigners is clearly seen, even though the citizenship had by this time
been greatly extended. In Sparta and in other City-States somewhat similar
conditions prevailed as to numbers [7] but there the slaves (Helots)
occupied a lower status than in Athens, being in reality serfs, tied to
and being sold with the land, and having no rights which a citizen was
bound to respect.

[Illustration: FIG. 4. DISTRIBUTION OF THE POPULATION OF ATHENS AND


ATTICA, ABOUT 430 B.C. (After Gulick)]



Education, then, being only for the male children of citizens, and
citizenship a degree to be attained to on the basis of education and
training, let us next see in what that education consisted, and what were
its most prominent characteristics and results.

II. EARLY EDUCATION IN GREECE

Some form of education that would train the son of the citizen for
participation in the religious observances and duties of a citizen of the
State, and would prepare the State for defense against outward enemies,
was everywhere in Greece recognized as a public necessity, though its
provision, nature, and extent varied in the different City-States. We have
clear information only as to Sparta and Athens, and will consider only
these two as types. Sparta is interesting as representing the old Greek
tribal training, from which Sparta never progressed. Many of the other
Greek City-States probably maintained a system of training much like that
of Sparta. Such educational systems stand as undesirable examples of
extreme state socialism, contributed little to our western civilization,
and need not detain us long. It was Athens, and a few other City-States
which followed her example, which presented the best of Greece and passed
on to the modern world what was most valuable for civilization.

1. Education in Sparta

THE PEOPLE. The system of training which was maintained in Sparta was in
part a reflection of the character of the people, and in part a result of
its geographical location. A warlike people by nature, the Spartans were
for long regarded as the ablest fighters in Greece. Laconia, their home,
was a plain surrounded by mountains. They represented but a small
percentage of the total population, which they held in subjection to them
by their military power. [8] The slaves (Helots) were often troublesome,
and were held in check by many kinds of questionable practices. Education
for citizenship with the Spartans meant education for usefulness in an
intensely military State, where preparedness was a prerequisite to safety.
Strength, courage, endurance, cunning, patriotism, and obedience were the
virtues most highly prized, while the humane, literary, and artistic
sentiments were neglected (R. I). Aristotle well expressed it when he said
that "Sparta prepared and trained for war, and in peace rusted like a
sword in its scabbard."

THE EDUCATIONAL SYSTEM. At birth the child was examined by a council of
elders (R. I), and if it did not appear to be a promising child it was
exposed to die in the mountains. If kept, the mother had charge of the
child until seven if a boy, and still longer if a girl. At the beginning
of the eighth year, and until the boy reached the age of eighteen, he
lived in a public barrack, where he was given little except physical drill
and instruction in the Spartan virtues. His food and clothing were scant
and his bed hard. Each older man was a teacher. Running, leaping, boxing,
wrestling, military music, military drill, ball-playing, the use of the
spear, fighting, stealing, and laconic speech and demeanor constituted the
course of study. From eighteen to twenty was spent in professional
training for war, and frequently the youth was publicly whipped to develop
his courage and endurance. For the next ten years—that is, until he was
thirty years old—he was in the army at some frontier post. At thirty the
young man was admitted to full citizenship and compelled to marry, though
continuing to live at the public barrack and spending his energies in
training boys (R. 1). Women and girls were given gymnastic training to
make them strong and capable of bearing strong children. The family was
virtually suppressed in the interests of defense and war. [9] The
intellectual training consisted chiefly in committing to memory the Laws
of Lycurgus, learning a few selections from Homer, and listening to the
conversation of the older men.

As might naturally be supposed, Sparta contributed little of anything to
art, literature, science, philosophy, or government. She left to the world
some splendid examples of heroism, as for example the sacrifice of
Leonidas and his Spartans to hold the pass at Thermopylae, and a warning
example of the brutalizing effect on a people of excessive devotion to
military training. It is a pleasure to turn from this dark picture to the
wonderful (for the time) educational system that was gradually developed
at Athens.

2. The old Athenian education

SCHOOLS AND TEACHERS. Athenian education divides itself naturally into two
divisions—the old Athenian training which prevailed up to about the time
of the close of the Persian Wars (479 B.C.) and was an outgrowth of
earlier tribal observances and practices, and later Athenian education,
which characterized the period of maximum greatness of Athens and
afterward. We shall describe these briefly, in order.

The state military socialism of Sparta made no headway in more democratic
Attica. The citizens were too individualistic, and did their own thinking
too well to permit the establishment of any such plan. While education was
a necessity for citizenship, and the degree could not be obtained without
it, the State nevertheless left every citizen free to make his own
arrangements for the education of his sons, or to omit such education if
he saw fit. Only instruction in reading, writing, music, and gymnastics
were required. If family pride, and the sense of obligation of a parent
and a citizen were not sufficient to force the father to educate his son,
the son was then by law freed from the necessity of supporting his father
in his old age. The State supervised education, but did not establish it.

The teachers were private teachers, and derived their livelihood from
fees. These naturally varied much with the kind of teacher and the wealth
of the parent, much as private lessons in music or dancing do to-day. As
was common in antiquity, the teachers occupied but a low social position
(R. 5), and only in the higher schools of Athens was their standing of any
importance. Greek literature contains many passages which show the low
social status of the schoolmaster. [10] Schools were open from dawn to
dark. The school discipline was severe, the rod being freely used both in
the school and in the home. There were no Saturday and Sunday holidays or
long vacations, such as we know, but about ninety festival and other state
holidays served to break the continuity of instruction (R. 3). The
schoolrooms were provided by the teachers, and were wholly lacking in
teaching equipment, in any modern sense of the term. However, but little
was needed. The instruction was largely individual instruction, the boy
coming, usually in charge of an old slave known as a pedagogue, to
receive or recite his lessons. The teaching process was essentially a
telling and a learning-by-heart procedure.

For the earlier years there were two schools which boys attended—the
music and literary school, and a school for physical training. Boys
probably spent part of the day at one school and part at the other, though
this is not certain. They may have attended the two schools on alternate
days. From sixteen to eighteen, if his parents were able, the boy attended
a state-supported gymnasium, where an advanced type of physical training
was given. As this was preparatory for the next two years of army service,
the gymnasia were supported by the State more as preparedness measures
than as educational institutions, though they partook of the nature of
both.

[Illustration: FIG. 5. A GREEK BOY]

EARLY CHILDHOOD. As at Sparta the infant was examined at birth, but the
father, and not a council of citizens, decided whether or not it was to be
"exposed" or preserved. Three ceremonies, of ancient tribal origin, marked
the recognition and acceptance of the child. The first took place five
days after birth, when the child was carried around the family hearth by
the nurse, followed by the household in procession. This ceremony,
followed by a feast, was designed to place the child forever under the
care of the family gods. On the tenth day the child was named by the
father, who then formally recognized the child as his own and committed
himself to its rearing and education. The third ceremony took place at the
autumn family festival, when all children born during the preceding year
were presented to the father's clansmen, who decided, by vote, whether or
not the boy or girl was the legitimate and lawful child of Athenian
parents. If approved, the child's name was entered on the registry of the
clan, and he might then aspire to citizenship and inherit property from
his parent (R. 4).


Up to the age of seven both boys and girls grew up together in the home,
under the care of the nurse and mother, engaging in much the same games
and sports as do children anywhere. From the first they were carefully
disciplined for good behavior and for the establishment of self-control
(R. 3). After the age of seven the boy and girl parted company in the
matter of their education, the girl remaining closely secluded in the home
(women and children were usually confined to the upper floor of the house)
and being instructed in the household arts by her mother, while the boy
went to different teachers for his education. Probably many girls learned
to read and write from their mothers or nurses, and the daughters of well-
to-do citizens learned to spin, weave, sew, and embroider. Music was also
a common accomplishment of women. [11]

THE SCHOOL OF THE GRAMMATIST. A Greek boy, unlike a modern school child,
did not go to one teacher. Instead he had at least two teachers, and
sometimes three. To the grammatist[7], who was doubtless an evolution from
an earlier tribal scribe, he went to learn to read and write and count.
The grammatist represented the earliest or primary teacher. To the music
teacher, who probably at first taught reading and writing also, he went
for his instruction in music and literature. Finally, to the palaestra[8]
he went for instruction in physical training (R. 3).

[Illustration: FIG. 6. AN ATHENIAN INSCRIPTION
A decree of the Council and Assembly, dating from about 450 B.C. Note the
difficulty of trying to read without any punctuation, and with only
capital letters.]

Reading was taught by first learning the letters, then syllables, and
finally words. [12] Plaques of baked earth, on which the alphabet was
written, like the more modern horn-book (see Figure 130), were frequently
used. [13] The ease with which modern children learn to read was unknown
in Greece. Reading was very difficult to learn, as accentuation,
punctuation, spacing between words, and small letters had not as yet been
introduced. As a result the study required much time, [14] and much
personal ingenuity had to be exercised in determining the meaning of a
sentence. The inscription shown in Figure 6 will illustrate the
difficulties quite well. The Athenian accent, too, was hard to acquire.

[Illustration: FIG. 7. GREEK WRITING-MATERIALS]

The pupil learned to write by first tracing, with the stylus, letters cut
in wax tablets, and later by copying exercises set for him by his teacher,
using the wax tablet and writing on his knee. Still later the pupil
learned to write with ink on papyrus or parchment[12], though, due to the cost
of parchment in ancient times, this was not greatly used. Slates and paper
were of course unknown in Greece.

There was little need for arithmetic, and but little was taught.
Arithmetic such as we teach would have been impossible with their cumbrous
system of notation. [15] Only the elements of counting were taught, the
Greek using his fingers or a counting-board, such as is shown in Figure 8,
to do his simple reckoning.

[Illustration: FIG. 8 A GREEK COUNTING-BOARD
Pebbles of different size or color were used for thousands, hundreds,
tens, and units. Their position on the board gave them their values. The
board now shows the total 15,379.]

GREAT IMPORTANCE OF READING AND LITERATURE. After the pupil had learned to
read, much attention was given to accentuation and articulation, in order
to secure beautiful reading. Still more, in reading or reciting, the parts
were acted out. The Greeks were a nation of actors, and the recitations in
the schools and the acting in the theaters gave plenty of opportunity for
expression. There were no schoolbooks, as we know them. The master
dictated and the pupils wrote down, or, not uncommonly, learned by heart
what the master dictated. Ink and parchment were now used, the boy making
his own schoolbooks. Homer was the first and the great reading book of the
Greeks, the Iliad and the Odyssey being the Bible of the Greek people.
Then followed Hesiod, Theognis, the Greek poets, and the fables of Aesop.
[16] Reading, declamation, and music were closely interrelated. To appeal
to the emotions and to stir the will along moral and civic lines was a
fundamental purpose of the instruction (R. 5). A modern writer well
characterizes the ancient instruction in literature in the following
words:

By making the works of the great poets of the Greek people the material of
their education, the Athenians attained a variety of objects difficult of
attainment by any other one means. The fact is, the ancient poetry of
Greece, with its finished form, its heroic tales and characters, its
accounts of peoples far removed in time and space, its manliness and
pathos, its directness and simplicity, its piety and wisdom, its respect
for law and order, combined with its admiration for personal initiative
and worth, furnished, in the hands of a careful and genial teacher, a
material for a complete education such as could not well be matched even
in our own day. What instruction in ethics, politics, social life, and
manly bearing could not find a fitting vehicle in the Homeric poems, not
to speak of the geography, the grammar, the literary criticism, and the
history which the comprehension of them involved? Into what a wholesome,
unsentimental, free world did these poems introduce the imaginative Greek
boy! What splendid ideals of manhood and womanhood did they hold up for
his admiration and imitation! From Hesiod he would learn all that he
needed to know about his gods and their relation to him and his people.
From the elegiac poets he would derive a fund of political and social
wisdom, and an impetus to patriotism, which would go far to make him a
good man and a good citizen. From the iambic poets he would learn to
express with energy his indignation at meanness, feebleness, wrong, and
tyranny, while from the lyric poets he would learn the language suitable
to every genial feeling and impulse of the human heart. And in reciting or
singing all these, how would his power of terse, idiomatic expression, his
sense of poetic beauty and his ear for rhythm and music be developed! With
what a treasure of examples of every virtue and vice, and with what a fund
of epigrammatic expression would his memory be furnished! How familiar he
would be with the character and ideals of his nation, how deeply in
sympathy with them! And all this was possible even before the introduction
of letters. With this event a new era in education begins. The boy now not
only learns and declaims his Homer, and sings his Simonides or Sappho; he
learns also to write down their verses from dictation, and so at once to
read and to write. This, indeed, was the way in which these two (to us)
fundamental arts were acquired. As soon as the boy could trace with his
finger in sand, or scratch with a stylus on wax, the forms of the letters,
and combine them into syllables and words, he began to write poetry from
his master's dictation. The writing-lesson of to-day was the reading,
recitation, or singing-lesson of to-morrow. Every boy made his own reading
book, and, if he found it illegible, and stumbled in reading, he had only
himself to blame. The Greeks, and especially the Athenians, laid the
greatest stress on reading well, reciting well, and singing well, and the
youth who could not do all three was looked upon as uncultured. Nor could
he hide his want of culture, since young men were continually called upon,
both at home and at more or less public gatherings, to perform their part
in the social entertainment. [17]

[Illustration: FIG. 9. AN ATHENIAN SCHOOL
From a cup discovered at Caere, signed by the painter Duris, and now in
the Museum of Berlin.

A LESSON IN MUSIC AND LANGUAGE Explanation: At the right is the
paidagogos[9]; he is seated, and turns his head to look at his pupil, who
is standing before his master. The latter holds a writing-tablet and a
stylus; he is perhaps correcting a task. At the left a pupil is taking a
music lesson. On the wall are hung a roll of manuscript, a folded writing-
tablet, a lyre, and an unknown cross-shaped object.

A LESSON IN MUSIC AND POETRY Explanation: At the right sits, cross-
legged, the paidagogos, who has just brought in his pupil. The boy
stands before the teacher of poetry and recites his lesson. The master, in
a chair, holds in his hand a roll which he is unfolding, upon which we see
Greek letters. Above these three figures we see on the wall a cup, a lyre,
and a leather case of flutes. To the bag is attached the small box
containing mouthpieces of different kinds for the flutes. Farther on a
pupil is receiving a lesson in music. The master and pupil are both seated
on seats without backs. The master, with head erect, looks at the pupil
who, bent over his lyre, seems absorbed in his playing. Above are hanging
a basket, a lyre, and a cup. On the wall is an inscription in Greek.]

THE MUSIC SCHOOL. The teacher in this school gradually separated himself
from the grammatist, and often the two were found in adjoining rooms in
the same school. In his functions he succeeded the wandering poet or
minstrel of earlier times. Music teachers were common in all the City-
States of Greece. To this teacher the boy went at first to recite his
poetry, and after the thirteenth year for a special music course. The
teacher was known as a citharist[10], and the instrument usually used was
the seven-stringed lyre. This resembled somewhat our modern guitar. The
flute was also used somewhat, but never grew into much favor, partly
because it tended to excite rather than soothe, and partly because of the
contortions of the face to which its playing gave rise. Rhythm, melody,
and the feeling for measure and time were important in instruction, whose
office was to soothe, purge, and harmonize man within and make him fit for
moral instruction through the poetry with which their music was ever
associated. Instead of being a distinct art, as with us, and taught by
itself, music with the Greeks was always subsidiary to the expression of
the spirit of their literature, and in aim it was for moral-training ends.
[18] Both Aristotle and Plato advocate state control of school music to
insure sound moral results. Inferior as their music was to present-day
music, it exerted an influence over their lives which it is difficult for
an American teacher to appreciate.

[Illustration: FIG. 10. GREEK SCHOOL LESSONS

THE SINGING LESSON The boy is singing, to the accompaniment of a flute. On
the wall hangs a bag of flutes.

THE LITERATURE LESSON The boy is reciting, while the teacher follows him
on a roll of manuscript.]

The first lessons taught the use of the instrument, and the simple chants
of the religious services were learned. As soon as the pupil knew how to
play, the master taught him to render the works of the great lyric poets
of Greece. Poetry and music together thus formed a single art. At thirteen
a special music course began which lasted until sixteen, but which only
the sons of the more well-to-do citizens attended. Every boy, though,
learned some music, not that he might be a musician, but that he might be
musical and able to perform his part at social gatherings and participate
in the religious services of the State. Professional playing was left to
slaves and foreigners, and was deemed unworthy a free man and a citizen.
Professionalism in either music or athletics was regarded as disgraceful.
The purpose of both activities was harmonious personal development, which
the Greeks believed contributed to moral worth.

THE PALAESTRA; GYMNASTICS. Very unlike our modern education, fully one
half of a boy's school life, from eight to sixteen, was given to sports
and games in another school under different teachers, known as the
palaestra. The work began gradually, but by fifteen had taken precedence
over other studies. As in music, harmonious physical development and moral
ends were held to be of fundamental importance. The standards of success
were far from our modern standards. To win the game was of little
significance; the important thing was to do the part gracefully and, for
the person concerned, well. To attain to a graceful and dignified carriage
of the body, good physical health, perfect control of the temper, and to
develop quickness of perception, self-possession, ease, and skill in the
games were the aims—not mere strength or athletic prowess (R. 2). Only a
few were allowed to train for participation in the Olympian games.

The work began with children's games, contests in running, and ball games
of various kinds. Deportment—how to get up, walk, sit, and how to achieve
easy manners—was taught by the masters. After the pupils came to be a
little older there was a definite course of study, which included, in
succession: (1) leaping and jumping, for general bodily and lung
development; (2) running contests, for agility and endurance; (3) throwing
the discus, [19] for arm exercise; (4) casting the javelin, for bodily
poise and coördination of movement, as well as for future use in hunting;
(5) boxing and wrestling, for quickness, agility, endurance, and the
control of the temper and passions. Swimming and dancing were also
included for all, dancing being a slow and graceful movement of the body
to music, to develop grace of motion and beauty of form, and to exercise
the whole human being, body and soul. The minuet and some of our folk-
dancing are our nearest approach to the Greek type of dancing, though
still not like it. The modern partner dance was unknown in ancient Greece.

The exercises were performed in classes, or in small groups. They took
place in the open air, and on a dirt or sandy floor. They were accompanied
by music—usually the flute, played by a paid performer. A number of
teachers looked after the boys, examining them physically, supervising the
exercises, directing the work, and giving various forms of instruction.

THE GYMNASIAL TRAINING, SIXTEEN TO EIGHTEEN. Up to this point the
education provided was a private and a family affair. In the home and in
the school the boy had now been trained to be a gentleman, to revere the
gods, to be moral and upright according to Greek standards, and in
addition he had been given that training in reading, writing, music, and
athletic exercises that the State required parents to furnish. It is
certain that many boys, whose parents could ill afford further expense for
schooling, were allowed to quit the schools at from thirteen to fifteen.
Those who expected to become full citizens, however, and to be a part of
the government and hold office, were required to continue until twenty
years of age. Two years more were spent in schooling, largely athletic,
and two years additional in military service. Of this additional training,
if his parents chose and could afford it, the State now took control.

[Illustration: FIG. II. GROUND-PLAN OF THE GYMNASIUM AT EPHESOS, IN ASIA
MINOR
Explanation: A, B, C, pillared corridors, or portico; D, an open space,
possibly a palaestra, evidently intended to supply the peristylium; E, a
long, narrow hall used for games of ball; F, a large hall with seats; G,
in which was suspended a sack filled with chaff for the use of boxers; H,
where the young men sprinkled themselves with dust; I, the cold bath; K,
where the wrestling-master anointed the bodies of the contestants; L, the
cooling-off room; M, the furnace-room; N, the vapor bath; 0, the dry-
sweating apartment; P, the hot bath; Q, Q', rooms for games, for the
keepers, or for other uses; R, R', covered stadia, for use in bad weather;
S, S, S, S, S, rows of seats, looking upon T, the uncovered stadium; U,
groves, with seats and walks among the trees; V, V', recessed seats for
the use of philosophers, rhetoricians, and others.]

For the years from sixteen to eighteen the boy attended a state
gymnasium, of which two were erected outside of Athens by the State, in
groves of trees, in 590 B.C. Others were erected later in other parts of
Greece. Figure 11 shows the ground plan of one of these gymnasia, and a
study of the explanation of the plan will reveal the nature of these
establishments. The boy now had for teachers a number of gymnasts of
ability. The old exercises of the palaestra were continued, but running,
wrestling, and boxing were much emphasized. The youth learned to run in
armor, while wrestling and boxing became more severe. He also learned to
ride a horse, to drive a chariot, to sing and dance in the public
choruses, and to participate in the public state and religious
processions.

Still more, the youth now passed from the supervision of a family
pedagogue to the supervision of the State. For the first time in his life
he was now free to go where he desired about the city; to frequent the
streets, market-place, and theater; to listen to debates and jury trials,
and to witness the great games; and to mix with men in the streets and to
mingle somewhat in public affairs. He saw little of girls, except his
sisters, but formed deep friendships with other young men of his age. [20]
Aside from a requirement that he learn the laws of the State, his
education during this period was entirely physical and civic. If he abused
his liberty he was taken in hand by public officials charged with the
supervision of public morals. He was, however, still regarded as a minor,
and his father (or guardian) was held responsible for his public behavior.

THE CITIZEN-CADET YEARS, EIGHTEEN TO TWENTY. The supervision of the State
during the preceding two years had in a way been joint with that of his
father; now the State took complete control. At the age of eighteen his
father took him before the proper authorities of his district or ward in
the city, and presented him as a candidate for citizenship. He was
examined morally and physically, and if sound, and if the records showed
that he was the legitimate son of a citizen, his name was entered on the
register of his ward as a prospective member of it (R. 4). His long hair
was now cut, he donned the black garb of the citizen, was presented to the
people along with others at a public ceremony, was publicly armed with a
spear and a shield, and then, proceeding to one of the shrines of the
city, on a height overlooking it, he solemnly took the Ephebic oath[11]:

    I will never disgrace these sacred arms, nor desert my companion in
    the ranks. I will fight for temples and public property, both alone
    and with many. I will transmit my fatherland, not only not less, but
    greater and better, than it was transmitted to me. I will obey the
    magistrates who may at any time be in power. I will observe both the
    existing laws and those which the people may unanimously hereafter
    make, and, if any person seek to annul the laws or to set them at
    naught, I will do my best to prevent him, and will defend them both
    alone and with many. I will honor the religion of my fathers. And I
    call to witness Aglauros, Enyalios, Ares, Zeus, Thallo, Auxo, and
    Hegemone.

He was now an Ephebos, or citizen-cadet, with still two years of severe
training ahead of him before he could take up the full duties of
citizenship. The first year he spent in and near Athens, learning to be a
soldier. He did what recruits do almost everywhere—drill, camp in the
open, learn the army methods and discipline, and march in public
processions and take part in religious festivals. This first year was much
like that of new troops in camp being worked into real soldiers. At the
end of the year there was a public drill and inspection of the cadets,
after which they were sent to the frontier. It was now his business to
come to know his country thoroughly—its topography, roads, springs,
seashores, and mountain passes. He also assisted in enforcing law and
order throughout the country districts, as a sort of a state constabulary
or rural police. At the end of this second year of practical training the
second examination was held, the cadet was now admitted to full
citizenship, and passed to the ranks of a trained citizen in the reserve
army of defense, as does a boy in Switzerland to-day (R. 4).

RESULTS UNDER THE OLD GREEK SYSTEM. Such was the educational system which
was in time evolved from the earlier tribal practices of the citizens of
old Athens. If we consider Sparta as representing the earlier tribal
education of the Greek peoples, we see how far the Athenians, due to their
wonderful ability to make progress, were able to advance beyond this
earlier type of preparation for citizenship (R. 5). Not only did Athens
surpass all Greece, but, for the first time in the history of the world,
we find here, expressing itself in the education of the young, the modern
western, individualistic and democratic spirit, as opposed to the
deadening caste and governmental systems of the East. Here first we find a
free people living under political conditions which favored liberty,
culture, and intellectual growth, and using their liberty to advance the
culture and the knowledge of the people (R. 6).

Here also we find, for the first time, the thinkers of the State deeply
concerned with the education of the youth of the State, and viewing
education as a necessity to make life worth living and secure the State
from dangers, both within and without. To prepare men by a severe but
simple and honest training to fear the gods, to do honest work, to despise
comfort and vice, to obey the laws, to respect their neighbors and
themselves, and to reverence the wisdom of their race, was the aim of this
old education. The schooling for citizenship was rigid, almost
puritanical, but it produced wonderful results, both in peace and in war.
[21] Men thus trained guided the destinies of Athens during some two
centuries, and the despotism of the East as represented by Persia could
not defeat them at Marathon, Salamis, and Plataea.

THE SIMPLE AND EFFECTIVE CURRICULUM. The simplicity of the curriculum was
one of its marked features. In a manner seldom witnessed in the world's
educational history, the Greeks used their religion, literature,
government, and the natural activities of young men to impart an education
of wonderful effectiveness. [22] The subjects we have valued so highly for
training were to them unknown. They taught no arithmetic or grammar, no
science, no drawing, no higher mathematics, and no foreign tongue. Music,
the literature and religion of their own people, careful physical
training, and instruction in the duties and practices of citizenship
constituted the entire curriculum.

It was an education by doing; not one of learning from books. That it was
an attractive type of education there is abundant testimony by the Greeks
themselves. We have not as yet come to value physical education as did the
Greeks, nor are we nearly so successful in our moral education, despite
the aid of the Christian religion which they did not know. It was, to be
sure, class education, and limited to but a small fraction of the total
population. In it girls had no share. There were many features of Greek
life, too, that are repugnant to modern conceptions. Yet, despite these
limitations, the old education of Athens still stands as one of the most
successful in its results of any system of education which has been
evolved in the history of the world. Considering its time and place in the
history of the world and that it was a development for which there were
nowhere any precedents, it represented a very wonderful evolution.

QUESTIONS FOR DISCUSSION

1. Why are imaginative ability and many-sided natures such valuable
characteristics for any people?

2. Why is the ability to make progressive changes, possessed so markedly
by the Athenian Greeks, an important personal or racial characteristic?

3. Are the Athenian characteristics, stated in the middle of page 19,
characteristics capable of development by training, or are they native, or
both?

4. How do you explain the Greek failure to achieve political unity?

5. Would education for citizenship with us to-day possess the same defects
as in ancient Greece? Why? Do we give an equivalent training?

6. Which is the better attitude for a nation to assume toward the
foreigner—the Greek, or the American? Why?

7. Why does a state military socialism, such as prevailed at Sparta, tend
to produce a people of mediocre intellectual capacity?

8. How do you account for the Athenian State leaving literary and musical
education to private initiative, but supporting state gymnasia?

9. Would the Athenian method of instruction have been possible had all
children in the State been given an education? Why?

10. How did the education of an Athenian girl differ from that of a girl
in the early American colonies?

11. Why did the Greek boy need three teachers, whereas the American boy is
taught all and more by one primary teacher?

12. Contrast the Greek method of instruction in music, and the purposes of
the instruction, with our own.

13. How could we incorporate into our school instruction some of the
important aspects of Greek instruction in music?

14. What do you think of the contentions of Aristotle and Plato that the
State should control school music as a means of securing sound moral
instruction?

15. Does the Greek idea that a harmonious personal development contributes
to moral worth appeal to you? Why?

16. Contrast the Greek ideal as to athletic training with the conception
of athletics held by an average American schoolboy.

17. Contrast the education of a Greek boy at sixteen with that of an
American boy at the same age.

18. Contrast the emphasis placed on expression as a method in teaching in
the schools of Athens and of the United States.

19. Do the needs of modern society and industrial life warrant the greater
emphasis we place on learning from books, as opposed to the learning by
doing of the Greeks?

20. Compare the compulsory-school period of the Greeks with our own. If we
were to add some form of compulsory military training, for all youths
between eighteen and twenty, and as a preparedness measure, would we
approach still more nearly the Greek requirements?

21. Explain how the Athenian Greeks reconciled the idea of social service
to the State with the idea of individual liberty, through a form of
education which developed personality. Compare this with our American
ideal.

22. The Greek schoolboy had no long summer vacation, as do American
children. Is there any special reason why we need it more than did they?

23. Do we believe that virtue can be taught in the way the Hellenic
peoples did? Do we carry such a belief into practice?

SELECTED READINGS

In the accompanying Book of Readings the following selections are
reproduced:

  1. Plutarch: Ancient Education in Sparta.
  2. Plato: An Athenian Schoolboy's Life.
  3. Lucian: An Athenian Schoolboy's Day.
  4. Aristotle: Athenian Citizenship and the Ephebic Years.
  5. Freeman: Sparta and Athens compared.
  6. Thucydides: Athenian Education summarized.

QUESTIONS ON THE READINGS

1. Describe and characterize the Laws which Lycurgus framed for Spartan
training (1).

2. Describe and characterize the instruction of the Ireus at Sparta.
Compare with the training given among the best of the American Indian
tribes (1).

3. Contrast the type of education given an Athenian and a Spartan boy, as
to nature and purpose and character (1 and 2).

4. What degree of State supervision of education is indicated by Plato
(2)? By Freeman (5)?

5. Compare an Athenian school day as described by Lucian (3) with a school
day in a modern Gary-type school.

6. Compare the Ephebic years of an Athenian youth (4) with those of a
Spartan youth (1).

7. What were some of the chief defects of Athenian schools (5)?

8. What was the position of the State in the matter of the education of
youth (5)?

9. What were the great merits of the Athenian educational and political
system of training (6)?

(For SUPPLEMENTAL REFERENCES, see following chapter.)
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LATER GREEK EDUCATION

III. THE NEW GREEK EDUCATION

POLITICAL EVENTS: THE GOLDEN AGE OF GREECE. The Battle of Marathon (490
B.C.) has long been considered one of the "decisive battles of the world."
Had the despotism of the East triumphed here, and in the subsequent
campaign that ended in the defeat of the Persian fleet at Salamis (480
B.C.) and of the Persian army at Plataea (479 B.C.), the whole history of
our western world would have been different. The result of the war with
Persia was the triumph of this new western democratic civilization,
prepared and schooled for great national emergencies by a severe but
effective training, over the uneducated hordes led to battle by the
autocracy of the East. This was the first, but not the last, of the many
battles which western democracy and civilization has had to fight to avoid
being crushed by autocracy and despotism. Marathon broke the dread spell
of the Persian name and freed the more progressive Greeks to pursue their
intellectual and political development. Above all it revealed the strength
and power of the Athenians to themselves, and in the half-century
following the most wonderful political, literary, and artistic development
the world had ever known ensued, and the highest products of Greek
civilization were attained. Attica had braved everything for the common
cause of Greece, even to leaving Athens to be burned by the invader, and
for the next fifty years she held the position of political as well as
cultural preëminence among the Greek City-States. Athens now became the
world center of wealth and refinement and the home of art and literature
(R. 7), and her influence along cultural lines, due in part to her mastery
of the sea and her growing commerce, was now extended throughout the
Mediterranean world.

From 479 to 431 B.C. was the Golden Age of Greece, and during this short
period Athens gave birth to more great men—poets, artists, statesmen, and
philosophers—than all the world beside had produced [1] in any period of
equal length. Then, largely as a result of the growing jealousy of
military Sparta came that cruel and vindictive civil strife, known as the
Peloponnesian War, which desolated Greece, left Athens a wreck of her
former self, permanently lowered the moral tone of the Greek people, and
impaired beyond recovery the intellectual and artistic life of Hellas. For
many centuries Athens continued to be a center of intellectual
achievement, and to spread her culture throughout a new and a different
world, but her power as a State had been impaired forever by a revengeful
war between those who should have been friends and allies in the cause of
civilization.

TRANSITION FROM OLD TO THE NEW. As early as 509 B.C. a new constitution
had admitted all the free inhabitants of Attica to citizenship, and the
result was a rapid increase in the prestige, property, and culture of
Athens. Citizenship was now open to the commercial classes, and no longer
restricted to a small, properly born, and properly educated class. Wealth
now became important in giving leisure to the citizen, and was no longer
looked down upon as it had been in the earlier period. After the
Peloponnesian War the predominance of Attica among the Greek States, the
growth of commerce, the constant interchange of embassies, the travel
overseas of Athenian citizens, and the presence of many foreigners in the
State all alike led to a tolerance of new ideas and a criticism of old
ones which before had been unknown. A leisure class now arose, and
personal interest came to have a larger place than before, with a
consequent change in the earlier conceptions as to the duty of the citizen
to the State. Literature lost much of its earlier religious character, and
the religious basis of morality [2] began to be replaced by that of
reason. Philosophy was now called upon to furnish a practical guide for
life to replace the old religious basis. A new philosophy in which "man
was the measure of all things" arose, and its teachers came to have large
followings. The old search for an explanation of the world of matter [3]
was now replaced by an attempt to explain the world of ideas and emotions,
with a resulting evolution of the sciences of philosophy, ethics, and
logic. It was a period of great intellectual as well as political change
and expansion, and in consequence the old education, which had answered
well the needs of a primitive and isolated community, now found itself but
poorly adapted to meet the larger needs of the new cosmopolitan State. [4]
The result was a material change in the old education to adapt it to the
needs of the new Athens, now become the intellectual center of the
civilized world.

CHANGES IN THE OLD EDUCATION. A number of changes in the character of the
old education were now gradually introduced. The rigid drill of the
earlier period began to be replaced by an easier and a more pleasurable
type of training. Gymnastics for personal enjoyment began to replace drill
for the service of the State, and was much less rigid in type. The old
authors, who had rendered important service in the education of youth,
began to be replaced by more modern writers, with a distinct loss of the
earlier religious and moral force. New musical instruments, giving a
softer and more pleasurable effect, took the place of the seven-stringed
lyre, and complicated music replaced the simple Doric airs of the earlier
period. Education became much more individual, literary, and theoretical.[1q]
Geometry and drawing were introduced as new studies. Grammar and rhetoric
began to be studied, discussion was introduced, and a certain glibness of
speech began to be prized. The citizen-cadet years, from sixteen to
twenty, formerly devoted to rather rigorous physical training, were now
changed to school work of an intellectual type.

NEW TEACHERS; THE SOPHISTS. New teachers, known as Sophists, who professed
to be able to train men for a political career, [5] began to offer a more
practical course designed to prepare boys for the newer type of state
service. These in time drew many Ephebes into their private schools, where
the chief studies were on the content, form, and practical use of the
Greek language. Rhetoric and grammar before long became the master studies
of this new period, as they were felt to prepare boys better for the new
political and intellectual life of Hellas than did the older type of
training. In the schools of the Sophists boys now spent their time in
forming phrases, choosing words, examining grammatical structure, and
learning how to secure rhetorical effect. Many of these new teachers made
most extravagant claims for their instruction (R. 8) and drew much
ridicule from the champions of the older type of education, but within a
century they had thoroughly established themselves, and had permanently
changed the character of the earlier Greek education.

By 350 B.C. we find that Greek school education had been differentiated
into three divisions, as follows:

    1. Primary education, covering the years from seven or eight to
       thirteen, and embracing reading, writing, arithmetic, and chanting.
       The teacher of this school came to be known as a grammatist.

    2. Secondary education, covering the years from thirteen to
       sixteen, and embracing geometry, drawing, and a special music
       course. Later on some grammar and rhetoric were introduced into
       this school. The teacher of this school came to be known as a
       grammaticus.

    3. Higher or university education, covering the years after
       sixteen.

THE FLOOD OF INDIVIDUALISM. This period of artistic and intellectual
brilliancy of Greece following the Peloponnesian War marked the beginning
of the end of Greece politically. The war was a blow to the strength of
Greece from which the different States never recovered. Greece was bled
white by this needless civil strife. The tendencies toward individualism
in education were symptomatic of tendencies in all forms of social and
political life. The philosophers—Xenophon, Plato, and Aristotle—proposed
ideal remedies for the evils of the State, [6] but in vain. The old ideal
of citizenship died out. Service to the State became purely subordinate to
personal pleasure and advancement. Irreverence and a scoffing attitude
became ruling tendencies. Family morality decayed. The State in time
became corrupt and nerveless. Finally, in 338 B.C., Philip of Macedon
became master of Greece, and annexed it to the world empire which he and
his son Alexander created. Still later, in 146 B.C., the new world power
to the west, Rome, conquered Greece and made of it a Roman province.

Though dead politically, there now occurred the unusual spectacle of
"captive Greece taking captive her rude conqueror," and spreading Greek
art, literature, philosophy, science, and Greek ideas throughout the
Mediterranean world. It was the Greek higher learning that now became
predominant and exerted such great influence on the future of our world
civilization. It remains now to trace briefly the development and spread
of this higher learning, and to point out how thoroughly it modified the
thinking of the future.

NEW SCHOOLS; SOCRATES. In the beginning each Sophist teacher was a free
lance, and taught what he would and in the manner he thought best. Many of
them made extraordinary efforts to attract students and win popular
approval and fees. Plato represents the Sophist Protagoras as saying, with
reference to a youth ambitious for success in political life, "If he comes
to me he will learn that which he comes to learn." At first the
instruction was largely individual, but later classes were organized.
Isocrates, who lived from 436 to 338 B.C., organized the instruction for
the first time into a well-graded sequence of studies, with definite aims
and work (R. 8). He shifted the emphasis in instruction from training for
success in argumentation, to training to think clearly and to express
ideas properly. His pupils were unusually successful, and his school did
much to add to the fame of Athens as an intellectual center. From his work
sprang a large number of so called Rhetorical Schools, much like our
better private schools and academies, offering to those Ephebes who could
afford to attend a very good preparation for participation in the public
life of the period.

In contrast with the Sophists, a series of schools of philosophy also
arose in Athens. These in a way were the outgrowth of the work of
Socrates. Accepting the Sophists' dictum that "man is the measure of all
things," he tried to turn youths from the baser individualism of the
Sophists of his day to the larger general truths which measure the life of
a true man. In particular he tried to show that the greatest of all arts—
the art of living a good life—called for correct individual thinking and
a knowledge of the right. "Know thyself" was his great guiding principle.
His emphasis was on the problems of everyday morality. Frankly accepting
the change from the old education as a change that could not be avoided,
he sought to formulate a new basis for education in personal morality and
virtue, and as a substitute for the old training for service to the State.
He taught by conversation, engaging men in argument as he met them in the
street, and showing to them their ignorance (R. 9). Even in Athens, where
free speech was enjoyed more than anywhere else in the world at that time,
such a shrewd questioner would naturally make enemies, and in 399 B.C. at
the age of seventy-one, he was condemned to death by the Athenian populace
on the charge of impiety and corrupting the youth of Athens.

[Illustration: FIG. 12 SOCRATES (469-399 B.C.)


(After a marble bust in the Vatican Gallery, at Rome)]



Socrates' greatest disciple was a citizen of wealth by the name of Plato,
who had abandoned a political career for the charms of philosophy, and to
him we owe our chief information as to the work and aims of Socrates. In
386 B.C. he founded the Academy, where he passed almost forty years in
lecturing and writing. His school, which formed a model for others,
consisted of a union of teachers and students who possessed in common a
chapel, library, lecture-rooms, and living-rooms. Philosophy, mathematics,
and science were taught, and women as well as men were admitted.

Other schools of importance in Athens were the Lyceum, founded in 335 B.C.
by a foreign-born pupil of Plato's by the name of Aristotle, who did a
remarkable work in organizing the known knowledge of his time; [7] the
school of the Stoics, founded by Zeno in 308 B.C.; and the school of the
Epicureans, founded by Epicurus in 306 B.C. Each of these schools offered
a philosophical solution of the problem of life, and Plato and Aristotle
wrote treatises on education as well. Each school evolved into a form of
religious brotherhood which perpetuated the organization after the death
of the master. In time these became largely schools for expounding the
philosophy of the founder.

[Illustration: FIG. 13. EVOLUTION OF THE GREEK UNIVERSITY]

THE UNIVERSITY OF ATHENS. Coincident with the founding of these schools
and the political events we have previously recorded, certain further
changes in Athenian education were taking place. The character of the
changes in the education before the age of sixteen we have described. As a
result in part of the development of the schools of the Sophists, which
were in themselves only attempts to meet fundamental changes in Athenian
life, the education of youths after sixteen tended to become literary,
rather than physical and military. The Ephebic period of service (from
eighteen to twenty) was at first reduced from two years to one, and after
the Macedonian conquest, in 338 B.C., when there was no longer an Athenian
State to serve or protect, the entire period of training was made
optional. The Ephebic corps was now opened to foreigners, and in time
became merely a fashionable semi-military group. Instead of the military
training, attendance at the lectures of the philosophical schools was now
required, and attendance at the rhetorical schools was optional. Later the
philosophical schools were granted public support by the Athenian
Assembly, professorships were created over which the Assembly exercised
supervision, the rhetorical and philosophical schools were gradually
merged, the study years were extended from two to six, or seven, a form of
university life as regards both students and professors was developed, and
what has since been termed "The University of Athens" was evolved. Figure
13 shows how this evolution took place.

As Athens lost in political power her citizens turned their attention to
making their city a center of world learning. This may be said to have
been accomplished by 200 B.C. Though Greece had long since become a
Macedonian province, and was soon to pass under the control of Rome, the
so-called University of Athens was widely known and much frequented for
the next three hundred years, and continued in existence until finally
closed, as a center of pagan thought, by the edict of the Roman-Christian
Emperor, Justinian, in 529 A.D. Though reduced to the rank of a Roman
provincial town, Athens long continued to be a city of letters and a
center of philosophic and scientific instruction.

SPREAD AND INFLUENCE OF GREEK HIGHER EDUCATION. Alexander the Great
rendered a very important service in uniting the western Orient and the
eastern Mediterranean into a common world empire, and in establishing
therein a common language, literature, philosophy, a common interest, and
a common body of scientific knowledge and law. It was his hope to create a
new empire, in which the distinction between European and Asiatic should
pass away. No less than seventy cities were established with a view to
holding his empire together. These served to spread Hellenic culture.
Greek schools, Greek theaters, Greek baths, and Greek institutions of
every type were to be found in practically all of them, and the Greek
tongue was heard in them all. With Alexander the Great the history of
Greek life, culture, and learning merges into that of the history of the
ancient world. Everywhere throughout the new empire Greek philosophers and
scientists, architects and artists, merchants and colonists, followed
behind the Macedonian armies, spreading Greek civilization and becoming
the teachers of an enlarged world. [8] "Greek cities stretched from the
Nile to the Indus, and dotted the shores of the Black and the Caspian
seas. The Greek language, once the tongue of a petty people, grew to be a
universal language of culture, spoken even by barbarian lips, and the art,
the science, the literature, the principles of politics and philosophy,
developed in isolation by the Greek mind, henceforth became the heritage
of many nations." [9]

Greek universities were established at Pergamum and Tarsus in Asia Minor;
at Rhodes on the island of that name in the Aegean; and at the newly
founded city of Alexandria in Egypt. Antioch, in Syria, became another
important center of Greek influence and learning. A large library was
developed at Pergamum, and it was here that writing on prepared skins of
animals [10] was begun, from which the term "parchment" (originally "per-
gament") comes. It was also at Pergamum that Galen (born c. 130 A.D.)
organized what was then known of medical science, and his work remained
the standard treatise for more than a thousand years. Rhodes became a
famous center for instruction in oratory. During Roman days many eminent
men, among whom were Cassius, Caesar, and Cicero, studied oratory here.

[Illustration:  FIG. 14 THE GREEK UNIVERSITY WORLD]

MINGLING OF ORIENT AND OCCIDENT AT ALEXANDRIA. The most famous of all
these Greek institutions, however, was the University of Alexandria, which
gradually sapped Athens as a center of learning and became the
intellectual capital of the world. The greatest library of manuscripts the
world had ever known was collected together here. [11] It is said to have
numbered over 700,000 volumes. These included Greek, Jewish, Egyptian, and
Oriental works. In connection with the library was the museum, where men
of letters and investigators were supported at royal expense. These two
constituted an institution so like a university that it has been given
that name. Alexandria became not only a great center of learning, but,
still more important, the chief mingling place for Greek, Jew, Egyptian,
Roman, and Oriental, and here Greek philosophy, Hebrew and Christian
religion, and Oriental faith and philosophy met and mixed. It was this
mingled civilization and culture, all tinged through and through with the
Greek, with which the Romans came in contact as they pushed their
conquering armies into the eastern Mediterranean (R. 10).

[Illustration: FIG. 15. THE KNOWN WORLD ABOUT 150 A.D.
A map by Ptolemy, geographer and astronomer at Alexandria. Compare this
with the map on page 4, and note the progress in geographical discovery
which had been made during the intervening centuries.]

CHARACTER OF ALEXANDRIAN LEARNING. The great advances in knowledge made at
Alexandria were in mathematics, geography, and science. The method of
scientific investigation worked out by Aristotle at Athens was introduced
and used. Instead of speculating as to phenomena and causes, as had been
the earlier Greek practice, observation and experiment now became the
rule. Euclid (c. 323-283 B.C.) opened a school at Alexandria as early as
300 B.C., and there worked out the geometry which is still used in our
schools. Archimedes (287-212 B.C.), who studied under Euclid, made many
important discoveries and advances in mechanics and physics. Eratosthenes
(226-196 B.C.), librarian at Alexandria, is famous as a geographer [12]
and astronomer, and made some studies in geology as well. Ptolemy (b.?; d.
168 A.D.) here completed his Mechanism of the Heavens (Syntaxis) in 138
A.D., and this became the standard astronomy in Europe for nearly fifteen
hundred years, while his geography was used in the schools until well into
the fifteenth century. The map of the known world, shown in Figure 15, was
made by him. Hipparcus, the Newton of the Greeks, studied the heavens both
at Alexandria and Rhodes, and counted the stars and arranged them in
constellations. Many advances also were made in the study of medicine, the
Alexandrian schools having charts, models, and dissecting rooms for the
study of the human body, The functions of the brain, nerves, and heart
were worked out there.

Except in science and mathematics, though, the creative ability of the
earlier Greeks was now largely absent. Research, organization, and comment
upon what had previously been done rather was the rule. Still much
important work was done here. Books were collected, copied, and preserved,
and texts were edited and purified from errors. Here grammar, criticism,
prosody, and mythology were first developed into sciences. The study of
archaeology was begun, and the first dictionaries were made. The
translation of the Hebrew Scriptures into Greek was begun for the benefit
of the Alexandrian Jews who had forgotten their Mother tongue, this being
the origin of the famous Septuagint [13] version of the Old Testament.
It is owing to these Alexandrian scholars, also, that we now possess the
theory of Greek accents, and have good texts of Homer and other Greek
writers.

ALEXANDRIA SAPPED IN TURN. In 30 B.C. Alexandria, too, came under Roman
rule and was, in turn, gradually sapped by Rome. Greek influence
continued, but the interest became largely philosophical. Ultimately
Alexandria became the seat of a metaphysical school of Christian theology,
and the scene of bitter religious controversies. In 330 A.D.,
Constantinople was founded on the site of the earlier Byzantium, and soon
thereafter Greek scholars transferred their interest to it and made it a
new center of Greek learning. There Greek science, literature, and
philosophy were preserved for ten centuries, and later handed back to a
Europe just awakening from the long intellectual night of the Middle Ages.
In 640 A.D. Alexandria was taken by the Mohammedans, and the university
ceased to exist. The great library was destroyed, furnishing, it is said,
"fuel sufficient for four thousand public baths for a period of six
months," and Greek learning was extinguished in the western world.

OUR DEBT TO HELLAS. As a political power the Greek States left the world
nothing of importance. As a people they were too individualistic, and
seemed to have a strange inability to unite for political purposes. To the
new power slowly forming to the westward—Rome—was left the important
task, which the Greek people were never able to accomplish, of uniting
civilization into one political whole. The world conquest that Greece made
was intellectual. As a result, her contribution to civilization was
artistic, literary, philosophical, and scientific, but not political. The
Athenian Greeks were a highly artistic and imaginative rather than a
practical people. They spent their energy on other matters than government
and conquest. As a result the world will be forever indebted to them for
an art and a literature of incomparable beauty and richness which still
charms mankind; a philosophy which deeply influenced the early Christian
religion, and has ever since tinged the thinking of the western world; and
for many important beginnings in scientific knowledge which were lost for
ages to a world that had no interest in or use for science. So deeply has
our whole western civilization been tinctured by Greek thought that one
enthusiastic writer has exclaimed,—"Except the blind forces of Nature,
nothing moves in this world which is not Greek in its origin." [14] (R.
11)

In education proper the old Athenian education offers us many lessons of
importance that we of to-day may well heed. In the emphasis they placed on
moral worth, education of the body as well as the mind, and moderation in
all things, they were much ahead of us. Their schools became a type for
the cities of the entire Mediterranean world, being found from the Black
Sea south to the Persian Gulf and westward to Spain. When Rome became a
world empire the Greek school system was adopted, and in modified form
became dominant in Rome and throughout the provinces, while the
universities of the Greek cities for long furnished the highest form of
education for ambitious Roman youths. In this way Greek influence was
spread throughout the Mediterranean world. The higher learning of the
Greeks, preserved first at Athens and Alexandria, and later at
Constantinople, was finally handed back to the western world at the time
of the Italian Revival of Learning, after Europe had in part recovered
from the effects of the barbarian deluge which followed the downfall of
Rome.

QUESTIONS FOR DISCUSSION

1. Try to picture what might have been the result for western civilization
had the small and newly-developed democratic civilization of Greece been
crushed by the Persians at the time they overran the Greek peninsula.

2. Do periods of great political, commercial, and intellectual expansion
usually subject old systems of morality and education to severe strain?
Illustrate.

3. Why was the change in the type of Athenian education during the Ephebic
years a natural and even a necessary one for the new Athens?

4. Do you understand that the system of training before the Ephebic years
was also seriously changed, or was the change largely a re-shaping and
extension of the education of youths after sixteen?

5. Were the Sophists a good addition to the Athenian instructing force, or
not? Why?

6. How may a State establish a corrective for such a flood of
individualism as overwhelmed Greece, and still allow individual
educational initiative and progress?

7. Do we as a nation face danger from the flood of individualism we have
encouraged in the past? How is our problem like and unlike that of Athens
after the Peloponnesian War?

8. What is the place in Greek life and thought of the ideal treatises on
education written by Xenophon, Plato, and Aristotle, after the flood of
individualism had set in?

9. In what ways was the conquest of Alexander good for world civilization?

10. Of what importance is it, in the history of our western civilization,
that Greek thought had so thoroughly permeated the eastern Mediterranean
world before Roman armies conquered the region?

11. Picture for yourself the great intellectual advances of the Greeks by
contrasting the tribal preparedness-type of education of the early Greek
States and the learning possessed by the scholars of the University at
Alexandria.

12. Compare the spread of Greek language and knowledge throughout the
eastern Mediterranean world, following the conquests of Alexander, with
the spread of the English language and ideas as to government throughout
the modern world.

SELECTED READINGS

In the accompanying Book of Readings the following selections are
reproduced:

7. Wilkins: Athens in the Time of Pericles.


8. Isocrates: The Instruction of the Sophists.


9. Xenophon: An Example of Socratic Teaching.


10. Draper: The Schools of Alexandria.


11. Butcher: What we Owe to Greece.



QUESTIONS ON THE READINGS

1. Characterize the many educational influences of Athens, as pictured by
Wilkins (7).

2. Were the evils of the Sophist teachers, which Isocrates points out (8),
natural ones? Compare with teachers of vocal training to-day.

3. What would be necessary for the proper training of one for eloquence?
Could any Sophist teacher have trained anyone?

4. Would it be possible to-day for any one city to become such a center of
the world's intellectual life as did Alexandria (10)? Why?

5. Could the Socratic method (9) be applied to instruction in psychology,
ethics, history, and science equally well? Why? To what class of subjects
is the Socratic quiz applicable?

6. How do you account for the fact that the wonderful promise of
Alexandrian science was not fulfilled?

7. State our debt to the Greeks (11).
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THE EDUCATION AND WORK OF ROME

I. THE ROMANS AND THEIR MISSION

DEVELOPMENT OF THE ROMAN STATE. About the time that the Hellenes, in the
City-States of the Greek peninsula, had brought their civilization to its
Golden Age, another branch of the great Aryan race, which had previously
settled in the Italian peninsula, had begun the creation of a new
civilization there which was destined to become extended and powerful. At
the beginning of recorded history we find a number of tribes of this
branch of the Aryan race settled in different parts of Italy, as is shown
in Figure 16. Slowly, but gradually, the smallest of these divisions, the
Latins, extended its rule over the other tribes, and finally over the
Greek settlements to the south and the Gauls to the north, so that by 201
B.C. the entire Italian peninsula had become subject to the City-State
government at Rome.

[Illustration: FIG. 16. THE EARLY PEOPLES OF ITALY, AND THE EXTENSION OF
THE ROMAN POWER
In 509 B.C. Attica opened her citizenship to all free inhabitants, and
half a century later the Golden Age of Greece was in full swing. By 338
B.C. Greece's glory had departed. Philip of Macedon had become master, and
its political freedom was over. By 264 B.C. the center of Greek life and
thought had been transferred to Alexandria, and Rome's great expansion had
begun.]

[Illustration: FIG. 17. THE PRINCIPAL ROMAN ROADS]

By a wise policy of tolerance, patience, conciliation, and assimilation
the Latins gradually became the masters of all Italy. Unlike the Greek
City-States, Rome seemed to possess a natural genius for the art of
government. Upon the people she conquered she bestowed the great gift of
Roman citizenship, and she attached them to her by granting local
government to their towns and by interfering as little as possible with
their local manners, speech, habits, and institutions. By founding
colonies among them and by building excellent military roads to them, she
insured her rule, and by kindly and generous treatment she bound the
different Italian peoples ever closer and closer to the central government
at Rome. By a most wonderful understanding of the psychology of other
peoples, new in the world before the work of Rome, and not seen again
until the work of the English in the nineteenth century, Rome gradually
assimilated the peoples of the Italian peninsula and in time amalgamated
them into a single Roman race. In speech, customs, manners, and finally in
blood she Romanized the different tribes and brought them under her
leadership. Later this same process was extended to Spain, Gaul, and even
to far-off Britain.

A CONCRETE, PRACTICAL PEOPLE. The Roman people were a concrete, practical,
constructive nation of farmers and herdsmen (R. 14), merchants and
soldiers, governors and executives. The whole of the early struggle of the
Latins to extend their rule and absorb the other tribes of the peninsula
called for practical rulers—warriors who were at the same time
constructive statesmen and executives who possessed power and insight,
energy, and personality. The long struggle for political and social
rights, [1] carried on by the common people (plebeians) with the ruling
class (patricians), tended early to shape their government along rough
but practical lines, [2] and to elevate law and orderly procedure among
the people. The later extension of the Empire to include many distant
lands—how vast the Roman Empire finally became may be seen from the map
on the following page—called still more for a combination of force,
leadership, tolerance, patience, executive power, and insight into the
psychology of subject people to hold such a vast empire together. Only a
great, creative people, working along very practical lines, could have
used and used so well the opportunity which came to Rome [3]

[Illustration: FIG. 18. THE GREAT EXTENT OF THE ROMAN EMPIRE
The map shows the Roman Empire as it was by the end of the first century
A.D., and the tribes shown beyond the frontier are as they were at the
beginning of the fourth century A.D. It was 2500 miles, air line, from the
eastern end of the Black Sea to the western coasts of Spain, 1400 miles
from Rome to Palestine, and 1100 miles from Rome to northern Britain. To
maintain order in this vast area Rome depended on the loyalty of her
subjects, the strength of her armies, her military roads, and a messenger
service by horse, yet throughout this vast area she imposed her law and a
unified government for centuries.]

THE GREAT MISSION OF ROME. Had Rome tried to impose her rule and her ways
and her mode of thought on her subject people, and to reduce them to
complete subjection to her, as the modern German and Austrian Empires, for
example, tried to do with the peoples who came under their control, the
Roman Empire could never have been created, and what would have saved
civilization from complete destruction during the period of the barbarian
invasions is hard to see. Instead, Rome treated her subjects as her
friends, and not as conquered peoples; led them to see that their
interests were identical with hers; gave them large local independence and
freedom in government, under her strong control of general affairs; opened
up her citizenship [4] and the line of promotion in the State to her
provincials; [5] and won them to the peace and good order which she
everywhere imposed by the advantages she offered through a common
language, common law, common coinage, common commercial arrangements,
common state service, and the common treatment of all citizens of every
race. [6] In consequence, the provincial was willingly absorbed into the
common Roman race [7]—absorbed in dress, manners, religion, political and
legal institutions, family names, and, most important of all, in language.
As a result, race pride and the native tongues very largely disappeared,
and Latin became the spoken language of all except the lower classes
throughout the whole of the Western Empire. Only in the eastern
Mediterranean, where the Hellenic tongue and the Hellenic civilization
still dominated, did the Latin language make but little headway, and here
Rome had the good sense not to try to impose her speech or her culture.
Instead she absorbed the culture of the East, while the East accepted in
return the Roman government and Roman law, and Latin in time became the
language of the courts and of government.

Having stated thus briefly the most prominent characteristics of the Roman
people, and indicated their great work for civilization, let us turn back
and trace the development of such educational system as existed among
them, see in what it consisted, how it modified the life and habits of
thinking of the Roman people, and what educational organization or
traditions Rome passed on to western civilization.

II. THE PERIOD OF HOME EDUCATION

THE EARLY ROMANS AND THEIR TRAINING. In the early history of the Romans
there were no schools, and it was not until about 300 B.C. that even
primary schools began to develop. What education was needed was imparted
in the home or in the field and in the camp, and was of a very simple
type. Certain virtues were demanded—modesty, firmness, prudence, piety,
courage, seriousness, and regard for duty—and these were instilled both
by precept and example. Each home was a center of the religious life, and
of civic virtue and authority. In it the father was a high priest, with
power of life and death over wife and children. He alone conversed with
the gods and prepared the sacrifices. The wife and mother, however, held a
high place in the home and in the training of the children, the marriage
tie being regarded as very sacred. She also occupied a respected position
in society, and was complete mistress of the house (R. 17).

The religion of the city was an outgrowth of that of the home. Virtue,
courage, duty, justice—these became the great civic virtues. Their
religion, both family and state, lacked the beauty and stately ceremonial
of the Greeks, lacked that lofty faith and aspiration after virtue that
characterized the Hebrew and the later Christian faith, was singularly
wanting in awe and mystery, and was formal and mechanical and practical
[8] in character, but it exercised a great influence on these early
peoples and on their conceptions of their duty to the State.

The father trained the son for the practical duties of a man and a
citizen; the mother trained the daughter to become a good housekeeper,
wife, and mother. Morality, character, obedience to parents and to the
State, and whole-hearted service were emphasized. The boy's father taught
him to read, write, and count. Stories of those who had done great deeds
for the State were told, and martial songs were learned and sung. After
450 B.C. every boy had to learn the Laws of the Twelve Tables[13] (R. 12), and
be able to explain their meaning (R. 13). As the boy grew older he
followed his father in the fields and in the public place and listened to
the conversation of men. [9] If the son of a patrician he naturally
learned much more from his father, by reason of his larger knowledge and
larger contact with men of affairs and public business, than if he were
the son of a plebeian. Through games as a boy, and later in the exercises
of the fields and the camps, the boy gained what physical training he
received. [10]

[Illustration: FIG. 19. A ROMAN FATHER INSTRUCTING HIS SON


(From a Roman Sarcophagus)]



EDUCATION BY DOING. It was largely an education by doing, as was that of
the old Greek period, though entirely different in character. Either by
apprenticeship to the soldier, farmer, or statesman, or by participation
in the activities of a citizen, was the training needed imparted. Its
purpose was to produce good fathers, citizens, and soldiers. [11] Its
ideals were found in the real and practical needs of a small State, where
the ability to care for one's self was a necessary virtue. To be healthy
and strong, to reverence the gods and the institutions of the State, to
obey his parents and the laws, to be proud of his family connections and
his ancestors, to be brave and efficient in war, to know how to farm or to
manage a business, were the aims and ends of this early training. It
produced a nation of citizens who willingly subordinated themselves to the
interests of the State, [12] a nation of warriors who brought all Italy
under their rule, a calculating, practical people who believed themselves
destined to become the conquerors and rulers of the world, and a reserved
and proud race, trained to govern and to do business, but not possessed of
lofty ideals or large enthusiasms in life (Rs. 15, 16).

III. THE TRANSITION TO SCHOOL EDUCATION

BEGINNINGS OF SCHOOL EDUCATION. Up to about 300 B.C. education had been
entirely in the home, and in the activities of the fields and the State.
It was a period of personal valor and stern civic virtue, in a rather
primitive type of society, as yet but little in contact with the outside
world, and little need of any other type of training had been felt. By the
end of the third century B.C., the influence of contact with the Greek
cities of southern Italy and Sicily (Magna Graecia), and the influence
of the extensive conquests of Alexander the Great in the eastern
Mediterranean (334-323 B.C.), had begun to be felt in Italy. By that time
Greek had become the language of commerce and diplomacy throughout the
Mediterranean, and Greek scholars and tradesmen had begun to frequent
Rome. By 303 B.C. it seems certain that a few private teachers had set up
primary schools at Rome to supplement the home training, and had begun the
introduction of the pedagogue as a fashionable adjunct to attract
attention to their schools. These schools, however, were only a fad at
first, and were patronized only by a few of the wealthy citizens. Up to
about 250 B.C., at least, Roman education remained substantially as it had
been in the preceding centuries. Reading, writing, declamation, chanting,
and the Laws of the Twelve Tables still constituted the subject-matter of
instruction, and the old virtues continued to be emphasized.

By the middle of the third century B.C. Rome had expanded its rule to
include nearly all the Italian peninsula (see Figure 16), and was
transforming itself politically from a little rural City-State into an
Empire, with large world relationships. A knowledge of Greek now came to
be demanded both for diplomatic and for business reasons, and the need of
a larger culture, to correspond with the increased importance of the
State, began to be felt by the wealthier and better-educated classes.
Greek scholars, brought in as captured slaves from the Greek colonies of
southern Italy, soon began to be extensively employed as teachers and as
secretaries.

About 233 B.C., Livius Andronicus, who had been brought to Rome as a slave
when Tarentum, one of the Greek cities of southern Italy, was captured,
[13] and who later had obtained his freedom, made a translation of the
Odyssey into Latin, and became a teacher of Latin and Greek at Rome. This
had a wonderful effect in developing schools and a literary atmosphere at
Rome. The Odyssey at once became the great school textbook, in time
supplanting the Twelve Tables, and literary and school education now
rapidly developed. The Latin language became crystallized in form, and
other Greek works were soon translated. The beginnings of a native Latin
literature were now made. Greek higher schools were opened, many Greek
teachers and slaves offered instruction, and the Hellenic scheme of
culture, as it had previously developed in Attica, soon became the fashion
at Rome.

CHANGES IN NATIONAL IDEALS. The second century B.C. was even more a period
of rapid change in all phases and aspects of Roman life. During this
century Rome became a world empire, annexing Spain, Carthage, Illyria, and
Greece, and during the century that followed she subjugated northern
Africa, Egypt, Asia Minor, and Gaul to the Elbe and the Danube (see Figure
18). Rome soon became mistress of the whole Mediterranean world. Her ships
plied the seas, her armies and governors ruled the land. The introduction
of wealth, luxuries, and slaves from the new provinces, which followed
their capture, soon had a very demoralizing influence upon the people.
Private and public religion and morality rapidly declined; religion came
to be an empty ceremonial; divorce became common; wealth and influence
ruled the State; slaves became very cheap and abundant, and were used for
almost every type of service. From a land of farmers of small farms,
sturdy and self-supporting, who lived simply, reared large families,
feared the gods, respected the State, and made an honest living, it became
a land of great estates and wealthy men, and the self-respecting peasantry
were transformed into soldiers for foreign wars, or joined the rabble in
the streets of Rome. [14] Wealth became the great desideratum, and the
great avenue to this was through the public service, either as army
commanders and governors, or as public men who could sway the multitude
and command votes and influence. Manifestly the old type of education was
not intended to meet such needs, and now in Rome, as previously in Athens,
a complete transformation in the system of training for the young took
place. The imaginative and creative Athenians, when confronted by a great
change in national ideals, evolved a new type of education adapted to the
new needs of the time; the unimaginative and practical Romans merely
adopted that which the Athenians had created.


THE HELLENIZATION OF ROME[14]. The result was the Hellenization of the
intellectual life of Rome, making complete the Hellenization of the
Mediterranean world. After the fall of Greece, in 146 B.C., a great influx
of educated Greeks took place. As the Latin poet Horace[15] expressed it:

Captive Greece took captive her rude conqueror[2q],


And brought the arts to Latium.



So completely did the Greek educational system seem to meet the needs of
the changed Roman State that at first the Greek schools were adopted
bodily—Greek language, pedagogue, higher schools of rhetoric and
philosophy, and all—and the schools were in reality Greek schools but
slightly modified to meet the needs of Rome. Gymnasia were erected, and
wealthy Romans, as well as youths, began to spend their leisure in
studying Greek and in trying to learn gymnastic exercises.

In time the national pride and practical sense of the Romans led them to
open so-called "culture schools" of their own, modeled after the Greek.
The Latin language then replaced the Greek as the vehicle of instruction,
though Greek was still studied extensively, and Rome began the development
of a system of private-school instruction possessing some elements that
were native to Roman life and Roman needs.

[Illustration: FIG. 20. CATO THE ELDER[16] (234-149 B.C.)]

STRUGGLE AGAINST, AND FINAL VICTORY. That this great change in national
ideals and in educational practice was accepted without protest should not
be imagined. Plutarch and other writers appealed to the family as the
center for all true education. Cato the elder, who died in 149 B.C.,
labored hard to stem the Hellenic tide. He wrote the first Roman book on
education, in part to show what education a good citizen needed as an
orator, husbandman, jurist, and warrior, and in part as a protest against
Hellenic innovations. In 167 B.C., the first library was founded in Rome,
with books brought from Greece by the conqueror Paulus Emilius. In 161
B.C., the Roman Senate directed the Praetor[19] to see "that no philosophers
or rhetoricians be suffered in Rome" (R. 20 a), but the edict could not be
enforced. In 92 B.C., the Censors issued an edict expressing their
disapproval of such schools (R. 20 b). By 100 B.C., the Hellenic victory
was complete, and the Graeco-Roman school system had taken form. In 27
B.C., Rome ceased to be a Republic and became an Empire, and under the
Emperors the professors of the new learning were encouraged and protected,
higher schools were established in the provinces, literature and
philosophy were opened as possible careers, and the Greek language,
literature, and learning were spread, under Roman imperial protection, to
every corner of the then civilized world. This victory of Hellenic thought
and learning at Rome, viewed in the light of the future history of the
civilization of the world, was an event of large importance.

IV. THE SCHOOL SYSTEM AS FINALLY ESTABLISHED

THE LUDUS, OR PRIMARY SCHOOL. The elementary school, known as the ludus[17],
or ludus literarum, the teacher of which was known as a ludi magister,
was the beginning or primary school of the scheme as finally evolved. This
corresponded to the school of the Athenian grammatist, and like it the
instruction consisted of reading, writing, and counting. These schools
were open to both sexes, but were chiefly frequented by boys. They were
entered at the age of seven, sometimes six, and covered the period up to
twelve. Reading and writing were taught by much the same methods as in the
Greek schools, and approximately the same writing materials were used.
Something of the same difficulty was experienced also in mastering the
reading art (R. 21). Dionysius of Halicarnassus, a Greek historian who
lived in Rome for twenty-two years, during the first century B.C., has
left us a clear description of the Roman method of teaching reading:

    When we learned to read was it not necessary at first to know the name
    of the letters, their shape, their value in syllables, their
    differences, then the words and their case, their quantity long or
    short, their accent, and the rest?

    Arrived at this point we began to read and write, slowly at first and
    syllable by syllable. Some time afterwards, the forms being
    sufficiently engraved on our memory, we read more cursorily, in the
    elementary book, then in all sorts of books, finally with incredible
    quickness and without making any mistake.

[Illustration: FIG. 21. ROMAN WRITING-MATERIALS.


Inkstand, pen, letter, box of manuscripts, wax tablets, stylus.]



Writing seems rather to have followed reading, and, as in the Greek
schools, the pupils copied down from dictation and made their own books
(dictata). Literature received no such emphasis in the elementary
schools of Rome as in those of the Greeks, and the palaestra of the
Greeks was not reproduced at Rome.

Due in part to the practical character of the Roman people, to the
established habit of keeping careful household accounts, to the
difficulties of their system of calculation, [15] to the practice of
finger reckoning, and to the vast commercial and financial interests that
the Romans formed throughout the world which they conquered, arithmetic
became a subject of fundamental importance in their schools, and much time
was given to securing perfection in calculation and finger reckoning. [16]
Hence it occupied a place of large importance in the primary school. An
abacus or counting-board was used, similar to the one shown in Figure 22,
and Horace mentions a bag of stones (calculi[20]) as a part of a schoolboy's
equipment.

[Illustration: FIG. 22. A ROMAN COUNTING-BOARD.
Pebbles were used, those nearest the numbered dividing partition being
counted. Each pebble above when moved downward counted five of those in
the same division below. The board now shows 8,760,254.]

THE LUDI MAGISTER. The ludi magister at Rome held a position even less
enviable than that held by the grammatist at Athens. "The starveling
Greek," who was glad to barter his knowledge for the certainty of a good
dinner, was sneered at by many Roman writers. Many slaves were engaged in
this type of instruction, bringing in fees for their owners. It was not
regarded as of importance that the teachers of these schools be of high
grade. The establishment of and attendance at these primary schools was
wholly voluntary, and the children in them probably represented but a
small percentage of those of school age in the total population. These
schools became quite common in the Italian cities, and in time were found
in the provincial cities of the Empire as well. They remained, however,
entirely private-adventure undertakings, the State doing nothing toward
encouraging their establishment, supervising the instruction in them, or
requiring attendance at them. They were in no sense free schools, nor were
the prices for instruction fixed, as in our private schools of to-day.
Instead, the pupil made a present to the master, usually at some
understood rate, though some masters left the size of the fee to the
liberality of their pupils. [17] The pedagogue, copied from Greece, was
nearly always an old or infirm slave of the family.

[Illustration: FIG. 23. A ROMAN PRIMARY SCHOOL(Ludus)
(From a fresco found at Herculaneum). This shows a school held in a
portico of a house.]

The schools were held anywhere—in a portico (see Figure 23), in a shed or
booth in front of a house, in a store, or in a recessed corner shut in by
curtains. A chair for the master, benches for the pupils, an outer room
for cloaks and for the pedagogues to wait in, and a bundle of rods
(ferula) constituted the necessary equipment. The pupils brought with
them boxes containing writing-materials, book-rolls, and reckoning-stones.
Schools began early in the morning, pupils in winter going with lanterns
to their tasks. There was much flogging of children, and in Martial we
find an angry epigram which he addressed to a schoolmaster who disturbed
his sleep (R. 23 a).

THE SECONDARY SCHOOLS. Secondary or Latin grammar schools, under a
grammaticus[18], and covering instruction from the age of twelve to sixteen,
had become clearly differentiated from the primary schools under a ludi
magister by the time of the death of Cato, 149 B.C. At first this higher
instruction began in the form of private tutors, probably in the homes of
the wealthy, and Greek was the language taught. By the beginning of the
first century B.C., however, Latin secondary schools began to arise, and
in time these too spread to all the important cities of the Empire.
Attendance at them was wholly voluntary, and was confined entirely to the
children of the well-to-do classes. The teachers were Greeks, or Latins
who had been trained by the Greeks. Each teacher taught as he wished, but
the schools throughout the Empire came to be much the same in character.
The course of study consisted chiefly of instruction in grammar and
literature, the purpose being to secure such a mastery of the Latin
language and Greek and Latin literatures as might be most helpful in
giving that broader culture now recognized as the mark of an educated man,
and in preparing the young Roman to take up the life of an orator and
public official (R. 24). Both Greek and Latin secondary schools were in
existence, and Quintilian, the foremost Roman writer on educational
practice, recommends attendance at the Greek school first.

Grammar was studied first, and was intended to develop correctness in the
use of speech. With its careful study of words, phonetic changes, drill on
inflections, and practice in composing and paragraphing, this made a
strong appeal to the practical Roman and became a favorite study.
Literature followed, and was intended to develop an appreciation for
literary style, elevate thought, expand one's knowledge, and, by
memorization and repetition, to train the powers of expression. The method
practiced was much as follows: The selection was carefully read first by
the teacher, and then by the pupils. [18] After the reading the selection
was gone over again and the historical, geographical, and mythological
allusions were carefully explained by the teacher. [19] The text was next
critically examined, to point out where and how it might be improved and
its expressions strengthened, and much paraphrasing of it was engaged in.
Finally the study of the selection was rounded out by a judgment—that
is, a critical estimate of the work, a characterization of the author's
style, and a resume of his chief merits and defects. The foundations were
here laid for Grammar and Rhetoric as the great studies of the Middle
Ages.

Homer and Menander were the favorite authors in Greek, and Vergil, Horace,
Sallust, and Livy in Latin, with much use of Aesop's Fables for work in
composition. The pupils made their own books from dictation, though in
later years educated slave labor became so cheap that the copying and sale
of books was organized into a business at Rome, and it was possible for
the children of wealthy parents to own their own books. Grammar,
composition, elocution, ethics, history, mythology, and geography were all
comprehended in the instruction in grammar and literature in the secondary
schools. A little music was added at times, to help the pupil intone his
reading and declamation. A little geometry and astronomy were also
included, for their practical applications. The athletic exercises of the
Greeks were rejected, as contributing to immorality and being a waste of
time and strength. In a sense these schools were finishing schools for
Roman youths who went to any school at all, much as are our high schools
of to-day for the great bulk of American children. The schools were better
housed than those of the ludi, and the masters were of a better quality
and received larger fees. Like the elementary schools, the State exercised
no supervision or control over these schools or the teachers or pupils in
them.

THE SCHOOLS OF RHETORIC. Up to this point the schools established had been
for practical and useful information (the primary schools) or cultural
(the grammar or secondary schools). On top of these a higher and
professional type of school was next developed, to train youths in
rhetoric and oratory, preparatory to the great professions of law and
public life at Rome. [20] These schools were direct descendants of the
Greek rhetorical schools, which evolved from the schools of the Sophists.
Suetonius [21] tells us that:

    Rhetoric, also, as well as grammar, was not introduced amongst us
    till a late period, and with still more difficulty, inasmuch as we
    find that, at times, the practice of it was even prohibited. [22] …
    However, by slow degrees, rhetoric manifested itself to be a useful
    and honorable study, and many persons devoted themselves to it both as
    a means of defense and of acquiring a reputation. In consequence,
    public favor was so much attracted to the study of rhetoric that a
    vast number of professional and learned men devoted themselves to it;
    and it flourished to such a degree that some of them raised themselves
    by it to the rank of senators and to the highest offices.

These schools, the teachers of which were known as rhetors, furnished a
type of education representing a sort of collegiate education for the
period. They were oratorical in purpose, because the orator had become the
Roman ideal of a well-educated man (R. 24). During the life of the
Republic the orator found many opportunities for the constructive use of
his ability, and all young men ambitious to enter law or politics found
the training of these schools a necessary prerequisite. They were attended
for two or three years by boys over sixteen, but only the wealthier and
more aristocratic families could afford to send their boys to them.

In addition to oratorical and some legal training, these schools included
a further linguistic and literary training, some mathematical and
scientific knowledge, and even some philosophy. The famous "Seven Liberal
Arts" of the Middle Ages—Grammar, Rhetoric, and Dialectic; Music,
Arithmetic, Geometry, and Astronomy—all seem to have been included in the
instruction of these schools. [23] The great studies, though, were the
first three and some Law, Music being studied largely to help with
gestures and to train the voice, Geometry to aid in settling lawsuits
relating to land, Dialectic (logic) to aid in detecting fallacies, and
Astronomy to understand the movements of the heavenly bodies and the
references of literary writers. [24] There was much work in debate and in
the declamation of ethical and political material the fine distinctions in
Roman Law and Ethics were brought out, [25] and there was much drill in
preparing and delivering speeches and much attention given to the factors
involved in the preparation and delivery of a successful oration (R. 25).

[Illustration: FIG. 24. A ROMAN SCHOOL OF RHETORIC.
This picture, which has been drawn from a description, shows a much better
type of school than that of the ludi.]

These schools became very popular as institutions of higher learning, and
continued so even after the later Emperors, by seizing the power of the
State, had taken away the inspiration that comes from a love of freedom
and had thus deprived the rhetorical art of practical value. The work of
the schools then became highly stilted and artificial in character, and
oratory then came to be cultivated largely as a fine art. [26] Men
educated in these schools came to boast that they could speak with equal
effectiveness on either side of any question, and the art came to depend
on the use of many and big words and on the manners of the stage. Such
ideals naturally destroyed the value of these schools, and stopped
intellectual progress so far as they contributed to it.

Much was done by the later Emperors to encourage these schools, and they
too came to exist in almost every provincial city in the Empire. Often
they were supported by the cities in which they were located. The Emperor
Vespasian, about 75 A.D. began the practice of paying, from the Imperial
Treasury, the salaries of grammarians and rhetoricians [27] at Rome.
Antoninus Pius, who ruled as Emperor from 138 to 161 A.D., extended
payment to the provinces, gave to these teachers the privileges of the
senatorial class, and a certain number in each city were exempted from
payment of taxes, support of soldiers, and obligations to military
service. Other Emperors extended these special privileges (R. 26) which
became the basis for the special rights afterwards granted to the
Christian clergy (R. 38) and, still later, to teachers in the universities
(Rs. 101-04).

UNIVERSITY LEARNING. Roman youths desiring still further training could
now journey to the eastward and attend the Greek universities (see Figure
14). A few did so, much as American students in the middle of the
nineteenth century went to Germany for higher study. Athens and Rhodes
were most favored. Brutus, Horace, and Cicero, among others, studied at
Athens; Caesar, Cicero, and Cassius at Rhodes. Later Alexandria was in
favor. In a library founded in the Temple of Peace by Vespasian (ruled 69
to 79 A.D.) the University at Rome had its origin, and in time this
developed into an institution with professors in law, medicine,
architecture, mathematics and mechanics, and grammar and rhetoric in both
the Latin and Greek languages. In this many youths from provincial cities
came to study. The lines of instruction represented nothing, however, in
the way of scientific investigation or creative thought; the instruction
was formal and dogmatic, being largely a further elaboration of what had
previously been well done by the Greeks.

NATURE OF THE EDUCATIONAL SYSTEM DEVELOPED. Such was the educational
system which was finally evolved to meet the new cultural needs of the
Roman Empire. In all its foundation elements it was Greek. Having
borrowed—conquered one might almost say—Greek religion, philosophy,
literature, and learning, the Romans naturally borrowed also the school
system that had been evolved to impart this culture. Never before or since
has any people adapted so completely to their own needs the system of
educational training evolved by another. To the Greek basis some
distinctively Roman elements were added to adapt it better to the peculiar
needs of their own people, while on the other hand many of the finer Greek
characteristics were omitted entirely. Having once adopted the Greek plan,
the constructive Roman mind organized it into a system superior to the
original, but in so doing formalized it more than the Greeks had ever done
(R. 19).

[Illustration: FIG. 25. THE ROMAN VOLUNTARY EDUCATIONAL SYSTEM, AS FINALLY


EVOLVED]



That the system afforded an opportunity to wealthy Romans to obtain for
their children some understanding and appreciation of the culture of the
Greek world with which their Empire was now in contact, and answered
fairly well the preparatory needs along political and governmental lines
of those Romans who could afford to educate their boys for such careers,
can hardly be doubted (R. 22). Roman writers on education, especially
Cicero (R. 24) and Quintilian (R. 25), give us abundant testimony as to
the value and usefulness of the system evolved in the training of orators
and men for the public service. In the provinces, too, we know that the
schools were very useful in inculcating Roman traditions and in helping
the Romans to assimilate the sons of local princes and leaders. [28]
During the days of the Republic the schools were naturally more useful
than after the establishment of the Empire, and especially after the later
Emperors had stamped out many of the political and civic liberties for the
enjoyment of which the schools prepared. On the other hand, the schools
reached but a small, selected class of youths, trained for only the
political career, and cannot be considered as ever having been general or
as having educated any more than a small percentage of the future citizens
of the State. Many of the important lines of activity in which the Romans
engaged, and which to-day are regarded as monuments to their constructive
skill and practical genius, such as architectural achievements, the
building of roads and aqueducts, the many skilled trades, and the large
commercial undertakings, these schools did nothing to prepare youths for.
The State, unlike Athens, never required education of any one, did not
make what was offered a preparation for citizenship, and made no attempt
to regulate either teachers or instruction until late in the history of
the Empire. Education at Rome was from the first purely a private-
adventure affair, most nearly analogous with us to instruction in music
and dancing. Those who found the education offered of any value could take
it and pay for it; those who did not could let it alone. A few did the
former, the great mass of the Romans the latter. For the great slave class
that developed at Rome there was, of course, no education at all.

RESULTS ON ROMAN LIFE AND GOVERNMENT. Still, out of this private and
tuition system of schools many capable political leaders and executives
came—men who exercised great influence on the history of the State,
fought out her political battles, organized and directed her government at
home and in the provinces, and helped build up that great scheme of
government and law and order which was Rome's most significant
contribution to future civilization. [29] It was in this direction, and in
practical and constructive work along engineering and architectural lines,
that Rome excelled. The Roman genius for government and law and order and
constructive undertakings must be classed, in importance for the future of
civilization in the world, along with the ability of Greece in literature
and philosophy and art. "If," says Professor Adams, "as is sometimes said,
that in the course of history there is no literature which rivals the
Greek except the English, it is perhaps even more true that the Anglo-
Saxon is the only race which can be placed beside the Romans in creative
power and in politics." The conquest of the known world by this practical
and constructive people could not have otherwise than decisively
influenced the whole course of human history, and, coming at the time in
world affairs that it did, the influence on all future civilization of the
work of Rome has been profound. The great political fact which dominated
all the Middle Ages, and shaped the religion and government and
civilization of the time, was the fact that the Roman Empire had been and
had done its work so well.

V. ROME'S CONTRIBUTION TO CIVILIZATION

GREECE AND ROME CONTRASTED. The contrast between the Greeks and the Romans
is marked in almost every particular. The Greeks were an imaginative,
subjective, artistic, and idealistic people, with little administrative
ability and few practical tendencies. The Romans, on the other hand, were
an unimaginative, concrete, practical, and constructive nation. Greece
made its great contribution to world civilization in literature and
philosophy and art; Rome in law and order and government. The Greeks lived
a life of aesthetic enjoyment of the beautiful in nature and art, and
their basis for estimating the worth of a thing was intellectual and
artistic; to the Romans the aesthetic and the beautiful made little
appeal, and their basis for estimating the worth of a thing was
utilitarian. The Greeks worshiped "the beautiful and the good," and tried
to enjoy life rationally and nobly, while the Romans worshiped force and
effectiveness, and lived by rule and authority. The Greeks thought in
personal terms of government and virtue and happiness, while the Romans
thought in general terms of law and duty, and their happiness was rather
in present denial for future gain than in any immediate enjoyment.

As a result the Romans developed no great scholarly or literary
atmosphere, as the Greeks had done at Athens, They built up no great
speculative philosophies, and framed no great theories of government. Even
their literature was, in part, an imitation of the Greek, though
possessing many elements of native strength and beauty. They were a people
who knew how to accomplish results rather than to speculate about means
and ends. Usefulness and effectiveness were with them the criteria of the
worth of any idea or project. They subdued and annexed an empire, they
gave law and order to a primitive world, they civilized and Romanized
barbarian tribes, they built roads connecting all parts of their Empire
that were the best the world had ever known, their aqueducts and bridges
were wonders of engineering skill, their public buildings and monuments
still excite admiration and envy, in many of the skilled trades they
developed tools and processes of large future usefulness, and their
agriculture was the best the world had known up to that time. They were
strong where the Greeks were weak, and weak where the Greeks were strong.

By reason of this difference the two peoples supplemented one another well
in the work of laying the foundations upon which our modern civilization
has been built. Greece created the intellectual and aesthetic ideals and
the culture for our life, while Rome developed the political institutions
under which ideals may be realized and culture may be enjoyed. From the
Greeks and Hebrews our modern life has drawn its great inspirations and
its ideals for life, while from the Romans we have derived our ideals as
to government and obedience to law. One may say that the Romans as a
people specialized in government, law, order, and constructive practical
undertakings, and bequeathed to posterity a wonderful inheritance in
governmental forms, legal codes, commercial processes, and engineering
undertakings, while the Greeks left to us a philosophy, literature, art,
and a world culture which the civilized world will never cease to enjoy.
The Greeks were an imaginative, impulsive, and a joyous people; the Romans
sedate, severe, and superior to the Greeks in persistence and moral force.
The Greeks were ever young; the Romans were always grown and serious men.

ROME'S GREAT CONTRIBUTION. Rome's great contribution, then, was along the
lines just indicated. To this, the school system which became established
in the Roman State contributed only indirectly and but little. The
unification of the ancient world into one Empire, with a common body of
traditions, practices, coinage, speech, and law, which made the triumph of
Christianity possible; the formulation of a body of law [30] which
barbarian tribes accepted, which was studied throughout the Middle Ages,
which formed the basis of the legal system of the mediaeval Church, and
which has largely influenced modern practice; the development of a
language from which many modern tongues have been derived, and which has
modified all western languages; and the perfection of an alphabet which
has become the common property of all nations whose civilization has been
derived from the Greek and Roman—these constitute the chief contributions
of Rome to modern civilization.

Roman city government, too, had been established throughout all the
provincial cities, and this remained after the Empire had passed away. The
municipal corporation, with its charter of rights, has ever since been a
fixed idea in the western world. Roman law, organized into a compact code,
and studied in the law schools of the Middle Ages, has modified our modern
ideas and practices to a degree we scarcely realize. It was accepted by
the German rulers as a permanent thing after they had overrun the Empire,
and it remained as the law of the courts wherever Roman subjects were
tried. Preserved and codified at Constantinople under Justinian in the
sixth century, and re-introduced into western Europe when the study of law
was revived in the newly founded universities in the twelfth and
thirteenth centuries, Roman law has greatly modified all modern legal
practices and has become the basis of the legal systems of a number of
modern states. [31]

[Illustration: FIG. 26. ORIGIN OF OUR ALPHABET
The German type, like the so-called Old English (see Fig. 45), illustrates
the corruption of letter forms through the copying of manuscripts during
the Middle Ages.]

Of all the Roman contributions to modern civilization perhaps the one that
most completely permeates all our modern life is their alphabet and
speech. Figure 26 shows how our modern alphabet goes back to the old
Roman, which they obtained from the Greek colonies in southern Italy, and
which the Greeks obtained from the still earlier Phoenicians. This
alphabet has become the common property of almost all the civilized world.
[32] In speech, the French, Spanish, Portuguese, and Italian tongues go
back directly to the Latin, and these are the tongues of Mexico and South
America as well. The English language, which is spoken throughout a large
part of the civilized world, and by one third of its inhabitants, has also
received so many additions from Romanic sources that we to-day scarcely
utter a sentence without using some word once used by the citizens of
ancient Rome.

Among the smaller but nevertheless important contributions which we owe to
Rome, and which were passed on to mediaeval and modern Europe, should be
mentioned certain practical knowledge in agriculture and the mechanic
arts; many inventions and acquired skills in the arts and trades; an
organized sea and land trade and commerce; cleared and improved lands,
good houses, roads and bridges; great architectural and engineering
remains, scattered all through the provinces; the beginnings of the
transformation of the slave into the serf, from which the great body of
freemen of modern Europe later were evolved; and certain educational
conceptions and practices which later profoundly influenced educational
methods and procedure.

How large these contributions were we shall appreciate better as we
proceed with our history. Of the negative contributions, the most
dangerous has been the idea of the rule of one imperial government, which
has inspired the autocratic governments of modern Europe to try to imitate
the world-wide rule of Imperial Rome.

THE WAY PAVED FOR CHRISTIANITY. It was the great civilizing and unifying
work of the Roman State that paved the way for the next great contribution
to the foundations of the structure of our modern civilization—the
contribution of Christianity. Had Italy never been consolidated; had the
barbarian tribes to the north never been conquered and Romanized; had
Spain and Africa and the eastern Mediterranean never known the rule of
Rome; had the Latin language never become the speech of the then civilized
peoples; had Roman armies never imposed law and order throughout an unruly
world; had Roman governors and courts never established common rights and
security; had Roman municipal government never come to be the common type
in the cities of the provinces; had Roman schools in the provincial cities
never trained the foreign citizen in Roman ways and to think Roman
thoughts; had Rome never established free trade and intercourse throughout
her Empire; had Rome never developed processes and skills in agriculture
and the creative arts; had there been no Roman roads and common coinage;
and had Rome not done dozens of other important things to unify and
civilize Europe and reduce it to law and order, it is hard to imagine the
chaos that would have resulted when the Empire gave way to the barbarian
hordes which finally overwhelmed it. Where we should have been to-day in
the upward march of civilization, without the work of Rome, it is
impossible to say.

QUESTIONS FOR DISCUSSION

1. Contrast the Romans as a colonizing power with the modern Germans. The
English. The French.

2. At what period in our national development did home education with us
occupy substantially the same place as it did in Rome before 300 B.C.? In
what respects was the education given boys and girls similar? Different?

3. What was the most marked advance over the Greeks in the early Roman
training?

4. Contrast the education of the Athenian, Spartan, and Roman boy, during
the early period in each State.

5. To what extent does early Roman education indicate the importance of
the parent and of study of biography in the education of the young?

6. Was the change in character of the education of Roman youths, after the
expansion of the Roman State and the establishment of world contacts,
preventable, or was it a necessary evolution? Why? Have we ever
experienced similar changes?

7. As a State increases in importance and enlarges its world contacts, is
a correspondingly longer training and enlarged culture necessary at home?

8. What idea do you get as to the extent to which the Latinized Odyssey
was read from the fact that the Latin language was crystallized in form
shortly after the translation was made?

9. What does the rapid adoption of the Greek educational system, and the
later evolution of a native educational system out of it, indicate as to
the nature of Roman expansion?

10. Was the introduction of the Greek pedagogue as a fashionable adjunct
natural? Why?

11. Why is a period of very rapid expansion in a State likely to be
demoralizing? How may the demoralization incident to such expansion be
anticipated and minimized?

12. Why does the coming of large landed estates introduce important social
problems? Have we the beginnings of a social problem of this type? What
correctives have we that Rome did not have?

13. State the economic changes which hastened the introduction of a new
type of higher training at Rome.

14. Was the Hellenization of Rome which ensued a good thing? Why?

15. How do you account for Rome not developing a state school system in
the period of great national need and change, instead of leaving the
matter to private initiative? Do you understand that any large percentage
of youths in the Roman State ever attended any school?

16. Why do older people usually oppose changes in school work manifestly
needed to meet changing national demands?

17. Compare the difficulties met with in learning to read Greek and Latin.
Either and English.

18. How do you account for the much smaller emphasis on literature and
music in the elementary instruction at Rome than at Athens? How for the
much larger emphasis on formal grammar in the secondary schools at Rome?

19. What subjects of study as we now know them were included in the Roman
study of grammar and rhetoric?

20. How do you explain the greater emphasis placed by the Romans on
secondary education than on elementary education?

21. What particular Roman need did the higher schools of oratory and
rhetoric supply?

22. What does the exclusive devotion of these schools to such studies
indicate as to professional opportunities at Rome?
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