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PREFACE


Professional doctorates (DProf) are gaining popularity among advanced professionals, offering a unique opportunity to deepen their practical insights and drive organisational change. This narrative review of seminal articles and publications uncovers the theories and conceptual frameworks of DProf programmes and PhD/DProf degrees by publication. DProf pathways, with their qualitative interpretivist approach, integrate critical incident analysis, inductive methodology, autoethnography, self-reflective practice, and reflexivity, ensuring a successful thesis and programme completion. DProf degrees equip students to produce impactful scholarly research that informs policies and recommendations, directly addressing the challenges in their professional settings. Our focus is on the content of these programmes and their practical applicability in high psychiatric training and health and social care.
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INTRODUCTION


The rise in professional doctorate (DProf) courses worldwide is enhancing work-based learning, reflective practice skills, and implementing scholarly works. These programmes aid practitioners in bringing their data to policymaking, significantly impacting society. However, despite the popularity of these postgraduate courses, there are still limited studies exploring how to progress in these degrees and create the required dissertations successfully. 


Professional growth is a crucial focus of the Master and Doctor of Professional Studies (MProf/DProf) degrees, emphasising study inquiry in a professional setting and fostering critical reflection and career advancement through practice-based research projects (Middlesex University, 2024). Beginning with a professional practice problem that requires investigation and answers is typical for professional doctorate research (Bourner et al., 2001). DProf candidates start with the unknown (professional practice problems) with far-reaching implications (Bourner et al., 2001). DProf learning outcomes include (1) the ability to make a significant unique contribution to professional practice knowledge through research, (2) personal growth through reflective practice or writing, (3) professional-level knowledge of a broad area of study, (4) professionalism in the student’s field of practice, and (5) awareness of the importance of research to senior professional practitioners (Bourner et al., 2001). 


DProf postgraduate programmes employ a reflective approach to address workplace complexities and help students change their practice settings (Costley, 2011). DProf students analyse their settings and progress to innovative contributions through a thesis. DProf programmes thus promote professional growth and advancement, resulting in products, publications, systems, or frameworks to bring about change in the candidate’s organisation or practice (Costley, 2011). DProf research candidates must also make a significant contribution to their settings of practice and be innovative: (1) they use job-related learning objectives, (2) cohort-based pedagogies, (3) professional growth, and (4) they aim to develop plans to improve practice in their connected professions (Jones, 2018). Work-based learning (WBL) is the backbone that allows the successful completion of DProf programmes. 


The tasks assigned to participants will include: (1) critically analysing a work-related scenario or theme to a negotiated brief using appropriate methods; (2) solving pertinent structured problems individually and, if appropriate, in groups; (3) reporting on learning gained from the project in an appropriate narrative style; (4) suggesting guidelines for change based on the project findings; (5) critically reflecting on experience and/or practice; (6) independently researching and evaluating their performance (Nikolou-Walker and Garnett, 2004).




	



PROFESSIONAL DOCTORATES IN HIGHER PSYCHIATRIC TRAINING


The landscape of higher education in psychiatry is witnessing a transformative shift, particularly with the increasing recognition and integration of professional doctorates (Lasuertmer, 2024). These advanced degrees, such as the Doctor of Psychology (PsyD) and the Doctorate in Clinical Psychology (DClinPsy), represent a pivotal evolution in preparing practitioners for the complex challenges of mental health care (Writers, 2024). Introducing professional doctorates in psychiatry marks a significant departure from traditional academic pathways, focusing more on practical skills, clinical expertise, and applied research (Park et al., 2023). This transition underscores a broader commitment to enhancing psychiatric practice through innovative educational frameworks.


Professional doctorates in psychiatry are designed with an explicit aim: to bridge the gap between theoretical knowledge and clinical application (MacLean, 2024). This is achieved by emphasising experiential learning, where students engage directly with patients under supervision, developing diagnostic and therapeutic competencies essential for effective practice (University of Dayton, 2024). Unlike their purely academic counterparts, which primarily concentrate on generating new knowledge through research, professional doctorates equip students with a robust skill set tailored for immediate application in clinical settings (Loma Linda University, 2024).


The curriculum of these programmes is meticulously crafted to reflect the multidimensional nature of psychiatric disorders (Amsalem, Duvivier and Martin, 2021). It combines foundational subjects such as psychopathology, pharmacology, and neuroscience with specialised training in psychotherapeutic techniques, ethics, and cultural competence (University of Miami, 2024). This comprehensive approach ensures that graduates are not only proficient in assessing and treating mental illnesses but are also sensitive to the diverse backgrounds and needs of their patients (University of Nevada, 2022).


Moreover, professional doctorates introduce candidates to applied research methodologies relevant to healthcare practice (MacLean, 2024). This aspect is crucial for fostering evidence-based interventions that can adapt to evolving healthcare landscapes (University of Ohio, 2024). Students learn how to evaluate existing literature critically, design studies addressing real-world clinical questions, and implement findings to improve patient outcomes (New Mexico State University, 2024a). Such skills are invaluable for advancing care and contributing to the field’s body of knowledge (American Association of College of Nursing, 2024).


Including professional practice elements within these programmes also prepares graduates for leadership roles within healthcare services (University of Southern California, 2024). They emerge as advocates for change, with insights into service design and delivery that promote accessibility and quality of care for all individuals affected by health issues (George Washington University, 2024).


In conclusion, professional doctorates signify an essential progression in healthcare education by aligning academic rigour with practical difficulties (Regis College, 2023). They serve not only as conduits for personal career advancement but also as engines driving the quality and efficacy of health services globally (Online Counseling Programs, 2024). As such programmes continue to evolve and expand their reach, they promise to play a critical role in shaping future generations of health carers adept at navigating clinical complexities and societal expectations within an ever-changing healthcare environment (Ross et al., 2015).




	



METHODS IN LITERATURE SEARCH


Aim


The book’s rationale was to explore the theoretical and practical aspects of professional doctorate (DProf) degrees and the structure of the required dissertations.


Book’s questions


(1) What are the characteristics of professional doctorates?


(2) How can DProf programmes disentangle and resolve complexities in candidates’ settings through work-based learning and reflective learning?


Objectives


(1) To conduct a narrative review of major theories and practices related to professional doctorate programmes.


(2) To extract the methodologies and methods for completing professional doctorate dissertations from relevant literature.


Data extraction


A total of 70 peer-reviewed journal articles, including also books, book chapters and Internet sources in English, were comprised in the narrative review. The review was conducted at Middlesex University from September 2023 to March 2024. Search engines were PubMed, PsychINFO, Scopus, Web of Science, Google Scholar, Google, EMBASE, and others. Boolean connectives ‘AND’, ‘OR’ linked the keyword search. Search words were ‘professional doctorate*’, ‘methodology’, ‘DProf’, ‘work-based learning’, ‘interpretivism’, ‘critical incident*’, ‘critical incident analysis’, ‘Kolb’s reflective cycle’, ‘reflectivity’, ‘reflexivity’, ‘middle range theory’, ‘qualitative analysis’, ‘autoethnography’, ‘PhD OR DProf by public work’, ‘PhD OR DProf by publication’, ‘PhD OR by published work’. Two independent researchers (CL and EN-W) scrutinised relevant papers, while the third reviewer (LL) supervised the choice when there was a conflict of opinion between the first two reviewers. We selected articles in English that were comprehensive of a full test. The study started in September 2023 and ended in March 2024. 
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