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DEDICATION






This book is dedicated to the memory of David McNair (1916-2010). For over 60 years David had a distinctive involvement in, and made invaluable contributions to, regional, national and international physical education-related activities. He had a profound influence on the lives and careers of many as well as on national and international developments in physical education both personally and through the many former students he mentored during his tenure-ship at the University of Manchester, UK.  He was a worldwide renowned History of Physical Education scholar. At regional level, David was an active “servant” within the North Western Counties Physical Education Association (NWCPEA), an Association in which he variously served as Chairman, Secretary, Member of the Executive Committee and Research Group and Blackpool Easter School Principal. He was a prominent member of a NWCPEA group that conceived the idea of a new research-focused journal, the Physical Education Review (now the European Physical Education Review), the first issue of which was published in Spring, 1978 and, which subsequently became an internationally recognised “impact” journal. As NWCPEA Honorary President, his continuing interest in research was manifest in his support first for what has become an internationally significant text in the domain of physical education, Physical Education. A Reader, published by Meyer & Meyer in 1998 and now in its 3rd edition and secondly for this Contemporary Issues in Physical Education book. Those who knew, or were acquainted with David McNair, will also remember him for his sharp intellect, his quick wit, charismatic charm, confidence and assurance, comradeship, as an all round attractive personality who was an inspiration to all. 








 





INTRODUCTION



KEN HARDMAN AND KEN GREEN 





Physical education across the world represents a rich tapestry of accumulative influences and developments, which have evolved distinctively from individual and/or “local” institutional and, in some cases, externally imposed initiatives. These initiatives have variously shaped national systems either through assimilation or adaptation or colonial imposition. Taking these evolutionary developments into account, it is unsurprising that different and various forms of structures and practices are evident. Characteristically, diversity prevails but there are elements of congruence in concepts and practice. The congruence is seen in a presence largely grounded in the Aristotelian concept of “harmonious balance” and variously linked with an expanding range of instrumental outcomes to include an ascribed role in achieving broader educational objectives such as whole school improvement, community development and effecting personal behavioural and attitudinal change. The congruence is also seen in the advocacy of physical education as a source of positive developmental characteristics and healthy well-being from early childhood, through adolescence to elderly adulthood; that is, as a life-long process, epitomised in the notion of the “cradle to grave physically educated person”.  Within this process, physical education, as a school subject, is granted “broad brush” scope and potential. It is, therefore, in a relatively unique position with responsibility in some way and somehow addressing many contemporary issues with its perceived distinctive features and characteristics within formal education systems not offered by any other learning or school experience. Hence, at one level, physical education seems to hold a prime position within the school curriculum. Paradoxically, over the last two decades this position has been under threat with evidence of marginalisation, reductions in curriculum time allocation, inadequacies in resources (personnel, facilities and financial), a perception by many of physical education as a “non-cognitive” subject, inferior in status to other so-called academic subjects and by association, inferior status of physical education teachers. The paradox is mirrored on the one hand both in the growth of modular programmes in Higher Education Institutions that in a variety of ways relate to physical education and, since the publication of Physical Education. A Reader in 1998, which was intended as a core thematic and issues text primarily to meet the needs of those innovative programmes, with several additions to the physical education-related literature; on the other hand, the two decades have witnessed two worldwide, two continental (European) and several national surveys pointing to concerns about the situation of physical education in schools, a widespread rise in obesity amongst children and young people, especially in economically developed countries, a concomitant increase in sedentary lifestyles as well as a perceived increase in numbers of school pupils no longer seeing the significance of physical education as a school subject: the traditional content of physical education and extra-curricular activity structures and emphasis on competitive sport has little relevance to their life-style context! Furthermore, during the same period, there has been a plethora of inter-governmental, governmental and non-governmental initiatives, policies and advocacy commitments to improve access to, and provision of, physical education. Testimony to the array of actions has been ministerial Communiqués, Conclusions, Recommendations and Resolutions, and institutional Declaration and Commitment Statements and Manifestos etc. Collectively, the various advocacy statements and associated diverse developments in school physical education policies and practices across the world have raised hopes about a secure future for physical education; however these positive initiatives are juxtaposed with sufficient broadspread evidence to generate continuing disquiet and doubts about a sustainable future. Thus, one view would be that physical education is currently at a kind of directional cross-roads, where its hitherto largely indispensable position is arguably unsustainable and the inevitable question arises of “w(h)ither physical education?” (Hardman, 2010). 





The essential orientation of this book is on the “whither” rather than the “wither”. It consists of a collection of chapters prepared by European-based established experts and emerging scholars, who have made, or are now making, significant contributions to the present and future physical education debate. Whilst ostensibly there is a “European flavour” in some of the chapters, in that they draw from, or relate to, European-centric national or regional studies, the contemporary issues addressed in all chapters have international resonance. This is because the issues are generic in their topicality; they offer bases for comparative reflections and/or involve references to international aspects and dimensions of the various topics and themes under consideration. 





From initial chapters presenting empirically-based information in the form of reality checks on the situation of physical education in schools in international and exemplar national contexts that respectively have had considerable international and national impacts on political and educational debate as well as policy re-orientation, the ensuing contributions provide insights into a broad spectrum of contemporary issues pertinent to physical education and related areas (such as physical activity education, physical fitness, and health and exercise science). Generally, these issues are variously linked to pedagogy, didactics, inclusion, multi-culturism, policy, institutional structural harmonisation, including qualification frameworks, multi- and cross-disciplinary curriculum developments, personal and professional competences, and career cultures and frames. More specifically, the issues addressed encompass: representative situational national case studies, which reveal policy and political features common elsewhere in the world; perceptions of physical education curricular influences on the constitution of physically educated pupils; the concept of inclusion when applied to pupils with social emotional and behavioural difficulties; modes of delivery that embrace modern approaches to physical education teaching in general, peer tutoring to support student learning in physical education and teaching games through understanding in particular; perceptions of “significant actors” in active lifestyle promotion in schools with some focus on quality, meaning and relevance of school physical education curricular experiences encompassing curriculum content that not only extends to widening its nature and scope to achieve aims and competences associated with schoolchildren’s physical activity and its role in promoting fitness and reducing health risk behaviours and complementary discussion on physical education-physical activity policies but also introduces “back to the future” traditional or “folk” physical and/or sporting activities in line with a global resurgence of interest in such activity to stimulate young people’s active participation in fostering physically educated persons in multi-cultural school settings; the post-1999 Bologna Declaration structural harmonisation of Higher Education in Europe launching compatibility-seeking “Qualification Frameworks” including theoretical concepts and practical implementation of assessment, extended to include a more global dimension; Bologna Process reference points’ core principles for universal application in the development of physical education teacher education curricula; professionalization and professionalism within physical education teaching as a career; and finally, the future of physical education in a context of social change. In essence, the contributions serve to form a compendium of contemporary issues, which both separately and collectively, should be of wide appeal and, which equally may be of special interest to under- and post-graduate students following academic and professional programmes in physical education and related areas and their tutors, physical education practitioners and professionals in schools and further and higher education institutions, sport pedagogues and other vested-interest professionals and academics. 





The editors wish to thank all contributors for their commitment to this collaborative enterprise of preparing chapters, all of which are grounded in research-based evidence and are intended to inform discussion on physical education-related issues as well as to stimulate reflective thought and action. We also want to thank Thomas Stengel of Meyer and Meyer Verlag for his support in the realisation of the publication of this book. Finally, we acknowledge the encouragement of the North Western Counties Physical Education Association to build on its Physical Education Reader predecessor with a follow up complementary text on internationally pertinent, contemporary topical themes and so meet with the Association’s aims of broadening knowledge and understanding of physical education, fostering critical academic activity, disseminating relevant information on physical education through provision of opportunities for experts to share their research experiences and promoting physical education to international levels. 
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CHAPTER 1


GLOBAL ISSUES IN THE SITUATION OF PHYSICAL EDUCATION IN SCHOOLS



KEN HARDMAN







INTRODUCTION





The first Physical Education World Summit held in Berlin in November 1999, which highlighted concerns about a perceived decline and/or marginalisation of physical education in schools in many countries of the world, culminated in an Agenda for Action that prompted an unprecedented expression of interest and a range of intergovernmental, governmental and non-governmental initiatives, policies and advocacy commitments to improve access to, and provision of physical education. Testimony to a subsequent array of actions and advocacy initiatives, were ministerial Communiqués, Conclusions, Recommendations and Resolutions, and institutional Declaration and Commitment Statements and Manifestos1 etc. Collectively, the various initiatives raised hopes about a secure and sustainable future for physical education but evidence of a perceived gap between “hope and happening” (Lundgren, 1983) generated continuing disquiet about the situation of physical education (PE) in schools. The disquiet was instrumental in precipitating a second worldwide school PE situation survey that was conducted over a period of four years (2004-2008) and a European Parliament Project survey of the situation of physical education in the European Union (2006-2007). In focusing on selected issues in school PE, this chapter draws from the European Parliament Survey Report (Hardman, 2007) as well as the multi-source informed Final Report of the second worldwide Survey (Hardman & Marshall, 2009) and, wherever appropriate, from the post-world economic and financial crisis period developments. 







THE SITUATION OF PHYSICAL EDUCATION IN SCHOOLS 





Within general education systems, a majority (around 95%) of countries have either legal requirements for PE or it is generally practised in schools. Despite official commitment to entitlement of access to physical education in schools either through state legislation or as a matter of general practice, such provision is far from being assured, particularly in contexts of localised implementation of the curriculum. The international surveys undertaken over the last decade infer that almost 79% of countries (in Europe 89%; in Asia and North America only 33%) adhere to implementation regulations and delivery. The global percentage figure, however, is distorted by comparatively smaller sample sizes’ data from the Central/Latin America and Middle East regions and a high proportion of European nation’s positive responses; they can, and do, differ between schools in many countries. Conversely, globally in 21% of countries, PE is not actually being implemented in accordance with legal obligations or expectations. This proportion rises to 33% in Central and Latin America and the Middle East, 40% in Africa, and 67% in Asia and North America; in Europe only 11% of countries allege a shortfall in implementation. 





The “gap” between official policy and regulations and actual practice is geographically widespread. Pervasive factors contributing to the gap are seen in devolvement of responsibilities for curriculum implementation, loss of time allocation to other competing prioritised subjects, lower importance of school PE in general, lack of official assessment, financial constraints, diversion of resources elsewhere, inadequate material resources, deficiencies in numbers of qualified personnel and attitudes of significant individuals such as head teachers. Additionally, exemption from physical education classes, granted on presentation of a medical certificate, is only acknowledged by a few countries. Such exemption practice on medical grounds is recognisably widespread throughout the world, thus perhaps undermining its status within the curriculum. An issue here is that exemption is rarely sought from other subjects except, perhaps, for religious education classes in some countries. 





Examples from across the world show disparities between state policy legal requirements and implementation with clear indications of non-compliance with regulations and especially so in countries where curriculum responsibility lies with education districts or individual schools and are, therefore, subject to local interpretations: 











	•

	Venezuela






	

	There is “a national policy (but) the government does not take care of it; there are laws but they are not followed” (PE Teacher).













	•

	Finland






	

	“Legal status is the same, but in practice not. The freedom of curriculum planning at schools has led to situations where implementation of physical education is not done according to the regulations concerning the weekly lessons” (University Professor).











	•

	Canada (Quebec)






	

	Schools have “autonomy to adapt to the needs of their settings. This autonomy has helped most schools but some use it to limit PE time to the minimum and act against the efforts to legitimize PE programs on the curriculum” (Rivard & Beaudoin, 2005, pp.154-155). 
















Physical education provision during compulsory schooling years varies across regions and countries according to age or year stage of attendance. Overall the average number of years during which PE is taught in schools is 12 (range 8-14) with a 73% cluster of 11 and 12 years. The start-end years’ continuum and associated access to PE are significant for individual development and sustained participation in physical activity. The early years are important in development of basic motor skills and provision of opportunities for optimal development of physical capacities during the crucial years of growth and maturation; for later age school start, pre-school experiences might offer similar opportunities but often they are neither compulsory nor accessible to every child. The significance of school finishing age centres on tracking physical activity engagement from adolescence to adulthood. When access to PE programmes ends at an earlier age, pupils are vulnerable to disengaging from physical activity. Consequently they might not continue with it in later life and there may be insufficient time to embed habits for regular engagement throughout the full lifespan. 







PHYSICAL EDUCATION CURRICULUM TIME ALLOCATION 





The issue of time allocation is generally complicated not only by localised control of curricula but also by practices of offering options or electives, which provide opportunities for additional engagement in PE and/or school sport activity. Student “uptake” of such opportunities can vary within, and between, countries and not all take advantage of the extra provision. Whatever, the options/electives available may be included in curriculum time allocation indicated in some countries’ survey responses and, hence, may not accurately represent the prescribed time allocation for all students in at least some schools in those countries where additional opportunities exist. However, data triangulation produces a scenario of policy prescription or guidelines not actually being implemented in practice for a variety of reasons as exemplified in Lithuania and Nigeria: 











	•

	Lithuania






	

	Even though there is a legal basis, “it is difficult to put regulations into practice; the School Boards decide PE hours (obligatory and supplementary); the 1995 Law on PE and Sports stipulated 3 lessons but only 26% achieve this in classes 1-4, moreover, 38.9% do not have a third lesson; fewer than 10% schools comply with the 1995 Act for 3 lessons” (Puisiene, Volbekiene, Kavaliauskas & Cikotiene, 2005, p.445).











	•

	Nigeria






	

	“Theoretically, five weekly lessons… are recommended for elementary and secondary schools…Unfortunately, however, at neither level is the weekly workload really adhered to” (Salokun, 2005, p.501).












Over the years, surveys’ findings have revealed variations in the amounts prescribed or expected time allocated to PE (and actually delivered). “Guaranteed” access does not equate with equal amounts of access as seen in variations in timetable allocation. The situation is exacerbated by curriculum time allocated to other subjects and in some countries is deteriorating where recent educational reforms have resulted in PE teaching time decreases as observed in geographically distanced countries in different sociocultural and economic settings: 











	•

	Ghana






	

	“Numerous attempts have been made to reduce the number of periods… the local situation determines actual practice. The timetable slots exist on paper. However, about 30% of schools use them for other subjects areas or…as free periods” (Ammah & Kwaw, 2005, p.316). 













	•

	Ireland






	

	“PE is being squeezed out of the education system by more and more compulsory academic courses, which hold little benefit compared to PE” (PE Teacher). 











	•

	Taiwan






	

	“Mergence of PE with health education has led to the reduction in the teaching time of physical activities (and) the time allocated to PE (is) affected (by an increase in) the teaching time of English… and new subjects (e.g. computer and dialects) (have been) introduced into the curriculum” (PE Teacher). 












Physical education has not escaped the continuing consequences of the global financial and economic crisis of 2008-2009. In the USA, for example, whilst Californian Governor Schwarzenegger has proposed trimming the state budget as he tries to cut billions from college “physical education classes leaving athletic programs... in doubt…” (Krupnick, 2009), and the Portland School Board “in an effort to reduce their budget by $19 million, is considering the elimination of a significant portion of physical education programs” (Aahperd, 2010).  





The allocated amount of PE curriculum time can be determined from policy and/or curriculum documents but local levels of actual control of curriculum time allocation give rise to variations between schools and, therefore, difficulties in specifying definitive figures for a country or region. However, some general tendencies can be identified. During the primary school phase years, there is an average 100 minutes (in 2000, the average was 116 minutes) with a range of 30–250 minutes; in secondary schools, there is an average of 102 minutes (in 2000, it was 143 minutes) with a range of 30–250 minutes per week. There are some clearly discernible regional differences in time allocation: European Union countries 109 minutes (range of 30-240 minutes) with clusters around 60 and 90 minutes in primary/basic schools and 101 minutes (range 45-240 minutes) with a cluster around 90 minutes in secondary and high schools (notably, figures in 2000 were higher with an average of 121 minutes in primary schools and 117 minutes in secondary schools, thus representing a perceived reduction in curriculum time allocation in the period 2000-2007); Central and South America (including Caribbean countries) 73 minutes in primary schools and 87 minutes in secondary schools. There is a gradual “tailing off” in upper secondary (high) schools (post 16+ years) in several countries and optional courses become more evident (Hardman & Marshall, 2009). 







PHYSICAL EDUCATION SUBJECT AND TEACHER STATUS 





Legal and perceived actual status of PE and its teachers is a contentious issue. Data indicate that equal subject legal status is claimed in 76% of countries. Africa, where only 20% of countries indicate equal legal status of subjects, represents a marked contrast with Europe’s 91%. Data indicate that across all regions except Europe, in practice PE is considered to have lower status than other subjects. Notably in the Middle East and North American regions, all countries/states indicate that PE’s actual status is perceived to be lower than that of other school subjects. High proportions of perceived lower status of PE are also seen in Africa (80%), Asia (75%) and Central and Latin America (67%), whilst in Europe lower subject status is reported in less than one third (30%) of countries. There are widespread exemplars of PE’s perceived lower status: 











	•

	Brazil






	

	“The discipline does not enjoy much prestige… in the formal education environment; … lack of interest and monotonously repetitive classes (are) factors that contribute to this resistance” (Costa & Tubino, 2005, p.143). 











	•

	Luxembourg






	

	“Legally PE is part of the national curriculum. In practice, PE is perceived as not important; it is just playtime, time off from serious school subjects. In theory it has the same status but other subject teachers believe themselves more important, PE comes always after academic lessons. When teachers have problems to finish the programmes of French for example they cut PE lessons” (PE Teacher). 













	•

	USA






	

	“PE is not an academic subject, so it is inappropriate to have it as an academic subject’… ‘We do not require students to go to the dentist, take showers, get more sleep, and eat balanced meals – we shouldn’t require PE either” (Grossman, 2009). 












Physical education’s inferior status and lower value as a mere antidote to academic subjects are evident in parental pre-disposition to favouring academic subjects with time spent on physical education perceived as a threat to academic achievement and/or examination performance as testified by European observers: 











	•

	France






	

	“Unfortunately parents don’t protest (when physical education lessons are cancelled) and it (physical education) is not considered as fundamental” (PE/Sport Teacher). 











	•

	Germany






	

	“There is absolutely no protest from parents, when PE lessons are cancelled. There is always a protest if lessons in e.g. maths, German, English, etc. are cancelled. Occasionally parents demand that PE lessons are ‘converted’ to maths etc.” (PE Teacher) 













	•

	Malta






	

	“Head teachers give a lot of lip service, but when it comes to effective support this is virtually non-existent” (and) “even parents look at it as a waste of time” (PE Teacher). 












Frequency of cancellation of lessons is one indicator of subject status. Evidence indicates that the low status and esteem of the subject are detrimental to its position: in many countries (44%), PE lessons are cancelled more often than other so-called academic subjects; 41% of countries indicate that PE is the same as all other subjects when it comes to cancellation; and 5% indicate PE is less likely to be cancelled than other subjects, with 10% indicating that it is never cancelled. Apart from its attributed low subject status as of little educational value etc., other reasons for the cancellation of PE include: government financial cuts; insufficient numbers of qualified PE teachers; adverse weather conditions; the use of the dedicated PE lesson space for examinations and preparation for examinations; concerts; ceremonial occasions such as celebratory prize giving; spiritual exercises as at Easter time; and use as dining areas. 





Illustrations of lesson cancellation causal factors are encapsulated in the following quotations: 






	•

	Israel






	

	“Principals and school staff generally do not perceive PE as a valuable academic subject… PE classes are the first to be cancelled when there is a special project, performance, trip or other school event” (Harari, 2005, p.402). 













	•

	Scotland:






	

	“Our programme is adversely affected when we lose two-thirds of our indoor teaching area; …the games hall is used for exams and prize giving which can disrupt PE programmes” (Scottish PE Teachers). 












Table 1 shows that in 28% of countries PE teachers do not enjoy the same status as other

subject teachers but there are regional differences. In Central and Latin America, Asia

and Europe, over two-thirds indicate that the status is the same. However, in Africa, North

America and the Middle East the situation is reversed and in a majority of countries, there

are clear indications of lower status accorded to PE teachers when compared with other

subject teachers.





Table 1.





Physical Education Teacher Status: Globally/Regionally (%)





[image: img16.png]







This is a feature illustrated in several countries in different regional locations: 












	•

	Australia






	

	“Teachers of the academic curriculum continue to command higher status within the education profession” (Tinning, 2005, p.60).











	•

	Ghana






	

	“Since PE is somewhat marginalised, its teachers do not enjoy the same respect as teachers of compulsory academic subjects…The status of most PE teachers leaves much to be desired. It is often argued that they lack professionalism in the way they go about their job” (Ammah & Kwaw, 2005, p.321). 











	•

	South Korea






	

	“PE teachers’ pay/work is worse than their colleagues in other subjects. Physical educators earn the same salaries as other subject teachers. However, unlike (them) they perform multiple responsibilities alongside teaching, like coaching, counselling and running intramural sports activities… They are often not viewed as ‘real’ teachers, but as custodians who simply ‘roll the ball out’” (Kang & You, 2005, p.581).














THE PHYSICAL EDUCATION CURRICULUM 





Physical education is often advocated as a source of a plethora of positive developmental characteristics from early childhood, through adolescence to late teen-age and now, when it is perceived to be a lifelong process, throughout adulthood, epitomised in the notion of the “physically educated person”. Over the past century and a half, there has been an ebb and flow among differing, sometimes contradicting, PE curriculum themes. A number of these themes are alluded to in the November 2007 European Parliament’s Resolution on the Role of Sport in Education (2007/2086NI), in which PE, subsumed in sport, as a generic term, is linked with socio-cultural, educational and social values, psychosocial qualities, socialisation, inclusion, moral codes of behaviour, cognitive and physical development, healthy well-being, healthy diet and other benefits to be derived from engagement in regular physical activity. Implicit in the European Parliament Resolution is the view that PE has the propensity to make significant and distinctive contributions to children, schools and wider society: respect for the body, integrated development of mind and body, understanding of physical activity in health promotion, psycho-social development (self-esteem and self-confidence), social and cognitive development and academic achievement, socialisation and social (tolerance and respect for others, cooperation and cohesion, leadership, team spirit, antidote to anti-social behaviour) skills and aesthetic, spiritual, emotional and moral (fair play, character building) development, a panacea for resolution of the obesity epidemic, inactivity crisis and sedentary lifestyles, enhancement of quality of life etc. With educational reforms in some countries and responses to concepts of healthy well-being related to active life styles in sedentary lifestyle contexts, the role of PE is expanding to embrace achievement of broader educational objectives such as whole school improvement, community development and effecting personal behavioural and attitudinal change. New activities are being incorporated into some programmes (fitness-based activities such as aerobics and jazz gymnastics and popular culture “excitement” activities such as snow-boarding and in-line skating etc.). Also evident, is increasing attention devoted to quality physical education concepts and programmes. Ostensibly as a school subject, with such broad brush scope and potential, PE is in a relatively unique and indispensable position with some kind of responsibility in somehow addressing many contemporary issues with its perceived distinctive features within the educational process with characteristics not offered by any other learning or school experience. The alleged distinctive profile of PE with its unique characteristics is summed up in the November 2007 European Parliament’s Resolution on the Role of Sport in Education (2007/2086NI). The preamble to the Resolution alludes to physical education as “the only school subject, which seeks to prepare children for a healthy lifestyle and focuses on their overall physical and mental development, as well as imparting important social values such as fairness, self-discipline, solidarity, team spirit, tolerance and fair play…” and together with sport is deemed to be “among the most important tools of social integration”. Nonetheless, the various surveys’ data, supported by the literature, intimate narrower scenarios of curricular aims and content across the world: provision reality challenges policy rhetoric! 





Examination of the thematic aims of curricula suggests that PE is primarily concerned with development of motor skills and refinement of sport-specific skills (35% in primary schools and 33% in secondary schools respectively). This tendency is encapsulated in Australian and South Korean commentaries: 





“In reality, most PE teachers (in Australia) still give preferential treatment to those outcomes related to developing concepts and skills for physical activity. Accordingly, social learning and fair play education, probably receive less explicit focus than motor skills, sports and fitness” (Tinning, 2005, p.58). 





In South Korea “PE strongly focuses on sport skills rather than health promotion and the affective domain. Most physical educators still have a traditional perspective that the subject’s basic role is to develop motor skills in a variety of sports” (Kang & You, 2005, p.583). 





Aims linked to broader lifelong educational outcomes such as promotion of health-related fitness (17% of primary and 18% of secondary schools’ curricula) and active lifestyles  (12% and 14% of primary and secondary schools respectively) as well as recognition of PE’s contributory role in personal and social (21% and 23% of primary and secondary schools’ curricula respectively) but less so of moral (4% and 3% of primary and secondary schools’ PE curricula respectively) development are apparent. 





According to “official” documents, many countries arguably commit to a “broad and balanced” range of curricular activities’ opportunities and at one level, this would appear to be reflected in practice with the range of different activities taught within many PE programmes (see Table 2). 







Table 2.





Physical Education Curriculum Activities in Primary and Secondary Schools: Countries (%)





[image: img18.png]





However, analysis of international surveys’ data challenges the actual extent to which breadth and balance are provided: Activity areas’ time allocation across the world reveals how, in practice, competitive sport Activities such as Games and Track & Field Athletics dominate the physical activity experiences of pupils globally, thus echoing indications in the World-wide PE Survey I of an orientation to a performance sport discourse in which in both primary and secondary schools there is a predominantly Games (team and individual) orientation followed by Track and Field Athletics and Gymnastics. Together these three activity areas account for 77% and 79% of PE curriculum content in primary and secondary schools respectively. Collectively, swimming, dance and outdoor adventure activities are accorded only 18% of activity time allocation at primary level and only 13% at secondary level. Such orientation runs counter to societal trends outside of school and raises issues surrounding meaning and relevance to young people as well as quality issues of programmes provided. 





The competitive sports scenario is typified in African and Oceanic region contexts: 









	•

	Nigeria






	

	“Emphasis in PE leans rather towards developing athletes for state, national and international competitions. So right from elementary school, competition and winning are the elements stressed in PE classes. The idea of participation in order to make new friends or develop sportsmanship and moral ‘uprightness’ is rather remote in the Nigerian context” (Salokun, 2005, p.507).











	•

	Tunisia






	

	“Contents center much more on sport activities than on physical development or broad physical experiences (with) individual over team sports (favoured). The most frequently taught contents are gymnastics… track and field… and team sports…” (Zouabi, 2005, p.679) 











	•

	Australia






	

	“Most (PE classes) are oriented around sport(s). Teachers use HPE classes as practice sessions and/or selection opportunities for sporting events. In most HPE classes it is typical to see students playing volleyball, soccer, field hockey, tennis, rugby, netball, Australian Rules football and doing track and field” (Tinning, 2005, p.60). 












The issue of relevance of PE curricula in a context of societal values’ and norms’ changes is becoming significant in an increasing number of countries. The scenario of a discrepancy between what the school offers and what the pupils are looking for is not untypical in many countries. An emerging theme in recent surveys is repeated teachers’ and officials’ references to pupils no longer seeing the significance of PE as a school subject: the traditional content of PE and/or sports activity has little relevance to their life-style context. 





The overall situation is not only seen in content of curricula but also in extra-curricular activity structures and emphasis on school sport. In some countries, this situational orientation may be counter to, or not aligned with, the lifestyle needs and demands, trends and tendencies of young people in out-of-school settings. Collectively, the experiences acquired from unwilling engagement in competitive sport-related physical education are a “turn-off”. It would appear that this goes beyond those who have traditionally been either put off by, or not enjoyed, PE. In some instances, there appears to be a much deeper rejection of PE as a legitimate school activity: 











	•

	England






	

	“PE lessons are the cause of our unhappiest school day memories…Nearly a third of people claimed it was the unhappiest experience of junior and secondary school – outranking exams, bullying, teachers and school dinners” (Editorial, Cricket Foundation Survey, 2009). 











	•

	Tunisia






	

	“Students seem to be decreasingly motivated to take part in SPE (Sport and Physical Education) in its current form. This is clearly expressed by the high number of students who stay away from PE lessons, and by the increasing number of dispensations” (Zouabi, 2005, p.674). 












Media headlines in the USA and the UK draw attention to questionable quality in PE practice: 





“So just how bad is your child’s gym class? PE programs often poorly run, provide few health benefits”. “Experts Dissatisfied With PE Classes” (The Associated Press, Jan. 17, 2005). 





“Call for Scottish PE overhaul after damning report” (Ferguson, 2009). 





There are numerous examples testifying to negative experiences and impacts, lack of commitment to teaching and pedagogical and didactical inadequacies in some countries. The failure of teachers to provide meaningful experiences is underpinned by individuals’ commentaries on PE in schools: 











	•

	Slovenia






	

	“Inappropriate curriculum for PE in elementary and secondary school. Curriculum is not realistic and in many parts has nothing together with practice” (PE Teacher) 











	•

	Scotland






	

	A Scottish individual recounts his experience of spending his “teenage years dreading games, shivering on rugby fields and subject to all manner of rebuke for my ineptitude at the game from staff and schoolmates. In my final week at school I finally confronted my physical education teacher and challenged him as to why I’d been made to endure this torture. “Well son”, he replied, “at least you know now that you can’t play rugby, and that’s what we call an education” (Anon, cited in Kay, 2005) 











	•

	USA






	

	“Our society seems to have forgotten that PE is a daily dose of physical and emotional torture. At least it was for kids like me, anyway… When I was in school, I’d have given anything - my two front teeth, my ‘Dirty Dancing’ cassette tape, absolutely anything - to get out of PE for a single day. But I was cursed with good health and strong bones and never had the requisite cast or set of crutches. Year after year I suffered through having to play the same games, like Run the Mile Even Though it’s August and You Could Die of Heat Stroke, Lay on Your Back and Kick at a Giant Canvas Ball While Everyone Can See Down Your Shorts, and, my personal favorite, Hold Out Your Thigh to be Pinched by the Body-Fat Percentage Counter” (McGaughey, 2006). 












PHYSICAL EDUCATION RESOURCES 





a) Teaching Personnel





A majority of countries have generalist (71%) and/or specialist (67%) teachers for PE in primary schools, whereas in secondary schools, specialist teachers predominate (98%). Concerns, regarding inadequacies of teaching personnel for PE classes, and especially so in the primary school phase, are persistent. The following illustrations may not be typical within each country, but they do indicate some problematic issues, which are replicated in other countries. 











	•

	Austria






	

	“…In primary schools teachers are not trained well – they often just go for a week or do German or mathematics instead of PE” (PE Teacher). 











	•

	Nepal






	

	“Physical education teachers are not very well trained” (PE Lecturer). 













	•

	Cyprus






	

	“The subject of PE is taught by teachers with either no formal training in teaching PE or with little or no formal teaching” (Government Official). 











	•

	South Africa






	

	“The majority of teachers who have to present the PE section of life orientation is not qualified” (PE Teacher). 












There are opportunities for In-service training (INSET) or continuing professional development (CPD) of teachers in 73% of countries (only 33% in Central and Latin America), but there are considerable variations in frequency and allocated time. Frequency varies from specified hours, through days to weeks. Complexity related to the number of years indicated is evident: they range from choice through nothing specifically designated, every year, every two years, every three years to every five years and beyond. Nonetheless, some patterns can be identified: nearly half (49%) of all countries surveyed indicate that INSET/CPD opportunities are required every year; almost a quarter (23%) indicate that INSET/CPD has to be undertaken every three years; and the remainder (28%) note it was greater than every two years. Duration of INSET/CPD also reveals differences in practice between countries: those with annual training range from 12 to 50 hours, from 3 to 25 days; biennial and triennial training courses of 4 weeks; and five years range from 15 days to 3 weeks or 100 hours over the five year period. Data conversion into hours as a common denominator, (on a 36 hour week and a 7 hour day basis), results in 15 variations of INSET/CPD hours per year, ranging from 7 to 180 hours, though 71% of responses were clustered at less than 1 week per year (<36 hours per week) of provision. 





In some countries, inadequate promotional infrastructure, finance and school-imposed barriers can inhibit participation in INSET/CPD. A consistent feature of all questionnaire surveys informing the Final Report of PE Worldwide Survey II on the issue of further professional development of teachers involved in PE teaching is the prevalence of a widespread need for INSET/CPD and recognition in some countries that in-service and resource materials provision is minimal and are accompanied by a continuing decline in PE advisory/supervisory service numbers. 





b) Facilities and Equipment 





A pervasive feature of concern, and particularly so in economically underdeveloped countries, is quality and quantity of provision of facilities and equipment because level of provision can detrimentally affect quality of physical education programmes. Over a third (37%) of countries indicates relative dissatisfaction with the quality of facilities. It is not surprising to see that quality of facilities is generally regarded as lower in economically developing regions (Africa, 60%; Central/Latin America 67%; and Asia 59%). Nevertheless, in spite of the apparent shortfalls in quality and quantity of facilities, encouragingly these proportional figures compare more favourably with those reported in Worldwide Survey I. Worldwide, more than a third of countries regard equipment provision as “below average”/“inadequate”. Regional data indicate that in the three regions (Africa, Asia, and Central/Latin America) there is a majority of countries with “below average”/“inadequate” provision. At best (32%) of countries surveyed, there is an indication that the quantity of facilities is sufficient. Collectively, 50% of countries indicate that the quantity provided is “limited”/“insufficient” with only 18% indicating “above average”/“excellent”. Regionally, in Africa (66%), Asia (53%), Central/Latin America (87%) and Middle East (57%) a majority of countries regard facilities as “limited”/“insufficient”. Only in North America is the quantity of facilities assessed as “sufficient” or “above average”. Consistent with the quantity of facilities, data suggest that at best 35% of countries surveyed indicate that equipment is “sufficient”, whilst collectively 43% indicate that supply of equipment is “limited”/“insufficient” compared with 22% indicating “extensive”/“above average”). Regionally, there is consistency with data on quantity of facilities: considerable shortages of equipment in Central/Latin America countries (78%); and substantial shortages in Africa (62%), the Middle East (57%) and Asia (53%). Only the North American region has a positive assessment of equipment supply. Problems of low/poor levels of maintenance of existing physical education PE sites are reported: Middle East 100%; Africa 83%; and Europe 63%.  





PARTNERSHIP PATHWAYS 





Within the PE environment, teacher networks exist at schools’ level in most countries. Municipal, region/county and national levels networks are evident in around 70% of countries; less widespread are networks of PE/sport teachers, sports clubs and other outside school community providers. In some countries there are inadequate links between school PE and the community but in others there is co-operation between school PE/sport and sports organisations on a regular basis. However, many children are not made aware of, and how to negotiate, the multifarious pathways to out-of-school and beyond school opportunities. Voluntary links between school PE and sport and wider community physical activity are reported in only around 36% of countries and, in total, direct school-community links are indicated in only 51% of countries. As a French PE teacher observes, co-operation between school and outside school agencies is inadequate and/or insufficient in many countries: there is “not enough co-operation between schools and sport organisations”. This teacher’s observation is underlined by some 61% of countries indicating lack of links between school PE and the community. In Africa (80%), but more significantly in North America, Central and Latin America and the Middle East, where no school-community links are indicated, there appears to be a dearth of formal links between school PE and the community. Only European countries (55%) (with Asia close behind) appear to have a greater proportion of existing effective partnership links. 







CONCLUDING COMMENTS 





Collectively, the post-1999 Berlin World PE Summit’s action and advocacy developments were demonstrative of broad-spread political will and indicative of an international consensus that issues surrounding PE in schools deserve serious consideration in problem resolution. There is evidence to suggest that national and, where relevant, regional governments, have committed themselves through legislation to making provision for PE but some have been either slow or reticent in translating this into action through actual implementation and assurance of quality of delivery. Generally, the 2004-2008 “reality check” period reveals several areas of continuing concern: 











	•

	continuing deficiencies in curriculum time allocation and actual implementation as well as a failure to strictly apply legislation on school PE provision, subject status, material, human and financial resources











	•

	relevance and quality of the PE curriculum, especially in countries where there is a sustained pre-disposition towards sports competition and performance-related activities dominated by Games, Gymnastics and Athletics











	•

	considerable widespread inadequacies in facility and equipment supply, especially in economically developing (though not exclusively so) countries; a related issue in the facility-equipment concern is insufficient funding











	•

	disquiet about teacher supply and quality embracing insufficiency in numbers and inadequacy of appropriately qualified PE/sport teachers











	•

	whilst some improvements in inclusion (related to gender and disability) policy and practice can be identified since the Berlin Physical Education Summit, barriers to equal provision and access opportunities for all still remain











	•

	insufficient and/or inadequate school-community co-ordination physical activity participation pathway links.










These and other concerns are summarily embraced by a central European physical education academic’s statement:  





“PE in (recent years) has gone through intensive development and many changes.In spite of attempts by PE professionals, PE teachers, pupils and parents stillstruggle, sometimes more, sometimes less successfully with a range of problems.Some of these are presented here: decreasing amount of compulsory PE; oftendecreasing quality of education; large PE class sizes and increasing pupils’ behavioural problems; growing numbers of non-participating and ‘excused’ pupilsfrom PE lessons; stagnating physical fitness and performance of youth; care of pupils with disability; inadequacies in provision and lack of PE facilities; increase in PE teachers’ average age and low interest of young graduates to work in the field of PE; inadequate social and financial reward of PE teachers, low work ethic of PE teachers that results from insufficient evaluation of their work; low representation of PE teachers in schools’ management positions; absence of monitoring of PE teaching – there is a limited number of inspectors; monitoring by school directors is non-existent; weak organisation (professional associations) of PE teachers; shortages in pre-graduate teachers’ preparation; unfinished system of lifelong PE teachers’ education; lack of financial resources for science (research) in the field of physical education and sport”. 





To a large extent these concerns are rather typical of former “socialist bloc” countries in central and eastern Europe, a region where in the early 1990s countries entered into a politico-ideological transition period typified by democratic freedom and idealism and in educational reforms by conceptual re-orientations based on ideas of humanism and liberalisation. Reactionary forces of conservatism inculcated over almost half a century of physical culture and sport embedded in centralist authoritarianism has contributed to slowing down the reformed policy into practice realisation processes. 





Generally across the globe, positive developments and policy rhetoric are juxtaposed with adverse practice shortcomings and continuing threats to PE, as portrayed not only in the above summary statement but also in a UK magazine headline in a context of proposed reforms to the Primary School Curriculum in England by the then Labour Government: “Future of PE is at risk, claims afPE” (Cordell, 2009). 





The specific concern about relevance and quality of the PE curriculum is largely embedded in the widespread practice in PE curricula to provide experiences, which merely serve to reinforce achievement-orientated competition performance sport. Arguably, this is a narrow and unjustifiable conception of the role of physical education. For many boys and girls, such programmes do not provide personally meaningful and socially relevant experiences and they limit participatory options rather than expand horizons; moreover, they are contrary to trends and tendencies in out-of-school settings amongst young people. In this context, it is unsurprising that pupil interest in PE declines throughout the school years and young people become less active in later school years. If PE to play a valued useful role in the promotion of active lifestyles with children moved from cyber space virtual reality games and/or the potato “couch” to participation in physical activity, it must move beyond interpretations of activity based upon performance criteria. The nature and quality of delivery of the school PE curriculum is fundamental to the future not only of the subject in schools but also to the future of active life-styles over the full life-span for the two are inextricably entwined. If physical educators want to make an impact on enhancing activity levels in order to improve health, then some current practices should be abandoned because they do not appear to work for many children. Additionally, radical changes to pedagogy would be required, especially when trying to meet challenges embedded in the rhetoric of meeting the individual needs of each child but all “need to acquire knowledge, understanding and behavioural skills to ensure physical activity becomes a regular part of their daily life” (Fairclough & Stratton, 2005). Engagement in PE needs to be relevant and meaningful to sustain regular and habitual participation in, and out of and beyond school. Associated PE curriculum developments need to be accompanied by improvements to raise the quality of teaching and learning processes as well as that of associated teacher educational preparation or training. Recent pedagogical and didactical developments have consequences for PE teacher education both at initial and in-service training levels. 





With the knowledge that educational experiences have a propensity to facilitate and help enhancement of life-span welfare and well-being, PE should be focally involved with the process of personal fulfilment in the future. It is worth remembering, however, that it is not the activity, but the reason for taking part that sustains participation. PE’s role in fostering such “partaking” should be regarded as an essential element of education and as indispensable for the upbringing and education of people. I would add that its role embraces the often overlooked intrinsic value of the “sheer joy of participation in physical/sporting activity”. 





Another issue relates to the attention devoted to increasing levels of obesity and the association with physical inactivity might appear to bode well for PE but this association may prove to be a mixed blessing because arguably there is a risk of ignoring many of the most beneficial outcomes of quality PE if the subject matter is reduced to simply being a means to countering the obesity problem. It is tempting for physical educators to see their subject matter as the solution to children’s obesity but over the last couple of decades, PE has not prevented an increase in obesity levels. The PE profession alone cannot solve the complex problem of the obesity crisis. Inactive lifestyles and unhealthy diets issues ignored by families, communities, media, and some kind of legislation, mean that the best efforts of the physical education profession to turn the tide of obesity will not succeed. A school’s role extends to encouraging young people to continue participation in physical activity, through the provision of links and co-ordinated opportunities for all young people at all levels and by developing partnerships with the wider community to extend and improve the opportunities available for them to remain physically active. Hence, there is a need for wider community-based partnerships. With less than two hours per week time allocation (in many countries, it is frequently less), PE cannot itself satisfy physical activity needs of young people or address activity shortfalls let alone achieve other significant outcomes. Bridges do need to be built, especially to stimulate young people to participate in physical activity during their leisure time. Many children are not made aware of, and how to negotiate, the multifarious pathways to out-of-school and beyond school opportunities. 





To this end, goals will be better served by effective partnerships with shared responsibilities of all vested interested agencies and institutions involved in policies and their implementation. The principle of partnerships embracing multi-sectoral policies is an essential feature of the World Health Organisation’s (2004) Global strategy on diet, physical activity and health policy framework as well as the European Parliament’s 2007 Resolution. PE Teacher Education programmes should address these facilitation and intermediary roles of the physical education teacher. Thus, at the very least, their professional preparation should embrace familiarisation with pathways for participation in wider community multi-sector provision and the achievement of personal excellence. Support is fundamental to the realisation of such ideals. It can be achieved through the collaborative, co-operative partnership approach involving other professionals and committed, dedicated and properly mentored volunteer individual and group enthusiasts. Personnel functioning in partner institutions should have appropriate skills and competences, which might be acquired through some special training.  





In essence, the situation, especially in economically under-developed and developing regions, has changed little since the 1999 Berlin Physical Education Summit and it is clear that many children are being denied the opportunities that will transform their lives in too many schools in too many countries. Thus, the overall scenario is one of “mixed messages”. As Maude de Boer-Buqiccio (2002) (the then Council of Europe Deputy Secretary General) observed at the Informal Meeting of Ministers with responsibility for Sport in Warsaw,  “the crux of the issue is that there is too much of a gap between the promise and the reality” (p.2); policy and practice do not always add up! 





The European Parliament’s 2007 Resolution represents a significant political step forward in policy guidance in the domain of PE. Noteworthy is its call on Member States to consider, and implement, changes in the orientation of physical education as a subject, taking into account children’s health and social needs and expectations, to make PE compulsory in primary and secondary schools with a guaranteed principle of at least three PE lessons per week, a principle, which is widely advocated including regional professional organisations such as EUPEA (Europe) and the National Association for Sport and Physical Education (NASPE) in the USA, and inter-governmental agencies such as the Council of Europe. It is an agenda, which UNESCO is also actively pursuing as it attempts to formulate quality physical education policy principles, which Member States can suitably adapt to “local” circumstances and conditions. With such inter-governmental commitments to policy principles and action advocacy, a secure and sustainable future for PE appears to be realisable (Hardman & Marshall, 2009). Nevertheless, maintenance of monitoring of developments in PE across the world is an imperative. The Council of Europe’s 2003 Recommendations, the UNESCO “Round Table” Communiqué and the WHO Global Strategy have advocated regular reviews of the situation of PE each country. The Council of Europe referred to the introduction of provision for a pan-European survey on PE policies and practices every five years as a priority! (Bureau of the Committee for the Development of Sport, 2002a; 2002b; Council of Europe, Committee of Ministers, 2003). A “watching brief” mechanism is essential to gauge whether “promises” are being converted into “reality” and so contribute to countering potential threats and securing a safe future for PE in schools. Otherwise with the Council of Europe Deputy Secretary General’s intimation of a gap between “promise” and “reality”, there is a real danger that intergovernmental agencies’ Recommendations and Resolutions will remain more “promise” than “reality” in too many countries across the world and compliance with international and national Charters will continue to remain compromised (Hardman & Marshall, 2005) just as responses to the various Declaration and Commitment Statements will remain as conceptual ideals (Hardman & Marshall, 2009). 
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CHAPTER 2
 

CLAIMS AND REALITY: AN EMPIRICAL STUDY ON THE SITUATION OF SCHOOL PHYSICAL EDUCATION IN GERMANY



WOLF-DIETRICH BRETTSCHNEIDER & HANS PETER BRANDL-BREDENBECK





INTRODUCTION





School Physical Education in different countries of the world has to face numerous challenges with regard to its state and status in the educational setting. Several publications (Hardman, 2003; Hardman & Marshall, 2009; Klein & Hardman, 2008; Pühse & Gerber, 2006) on the current situation of physical education have expressed continuing perceived concerns. The content of this chapter draws from the first representative study of physical education and school sport in Germany (DSB, 2006). The aims of the study were to describe and analyze the situation in the context of the current debate on the future of physical education from different perspectives, that is, from pupils’ and teachers’ perspectives as well as those from parents’ and school Principals’1 perspectives. Before presenting the empirical study with its theoretical framework and design and highlighting selected findings, a few preliminary remarks, which deal with the importance and difficulty of conducting a survey on physical education, may help to better understand the background of the study.





THE IMPORTANCE OF CONDUCTING A STUDY  ON SCHOOL PHYSICAL EDUCATION





Recently a number of meta-analyses have been undertaken to identify the multitude of factors, which may influence young people’s physical activity and sport involvement. The typologies found, differ in terminology and complexity, but concur on the following correlates and determinants: physiological, psychological, socio-cultural and ecological (Biddle et. al., 2005; NICE, 2007; Sallis et al., 2000).





Physiological determinants include age, gender and ethnicity. Young people’s physical activity and sport involvement is strongly influenced by these factors. International studies agree in the findings that physical activity decreases with age and boys are more physically active than girls. Most findings confirm that ethnicity is correlated with physical activity (Sallis et al., 2000). Psychological correlates of physical activity include self-efficacy and self-perception of one’s physical fitness, motor ability and sport competence. Physical activity and sport involvement is positively associated with enjoyment, zest for life and a positive attitude toward physical activity. Conversely, low self-esteem and low physical self-concept (physical fitness in boys and physical attractiveness in girls) correlate inversely with physical activity. When it comes to socio-cultural correlates, most studies agree that a family’s socio-economic status and parental educational background strongly influence physical activity among children. Parental and peer support are positively associated with physical activity. The sport participation of the mother supports the daughter’s sport involvement. For boys’ level of physical activity, it is the father’s interest that is influential. Ecological influences include accessibility to sport facilities and playgrounds as well as the availability and quality of equipment. Public transport to activities and safety on the way to the facilities are influential factors as well; these factors are valid for organized physical activities such as club or community based sport programmes as well as for informal activities in play spaces.





Physical education in schools is one of the most, if not the most important setting for physical activities among young people. As most schools across the world require physical education as part of the curriculum, school-based programmes ensure that many of the young generation are exposed to intervention, regardless of age, gender, ethnicity, social and cultural background. Most of the above–mentioned correlates associated with physical activity can be influenced by physical education teachers. Targeting interventions at the entire school population could avoid excluding children, who are at the bottom of the social ladder and usually not found to be participating in organized sport. Interventions directed to all school children could also avoid stigmatizing children with special needs, obese boys and girls and those with chronic diseases. School physical education interventions focus on creating and arranging situations to ensure all childrens’ awareness of physical activity benefits. In conclusion, if the increase and improvement of young people’s physical activity in all its variety of forms is part of the school focus, physical education and school sport have to be high on the agenda.





THE EDUCATIONAL SYSTEM IN GERMANY AND ITS IMPLICATION FOR PHYSICAL EDUCATION





As school systems including their physical education curricula differ across countries, it is important to know the educational context of the school physical education study in Germany. Germany has a population of about 80 million people and is a Federal Republic with 16 States (Länder). One of the consequences of the federal system is the decentralization of administrative responsibilities with the implication that each State (Land) has exclusive responsibility in the field of education, including the school system as well as curriculum development and implementation. For young people aged 6-16 years, education is compulsory with a subsequent period of either three years of vocational training or three years Grammar school with a current gradual conversion to 12 years of schooling instead of 13 years being under way.





Regardless of Land and type of school, physical education as a school subject is part of the compulsory curriculum for all young people from grade 6 to the end of secondary education. Reviews and analyses of the current situation of physical education in Germany send mixed messages. On the one hand, there are concerns about curriculum time allocation with a reduction of physical education time in most Länder, lack of qualified physical education teachers in primary schools, status of physical education teachers and inadequacies in provision of facilities and equipment, whereas on the other hand, positive aspects of physical education such as physical education being placed on top of the pupils’ favourite subjects’ charts, its potential to promote health and fitness and enhance cognitive functioning, as well as its contribution to character development or to the school’s corporate identity, are presented to the public (Brettschneider & Brandl-Bredenbeck, 2008).





Important questions arise in this context: When using the term “physical education” do we mean a school subject that is clearly demarcated or is the debate on an amorphous field characterized by a variance between programme aims, content and outcomes, according to the individual Land’s policy? On a conceptual level, physical education curricula may vary in the different Länder. As any other school subject, physical education is a product and compromise of struggles and tensions between powerful social forces. In other words, the physical education curriculum is socially constructed and, therefore, presents itself with multiple and varied agendas. Despite all variations in specificity and scope allowing a wide range of experiences from limiting options to expanding horizons, a core can be identified in the different physical education concepts. It is safe to state that physical education is seen as that part of education, which aims through a balanced and coherent range of physical activities to contribute to the development of an individual’s potential including growth and development, physical and psycho-social competencies. It provides young people with knowledge, skills and understanding, necessary to perform and enjoy a variety of physical activities and maintain physical fitness as part of a healthy lifestyle. Physical education is a springboard for involvement in sport, a source for communication with others and a platform for development and moral education.
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