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Praise for


How to be an Amazing Teacher





Caroline Bentley-Davies has produced a significant resource to support teachers in reviewing and reflecting on their professional practice. Her approach is authoritative and practical and she explores in a detailed and systematic manner the incredibly complex range of variables that enable effective learning. Her focus on reflection in practice is particularly welcome and she provides a range of resources to encourage teachers to become more aware and robust about their own teaching. Her insights and examples ensure that this will be a highly credible and relevant resource for teachers committed to supporting and enabling effective learning.


John West-Burnham, Professor of Educational Leadership St Mary’s University College


How to be an Amazing Teacher does what it says on the cover. Caroline has provided a lifelong teaching resource that will give new teachers tools and techniques that can be used immediately, as well as giving more established educators refreshing ideas and strategies to build off their own best practice.


Her writing style is a delightful balance between engaging personalisation and clear instruction and example. I have already used some of her ideas and intend to keep it on that special shelf of books that are well read and well used.


If you haven’t got a copy, go and get one. If you have a copy, go and get one for someone else. They will thank you for it and so will their students.


Roy Leighton, educator, author and values consultant


Caroline captures the enthusiasm amazing teachers strive for, as well as all that is positive in this challenging and rewarding career. Full of highly practical suggestions and advice.


Sue Lane, Principal Teaching and Learning Consultant Peterborough Local Authority


An extremely readable and practical guide, made particularly accessible and useful by the personal approach of an excellent practitioner.


Nicola Copitch, Secondary Lecturer in Teaching University of Wolverhampton


A really valuable book for all teachers. This really made me reflect on my classroom skills again. I loved the section on ‘student voice’, which really focused on the students’ experience in the classroom.


Kate Lewis, Advanced Skills Teacher Arthur Mellows Village College


The value of this book is its focus on teaching and learning as a fundamentally interpersonal process in which dialogue and relationships are central rather than ‘off the peg’ techniques. Bentley-Davies presents a picture of teaching and learning as an invigoratingly open-ended voyage of reflective discovery which works best when pupils and teachers are in partnership and teachers are clear-sighted about their own strengths and development targets.


Carey Philpott, Head of the Centre for Excellence in Teacher Education, University of Strathclyde





Caroline Bentley-Davies provides a checklist of what outstanding teachers do that I wish I’d seen when I was getting started. The book is practical, uplifting and immensely reassuring. It reminds us that whilst brilliant teachers are awe-inspiring to watch, their skills are essentially learnable. Caroline Bentley-Davies’ book provides a canny mix of advice and opportunities for reflection on the journey towards being an outstanding teacher. The style is eminently calm and practical.


Geoff Barton, Headteacher, King Edward VI School


This book jumps off the page from the very beginning, grabs you and never lets go. Every chapter is a gem. Each has excitement, ideas, tools. What’s more, it covers the waterfront of everything that is key without ever getting bogged down. Caroline Bentley-Davies is Amazing. Read it as soon as you can if you want to appreciate and improve your teaching to gain maximum benefit.


Michael Fullan, Professor Emeritus, OISE/University of Toronto
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Introduction





How to be an Amazing Teacher


In most people’s school experience there was an amazing teacher: the teacher who changed their outlook on life, helped them to succeed and whose lessons will never be forgotten. Don’t we all dream of being that teacher? Like all of us, I started my learning journey as a student. I was fortunate enough to have a great many good teachers and some that were really special. They had that ‘amazing’ quality which meant that at the end of their lessons we would look at our watches surprised that an hour had flown by so quickly. We were engrossed and fascinated by their lessons, but also by the skills they had in fostering and nurturing us as individuals, encouraging us to challenge ourselves and attempt the seemingly impossible.


The successful teachers (and yes there were some that certainly weren’t, and I bet we’ve all had those!) seemed to make teaching appear relatively easy. They had a natural ease and humorous rapport with even the most difficult of classes (for one of my subjects I was in the second from bottom set – and in a traditional comprehensive, you can imagine that student behaviour could be challenging at times). It was only when I started teaching as a PGCE student myself that I realised that although we might think we have a natural aptitude for teaching – and the belief that some teachers are ‘born and not made’ – it really isn’t that simple.


I have since watched thousands of teachers teach lessons in schools across the country, from the inner city to the country idyll. Some lessons have been truly outstanding; others nothing short of terrible (for a myriad of different reasons). What I will say is that from each and every one I have learnt something, whether it is a crucial aspect of lesson planning, the best way to create a learning environment or strategies to coax an excellent answer out of a nervous student. However, as educationalists we must believe that an individual’s skills can be strengthened and improved – in ourselves as well as in those we teach.


My lessons were judged as outstanding when, as a young teacher of 23, the large comprehensive school I was teaching in was inspected. I was rather surprised by this as during the Ofsted inspection I had been teaching in the way I always had and in fact two students had been extremely disruptive in one of the lessons. I had dealt with them just as I would have done with any other disruptive student, so in some respects my behaviour management skills were outstanding – which allowed me to focus on the important job of teaching and learning in the lesson. However, other skills that an outstanding teacher possesses, such as the mastery of interpersonal skills, the ability to track and help students progress over the longer term and finally, but nonetheless importantly, the ability to make sure that everybody counts – including yourself – was a skill I did not finally master until much later as a head of department.


And I’m still learning! This book has been written because when I meet teachers or run INSET days they have a host of questions they want answered: What makes an outstanding teacher? How do I improve my skills? How can you get behaviour right? How can I motivate the students who don’t seem to want to learn? These questions not only come from newly qualified teachers but also those with countless years of experience, and very often senior leaders in charge of the quality of teaching and learning in a school. This book attempts to answer some of the most pertinent questions by reference to my own diverse experience of teaching as well as my observations of amazing teachers and all those that span the spectrum, from good to bad.


As a teacher, I keep up with a wide range of my ex-students and, as those of you who have been teaching for more than a decade will know, sooner or later if you have had a positive impact on your students you will be contacted through Facebook, by email or even memorably the fruit and veg aisle of Sainsbury’s: ‘Miss, I’ve become a teacher and it’s because of your lessons on photosynthesis/Charles I/Macbeth/equations!’ What I didn’t quite expect while meeting up with an ex-student, sipping coffee and tackling a huge slice of chocolate cake, was to be asked a huge range of questions about how to become ‘the best teacher possible’. My protégé’s pen was hopefully poised over her notebook. ‘What I want is actual rock solid tips …’ she urged. This book is the result.


How you use the book is up to you. However, there are a few guiding principles that underpin the way it has been written so understanding them will help you to get the most out of it. As you will realise on your quest to become an amazing teacher, learning is a dynamic process. Yes I know, like my ex-student you just want the failsafe guide to get the outstanding lesson judgement by Ofsted or know the top ten tips before you move on to your next job. You can certainly read the book like this: you will gain lots of tips and strategies to use in the classroom and it will provide food for thought and help you on your way.


However, learning is a process. To become an amazing teacher, for you, might involve changing some habits, learning some new skills or even (scary stuff) taking some risks. With this in mind, at key moments there are thinking points. The idea behind them is that this concept is really rather important and you may wish to pause and reflect on it for a while. They highlight a key issue and ask you: Do you agree? Is this the case for you? Is this the sort of behaviour or rapport we would see if we peeked into your classroom? It should make you think and, as we know, this is how the best learning takes place.


Similarly, at the end of most chapters there are reflection moments. These encourage you to note down for yourself: What are the three things that have helped you in this chapter? What has caused you to think? What might you want to try in your lessons or in your approaches with students? It also encourages you to record a couple of targets related to this area. As research has shown, writing down our intentions is a key way of ensuring that they happen. It provides not only a written reminder but a commitment to try out some strategies, thought processes or teaching techniques that you have decided might help you. Then of course it is up to you to make the effort to try them, evaluate them and if they work (and remember not everything works first time – you will need to practise) to add them to your repertoire. There is sufficient space in each section of the book for you to write these down on the page directly but should you prefer it, or if the copy belongs to the school’s teaching and learning group, you may like to buy a small notebook and keep your intentions private. Either way, I do urge you to make a note of them.


It is possible to just dip into the book, particularly if you feel that an aspect of your teaching requires a boost and you have not got the time to read it through from beginning to end. Each section is a complete whole and it will make perfect sense if read in this way. Individual chapters likewise make good INSET reference material or are helpful as a way of improving one part of your practice.


However, the real intention was for the book to be read from start to finish. There is good sense in this, since it takes you on the journey of an amazing teacher. Section I looks at the key characteristics and skills of an amazing teacher and just as importantly students’ perspectives on this (they are not always the same as teachers’ views). Section II moves on to the practicalities or the ‘nuts and bolts’ of developing the skills of an amazing teacher, offering concrete strategies about aspects of lesson planning and delivery that can be readily translated into the classroom. Section III looks at some issues behind underachievement and the groups most usually affected by this: boys, special educational needs (SEN) students and surprisingly Gifted and Talented students. Finally, Section IV tackles some of the areas of teaching that can be problematic for all of us on occasion and deals with issues such as difficulties in the classroom, the need for positivity in dealings with students and the need for balance in our teaching lives.


This book is result of the thousands of questions, experiences and lessons. Keep open minded and try out some of the techniques described. Let me know what works for you – I’m always keen to know about your own tips and ideas that you think are worth sharing. Remember, like our students we are all still learning and it is the acceptance of this mindset and the willingness to take chances in developing new skills that sets us on the way to becoming an amazing teacher.


Enjoy!


Caroline Bentley-Davies


www.bentley-davies.co.uk
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Chapter 1


Why We Need to Foster the Skills of an Amazing Teacher







“For me, an outstanding teacher tries to put the fun back into learning; whilst never losing the focus that something challenging and worthwhile is being learnt.


Sue Lane, senior secondary consultant, Peterborough”





People decide to become teachers for a whole host of reasons. Some know from an early age that they have a vocation. Their desire to pass on information and instruct others can be overwhelming. Younger siblings and soft toys have been lined up and practised on from the tenderest of ages. For these individuals the road to teaching is well planned and rigorously signposted. Others come to it much later in life, deciding that the corporate world has a poverty of fulfilment, despite its obvious material trappings. Others are cast adrift on the sea of careers and eventually try teaching as one of many possible suitable choices, surprising themselves by enjoying and committing to a career they didn’t visualise themselves ever undertaking. It doesn’t matter how you decided to become a teacher; what matters is that you did and that while you are teaching you continually seek to become the best teacher you can. Sounds easy enough, doesn’t it? 


Watching an amazing teacher is like watching any specialist: they make it look effortless and straightforward when it fact it takes an immense amount of skill and split-second decision making to make it happen. An amazing teacher commands the complete attention of their class (not an easy task when thirty-one or more individuals have many more exciting activities on their minds). An amazing teacher notices and responds to students as individuals, noticing perhaps that Ian is rather quiet today, or that Millie isn’t trying her hardest or that Michael lacks confidence with a particular task. An amazing teacher addresses these issues directly or makes a mental note to have a quiet word with the student or check with their form tutor so that barriers to learning are broken down. If you have been taught by an amazing teacher you will know what it is like to be encouraged, to be pushed, to be challenged and to feel supported that with their guidance you can achieve your very best.


Developing the skills of an amazing teacher takes time. It also takes effort and the ability to reflect and be honest about your performance and your qualities. Becoming an amazing teacher is not all about length of service. We have all experienced in many different areas of life the lacklustre individual who claims expertise or even ‘excellence’ purely because they have been doing the same job for over twenty years. But twenty years of doing the job isn’t the same as twenty years of experience. It all depends on whether the individual has thought and reflected on what they have done – or whether they are just repeating the same year twenty times over.


The same is true in developing the skills and characteristics of an amazing teacher; we have to be willing to think and sometimes even rethink the way we go about something. Some amazing teachers are in their first few years of teaching. Some teachers have become amazing teachers after a much longer period. What is evident about all really exceptional teachers is that they still believe there is plenty left for them to learn and set about doing this.


In defining the essence of an amazing teacher I think it helps to think about the five Es: enthusiasm, expertise, empathy, empowerment and enterprise. These reflect the key attributes that an amazing teacher has in abundance. Developing and refining these skills takes time, hard work and commitment. You may feel that some of these come more naturally to you than others, but the ones you struggle with most are actually the ones to start with.


1. Enthusiasm




Whatever you are teaching – whether it is Maths, Modern Languages or making meringues – the key to getting your message across in a successful way is enthusiasm. An amazing teacher gets seriously excited about their subject. They find the finer points of their subject endlessly fascinating but most importantly they transfer that excitement to their students. Think about Gordon Ramsay for a moment: you only have to watch him give a cookery demonstration or guide a would-be chef to see him literally bouncing with enthusiasm as he discusses the ingredient or dish he is planning to cook.


So you have to be excited about whatever it is you are teaching. That seems straightforward enough, doesn’t it? However, there are some areas of the curriculum which are rather demanding, difficult or just plain dull. The enthusiastic teacher realises this so puts effort and energy into finding creative, innovative ways to keep themselves and most importantly their charges interested about the topic. 


I recently observed a Maths lesson in which I sat next to a rather sulky 14-year-old girl who I had met in the previous lesson where she had scowled, sulked and whispered her way throughout the entire period. In the Maths lesson she worked diligently and produced more work in ten minutes than she had done in the whole of the previous hour. When I implied that she seemed to enjoy Maths she dissented saying, ‘No, I don’t!’ When I remonstrated that clearly she must like it since she was working much harder than she had in the previous lesson, she raised a scornful eyebrow and asked me to observe the teacher for a minute. ‘The thing is,’ she sighed, ‘he’s just so enthusiastic that even though I don’t like Maths, you just find yourself trying, even if you don’t want to.’ Here was high praise indeed and the efforts of the enthusiastic teacher were plain to see. He was a highly engaging teacher in his sixties who had gone to great efforts to make his lesson interesting. It had pace, rigour and challenge. He most probably had taught this area of the curriculum a hundred times in his career. But what was most noticeable was his passion for numbers and the excitement with which he explained what they were going to be doing. Most importantly he became enthused and excited by the students’ responses and their efforts rather than his own mathematical skills.


Enthusiasm really is infectious. It is in finding fresh ways to teach a topic or reignite your own enthusiasm when teaching Macbeth for the fifteenth time that is the challenge. We need to strive to be like that Maths teacher who, seemingly against their will, gets his students motivated and interested in the subject.





2. Expertise




Enthusiasm is incredibly important; it is the spark that lights the interest for a student in a topic and makes them focus on the lesson even when they’d rather be thinking about something or somebody else. However, enthusiasm on its own is never enough. Enthusiasm needs to be tempered by the rigour and effort of careful lesson planning and underpinned by the expertise of the specialist. An amazing teacher continually develops and enhances their expertise – even if they have a first class degree in that subject. If you are keen to develop your know-how then you will be constantly looking for different, unusual and more effective ways of teaching a skill or concept to your students.


Recently I was running a training course for newly qualified teachers (NQTs) and we were sharing the different ways we each had for teaching a similar concept. Everybody was reacting excitedly to each others’ ideas, weighing them up, reflecting on them, asking questions and deciding whether or not this would be a useful technique for employing with their own students. At the end of the session we all had several new ideas that we were interested in trialling and even as the trainer (or supposed expert) I had learnt two new methods. It pays to be receptive, alert to new ideas, always honing our expertise.


This open attitude towards learning contrasted greatly with an observation by one NQT who commented that she couldn’t understand her head of department’s attitude. Apparently he didn’t attend courses and when we asked why she explained that he had simply said that he had ‘nothing more to learn about teaching his subject’. What an assertion! Obviously starting with excellent subject knowledge is a great benefit and nobody would dispute that having a good master’s degree makes you an expert. However, developing expertise is a process not a destination – and we all need to develop our expertise.


Many subjects are still developing (think of all the amazing developments in science and ICT where breakthroughs are made every year and the technology behind your latest laptop becomes obsolete sometimes before you have even finished paying for it). Even if your subject of choice is medieval history, new research is always being published and even if the material is the same there are a myriad of new techniques, technologies and teaching ideas to discover, embed and enjoy. We owe it to ourselves to become experts in the subjects we are teaching. We need to become specialists in all the different ways and various strategies involved in teaching. We need to think carefully about developing further knowledge about parts of the curriculum we are less sure about and in continually enriching our skills. Would you really want to be taught by somebody who thought that they had already amassed a complete and extensive knowledge and had nothing more to learn? It is amazingly arrogant to believe that we have nothing further to learn. Interestingly the school in question soon received an Ofsted inspection and it was less of a surprise to see that the core subject lead by the supposed ‘expert’ who had nothing further to learn was singled out for severe criticism regarding the quality of his teaching.


An amazing teacher is always seeking to know more whether through research, further reading, training courses or through the observation of colleagues. They never reach that cosy feeling of self satisfaction whereby they think that they have learnt all there is to learn. They are constantly on the lookout for ways to develop their skills perhaps through training as an examiner, taking further study, reading the latest research or through information from their subject association. They have expertise, but they do not rest on their laurels. It is that constant questing and the awareness that they are still developing their skills that makes them really amazing.


In addition we must not forget the vital but seemingly hidden skills and expertise behind the process of developing classroom management skills, motivating our students and ensuring the well-being of the student in our care. These are all talents – and ones we overlook at our peril. It is important to have detailed subject and specialist knowledge, but unless this is harnessed with the ability to manage the sometimes turbulent and difficult classroom our efforts will be wasted.





3. Empathy




Amazing teachers have the ability to empathise with their students. They understand that for some or indeed many students learning is difficult, challenging or simply not enjoyable. In recognising this, they are able to perceive the barriers that an individual student faces and the ability to put themselves in their shoes. Although they have the capacity to sympathise and understand what it would be like to be the student, perhaps one who is experiencing a turbulent home life, they work with the student in a way that not only supports them but enables them to succeed. The ability to empathise does not give student a ‘get-out clause’ or a way of avoiding learning; the skill is in seeking to understand an individual’s circumstances so you are best able to help them overcome the challenges they may be facing.





4. The ability to empower




The amazing teacher is not one who has the largest ego. In fact excellent teaching depends upon teachers who are able to support and then create enough independence within each student for them to manage alone. A good teacher realises that while they could be the ‘star’ of the lesson, really effective learning takes place when the teacher is not centre stage. This can be a difficult balancing act. True, students must feel they have sufficient support and guidance from their teacher so they can ask for help and develop their skills, but this does not mean creating an over-reliance or dependency upon the teacher. We must remember that true mastery of skill means that a student can demonstrate these without us hovering over them. In the examination hall or the wider arena of life they need to be able to competently and creatively apply all that we have taught them – without us there as a safety net.


It is often all too easy to fall victim to the urge to create a dependency on you as the expert. This can sometimes feel quite nice in the cosy classroom. However, constantly checking or rechecking work, looking up information or spellings for students who are perfectly capable of doing this for themselves or allowing yourself to over-guide or over-support students’ work may actually be doing them less of a favour than you may think. Learning is challenging and as good teachers we should be working to make ourselves redundant. We should be teaching with the clear aim that students will be able to succeed without us. We need to critically review our classroom arrangements and think about what teaching techniques are most appropriate and how they create independence. Similarly we need to hold back from doing too much for our students. Over-careful correcting of work, for example, might show teacher diligence, but it can also create a sloppy approach with the student who fails to read through their work because they know that Miss will do it for them.


What other strategies could you employ to help foster your students’ independence? Thinking carefully about whether the groupings for work are the most appropriate for the task is crucial in empowering students. Some students over-rely on their neighbour when all pair work inevitably ends up with them working with the person sitting next to them. Deciding on the suitable groupings and whether to allow students to work in pairs or individually takes skill, but is important in developing individuals who are empowered to learn for themselves.





5. Enterprising




Last but by no means least is the enterprising spirit. An amazing teacher needs to develop this important facet of their personality. Skilful teaching is well planned and well resourced (and requires plenty of effort, another E) but amazing teachers are also enterprising as they spot opportunities for making links across the curriculum, finding exciting resources or different ways to engage learners with the dullest part of the curriculum.


The enterprising mindset is an important skill to foster – it helps you to rally when you realise you have left your lesson plan on the kitchen table and you will have to rapidly improvise using just your memory and twelve packets of coloured pencils! An enterprising teacher doesn’t just see a photograph; they see fifteen different opportunities for using that object as an exciting resource. They don’t despair when the DVD player is broken and their lesson is devised around showing a film; they have the ability to use creativity and ingenuity when situations go awry or when an unusual approach is needed.





Reflection moment


So how are your five Es? Which of the characteristics do you think you have most experience of? Make a note of these now. Which characteristics do you think you could do with a little enhancement in? Take the following light-hearted assessment which will help you identify your areas of strength and give you some possible ideas for improvement. Compare your ‘gut feeling’ with the results of the questionnaire below. If you are after a more objective view complete this with a colleague who will be able to advise you if they think you are giving really honest answers.


Questionnaire: What is your core E strength?


The following questionnaire is designed to help you to understand how our responses to situations and attitudes match the five Es. For each of the questions, try to imagine the situation that is being described and choose the answer that would be your most frequent response. Consider your response to each question, mark the most likely response with two marks and deduct two marks for the least likely response.
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1. You have been asked to teach a new unit for A-Level and although you studied it at university you have not got any appropriate teaching resources for it. Do you:




a. See this as an excellent opportunity to develop some exciting new resources.


b. Know you have the subject expertise but use the internet and publishers to find suitable resources.


c. Understand that somebody needs to teach something new and this time it’s you.


d. Make sure you read up on it but design investigative lessons whereby the students will also be teaching each other.


e. See this as a good opportunity to see what other schools are doing and contact local teachers who are teaching the same unit.





2. After being taught by you for a year students are most likely to say:




a. ‘Miss/Sir gets so excited about what they’re teaching – they even jump about when explaining stuff!’


b. ‘Miss/Sir really knows their stuff.’


c. ‘Miss/Sir really helped me and understood me as a person.’


d. ‘After their lessons I feel so much more confident and can do this for myself now.’


e. ‘Can you remember the time when the experiment went wrong but Miss just carried on using her tights and Susie’s pencil case?’





3. In lessons you get really excited about what you are teaching:




a. Every day, every topic. You can find something exciting about most things.


b. When you are teaching something you have a particular specialist interest in.


c. When you feel that you are really getting through to the students.


d. When the group work you have set up works really well and students can tell you what they learnt.


e. When you are forced to think on your feet and adapt to changing situations.





4. A television programme about the topic you have been teaching is being shown tonight. Do you:




a. Record it so you can watch it with your class at lunchtime.


b. Have seen it before and know that a few factual details are wrong.


c. Know that your students won’t bother to watch it so show a short version of the highlights at the start of next lesson.


d. Use the idea of it to get students doing their own recorded presentations on a topic.


e. Ask students to watch it as homework and then ask those who have seen it to feedback the key points to others.





5. In lessons you are most likely to be heard saying:




a. ‘This is so exciting. You are really going to love this.’


b. ‘Not many people know this but actually …’


c. ‘You think you might find this hard, but I know you, you can do this.’


d. ‘I want you to think about this for two minutes in pairs before we all discuss it.’


e. ‘I have just had a good idea. Why don’t we …?’





6. Your best recent lesson was one where:




a. You tried out a new way of explaining a topic and some exciting new group work techniques and it worked amazingly well.


b. You were able to show your expert knowledge.


c. You felt that all students joined in, even though you had to really boost their confidence for them to do so.


d. The students’ feedback on their projects was so impressive.


e. One that didn’t go according to plan – you had to adapt quickly but the students made really good progress.





7. When other people observe your lesson for the first time, they are likely to say:




a. ‘Where do you find your energy from? You are so keen and lively.’


b. ‘You know your stuff really well. I never knew that …’


c. ‘I like the way you encouraged Ryan and your classroom climate is really great.’


d. ‘I was impressed by how much the students achieved and their independence.’


e. I’ve got some really good new teaching strategies in mind after seeing that.’





8. Your comments in students’ books have plenty of:




a. Positive praise and encouragement.


b. Corrections relating to factual errors.


c. Comments that build good relationships between you and the individual.


d. Comments that show the students where they have made mistakes – and demonstrates that they have taken steps to correct this.


e. A range of marking, including peer-assessment, self-assessment and useful charts showing progress.





9. You enjoy teaching because:




a. It is your passion and you want to achieve the best you can.


b. You love your subject and want to pass this on.


c. You enjoy working with the students and you really want to help them.


d. You enjoy seeing the students make progress with their learning.


e. Each and every day is different and unexpected.





10. One thing you think you need to be careful about is:




a. Wearing yourself out physically – you do bounce around a lot in lessons.


b. Talking too much about your pet interest and getting distracted by it.


c. Being a bit ‘soft’ with some students and not enforcing all the school rules.


d. Letting the students take over the lesson too much.


e. Your own organisation and ensuring you manage to cover everything in the specification on time.
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Tot up the marks for each question. You will see how your answers broadly relate to the five different Es. Answer A = Enthusiasm, Answer B = Expertise, Answer C = Empathy, Answer D = Empower, and Answer E = Enterprising.


Reflection moment


Do your answers appear to suggest one dominating E? If so flip back and read the description of that skill. It is clearly an important skill to have, but it is important to foster all of the Es to balance your skills. An amazing teacher would expect to have answers that ranged across the different Es. Now look at which Es your answers really didn’t match. Was there one area that was not matched much at all? These might be areas to focus on first. Use the description of this E to give you some pointers about addressing the balance. Remember, it is important to develop a range of skills so you can call on them when they are most appropriate and become a really amazing, well-rounded teacher.
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