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			PREFACE


			The prevalent phonologically oriented studies of second language acquisition focus on external factors – for example, age of learning onset or length of residence in an L2 environment. Such variables give teachers and learners little direction as to how learners can improve their pronunciation competence in the target language. One area which seems important in terms of internal factors is pronunciation beliefs, and awareness of which beliefs about second language acquisition appear detrimental to pronunciation attainment serves as a first step towards the development of classroom practices and materials aimed at reshaping these views. The present volume engages with two important areas - pronunciation and socio-psychological factors – and with the different research methods associated with these areas. It investigates the relationship between pronunciation accuracy and pronunciation beliefs of English as a second language (ESL) learners and is an important contribution to our understanding of the intersection between them. 


			To summarise, the study correlates the beliefs of Brazilian ESL learners with pronunciation scores, according to native speaker judgments. The questionnaire about pronunciation beliefs was constructed specially for this study, based on findings from previous studies, reported in a wide-ranging survey of the research literature. The questionnaire integrated interrelated socio-psychological variables such as learner attitudes, language anxiety, motivation, willingness to communicate, self-confidence beliefs, and language learning strategies. The questionnaire comprised seven scales: Emotional Beliefs, Self-Confidence Beliefs, Beliefs about Pronunciation Acquisition, Beliefs about Pronunciation Instruction, Functional Beliefs, Beliefs about Pronunciation Learning Strategies, and Cultural Beliefs. The instrument also included items referring to pronunciation self-ratings and respondents’ factual information. Participants were asked to rate themselves against statements about pronunciation, along a 6-point Likert scale. 


			After completing the questionnaire, each participant (N = 30) participated in three tasks: a word reading task; a sentence reading task; and a free-response task. The speech samples were normalized and initial dysfluencies removed. Three judges listened to the pronunciation tasks and rated each participant on a scale of 1-9. Pearson-Product Moment correlation analyses were performed with subjects’ mean ratings on the pronunciation tasks and their mean scores on questionnaire items. Bivariate correlations were computed for learners’ pronunciation self-ratings and judges’ assessments. To determine possible confounding factors, pronunciation ratings were also correlated with language background variables. 


			Two of the scales showed significant correlations with pronunciation accuracy as measured by the ratings of the three raters. Emotional beliefs showed a moderate negative correlation (r=-.49, p< .01), indicating that students who declared lower levels of pronunciation anxiety were likely to be more successful at the phonological component of the target language. Self-confidence beliefs showed a moderate positive correlation (r= .42, p< .05), demonstrating that students who were confident about their accent obtained higher scores on judges’ ratings. Beliefs about pronunciation acquisition and instruction, functional beliefs, pronunciation learning goals, learning strategies, and cultural beliefs did not affect pronunciation outcomes. Of the language background factors, age of onset of learning was the only factor which exerted an effect on the outcome. 


			In sum, the results indicated that pronunciation accuracy is most significantly affected by emotional beliefs associated with the target language pronunciation, followed by self-confidence beliefs. In relation to language background variables, as expected, age of onset was found to be a predictor of outcome. The study concludes that negative beliefs associated with affective factors appear to be detrimental to L2 phonological attainment.


			Crucially, the findings reported in this volume highlight the importance of reducing learners’ anxiety regarding their pronunciation and of enhancing their self-confidence in this area of language learning, suggesting that reducing anxiety and raising self-confidence should become primary objectives in the pronunciation classroom. Language educators can achieve this by encouraging their students’ involvement in classroom activities, creating a comfortable learning atmosphere, providing guidance, and fostering learners’ self-directness and pro-activity. Findings from future research will prove to be particularly fruitful in helping us integrate practices which are conducive to pronunciation attainment into the second language classroom. 


			Amos Paran


			Professor of TESOL 


			Co-Director, Centre for Applied Linguistics


			IOE, UCL’s Faculty of Education and Society


			University College London, UK 
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			Chapter One


			Introduction


			This volume is based on my Master’s dissertation (Institute of Education, University College London), which comprises an empirical study about the effects of pronunciation beliefs on the phonological attainment of Brazilian learners of L2 English. This study was selected to go forward to the British Council Dissertation Award Scheme by the Applied Linguistics, TESOL team at University College London, and was awarded a commendation for best contribution to English Language Teaching, British Council, 2014.


			Why pronunciation?


			An increasing body of research in the field of second language acquisition (SLA) indicates that unfamiliar accents hamper listening comprehension for both native and non-native listeners (e.g., Munro & Derwing 1995; Derwing & Munro, 1997; Major, Fitzmaurice, Bunta & Balasubramanian, 2002). These studies demonstrate that second language (L2)1 accented speech has a direct impact on communication, which is for the most part the primary aim of foreign language learning. Since pronunciation plays a significant role in successful communication, its study should be an important aspect within interactively oriented teaching and learning contexts. 


			Yet, the study of L2 pronunciation has been neglected for many years within applied linguistics, while grammatical and vocabulary skills remain predominant areas of inquiry in the field (Derwing & Munro, 2005). Consequently, pronunciation is widely omitted from foreign language curricula and, when included, commonsense intuitive notions—rather than empirical evidence—often inform classroom practices and priorities (Breitkreutz, Derwing & Rossiter, 2001). In the last decades, however, there has been a heightened interest in pronunciation among SLA researchers which can be attested by the recent increase in publications within the field (e.g., Hua, 2023; Saito, 2023; Isaacs & Harding, 2017). Despite the rise in stature of pronunciation research, only recently have investigators turned to studies which contemplate the effects of individual differences on the learning of this skill.


			Predictors of phonological performance: the impact of socio-affective factors


			My motivation for researching learners’ beliefs about pronunciation attainment stemmed from the need to address an ongoing issue within the area. The prevalent phonologically oriented studies of second language acquisition focus on external factors such as age of learning onset or cross-language influences in the perception and production of L2 phonology2. These variables give both instructors and learners little direction as to how learners may improve their pronunciation competence in the target language. 


			Understanding the extent to which learners’ views about L2 pronunciation influence phonological achievement and which of these beliefs appear to contribute to higher levels of phonological attainment will assist language teachers in identifying reasons for their learners’ success or failure in attaining higher levels of pronunciation ability. This knowledge can enable instructors to offer students the opportunity to modify their beliefs in a favorable direction. Awareness of which beliefs about second language acquisition appear to be detrimental to pronunciation attainment can therefore assist in the construction of classroom practices and materials aimed at reshaping these views.
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Age of first exposure to the target language has
been shown to be a strong predictor of phonological
attainment (e.g., Pullen, 2012; Piske et al., 2001 & Moyer,
1999). Results from these studies support the Critical
Period Hypothesis, that is, the notion that there is a
neurological period, ending at the onset of puberty,
beyond which mastery of a second language is no
longer achievable (Lenneberg, 1967). The prominence
of the Critical Period Hypothesis in the field of
Applied Linguistics has diminished the impact of
research on socio-psychological differences in second
language acquisition. A neurologically based component
such as age of learning onset is not, however, the
single determining factor of second language ability.

Little is known about the influence of socio-psychological
factors on pronunciation performance. This book
attempts to bridge this gap in the literature by examining
the effects of beliefs about second language
pronunciation on phonological performance. The book
concludes that certain beliefs associated with affective
factors appear to be detrimental to L2 phonological
attainment.







