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The Life & Times of Mark Twain - 4 Biographical Works in One Edition is a comprehensive collection of four biographies that delve into the life and works of one of America's most iconic authors. Mark Twain's unique literary style, characterized by humor and satire, is expertly analyzed in these biographies, providing readers with a deeper understanding of his creative process and the social context in which he wrote. This edition offers valuable insights into Twain's enduring relevance in American literature, making it a must-read for literature enthusiasts and scholars alike. Twain's writing is not only entertaining but also thought-provoking, challenging readers to reflect on the complexities of human nature and society. Readers will appreciate the detailed exploration of Twain's personal life, including his travels, friendships, and creative struggles, shedding light on the man behind the iconic author. With its rich blend of biography and literary analysis, this collection is an essential addition to any reader's library, offering a comprehensive portrait of Mark Twain and his enduring legacy. In this enriched edition, we have carefully created added value for your reading experience: - An Introduction draws the threads together, discussing why these diverse authors and texts belong in one collection. - Historical Context explores the cultural and intellectual currents that shaped these works, offering insight into the shared (or contrasting) eras that influenced each writer. - A combined Synopsis (Selection) briefly outlines the key plots or arguments of the included pieces, helping readers grasp the anthology's overall scope without giving away essential twists. - A collective Analysis highlights common themes, stylistic variations, and significant crossovers in tone and technique, tying together writers from different backgrounds. - Reflection questions encourage readers to compare the different voices and perspectives within the collection, fostering a richer understanding of the overarching conversation.
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Madame de Rémusat's 'Memoirs of the Empress Josephine Bonaparte' offers a fascinating glimpse into the life of one of history's most enigmatic women. Written in a captivating and insightful style, the book delves into the personal and political intrigues of the French court during the time of Napoleon. Rémusat's vivid descriptions and keen observations bring the era to life, shedding new light on the complexities of Josephine's character and her relationships with those around her. The memoirs are an invaluable resource for scholars and history enthusiasts alike, offering a nuanced perspective on a crucial period in European history. Madame de Rémusat's writing style is elegant and engaging, making the book a pleasure to read for both casual readers and academics. With its rich detail and thought-provoking analysis, 'Memoirs of the Empress Josephine Bonaparte' is a must-read for anyone interested in the Napoleonic era and the fascinating life of Josephine Bonaparte.
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Henry Bibb's work, 'The Life and Adventures of an American Slave, Henry Bibb,' is a groundbreaking narrative that offers a first-hand account of the horrors of slavery in 19th century America. With a poignant and gripping writing style, Bibb details his life as a slave, his numerous attempts at escape, and the brutalities he faced along the way. This autobiographical work serves as an important primary source for understanding the lived experience of enslaved individuals during this dark period in American history, shedding light on the resilience and defiance of those who fought against oppression. Bibb's narrative is not only a compelling read but also a significant contribution to the abolitionist movement, influencing the anti-slavery rhetoric of his time. His narrative is characterized by its raw honesty and emotional depth, making it a powerful monument to the strength of the human spirit in the face of injustice. In this enriched edition, we have carefully created added value for your reading experience: - A succinct Introduction situates the work's timeless appeal and themes. - The Synopsis outlines the central plot, highlighting key developments without spoiling critical twists. - A detailed Historical Context immerses you in the era's events and influences that shaped the writing. - A thorough Analysis dissects symbols, motifs, and character arcs to unearth underlying meanings. - Reflection questions prompt you to engage personally with the work's messages, connecting them to modern life. - Hand‐picked Memorable Quotes shine a spotlight on moments of literary brilliance. - Interactive footnotes clarify unusual references, historical allusions, and archaic phrases for an effortless, more informed read.
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In 'The History of Thomas Jefferson Presidency' by Henry Adams, readers delve into a detailed account of the presidency of Thomas Jefferson, exploring the political landscape and major events of the time. Written in a sophisticated and scholarly style, Adams provides a thorough examination of Jefferson's leadership style, decisions, and impact on American history. The book is a blend of historical narrative and critical analysis, offering insights into the complexities of Jefferson's administration and its lasting effects on the nation. Adams' literary context as a prominent historian and writer adds depth and credibility to the text, making it a valuable resource for those interested in American history and political science. With meticulous research and eloquent prose, Adams presents a compelling portrait of one of America's most influential presidents. Readers will appreciate the depth of analysis and historical perspective provided in this enlightening work. In this enriched edition, we have carefully created added value for your reading experience: - A succinct Introduction situates the work's timeless appeal and themes. - The Synopsis outlines the central plot, highlighting key developments without spoiling critical twists. - A detailed Historical Context immerses you in the era's events and influences that shaped the writing. - An Author Biography reveals milestones in the author's life, illuminating the personal insights behind the text. - A thorough Analysis dissects symbols, motifs, and character arcs to unearth underlying meanings. - Reflection questions prompt you to engage personally with the work's messages, connecting them to modern life. - Hand‐picked Memorable Quotes shine a spotlight on moments of literary brilliance. - Interactive footnotes clarify unusual references, historical allusions, and archaic phrases for an effortless, more informed read.
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Henry Adams' 'History of the United States During Thomas Jefferson's Administrations' is a comprehensive 4-volume work that delves deep into the political, social, and economic landscape of the United States during the time of Thomas Jefferson's presidency. Adams meticulously analyzes key events such as the Louisiana Purchase, the Lewis and Clark Expedition, and the Embargo Act of 1807, providing valuable insights into the formation of the young nation. Written in a scholarly and analytical style, the book contextualizes Jefferson's policies and decisions within the broader historical context of the early 19th century. Adams' authoritative account offers a thorough examination of the challenges and achievements of the Jeffersonian era, making it a seminal work for understanding this crucial period in American history. Henry Adams, a renowned historian and descendant of two US presidents, brings a unique perspective to the narrative, drawing on his family's political legacy and his own academic expertise. His scholarly background and in-depth research shine through in this monumental work, showcasing his dedication to preserving and interpreting American history. Fans of US history, political science, and biography will find 'History of the United States During Thomas Jefferson's Administrations' a captivating and informative read, offering a nuanced portrayal of a transformative period in the nation's development. In this enriched edition, we have carefully created added value for your reading experience: - A succinct Introduction situates the work's timeless appeal and themes. - The Synopsis outlines the central plot, highlighting key developments without spoiling critical twists. - A detailed Historical Context immerses you in the era's events and influences that shaped the writing. - An Author Biography reveals milestones in the author's life, illuminating the personal insights behind the text. - A thorough Analysis dissects symbols, motifs, and character arcs to unearth underlying meanings. - Reflection questions prompt you to engage personally with the work's messages, connecting them to modern life. - Hand‐picked Memorable Quotes shine a spotlight on moments of literary brilliance. - Interactive footnotes clarify unusual references, historical allusions, and archaic phrases for an effortless, more informed read.

Start Reading Now! (Ad)





Henry Adams


THE EDUCATION OF HENRY ADAMS

Enriched edition. 

Introduction, Studies and Commentaries by Colby Warren



Published by

[image: ]

Books

- Advanced Digital Solutions & High-Quality eBook Formatting -

musaicumbooks@okpublishing.info

Edited and published by Musaicum Press, 2017

ISBN 978-80-272-3698-5 



Introduction




Table of Contents




    An heir of a storied republic, educated for order and continuity, awakens to a world convulsed by speed, machinery, and multiplying truths, and undertakes a lifelong experiment to discover whether any education—tested against politics, science, art, and power—can prepare a single mind to make sense of modernity’s bewildering surge.

The Education of Henry Adams stands as a singular autobiography by the American historian Henry Adams, a descendant of two presidents and a witness to the United States’ transformation across the nineteenth and early twentieth centuries. Composed in a distinctive third-person voice, it treats the author’s own life as a case study, examining what it means to be “educated” when the old curriculum no longer fits the new world. Rather than recounting triumphs, it investigates experience itself, following the subject’s attempt to learn from history, travel, institutions, and the swift rise of modern technology.

The book’s path to readers is as notable as its contents. Adams privately printed it in 1907 for a small circle, withholding it from public sale. After his death in 1918, it received commercial publication and quickly drew wide attention, earning the Pulitzer Prize the following year. That trajectory—private reflection turned public landmark—helped cement its aura: a candid intellectual testament released only when its author no longer stood to gain or lose by public judgment, inviting readers to weigh its arguments rather than its reputation.

Adams’s narrative method is deliberately experimental. He writes about himself in the third person, creating a cool, analytical distance that turns experience into evidence and the self into a historical problem. The form blends memoir, social portrait, and philosophical inquiry, departing from confession in favor of investigation. The result is a work that reads as both life-writing and a theory of learning, as interested in patterns and forces as in events, and attentive to how institutions—family, schools, government, and museums—educate and miseducate a modern citizen.

The historical canvas is wide. Born in 1838, Adams encounters New England’s civic traditions, the tumult of national politics, and the growing power of industry and science. He observes diplomatic life abroad, journalism and scholarship at home, and the shifting center of gravity from Boston drawing rooms to Washington and beyond. Teaching medieval history at Harvard in the 1870s, he refines his habit of comparing epochs, using the study of the past as a lens for present perplexities. That vantage enables him to stage a sustained dialogue between history’s continuities and the shocks of innovation.

At the heart of the book is a question as old as philosophy and as urgent as the telegraph: how should a person learn to live amid change? Adams tests traditional schooling against what he calls the school of the world—politics, travel, art, science, friendship, and work. He finds that knowledge proliferates faster than curricula can adapt, and that the lessons that matter most often arrive outside classrooms. The Education is thus less a syllabus than a map of encounters, tracing how intellect is formed by trial, error, and reflective comparison.

Adams’s symbolism sharpens this inquiry. He contrasts the unity he perceives in medieval culture with the multiplicity of modern power, finding in cathedrals a model of ordered meaning and in machinery a figure for the new energies reorganizing life. Science offers methods and metaphors—energy, entropy, acceleration—that illuminate but also unsettle historical understanding. Through these juxtapositions, he develops a dynamic vision of history in motion, one that registers both the exhilaration and the disorientation of an age hurtling forward under the pressure of invention.

The style contributes greatly to the book’s legacy. Adams’s prose is poised, ironic, and intensely observant, sharpening scenes into social x‑rays and turning personal experience into intellectual argument. The tone can be urbane or wry, patient or skeptical, but it is never complacent. He courts contradiction without surrendering clarity, preferring suggestive patterns to tidy resolutions. The result is a textured narrative that accommodates portraits of people and places, incisive analyses of institutions, and reflective set pieces that linger long after details of chronology recede.

The Education is a classic because it reshaped autobiography into a vehicle for cultural criticism and historical theory while remaining a compelling personal story. Its posthumous acclaim, and the recognition it received soon after publication, confirmed its stature, but its endurance rests on more than honors. Readers continue to find in it a model of intellectual honesty, a meditation on how knowledge is won and lost, and a lucid account of the forces—social, scientific, aesthetic—that moved a generation from tradition toward modernism.

Its influence has been broad and lasting. Writers of memoir and criticism have drawn on its third-person stance, its collage of genres, and its insistence that a life can serve as an instrument of inquiry. Historians and cultural commentators have engaged its methods for linking private experience to public change, and teachers have turned to it to prompt debate about what constitutes an education. By refusing to divide literature from history, or scholarship from style, the book helped legitimize a hybrid form now central to nonfiction.

For contemporary readers, the book’s central predicament is strikingly familiar. Adams lived through rapid innovations in communication and power; readers today navigate digital networks and global systems that similarly multiply connections and strain comprehension. His insistence on lifelong learning, cross-disciplinary curiosity, and humility before complexity speaks directly to an era of accelerating change. The Education does not prescribe answers; it models a stance—skeptical, adaptive, historically minded—that remains indispensable for citizens and thinkers in any fast-moving society.

To approach this work is to meet a mind wrestling earnestly with its time and testing what it means to be prepared for the future. Its pages offer neither nostalgia nor despair, but a disciplined attempt to perceive order amid turbulence and to craft an education equal to experience. That ambition explains its classic status and its continuing appeal. As long as modern life outpaces inherited certainties, Henry Adams’s search will feel contemporary, inviting readers to pursue an education that is responsive, humane, and alive to history.
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    Henry Adams frames his memoir as an impersonal case study, referring to himself in the third person. Born into a prominent American political family, he grows up in Boston and Quincy amid inherited expectations about public service and learning. Early chapters trace a conventional schooling that culminates at Harvard College, where classical languages and moral philosophy dominate. He discovers, however, that such training offers little guidance for the swiftly changing mid-nineteenth century. Eager for experience, he looks beyond textbooks to travel and work. The book defines education not as credentials but as the cumulative method by which a mind tests itself against events.

Before the American Civil War, Adams tours Europe, absorbing museums, languages, and diplomatic rituals. The conflict soon redirects his course: he becomes private secretary to his father, the United States minister in London. The posting exposes him to the practical machinery of power, including British neutrality debates, transatlantic finance, and press opinion. Watching policy negotiated through letters, memoranda, and salons, he learns how governments really operate, and how cultural assumptions shape outcomes. This diplomatic apprenticeship convinces him that formal schooling had left him unprepared for modern statecraft, and it refines his ambition to understand history as the movement of forces rather than biographies.

Returning to the United States after the war, Adams enters journalism and commentary, settling mainly in Washington. He studies Reconstruction politics, the rise of congressional factions, and the methods of party managers. The Grant era, with its blend of energy and scandal, becomes a laboratory for his skepticism about simple moral narratives. He tests the historian’s craft in real time, comparing legislative rhetoric with administrative results and financial realities. These chapters show him struggling to connect moral purpose with effective action, and they sharpen his conviction that the next phase of education must engage economics, technology, and the press as governing powers.

In the 1870s Adams experiments with institutional education as a professor of medieval history at Harvard. He introduces seminars, source criticism, and laboratory models of historical study, seeking to replace recitation with investigation. The effort teaches him as much about universities as about the Middle Ages. He encounters the inertia of curriculum, rivalry among departments, and the limits of lectures for cultivating method. Leaving the post after several years, he concludes that formal institutions can transmit information but rarely the adaptable habits he seeks. The experience reaffirms his preference for self-directed work and for testing ideas against archives, travel, and politics.

Settled again in Washington, Adams forms a close circle with scientists, diplomats, and writers, observing national policy from across Lafayette Square. He watches at intimate range as cabinet officers and legislators navigate industrial expansion, regional interests, and foreign entanglements. The setting supplies material for essays and experiments in narrative, and it refines his sense that modern government operates through networks rather than heroes. Friendship becomes part of his method, a way to triangulate perspectives and to check impressions against technical knowledge. Through this vantage, the capital serves as both subject and school, revealing procedures that textbooks and orations typically leave out.

Adams devotes years to archival research for a multivolume history of the early republic, focusing on the administrations of Thomas Jefferson and James Madison. He works in American and European collections to reconstruct diplomacy, maritime law, and the interplay of parties with foreign powers. The project disciplines his technique: weighing evidence, modeling causation, and tracing the consequences of small decisions across complex systems. Yet even this achievement leaves him uneasy. The industrial present seems to obey new laws that his historical tools only partially grasp. He begins to suspect that the historian must borrow from science to explain acceleration and scale.

Travel supplies comparative data for that suspicion. Adams studies Romanesque and Gothic art, especially at Mont Saint Michel and Chartres, seeking a culture whose symbols once unified knowledge, faith, and social order. He contrasts that coherence with the multiplicity of the modern world, where specialized sciences and global markets pull understanding in divergent directions. The meditation yields an interpretive pairing: medieval images that organize experience versus modern machines that multiply power. Without turning antiquarian, he uses architecture and sculpture as models of integration, wondering how a modern mind might recover focus without denying complexity. The question becomes central to his education.

At the Paris Exposition of 1900, a massive electrical dynamo crystallizes his intuition about modern forces. In its silent rotation he senses a new center of value, impersonal yet commanding, displacing older unities. He experiments with scientific metaphors, speaking of vectors, energies, and a law of acceleration to describe social change. Meanwhile, events in Washington, from expansion overseas to the reorganization of finance and industry, confirm his view that power now resides in systems more than in individuals. The narrative records both excitement and disorientation as he measures himself against technologies and theories that outpace nineteenth century habits of mind.

The Education of Henry Adams closes without a formula for mastery. Instead it offers an inquiry into how a nineteenth century observer might learn to think in the twentieth, tracing a path from classics to archives to laboratories of power. Written in the third person and first privately printed in 1907, then published commercially in 1918 after the author’s death, the book treats life as a problem in method rather than confession. Its enduring significance lies in framing modernity as an educational challenge: to build minds capable of relating vast, rapidly changing forces without surrendering judgment, proportion, or humane perspective.





Historical Context




Table of Contents




    Set chiefly between the late 1830s and the early twentieth century, The Education of Henry Adams is anchored in Boston, Washington, and Europe, and framed by institutions that defined elite American life: Harvard College, the federal government in Washington, the British Foreign Office, and the expanding press. The book’s chronology follows the United States from an antebellum republic through civil war, Reconstruction, and the Gilded Age into the dawning Progressive era. Protestant New England culture, classical schooling, and a politics of party patronage supply the early backdrop, while industrial capitalism, metropolitan society, and scientific modernity reshape the environment in which Adams tests what “education” could mean.

Henry Adams’s perspective is inseparable from his lineage. Born in 1838 into the Adams family, he was the grandson of John Quincy Adams and great-grandson of John Adams. That legacy endowed him with access to public life and a sense of duty to nation and history. It also set expectations about leadership, character, and republican virtue. The Education treats this inheritance as both privilege and burden, measuring nineteenth-century institutions by standards formed in an earlier Federalist and Whig world. The book thereby dramatizes the tension between an older civic-humanist ideal and the realities of a modern mass democracy run by parties, money, and machines.

The American Civil War supplies decisive context, not only on the battlefield but in diplomacy. From 1861, Adams served in London as private secretary to his father, Charles Francis Adams, the U.S. minister to Britain. They navigated British neutrality crises, including the Trent Affair, and protested the fitting out of Confederate commerce raiders like the Alabama. Postwar, the Treaty of Washington (1871) and the Geneva arbitration (1872) settled the Alabama Claims with damages awarded to the United States. The Education records how these events schooled Adams in realpolitik: moral appeals rarely sufficed without institutional leverage, and international law mattered when backed by coherent state power.

Reconstruction and the postwar national government revealed new problems of administration. Patronage, congressional factionalism, and scandals such as Crédit Mobilier (exposed in 1872) and the Whiskey Ring (uncovered in 1875) eroded public trust. The civil service reform movement, culminating in the Pendleton Act of 1883, sought merit-based appointments. Adams became a sharp critic of Gilded Age politics, expressing his disenchantment in essays and, anonymously, in Democracy: An American Novel (1880). Earlier, he had turned to scholarship, teaching medieval history at Harvard from 1870 to 1877, while absorbing German historical methods. The Education juxtaposes those scholarly ideals with Washington’s often transactional power.

Industrialization transformed the republic’s scale and tempo. Railroads sprawled across the continent, culminating in a transcontinental link by 1869, and drew finance and politics into tangled alliances. The Erie Railroad wars of the late 1860s, involving figures such as Jay Gould and James Fisk, symbolized speculative capitalism’s audacity. Henry Adams and his brother Charles Francis Adams Jr. examined these entanglements in Chapters of Erie (1871), exposing corporate manipulation, contested regulation, and legislative corruption. The Panic of 1873 then revealed the fragility of credit-dependent growth. In The Education, such episodes mark a curriculum in economic power: capital could organize space, capture law, and upend republican expectations.

The Gilded Age public sphere depended on periodicals and salons where ideas circulated among reformers, editors, and politicians. Adams corresponded with and wrote for journals such as The Nation and the North American Review, venues that debated civil service reform, tariff policy, and constitutional questions. Reform-minded “Mugwumps” sought cleaner government and often backed Grover Cleveland in the 1880s. The Education situates Adams within this discourse network, noting how print culture could amplify elite critique yet rarely master party machinery. The contrast between articulate argument and entrenched patronage formed a recurring lesson about the limits of reasoned persuasion in a mass electoral system.

Scientific debates reshaped intellectual life after 1859, when Charles Darwin’s On the Origin of Species appeared. Evolutionary theory, filtered through natural science and popularized by thinkers like Herbert Spencer, unsettled Victorian assumptions about design, progress, and moral order. American universities grappled with integrating science into curricula previously dominated by classics and moral philosophy. The Education registers how these shifts exposed a gap in Adams’s own schooling: he had learned rhetoric and history but felt unprepared for a world organized by biological and statistical laws. Darwinism, for Adams, was less a doctrine to adopt than a measure of how knowledge and authority were being reorganized.

Physics and chemistry expanded that reorganization. Thermodynamics (articulated by Clausius and Kelvin), Maxwell’s field theory of electromagnetism, and later discoveries—X-rays (Röntgen, 1895), radioactivity (Becquerel, 1896), and radium (the Curies, 1898)—suggested invisible forces governing matter. In the United States, the work of J. Willard Gibbs on the phase rule provided a sophisticated framework for equilibrium and change. The Education borrows these idioms, speaking of “forces,” “acceleration,” and “entropy” to interpret social transformation. Adams’s metaphors record an elite intellectual struggling to translate the prestige of laboratory knowledge into a historical method adequate to rapid technological and institutional change.

The 1893 World’s Columbian Exposition in Chicago epitomized the new epoch. The fair displayed monumental architecture, mass consumer culture, and above all electricity—its great dynamos emblematic of power harnessed and distributed through networks. Chicago’s meteoric rise, fed by rail connections and industrial markets, framed the exhibition’s triumphal rhetoric. Adams’s celebrated comparison of the dynamo with the Virgin belongs to this context: the machine embodied impersonal energy and complexity, while medieval symbols had once organized spiritual and social meaning. The Education treats the fair as a lesson in awe and disorientation: the spectacle advertised mastery even as it exposed the inadequacy of older interpretive tools.

Urbanization and immigration redefined everyday life. By the late nineteenth century, American cities expanded rapidly, fueled by arrivals from southern and eastern Europe and by internal migration. Political machines mediated public services and employment; labor conflicts—including the Haymarket bombing in Chicago (1886) and the Pullman Strike (1894)—revealed tensions over wages, hours, and industrial discipline. Time zones (adopted by railroads in 1883), the telephone (patented 1876), and electric lighting (commercialized in the late 1870s–1880s) compressed distance and extended working days. The Education filters these changes through a patrician lens: the scale of urban democracy seemed to outrun both classical republican virtue and genteel reform.

American foreign policy shifted from continental consolidation to overseas empire. In 1898, war with Spain brought U.S. occupation or annexation of Puerto Rico, Guam, and the Philippines; fighting in the Philippines continued into the early 1900s. Secretary of State John Hay, a close friend of Adams, advanced the Open Door policy in China (1899–1900), seeking commercial access without formal colonies, and negotiated treaties enabling the Panama Canal (1901, 1903). The Education records proximity to these decisions while expressing unease about imperial commitments. The book thereby captures a transitional moment when a republic founded in anti-colonial revolt tested the instruments and ethics of great-power politics.

Monetary and corporate debates formed another education. The Coinage Act of 1873 ended the minting of standard silver dollars, provoking protests from “free silver” advocates; the Panic of 1893 and the 1896 election intensified arguments over the gold standard. Meanwhile, corporate consolidation accelerated, prompting the Sherman Antitrust Act (1890) and, in the next decade, landmark enforcement, as in the 1904 Northern Securities case. The Education registers how finance, law, and administration interacted to regulate scale and monopoly. Adams portrays the expert-driven, technical nature of these questions as a challenge to citizens schooled in rhetoric rather than statistics, accounting, and institutional design.

Higher education itself was being remade. At Harvard, President Charles W. Eliot (from 1869) expanded electives and laboratories, signaling a move away from fixed classical curricula. Johns Hopkins University (founded 1876) institutionalized graduate research on German models. Adams, professor of medieval history at Harvard from 1870 to 1877, adopted primary-source seminars and stressed historical method. Yet The Education emphasizes his dissatisfaction: the classical-liberal training of his youth and even his own reforms felt unequal to a world ruled by science, corporations, and bureaucracies. The book situates the crisis of “education” within the institutional birth of the American research university.

Against this modernity, Adams pursued medieval studies as a counterpoint. His Mont-Saint-Michel and Chartres (privately printed in 1904) explored twelfth- and thirteenth-century art, theology, and architecture as expressions of unity—what he called an integrated “system.” Gothic cathedrals and the cult of the Virgin represented, for him, a coherent synthesis of faith, aesthetics, and social order. In The Education, that medieval world becomes a heuristic: by tracing how symbols once organized experience, Adams measures the fragmentation he perceives in the age of steel and electricity. The contrast is not antiquarian nostalgia alone but a method for critiquing modern disaggregation of meaning.

Washington society furnished a laboratory of character and influence. In the 1880s and 1890s, the informal salon known as the “Five of Hearts”—Henry and Marian “Clover” Adams, John and Clara Hay, and geologist Clarence King—gathered artists, scientists, and policymakers. King had directed the newly created U.S. Geological Survey (1879–1881), linking science to state-building. John Hay later served as Secretary of State (1898–1905), placing Adams near the nerve center of diplomacy. Personal tragedy—Clover Adams’s death in 1885—darkened his outlook. The Education registers how private networks shaped public policy and how the limits of sociability and wit became clear before impersonal systems.

A transatlantic sensibility pervades the book. After Harvard, Adams spent time in Europe, including study in Berlin, absorbing German scholarship’s rigor. He traveled widely and watched Bismarck’s statecraft culminate in German unification (1860s–1871), observed the British Empire’s global posture, and noted France’s political volatility under the Third Republic. These experiences sharpened his comparative lens: where European powers preserved aristocratic or bureaucratic continuity, the United States improvised institutions to manage scale and diversity. The Education uses that vantage to test American exceptionalism, asking whether national character or administrative capacity determines success under the accelerating pressures of technology and global competition.

Communication and energy systems altered everyday rhythms and expectations. Telegraph lines had already knit markets by the 1860s; telephones, typewriters, and corporate office systems professionalized white-collar work; electric streetcars and subways reshaped urban space. Petroleum and steel industries reorganized supply chains and labor, while scientific management began to quantify the shop floor. The Education treats these as more than conveniences: they are the medium through which power circulates. Adams’s recurrent metaphor of acceleration expresses a sense that information and energy moved faster than institutions could adapt, leaving citizens schooled in classical civics struggling to grasp networks that operated far beyond individual intention or local community control.￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼￼\nThe Education is also a meditation on historical writing. Adams had produced his multi-volume History of the United States During the Administrations of Jefferson and Madison (published 1889–1891), an archival monument to the early republic. Yet the later memoir judges that even the most disciplined narrative cannot capture the agency of impersonal forces. The accumulation of case studies—from diplomacy to corporate law—leads him to doubt that nineteenth-century historiography, with its focus on statesmen and events, can explain systemic change. The book therefore interrogates the craft of history itself, proposing that method must reckon with physics, economics, and the sociology of institutions as much as with biography and politics.
The publication history underscores the book’s critical stance. Adams privately printed The Education of Henry Adams in 1907 for a small circle, reflecting its candid assessments of public figures and its experimental, third-person form. It appeared commercially only after his death in 1918 and received the Pulitzer Prize for Biography in 1919. That trajectory mirrors the book’s ambivalence about audience and authority: written by a scion of the old elite, it is nonetheless a diagnosis of their obsolescence. As a critique and a mirror, The Education captures an age when machines, markets, and ministries remade knowledge faster than inherited educations could keep pace.
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    Henry Adams (1838–1918) was an American historian, essayist, and novelist whose work bridged the 19th and early 20th centuries. Born in Boston and long based in Washington, he became a distinctive interpreter of the American republic, medieval culture, and the shocks of modern technology. Descended from a prominent political family, he wrote as both insider and skeptic, bringing wit, irony, and disciplined research to subjects from early national politics to Gothic cathedrals. His most enduring books—The History of the United States during the Administrations of Thomas Jefferson and James Madison, Mont-Saint-Michel and Chartres, and The Education of Henry Adams—secured his reputation as a major American man of letters.

Adams was educated at Harvard College in the 1850s, where he absorbed classical learning and the emerging professional standards of historical study. After graduation he spent several years in Europe, notably in Berlin, acquainting himself with German historical methods that emphasized archival evidence and rigorous source criticism. He cultivated a lifelong interest in medieval art and architecture during these travels. At the outbreak of the U.S. Civil War, he went to London and served as private secretary to the American minister, gaining firsthand experience with diplomacy and international law. These formative experiences shaped his historical craft, blending scholarly method with a cosmopolitan, comparative outlook.

Returning to the United States after the war, Adams developed a career that combined journalism, teaching, and scholarship. In Washington he wrote political commentary that dissected party systems, patronage, and congressional maneuvering with sardonic clarity. From 1870 to 1877 he taught medieval history at Harvard, emphasizing primary sources and the social contexts of institutions. During this period he edited Documents Relating to New-England Federalism, 1800–1815, an important compilation that illuminated the politics of the early republic. After leaving the university, he settled again in Washington, where he continued to write essays and reviews while laying the groundwork for the ambitious historical narratives that would define his scholarly legacy.

Adams’s most imposing scholarly achievement is the nine-volume History of the United States of America During the Administrations of Thomas Jefferson and James Madison, published in the late 1880s and early 1890s. Combining meticulous archival work with a vigorous narrative, it examines diplomacy, political parties, and the development of national institutions from 1801 to 1817. The work won admiration for its clarity and breadth and remains a landmark of American historiography. Complementing this project, Adams wrote compact, incisive biographies, including Albert Gallatin and John Randolph, which explored statesmanship and ideology in the early republic. Together, these studies demonstrated his command of both panoramic synthesis and finely grained portraiture.

Alongside history, Adams turned to fiction as a vehicle for political and cultural critique. Democracy: An American Novel, published anonymously in 1880, offered a sharp satire of Washington life, exposing the temptations of power and the opacity of influence. A later novel, Esther, considered questions of faith, art, and science through the experiences of a modern woman, reflecting Adams’s interest in the tensions between belief and rational inquiry. His essays and reviews in leading journals elaborated these themes, probing the limits of party government and the dilemmas of reform. In all genres, his prose balanced irony with a disciplined sense of historical contingency.

In the early twentieth century Adams produced two reflective masterpieces that broadened his audience. Mont-Saint-Michel and Chartres, first circulated privately and later published, is a meditation on medieval architecture and theology, treating cathedrals as embodiments of a unified cultural vision. The Education of Henry Adams, initially printed for friends and posthumously widely issued, experiments with third-person autobiography to explore how a 19th-century mind encounters the accelerating forces of modernity. Its emblematic contrast between the Virgin and the Dynamo captures his ambivalence toward technological power. The Education received the Pulitzer Prize in 1919, confirming its status as a classic. Essays collected in The Degradation of the Democratic Dogma extended his inquiries into history and science.

Adams spent his later years in Washington, interspersed with travel and sustained study, while maintaining a wide correspondence with scholars, scientists, and public figures. Personal loss in the 1880s deepened the introspective and elegiac tone that infuses his later writings, but his intellectual curiosity remained restless. He died in 1918. His legacy endures in several domains: a commanding model of narrative history; a penetrating, self-questioning memoir that reshaped autobiographical form; and a cultural criticism attuned to the disruptive energies of technology and empire. Readers continue to find in his work a disciplined skepticism, stylistic elegance, and an enduring invitation to connect past, present, and future.
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THIS volume, written in 1905 as a sequel to the same author's "Mont Saint Michel and Chartres," was privately printed, to the number of one hundred copies, in 1906, and sent to the persons interested, for their assent, correction, or suggestion. The idea of the two books was thus explained at the end of Chapter XXIX: —

"Any schoolboy could see that man as a force must be measured by motion from a fixed point. Psychology helped here by suggesting a unit — the point of history when man held the highest idea of himself as a unit in a unified universe. Eight or ten years of study had led Adams to think he might use the century 1150-1250, expressed in Amiens Cathedral and the Works of Thomas Aquinas, as the unit from which he might measure motion down to his own time, without assuming anything as true or untrue, except relation. The movement might be studied at once in philosophy and mechanics. Setting himself to the task, he began a volume which he mentally knew as 'Mont-Saint-Michel and Chartres: a Study of Thirteenth-Century Unity.' From that point he proposed to fix a position for himself, which he could label: 'The Education of Henry Adams: a Study of Twentieth-Century Multiplicity.' With the help of these two points of relation, he hoped to project his lines forward and backward indefinitely, subject to correction from any one who should know better."

The "Chartres" was finished and privately printed in 1904. The "Education" proved to be more difficult. The point on which the author failed to please himself, and could get no light from readers or friends, was the usual one of literary form. Probably he saw it in advance, for he used to say, half in jest, that his great ambition was to complete St. Augustine's "Confessions," but that St. Augustine, like a great artist, had worked from multiplicity to unity, while he, like a small one, had to reverse the method and work back from unity to multiplicity. The scheme became unmanageable as he approached his end.

Probably he was, in fact, trying only to work into it his favorite theory of history, which now fills the last three or four chapters of the "Education," and he could not satisfy himself with his workmanship. At all events, he was still pondering over the problem in 1910, when he tried to deal with it in another way which might be more intelligible to students. He printed a small volume called "A Letter to American Teachers," which he sent to his associates in the American Historical Association, hoping to provoke some response. Before he could satisfy himself even on this minor point, a severe illness in the spring of 1912 put an end to his literary activity forever.

The matter soon passed beyond his control. In 1913 the Institute of Architects published the "Mont-Saint-Michel and Chartres." Already the "Education" had become almost as well known as the "Chartres," and was freely quoted by every book whose author requested it. The author could no longer withdraw either volume; he could no longer rewrite either, and he could not publish that which he thought unprepared and unfinished, although in his opinion the other was historically purposeless without its sequel. In the end, he preferred to leave the "Education" unpublished, avowedly incomplete, trusting that it might quietly fade from memory. According to his theory of history as explained in Chapters XXXIII and XXXIV, the teacher was at best helpless, and, in the immediate future, silence next to good-temper was the mark of sense. After midsummer, 1914, the rule was made absolute.

The Massachusetts Historical Society now publishes the "Education" as it was printed in 1907, with only such marginal corrections as the author made, and it does this, not in opposition to the author's judgment, but only to put both volumes equally within reach of students who have occasion to consult them.

HENRY CABOT LODGE

September, 1918
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JEAN JACQUES ROUSSEAU began his famous Confessions by a vehement appeal to the Deity: "I have shown myself as I was; contemptible and vile when I was so; good, generous, sublime when I was so; I have unveiled my interior such as Thou thyself hast seen it, Eternal Father! Collect about me the innumerable swarm of my fellows; let them hear my confessions; let them groan at my unworthiness; let them blush at my meannesses! Let each of them discover his heart in his turn at the foot of thy throne with the same sincerity; and then let any one of them tell thee if he dares: 'I was a better man!' "

Jean Jacques was a very great educator in the manner of the eighteenth century, and has been commonly thought to have had more influence than any other teacher of his time; but his peculiar method of improving human nature has not been universally admired. Most educators of the nineteenth century have declined to show themselves before their scholars as objects more vile or contemptible than necessary, and even the humblest teacher hides, if possible, the faults with which nature has generously embellished us all, as it did Jean Jacques, thinking, as most religious minds are apt to do, that the Eternal Father himself may not feel unmixed pleasure at our thrusting under his eyes chiefly the least agreeable details of his creation.

As an unfortunate result the twentieth century finds few recent guides to avoid, or to follow. American literature offers scarcely one working model for high education. The student must go back, beyond Jean Jacques, to Benjamin Franklin, to find a model even of self-teaching. Except in the abandoned sphere of the dead languages, no one has discussed what part of education has, in his personal experience, turned out to be useful, and what not. This volume attempts to discuss it.

As educator, Jean Jacques was, in one respect, easily first; he erected a monument of warning against the Ego. Since his time, and largely thanks to him, the Ego has steadily tended to efface itself, and, for purposes of model, to become a manikin on which the toilet of education is to be draped in order to show the fit or misfit of the clothes. The object of study is the garment, not the figure. The tailor adapts the manikin as well as the clothes to his patron's wants. The tailor's object, in this volume, is to fit young men, in universities or elsewhere, to be men of the world, equipped for any emergency; and the garment offered to them is meant to show the faults of the patchwork fitted on their fathers.

At the utmost, the active-minded young man should ask of his teacher only mastery of his tools. The young man himself, the subject of education, is a certain form of energy; the object to be gained is economy of his force; the training is partly the clearing away of obstacles, partly the direct application of effort. Once acquired, the tools and models may be thrown away.

The manikin, therefore, has the same value as any other geometrical figure of three or more dimensions, which is used for the study of relation. For that purpose it cannot be spared; it is the only measure of motion, of proportion, of human condition; it must have the air of reality; must be taken for real; must be treated as though it had life. Who knows? Possibly it had!




February 16, 1907
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UNDER the shadow of Boston State House[1], turning its back on the house of John Hancock, the little passage called Hancock Avenue runs, or ran, from Beacon Street, skirting the State House grounds, to Mount Vernon Street, on the summit of Beacon Hill[2]; and there, in the third house below Mount Vernon Place, February 16, 1838, a child was born, and christened later by his uncle, the minister of the First Church after the tenets of Boston Unitarianism, as Henry Brooks Adams.

Had he been born in Jerusalem under the shadow of the Temple and circumcised in the Synagogue by his uncle the high priest, under the name of Israel Cohen, he would scarcely have been more distinctly branded, and not much more heavily handicapped in the races of the coming century, in running for such stakes as the century was to offer; but, on the other hand, the ordinary traveller, who does not enter the field of racing, finds advantage in being, so to speak, ticketed through life, with the safeguards of an old, established traffic. Safeguards are often irksome, but sometimes convenient, and if one needs them at all, one is apt to need them badly. A hundred years earlier, such safeguards as his would have secured any young man's success; and although in 1838 their value was not very great compared with what they would have had in 1738, yet the mere accident of starting a twentieth-century career from a nest of associations so colonial, — so troglodytic — as the First Church, the Boston State House, Beacon Hill, John Hancock and John Adams, Mount Vernon Street and Quincy, all crowding on ten pounds of unconscious babyhood, was so queer as to offer a subject of curious speculation to the baby long after he had witnessed the solution. What could become of such a child of the seventeenth and eighteenth centuries, when he should wake up to find himself required to play the game of the twentieth? Had he been consulted, would he have cared to play the game at all, holding such cards as he held, and suspecting that the game was to be one of which neither he nor any one else back to the beginning of time knew the rules or the risks or the stakes? He was not consulted and was not responsible, but had he been taken into the confidence of his parents, he would certainly have told them to change nothing as far as concerned him. He would have been astounded by his own luck. Probably no child, born in the year, held better cards than he. Whether life was an honest game of chance, or whether the cards were marked and forced, he could not refuse to play his excellent hand. He could never make the usual plea of irresponsibility. He accepted the situation as though he had been a party to it, and under the same circumstances would do it again, the more readily for knowing the exact values. To his life as a whole he was a consenting, contracting party and partner from the moment he was born to the moment he died. Only with that understanding — as a consciously assenting member in full partnership with the society of his age — had his education an interest to himself or to others.

As it happened, he never got to the point of playing the game at all; he lost himself in the study of it, watching the errors of the players; but this is the only interest in the story, which otherwise has no moral and little incident. A story of education — seventy years of it — the practical value remains to the end in doubt, like other values about which men have disputed since the birth of Cain and Abel; but the practical value of the universe has never been stated in dollars. Although every one cannot be a Gargantua-Napoleon-Bismarck and walk off with the great bells of Notre Dame, every one must bear his own universe, and most persons are moderately interested in learning how their neighbors have managed to carry theirs.

This problem of education, started in 1838, went on for three years, while the baby grew, like other babies, unconsciously, as a vegetable, the outside world working as it never had worked before, to get his new universe ready for him. Often in old age he puzzled over the question whether, on the doctrine of chances, he was at liberty to accept himself or his world as an accident. No such accident had ever happened before in human experience. For him, alone, the old universe was thrown into the ash-heap and a new one created. He and his eighteenth-century, troglodytic Boston were suddenly cut apart — separated forever — in act if not in sentiment, by the opening of the Boston and Albany Railroad; the appearance of the first Cunard steamers[3] in the bay; and the telegraphic messages which carried from Baltimore to Washington the news that Henry Clay and James K. Polk were nominated for the Presidency. This was in May, 1844; he was six years old ; his new world was ready for use, and only fragments of the old met his eyes.

Of all this that was being done to complicate his education, he knew only the color of yellow[1q]. He first found himself sitting on a yellow kitchen floor in strong sunlight. He was three years old when he took this earliest step in education; a lesson of color. The second followed soon; a lesson of taste. On December 3, 1841, he developed scarlet fever. For several days he was as good as dead, reviving only under the careful nursing of his family. When he began to recover strength, about January 1, 1842, his hunger must have been stronger than any other pleasure or pain, for while in after life he retained not the faintest recollection of his illness, he remembered quite clearly his aunt entering the sickroom bearing in her hand a saucer with a baked apple.

The order of impressions retained by memory might naturally be that of color and taste, although one would rather suppose that the sense of pain would be first to educate. In fact, the third recollection of the child was that of discomfort. The moment he could be removed, he was bundled up in blankets and carried from the little house in Hancock Avenue to a larger one which his parents were to occupy for the rest of their lives in the neighboring Mount Vernon Street. The season was midwinter, January 10, 1842, and he never forgot his acute distress for want of air under his blankets, or the noises of moving furniture.

As a means of variation from a normal type, sickness in childhood ought to have a certain value not to be classed under any fitness or unfitness of natural selection; and especially scarlet fever affected boys seriously, both physically and in character, though they might through life puzzle themselves to decide whether it had fitted or unfitted them for success; but this fever of Henry Adams took greater and greater importance in his eyes, from the point of view of education, the longer he lived. At first, the effect was physical. He fell behind his brothers two or three inches in height, and proportionally in bone and weight. His character and processes of mind seemed to share in this fining-down process of scale. He was not good in a fight, and his nerves were more delicate than boys' nerves ought to be. He exaggerated these weaknesses as he grew older. The habit of doubt; of distrusting his own judgment and of totally rejecting the judgment of the world; the tendency to regard every question as open; the hesitation to act except as a choice of evils; the shirking of responsibility; the love of line, form, quality; the horror of ennui; the passion for companionship and the antipathy to society — all these are well-known qualities of New England character in no way peculiar to individuals but in this instance they seemed to be stimulated by the fever, and Henry Adams could never make up his mind whether, on the whole, the change of character was morbid or healthy, good or bad for his purpose. His brothers were the type; he was the variation.

As far as the boy knew, the sickness did not affect him at all, and he grew up in excellent health, bodily and mental, taking life as it was given; accepting its local standards without a dificulty, and enjoying much of it as keenly as any other boy of his age. He seemed to himself quite normal, and his companions seemed always to think him so. Whatever was peculiar about him was education, not character, and came to him, directly and indirectly, as the result of that eighteenth-century inheritance which he took with his name.

The atmosphere of education in which he lived was colonial, revolutionary, almost Cromwellian, as though he were steeped, from his greatest grandmother's birth, in the odor of political crime. Resistance to something was the law of New England nature; the boy looked out on the world with the instinct of resistance; for numberless generations his predecessors had viewed the world chiefly as a thing to be reformed, filled with evil forces to be abolished, and they saw no reason to suppose that they had wholly succeeded in the abolition; the duty was unchanged. That duty implied not only resistance to evil, but hatred of it. Boys naturally look on all force as an enemy, and generally find it so, but the New Englander, whether boy or man, in his long struggle with a stingy or hostile universe, had learned also to love the pleasure of hating; his joys were few.

Politics, as a practice, whatever its professions, had always been the systematic organization of hatreds, and Massachusetts politics had been as harsh as the climate. The chief charm of New England was harshness of contrasts and extremes of sensibility — a cold that froze the blood, and a heat that boiled it — so that the pleasure of hating — one's self if no better victim offered — was not its rarest amusement; but the charm was a true and natural child of the soil, not a cultivated weed of the ancients. The violence of the contrast was real and made the strongest motive of education. The double exterior nature gave life its relative values. Winter and summer, cold and heat, town and country, force and freedom, marked two modes of life and thought, balanced like lobes of the brain. Town was winter confinement, school, rule, discipline; straight, gloomy streets, piled with six feet of snow in the middle; frosts that made the snow sing under wheels or runners; thaws when the streets became dangerous to cross; society of uncles, aunts, and cousins who expected children to behave themselves, and who were not always gratified; above all else, winter represented the desire to escape and go free. Town was restraint, law, unity. Country, only seven miles away, was liberty, diversity, outlawry, the endless delight of mere sense impressions given by nature for nothing, and breathed by boys without knowing it.

Boys are wild animals, rich in the treasures of sense, but the New England boy had a wider range of emotions than boys of more equable climates. He felt his nature crudely, as it was meant. To the boy Henry Adams, summer was drunken. Among senses, smell was the strongest — smell of hot pine-woods and sweet-fern in the scorching summer noon; of new-mown hay; of ploughed earth; of box hedges; of peaches, lilacs, syringas; of stables, barns, cow-yards; of salt water and low tide on the marshes; nothing came amiss. Next to smell came taste, and the children knew the taste of everything they saw or touched, from pennyroyal and flagroot to the shell of a pignut and the letters of a spelling-book — the taste of A-B, AB, suddenly revived on the boy's tongue sixty years afterwards. Light, line, and color as sensual pleasures, came later and were as crude as the rest. The New England light is glare, and the atmosphere harshens color. The boy was a full man before he ever knew what was meant by atmosphere; his idea of pleasure in light was the blaze of a New England sun. His idea of color was a peony, with the dew of early morning on its petals. The intense blue of the sea, as he saw it a mile or two away, from the Quincy hills; the cumuli in a June afternoon sky; the strong reds and greens and purples of colored prints and children's picture-books, as the American colors then ran; these were ideals. The opposites or antipathies, were the cold grays of November evenings, and the thick, muddy thaws of Boston winter. With such standards, the Bostonian could not but develop a double nature. Life was a double thing. After a January blizzard, the boy who could look with pleasure into the violent snow-glare of the cold white sunshine, with its intense light and shade, scarcely knew what was meant by tone. He could reach it only by education.

Winter and summer, then, were two hostile lives, and bred two separate natures. Winter was always the effort to live; summer was tropical license. Whether the children rolled in the grass, or waded in the brook, or swam in the salt ocean, or sailed in the bay, or fished for smelts in the creeks, or netted minnows in the salt-marshes, or took to the pine-woods and the granite quarries, or chased muskrats and hunted snapping-turtles in the swamps, or mushrooms or nuts on the autumn hills, summer and country were always sensual living, while winter was always compulsory learning. Summer was the multiplicity of nature; winter was school.

The bearing of the two seasons on the education of Henry Adams was no fancy; it was the most decisive force he ever knew; it ran though life, and made the division between its perplexing, warring, irreconcilable problems, irreducible opposites, with growing emphasis to the last year of study. From earliest childhood the boy was accustomed to feel that, for him, life was double. Winter and summer, town and country, law and liberty, were hostile, and the man who pretended they were not, was in his eyes a schoolmaster — that is, a man employed to tell lies to little boys. Though Quincy was but two hours' walk from Beacon Hill, it belonged in a different world. For two hundred years, every Adams, from father to son, had lived within sight of State Street, and sometimes had lived in it, yet none had ever taken kindly to the town, or been taken kindly by it. The boy inherited his double nature. He knew as yet nothing about his great-grandfather, who had died a dozen years before his own birth: he took for granted that any great-grandfather of his must have always been good, and his enemies wicked; but he divined his great-grandfather's character from his own. Never for a moment did he connect the two ideas of Boston and John Adams; they were separate and antagonistic; the idea of John Adams went with Quincy. He knew his grandfather John Quincy Adams[4] only as an old man of seventy-five or eighty who was friendly and gentle with him, but except that he heard his grandfather always called "the President," and his grandmother "the Madam," he had no reason to suppose that his Adams grandfather differed in character from his Brooks grandfather who was equally kind and benevolent. He liked the Adams side best, but for no other reason than that it reminded him of the country, the summer, and the absence of restraint. Yet he felt also that Quincy was in a way inferior to Boston, and that socially Boston looked down on Quincy. The reason was clear enough even to a five-year old child. Quincy had no Boston style. Little enough style had either; a simpler manner of life and thought could hardly exist, short of cave-dwelling. The flint-and-steel with which his grandfather Adams used to light his own fires in the early morning was still on the mantelpiece of his study. The idea of a livery or even a dress for servants, or of an evening toilette, was next to blasphemy. Bathrooms, water-supplies, lighting, heating, and the whole array of domestic comforts, were unknown at Quincy. Boston had already a bathroom, a water-supply, a furnace, and gas. The superiority of Boston was evident, but a child liked it no better for that.

The magnificence of his grandfather Brooks's house in Pearl Street or South Street has long ago disappeared, but perhaps his country house at Medford may still remain to show what impressed the mind of a boy in 1845 with the idea of city splendor. The President's place at Quincy was the larger and older and far the more interesting of the two; but a boy felt at once its inferiority in fashion. It showed plainly enough its want of wealth. It smacked of colonial age, but not of Boston style or plush curtains. To the end of his life he never quite overcame the prejudice thus drawn in with his childish breath. He never could compel himself to care for nineteenth-century style. He was never able to adopt it, any more than his father or grandfather or great-grandfather had done. Not that he felt it as particularly hostile, for he reconciled himself to much that was worse; but because, for some remote reason, he was born an eighteenth-century child. The old house at Quincy was eighteenth century. What style it had was in its Queen Anne mahogany panels and its Louis Seize chairs and sofas. The panels belonged to an old colonial Vassall who built the house; the furniture had been brought back from Paris in 1789 or 1801 or 1817, along with porcelain and books and much else of old diplomatic remnants; and neither of the two eighteenth-century styles — neither English Queen Anne nor French Louis Seize — was cofortable for a boy, or for any one else. The dark mahogany had been painted white to suit daily life in winter gloom. Nothing seemed to favor, for a child's objects, the older forms. On the contrary, most boys, as well as grown-up people, preferred the new, with good reason, and the child felt himself distinctly at a disadvantage for the taste.

Nor had personal preference any share in his bias. The Brooks grandfather was as amiable and as sympathetic as the Adams grandfather. Both were born in 1767, and both died in 1848. Both were kind to children, and both belonged rather to the eighteenth than to the nineteenth centuries. The child knew no difference between them except that one was associated with winter and the other with summer; one with Boston, the other with Quincy. Even with Medford, the association was hardly easier. Once as a very young boy he was taken to pass a few days with his grandfather Brooks under charge of his aunt, but became so violently homesick that within twenty-four hours he was brought back in disgrace. Yet he could not remember ever being seriously homesick again.

The attachment to Quincy was not altogether sentimental or wholly sympathetic. Quincy was not a bed of thornless roses. Even there the curse of Cain set its mark. There as elsewhere a cruel universe combined to crush a child. As though three or four vigorous brothers and sisters, with the best will, were not enough to crush any child, every one else conspired towards an education which he hated. From cradle to grave this problem of running order through chaos, direction through space, discipline through freedom, unity through multiplicity, has always been, and must always be, the task of education, as it is the moral of religion, philosophy, science, art, politics, and economy; but a boy's will is his life, and he dies when it is broken, as the colt dies in harness, taking a new nature in becoming tame. Rarely has the boy felt kindly towards his tamers. Between him and his master has always been war. Henry Adams never knew a boy of his generation to like a master, and the task of remaining on friendly terms with one's own family, in such a relation, was never easy.

All the more singular it seemed afterwards to him that his first serious contact with the President should have been a struggle of will, in which the old man almost necessarily defeated the boy, but instead of leaving, as usual in such defeats, a lifelong sting, left rather an impression of as fair treatment as could be expected from a natural enemy. The boy met seldom with such restraint. He could not have been much more than six years old at the time — seven at the utmost — and his mother had taken him to Quincy for a long stay with the President during the summer. What became of the rest of the family he quite forgot; but he distinctly remembered standing at the house door one summer morning in a passionate outburst of rebellion against going to school. Naturally his mother was the immediate victim of his rage; that is what mothers are for, and boys also; but in this case the boy had his mother at unfair disadvantage, for she was a guest, and had no means of enforcing obedience. Henry showed a certain tactical ability by refusing to start, and he met all efforts at compulsion by successful, though too vehement protest. He was in fair way to win, and was holding his own, with sufficient energy, at the bottom of the long staircase which led up to the door of the President's library, when the door opened, and the old man slowly came down. Putting on his hat, he took the boy's hand without a word, and walked with him, paralyzed by awe, up the road to the town. After the first moments of consternation at this interference in a domestic dispute, the boy reflected that an old gentleman close on eighty would never trouble himself to walk near a mile on a hot summer morning over a shadeless road to take a boy to school, and that it would be strange if a lad imbued with the passion of freedom could not find a corner to dodge around, somewhere before reaching the school door. Then and always, the boy insisted that this reasoning justified his apparent submission; but the old man did not stop, and the boy saw all his strategical points turned, one after another, until he found himself seated inside the school, and obviously the centre of curious if not malevolent criticism. Not till then did the President release his hand and depart.

The point was that this act, contrary to the inalienable rights of boys, and nullifying the social compact, ought to have made him dislike his grandfather for life. He could not recall that it had this effect even for a moment. With a certain maturity of mind, the child must have recognized that the President, though a tool of tyranny, had done his disreputable work with a certain intelligence. He had shown no temper, no irritation, no personal feeling, and had made no display of force. Above all, he had held his tongue. During their long walk he had said nothing; he had uttered no syllable of revolting cant about the duty of obedience and the wickedness of resistance to law; he had shown no concern in the matter; hardly even a consciousness of the boy's existence. Probably his mind at that moment was actually troubling itself little about his grandson's iniquities, and much about the iniquities of President Polk, but the boy could scarcely at that age feel the whole satisfaction of thinking that President Polk was to be the vicarious victim of his own sins, and he gave his grandfather credit for intelligent silence. For this forbearance he felt instinctive respect. He admitted force as a form of right; he admitted even temper, under protest; but the seeds of a moral education would at that moment have fallen on the stoniest soil in Quincy, which is, as every one knows, the stoniest glacial and tidal drift known in any Puritan land.

Neither party to this momentary disagreement can have felt rancor, for during these three or four summers the old President's relations with the boy were friendly and almost intimate. Whether his older brothers and sisters were still more favored he failed to remember, but he was himself admitted to a sort of familiarity which, when in his turn he had reached old age, rather shocked him, for it must have sometimes tried the President's patience. He hung about the library; handled the books; deranged the papers; ransacked the drawers; searched the old purses and pocket-books for foreign coins; drew the sword-cane; snapped the travelling-pistols; upset everything in the corners, and penetrated the President's dressing-closet where a row of tumblers, inverted on the shelf, covered caterpillars which were supposed to become moths or butterflies, but never did. The Madam bore with fortitude the loss of the tumblers which her husband purloined for these hatcheries; but she made protest when he carried off her best cut-glass bowls to plant with acorns or peachstones that he might see the roots grow, but which, she said, he commonly forgot like the caterpillars.

At that time the President rode the hobby of tree-culture, and some fine old trees should still remain to witness it, unless they have been improved off the ground; but his was a restless mind, and although he took his hobbies seriously and would have been annoyed had his grandchild asked whether he was bored like an English duke, he probably cared more for the processes than for the results, so that his grandson was saddened by the sight and smell of peaches and pears, the best of their kind, which he brought up from the garden to rot on his shelves for seed. With the inherited virtues of his Puritan ancestors, the little boy Henry conscientiously brought up to him in his study the finest peaches he found in the garden, and ate only the less perfect. Naturally he ate more by way of compensation, but the act showed that he bore no grudge. As for his grandfather, it is even possible that he may have felt a certain self-reproach for his temporary role of schoolmaster — seeing that his own career did not offer proof of the worldly advantages of docile obedience — for there still exists somewhere a little volume of critically edited Nursery Rhymes with the boy's name in full written in the President's trembling hand on the fly-leaf. Of course there was also the Bible, given to each child at birth, with the proper inscription in the President's hand on the fly-leaf; while their grandfather Brooks supplied the silver mugs.

So many Bibles and silver mugs had to be supplied, that a new house, or cottage, was built to hold them. It was "on the hill," five minutes' walk above "the old house," with a far view eastward over Quincy Bay, and northward over Boston. Till his twelfth year, the child passed his summers there, and his pleasures of childhood mostly centred in it. Of education he had as yet little to complain. Country schools were not very serious. Nothing stuck to the mind except home impressions, and the sharpest were those of kindred children; but as influences that warped a mind, none compared with the mere effect of the back of the President's bald head, as he sat in his pew on Sundays, in line with that of President Quincy, who, though some ten years younger, seemed to children about the same age. Before railways entered the New England town, every parish church showed half-a-dozen of these leading citizens, with gray hair, who sat on the main aisle in the best pews, and had sat there, or in some equivalent dignity, since the time of St. Augustine, if not since the glacial epoch. It was unusual for boys to sit behind a President grandfather, and to read over his head the tablet in memory of a President great-grandfather, who had "pledged his life, his fortune, and his sacred honor" to secure the independence of his country and so forth; but boys naturally supposed, without much reasoning, that other boys had the equivalent of President grandfathers, and that churches would always go on, with the bald-headed leading citizens on the main aisle, and Presidents or their equivalents on the walls. The Irish gardener once said to the child: "You'll be thinkin' you'll be President too!" The casuality of the remark made so strong an impression on his mind that he never forgot it. He could not remember ever to have thought on the subject; to him, that there should be a doubt of his being President was a new idea. What had been would continue to be. He doubted neither about Presidents nor about Churches, and no one suggested at that time a doubt whether a system of society which had lasted since Adam would outlast one Adams more.

The Madam was a little more remote than the President, but more decorative. She stayed much in her own room with the Dutch tiles, looking out on her garden with the box walks, and seemed a fragile creature to a boy who sometimes brought her a note or a message, and took distinct pleasure in looking at her delicate face under what seemed to him very becoming caps. He liked her refined figure ; her gentle voice and manner; her vague effect of not belonging there, but to Washington or to Europe, like her furniture, and writing-desk with little glass doors above and little eighteenth-century volumes in old binding, labelled "Peregrine Pickle" or "Tom Jones" or "Hannah More." Try as she might, the Madam could never be Bostonian, and it was her cross in life, but to the boy it was her charm. Even at that age, he felt drawn to it. The Madam's life had been in truth far from Boston. She was born in London in 1775, daughter of Joshua Johnson, an American merchant, brother of Governor Thomas Johnson of Maryland; and Catherine Nuth, of an English family in London. Driven from England by the Revolutionary War, Joshua Johnson took his family to Nantes, where they remained till the peace. The girl Louisa Catherine was nearly ten years old when brought back to London, and her sense of nationality must have been confused; but the influence of the Johnsons and the services of Joshua obtained for him from President Washington the appointment of Consul in London on the organization of the Government in 1790. In 1794 President Washington appointed John Quincy Adams Minister to The Hague. He was twenty-seven years old when he returned to London, and found the Consul's house a very agreeable haunt. Louisa was then twenty.

At that time, and long afterwards, the Consul's house, far more than the Minister's, was the centre of contact for travelling Americans, either official or other. The Legation was a shifting point, between 1785 and 1815; but the Consulate, far down in the City, near the Tower, was convenient and inviting; so inviting that it proved fatal to young Adams. Louisa was charming, like a Romney portrait, but among her many charms that of being a New England woman was not one. The defect was serious. Her future mother-in-law, Abigail, a famous New England woman whose authority over her turbulent husband, the second President, was hardly so great as that which she exercised over her son, the sixth to be, was troubled by the fear that Louisa might not be made of stuff stern enough, or brought up in conditions severe enough, to suit a New England climate, or to make an efficient wife for her paragon son, and Abigail was right on that point, as on most others where sound judgment was involved; but sound judgment is sometimes a source of weakness rather than of force, and John Quincy already had reason to think that his mother held sound judgments on the subject of daughters-in-law which human nature, since the fall of Eve, made Adams helpless to realize. Being three thousand miles away from his mother, and equally far in love, he married Louisa in London, July 26, 1797, and took her to Berlin to be the head of the United States Legation. During three or four exciting years, the young bride lived in Berlin; whether she was happy or not, whether she was content or not, whether she was socially successful or not, her descendants did not surely know; but in any case she could by no chance have become educated there for a life in Quincy or Boston. In 1801 the overthrow of the Federalist Party drove her and her husband to America, and she became at last a member of the Quincy household, but by that time her children needed all her attention, and she remained there with occasional winters in Boston and Washington, till 1809. Her husband was made Senator in 1803, and in 1809 was appointed Minister to Russia. She went with him to St. Petersburg, taking her baby, Charles Francis, born in 1807; but broken-hearted at having to leave her two older boys behind. The life at St. Petersburg was hardly gay for her; they were far too poor to shine in that extravagant society; but she survived it, though her little girl baby did not, and in the winter of 1814-15, alone with the boy of seven years old, crossed Europe from St. Petersburg to Paris, in her travelling-carriage, passing through the armies, and reaching Paris in the Cent Jours after Napoleon's return from Elba. Her husband next went to England as Minister, and she was for two years at the Court of the Regent. In 1817 her husband came home to be Secretary of State, and she lived for eight years in F Street, doing her work of entertainer for President Monroe's administration. Next she lived four miserable years in the White House. When that chapter was closed in 1829, she had earned the right to be tired and delicate, but she still had fifteen years to serve as wife of a Member of the House, after her husband went back to Congress in 1833. Then it was that the little Henry, her grandson, first remembered her, from 1843 to 1848, sitting in her panelled room, at breakfast, with her heavy silver teapot and sugar-bowl and cream-jug, which still exist somewhere as an heirloom of the modern safety-vault. By that time she was seventy years old or more, and thoroughly weary of being beaten about a stormy world. To the boy she seemed singularly peaceful, a vision of silver gray, presiding over her old President and her Queen Anne mahogany; an exotic, like her Sèvres china; an object of deference to every one, and of great affection to her son Charles; but hardly more Bostonian than she had been fifty years before, on her wedding-day, in the shadow of the Tower of London.

Such a figure was even less fitted than that of her old husband, the President, to impress on a boy's mind, the standards of the coming century. She was Louis Seize, like the furniture. The boy knew nothing of her interior life, which had been, as the venerable Abigail, long since at peace, foresaw, one of severe stress and little pure satisfaction. He never dreamed that from her might come some of those doubts and self-questionings, those hesitations, those rebellions against law and discipline, which marked more than one of her descendants; but he might even then have felt some vague instinctive suspicion that he was to inherit from her the seeds of the primal sin, the fall from grace, the curse of Abel, that he was not of pure New England stock, but half exotic. As a child of Quincy he was not a true Bostonian, but even as a child of Quincy he inherited a quarter taint of Maryland blood. Charles Francis, half Marylander by birth, had hardly seen Boston till he was ten years old, when his parents left him there at school in 1817, and he never forgot the experience. He was to be nearly as old as his mother had been in 1845, before he quite accepted Boston, or Boston quite accepted him.

A boy who began his education in these surroundings, with physical strength inferior to that of his brothers, and with a certain delicacy of mind and bone, ought rightly to have felt at home in the eighteenth century and should, in proper self-respect, have rebelled against the standards of the nineteenth. The atmosphere of his first ten years must have been very like that of his grandfather at the same age, from 1767 till 1776, barring the battle of Bunker Hill, and even as late as 1846, the battle of Bunker Hill remained actual. The tone of Boston society was colonial. The true Bostonian always knelt in self-abasement before the majesty of English standards; far from concealing it as a weakness, he was proud of it as his strength. The eighteenth century ruled society long after 1850. Perhaps the boy began to shake it off rather earlier than most of his mates.

Indeed this prehistoric stage of education ended rather abruptly with his tenth year. One winter morning he was conscious of a certain confusion in the house in Mount Vernon Street, and gathered, from such words as he could catch, that the President, who happened to be then staying there, on his way to Washington, had fallen and hurt himself. Then he heard the word paralysis. After that day he came to associate the word with the figure of his grandfather, in a tall-backed, invalid armchair, on one side of the spare bedroom fireplace, and one of his old friends, Dr. Parkman or P. P. F. Degrand, on the other side, both dozing.

The end of this first, or ancestral and Revolutionary, chapter came on February 21, 1848 — and the month of February brought life and death as a family habit — when the eighteenth century, as an actual and living companion, vanished. If the scene on the floor of the House, when the old President fell, struck the still simple-minded American public with a sensation unusually dramatic, its effect on a ten-year-old boy, whose boy-life was fading away with the life of his grandfather, could not be slight. One had to pay for Revolutionary patriots; grandfathers and grandmothers; Presidents; diplomats; Queen Anne mahogany and Louis Seize chairs, as well as for Stuart portraits. Such things warp young life. Americans commonly believed that they ruined it, and perhaps the practical common-sense of the American mind judged right. Many a boy might be ruined by much less than the emotions of the funeral service in the Quincy church, with its surroundings of national respect and family pride. By another dramatic chance it happened that the clergyman of the parish, Dr. Lunt, was an unusual pulpit orator, the ideal of a somewhat austere intellectual type, such as the school of Buckminster and Channing inherited from the old Congregational clergy. His extraordinarily refined appearance, his dignity of manner, his deeply cadenced voice, his remarkable English and his fine appreciation, gave to the funeral service a character that left an overwhelming impression on the boy's mind. He was to see many great functions — funerals and festival — in after-life, till his only thought was to see no more, but he never again witnessed anything nearly so impressive to him as the last services at Quincy over the body of one President and the ashes of another.

The effect of the Quincy service was deepened by the official ceremony which afterwards took place in Faneuil Hall, when the boy was taken to hear his uncle, Edward Everett, deliver a Eulogy. Like all Mr. Everett's orations, it was an admirable piece of oratory, such as only an admirable orator and scholar could create; too good for a ten-year-old boy to appreciate at its value; but already the boy knew that the dead President could not be in it, and had even learned why he would have been out of place there; for knowledge was beginning to come fast. The shadow of the War of 1812 still hung over State Street; the shadow of the Civil War to come had already begun to darken Faneuil Hall. No rhetoric could have reconciled Mr. Everett's audience to his subject. How could he say there, to an assemblage of Bostonians in the heart of mercantile Boston, that the only distinctive mark of all the Adamses, since old Sam Adams's father a hundred and fifty years before, had been their inherited quarrel with State Street, which had again and again broken out into riot, bloodshed, personal feuds, foreign and civil war, wholesale banishments and confiscations, until the history of Florence was hardly more turbulent than that of Boston? How could he whisper the word Hartford Convention before the men who had made it? What would have been said had he suggested the chance of Secession and Civil War?

Thus already, at ten years old, the boy found himself standing face to face with a dilemma that might have puzzled an early Christian. What was he? — where was he going? Even then he felt that something was wrong, but he concluded that it must be Boston. Quincy had always been right, for Quincy represented a moral principle — the principle of resistance to Boston. His Adams ancestors must have been right, since they were always hostile to State Street. If State Street was wrong, Quincy must be right! Turn the dilemma as he pleased, he still came back on the eighteenth century and the law of Resistance; of Truth; of Duty, and of Freedom. He was a ten-year-old priest and politician. He could under no circumstances have guessed what the next fifty years had in store, and no one could teach him; but sometimes, in his old age, he wondered — and could never decide — whether the most clear and certain knowledge would have helped him. Supposing he had seen a New York stock-list of 1900, and had studied the statistics of railways, telegraphs, coal, and steel — would he have quitted his eighteenth-century, his ancestral prejudices, his abstract ideals, his semi-clerical training, and the rest, in order to perform an expiatory pilgrimage to State Street, and ask for the fatted calf of his grandfather Brooks and a clerkship in the Suffolk Bank?

Sixty years afterwards he was still unable to make up his mind. Each course had its advantages, but the material advantages, looking back, seemed to lie wholly in State Street.


CHAPTER II. BOSTON (1848-1854)


Table of Contents





PETER CHARDON BROOKS, the other grandfather, died January 1, 1849, bequeathing what was supposed to be the largest estate in Boston, about two million dollars, to his seven surviving children: four sons — Edward, Peter Chardon, Gorham, and Sydney; three daughters — Charlotte, married to Edward Everett; Ann, married to Nathaniel Frothingham, minister of the First Church; and Abigail Brown, born April 25, 1808, married September 3, 1829, to Charles Francis Adams, hardly a year older than herself. Their first child, born in 1830, was a daughter, named Louisa Catherine, after her Johnson grandmother; the second was a son, named John Quincy, after his President grandfather; the third took his father's name, Charles Francis; while the fourth, being of less account, was in a way given to his mother, who named him Henry Brooks, after a favorite brother just lost. More followed, but these, being younger, had nothing to do with the arduous process of educating.

The Adams connection was singularly small in Boston, but the family of Brooks was singularly large and even brilliant, and almost wholly of clerical New England stock. One might have sought long in much larger and older societies for three brothers-in-law more distinguished or more scholarly than Edward Everett, Dr. Frothingham, and Mr. Adams. One might have sought equally long for seven brothers-in-law more unlike. No doubt they all bore more or less the stamp of Boston, or at least of Massachusetts Bay, but the shades of difference amounted to contrasts. Mr. Everett belonged to Boston hardly more than Mr. Adams. One of the most ambitious of Bostonians, he had broken bounds early in life by leaving the Unitarian pulpit to take a seat in Congress where he had given valuable support to J. Q. Adams's administration; support which, as a social consequence, led to the marriage of the President's son, Charles Francis, with Mr. Everett's youngest sister-in-law, Abigail Brooks. The wreck of parties which marked the reign of Andrew Jackson had interfered with many promising careers, that of Edward Everett among the rest, but he had risen with the Whig Party to power, had gone as Minister to England, and had returned to America with the halo of a European reputation, and undisputed rank second only to Daniel Webster as the orator and representative figure of Boston. The other brother-in-law, Dr. Frothingham, belonged to the same clerical school, though in manner rather the less clerical of the two. Neither of them had much in common with Mr. Adams, who was a younger man, greatly biassed by his father, and by the inherited feud between Quincy and State Street[5]; but personal relations were friendly as far as a boy could see, and the innumerable cousins went regularly to the First Church every Sunday in winter, and slept through their uncle's sermons, without once thinking to ask what the sermons were supposed to mean for them. For two hundred years the First Church had seen the same little boys, sleeping more or less soundly under the same or similar conditions, and dimly conscious of the same feuds; but the feuds had never ceased, and the boys had always grown up to inherit them. Those of the generation of 1812 had mostly disappeared in 1850death had cleared that score; the quarrels of John Adams, and those of John Quincy Adams were no longer acutely personal; the game was considered as drawn; and Charles Francis Adams might then have taken his inherited rights of political leadership in succession to Mr. Webster and Mr. Everett, his seniors. Between him and State Street the relation was more natural than between Edward Everett and State Street; but instead of doing so, Charles Francis Adams drew himself aloof and renewed the old war which had already lasted since 1700. He could not help it. With the record of J. Q. Adams fresh in the popular memory, his son and his only representative could not make terms with the slave-power, and the slave-power overshadowed all the great Boston interests. No doubt Mr. Adams had principles of his own, as well as inherited, but even his children, who as yet had no principles, could equally little follow the lead of Mr. Webster or even of Mr. Seward. They would have lost in consideration more than they would have gained in patronage. They were anti-slavery by birth, as their name was Adams and their home was Quincy. No matter how much they had wished to enter State Street, they felt that State Street never would trust them, or they it. Had State Street been Paradise, they must hunger for it in vain, and it hardly needed Daniel Webster to act as archangel with the flaming sword, to order them away from the door.

Time and experience, which alter all perspectives, altered this among the rest, and taught the boy gentler judgment, but even when only ten years old, his face was already fixed, and his heart was stone, against State Street; his education was warped beyond recovery in the direction of Puritan politics. Between him and his patriot grandfather at the same age, the conditions had changed little. The year 1848 was like enough to the year 1776 to make a fair parallel. The parallel, as concerned bias of education, was complete when, a few months after the death of John Quincy Adams, a convention of anti-slavery delegates met at Buffalo to organize a new party and named candidates for the general election in November: for President, Martin Van Buren; for Vice-President, Charles Francis Adams.

For any American boy the fact that his father was running for office would have dwarfed for the time every other excitement, but even apart from personal bias, the year 1848, for a boy's road through life, was decisive for twenty years to come. There was never a side-path of escape. The stamp of 1848 was almost as indelible as the stamp of 1776, but in the eighteenth or any earlier century, the stamp mattered less because it was standard, and every one bore it; while men whose lives were to fall in the generation between 1865 and 1900 had, first of all, to get rid of it, and take the stamp that belonged to their time. This was their education. To outsiders, immigrants, adventurers, it was easy, but the old Puritan nature rebelled against change. The reason it gave was forcible. The Puritan thought his thought higher and his moral standards better than those of his successors. So they were. He could not be convinced that moral standards had nothing to do with it, and that utilitarian morality was good enough for him, as it was for the graceless. Nature had given to the boy Henry a character that, in any previous century, would have led him into the Church; he inherited dogma and a priori thought from the beginning of time; and he scarcely needed a violent reaction like anti-slavery politics to sweep him back into Puritanism with a violence as great as that of a religious war.

Thus far he had nothing to do with it; his education was chiefly inheritance, and during the next five or six years, his father alone counted for much. If he were to worry successfully through life's quicksands, he must depend chiefly on his father's pilotage; but, for his father, the channel lay clear, while for himself an unknown ocean lay beyond. His father's business in life was to get past the dangers of the slave-power, or to fix its bounds at least. The task done, he might be content to let his sons pay for the pilotage; and it mattered little to his success whether they paid it with their lives wasted on battle-fields or in misdirected energies and lost opportunity. The generation that lived from 1840 to 1870 could do very well with the old forms of education; that which had its work to do between 1870 and 1900 needed something quite new.

His father's character was therefore the larger part of his education, as far as any single person affected it, and for that reason, if for no other, the son was always a much interested critic of his father's mind and temper. Long after his death as an old man of eighty, his sons continued to discuss this subject with a good deal of difference in their points of view. To his son Henry, the quality that distinguished his father from all the other figures in the family group, was that, in his opinion, Charles Francis Adams possessed the only perfectly balanced mind that ever existed in the name. For a hundred years, every newspaper scribbler had, with more or less obvious excuse, derided or abused the older Adamses for want of judgment. They abused Charles Francis for his judgment. Naturally they never attempted to assign values to either; that was the children's affair; but the traits were real. Charles Francis Adams was singular for mental poise — absence of self-assertion or self-consciousness — the faculty of standing apart without seeming aware that he was alone — a balance of mind and temper that neither challenged nor avoided notice, nor admitted question of superiority or inferiority, of jealousy, of personal motives, from any source, even under great pressure. This unusual poise of judgment and temper, ripened by age, became the more striking to his son Henry as he learned to measure the mental faculties themselves, which were in no way exceptional either for depth or range. Charles Francis Adams's memory was hardly above the average; his mind was not bold like his grandfather's or restless like his father's, or imaginative or oratorical — still less mathematical; but it worked with singular perfection, admirable self-restraint, and instinctive mastery of form. Within its range it was a model.
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