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    For the many dedicated teachers to whom we entrust our children’s learning …

  


  
    A Word to Our Readers


    We are delighted that you are interested in the benefits of Sandtray Play in the school setting. There are some important initial matters that we must discuss before diving into the material.


    The text that follows is to be used as a training manual in conjunction with Certified Training in Sandtray Play. It is not a do-it-yourself guide meant to prepare the teacher to practice Sandtray Play in school. What takes place in Sandtray Play is subtly powerful and occurs in the silent relationship between the teacher and the students as they work. This is not conveyed through reading a book. Rather it must be experienced first hand through the guidance of an experienced Sandtray Play Teacher. How to be with the children, to hold the space that allows them to explore what is new within them is the key factor in Sandtray Play. Without this crucial element, Sandtray Play will not work, at best. At worst, it can be damaging to the children. To attempt to practice Sandtray Play without proper training is dangerous and unethical.


    It is critical to be well-versed in the differences between the imaginative play that occurs in the educational context and the troubled child’s opening to deeper levels of psychological disturbance in the sand tray. It is not necessarily a bad thing when a troubled child accesses deep psychic conflicts and wounds in the Sandtray Play, as this content is no doubt present in his or her other forms of play. However it is absolutely critical to be able to recognize what is occurring, to hold, or handle it appropriately and to make a referral to a mental health clinician.


    We invite you to read about this wonderful tool that can greatly augment children’s learning and development. If you would like to bring Sandtray Play to your school as a Certified Sandtray Play Practitioner, please contact us for training at The Association for Sandplay Therapy www.SandplayAssociation.com.

  


  
    Prologue


    Kristín Unnsteinsdóttir, PhD


    Since 2002, I have directed the learning center in a small primary school, known as Ártúnsskóli, in Reykjavík, Iceland. The learning center is a classroom frequented by children who need help and support with their studies for a variety of reasons. From the beginning, I have given my students the opportunity to create miniature worlds in the sand and to tell stories about their creations. Gradually this experiment has developed into what we now call Sandtray Play in Education. As well as working with special education students I participate in the teachers’ theme projects and invite entire classes into the learning center, five at a time, to work with the sand and figures on the projects they are doing in their regular studies. This arrangement is a part of our school’s effort to diminish the isolation of the learning center and to eliminate any prejudice toward the children who regularly attend for help with their studies. I am most grateful to my school administration and colleagues for entrusting me for over 13 years now to use the innovative method of Sandtray Play with the students.


    I first became interested in Jungian Sandplay therapy, having had a background in Jungian psychology and fairy tale lore. I wondered if Sandplay could somehow be adapted to the educational setting as a way of bringing the rich inner lives of children into their learning experience and if it might encourage the children to deal with self-image and learning and development issues through imaginative play.


    I soon realized that my knowledge of Jungian psychology and extensive reading of books on Sandplay did not suffice to understand the Sandplay method and to be able to properly adapt it in a responsible and safe way to the needs of the educational setting. I needed more study and experience. This was when I began Barbara’s online course curriculum. Dr. Barbara Turner, is a highly qualified Sandplay psychotherapist, author and teacher, who has years of experience lecturing around the world on Sandplay. I then worked in consultation with Barbara to understand what exactly my students were doing in the sand that had such a positive impact on them. I continued my studies with four weeks of course work with her in her hometown in California. Together we wrestled with questions of why this work was so effective in education, when it was clearly not being done as psychotherapy, but as creative play. I could not have developed Sandtray Play without these years of intensive work with Barbara. I am fortunate that, not only was she able, but furthermore, willing to dig deeply into the work and explore possibilities for use of the Sandplay materials outside the bounds of psychotherapy.


    Meanwhile, I engaged in a 4-year research study on the influences of Sandplay and imaginative storytelling on children’s learning and emotional-behavioral development in my school. I continued consulting Dr. Turner on several cases in this study. In 2011, Barbara and I co-authored Sandplay and Storytelling: The Impact of Imaginative Thinking on Children’s Learning and Development, which documents the results of my research.


    Currently this research is being replicated in collaboration with colleagues from Ireland and Romania through a grant from the European Union Programme for Education, Erasmus+ for Projects with Multiple Beneficiaries. Dr. Turner acts as an external quality assurance expert in the project.


    The courses with my mentor, Dr. Turner, the research projects and my own Sandplay process have given me a deeper understanding of work with sand and miniature figures. Over time it has given me a solid footing to experiment with, define and adapt the Sandplay method to the purpose of supporting children’s learning and emotional development. Had it not been for the professional sharpness and broadmindedness of Dr. Turner in her tuition and support of this searching Icelandic teacher, this book would not have seen the light and countless children would be deprived of the rich learning experiences they receive through Sandtray Play in Education.

  


  
    The Purpose of Sandtray Play – Why to Do It

    Book I


    Imagination is more important than knowledge. For knowledge is limited to all we now know and understand, while imagination embraces the entire world, and all there ever will be to know and understand.


    Albert Einstein, Interview with The Saturday Evening Post, 1929.


    Chapter 1

    Beginnings of Sandtray Play


    Sandtray Play is an educational tool that involves students making miniature worlds with a variety of small figures in trays of sand just large enough to fill the field of vision. Upon completion of the world, the child is invited to tell a story about what they have created. A teacher, certified in Sandtray Play in Education works individually with students in small groups at a time.


    Sandtray Play in Education owes its beginnings to what is known as Jungian Sandplay Therapy. This is a highly effective and powerful form of psychotherapy. It is used by well-trained Sandplay therapists around the world. Sandplay was originally developed by Dora M. Kalff, a Jungian analyst living in Küsnacht, Switzerland, nearby the home of renowned psychiatrist Carl Jung. In fact, it was Carl Jung’s challenge to Dora Kalff to find a way to do analysis with children that eventually led to the development of Sandplay. Jungian Sandplay therapy is Barbara’s specialty. She studied with Dora Kalff, has written extensively about the subject and trains therapists around the world.


    What we do in Sandtray Play in Education is not Sandplay therapy. Rather, we use the tools of the Sandplay method for creative play in the school setting. These items include a small tray of sand and miniature figures. Many years ago, Kristín learned about Sandplay and experimented with the possibility of using miniature worlds in the special education setting. She says, “I started with one tray, but extended that to five when a bigger classroom came along. Five trays is the maximum number I could comfortably fit into the learning center. My collection was also small to begin with, but I have gradually added figures over time. After putting the tools together I invited my students to play in the sand and make whatever they like. When they finished, I asked if they would like to tell a story about it.”


    Kristín soon discovered that her students loved to play in the sand and to build little worlds. “When I added my appreciation of storytelling to the process, I realized that I had discovered a form of creative expression that has proved to enhance children’s learning and emotional-behavioral development.” After a great deal of development and research, Kristín gave this method a name, Sandtray Play in Education. Although it would not exist without its roots in Sandplay, Sandtray Play stands on its own as a separate method of working with children in education and is distinct from Sandplay therapy. Sandtray Play gives children the opportunity to work with and unburden the stresses that wear on them. It also redirects these energies toward a creative purpose that strengthens self-image. This release of tension, characteristic of all creative play, inevitably has a positive influence on a child’s ability to learn.


    Kristín’s experience with Sandtray Play revealed many benefits that support children’s learning. Children with attention deficit become calmer when they put their hands in the sand. In addition, the limitless variety of possibilities for creative expression offered by the collection of small figures sharpens their focus. Sandtray Play also works to motivate the listless child with the sensory stimuli of putting their hands in the sand along with the colorful variety of figures to play with.


    Barbara and Kristín are eager to share Sandtray Play in the hope that its benefits may be experienced by countless school children around the world.
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    Children Working in Sandtray Play at the Learning Center


    
      Sandtray Play in Education


      •Is for special education pupils and regular pupils


      •Takes place with an individual child, using a single tray


      •Is sometimes done side-by-side, but is individual, not group work


      •Is often done over time as a series of trays


      •Can be used as a part of learning theme work


      •Is adaptable to the school’s learning objectives


      •Is adjusted to the possibilities of the school environment – time & room arrangement

    


    The Research Study


    The efficacy of Sandtray Play in Education is well-documented in Sandplay and Storytelling: The Impact of Imaginative Thinking on Children’s Learning and Development, a book co-authored by Barbara and Kristín, which describes the research study Kristín did with a group of 19 children over a four year period. In addition the study appears in the journal, The Arts in Psychotherapy. All together there were seven girls and twelve boys, at the rate of four to six children per year.


    The rationale of the study was based on the assumption that creative imagination is a powerful tool in the process of learning and emotional-behavioral development. This assumption is grounded in a large body of research on the importance of play in child development and learning. At the beginning and at the end of each of the four school years, the school psychologist and Kristín administered a battery of standardized tests and scales. These included the Wechsler Intelligence Scale for Children – WISC; The Achenbach Scale, Child Behavior Checklist - CBCL; and the Attention Deficit Hyperactivity Disorder Rating Scale IV. The CBCL and the ADHD Rating Scales rely on parent and teacher reports. Two self-assessment scales were also used. These are BECK’s Youth Inventories of Emotional and Social Impairment, and subsequently Ouvinen and Stam’s scale of self-image, I Think I Am.


    Of the test instruments, the WISC is the most statistically reliable. The parent, teacher, and child report scales depend on subjective accounts and observations, yet they do provide information of value. Following their experience with Sandtray Play in Education, results of the parent, teacher, and child report scales and the WISC showed several cases of significant or considerable improvements of the children in different skills. Results also indicated that the children had progressed towards a more integrated mental functioning. It may be argued that by addressing their inner conflicts and coming to terms with their emotions through their creative play they advanced in their development.


    All of the participating students had disabilities such as poor reading skills or attention and/or emotional problems. Even so, 8 of the 19 participants made significant improvement in one of the fields measured. In the study there is a particularly striking result regarding the field of perception, where 16 out of the 19 pupils made improvement. This is very interesting and gives us to consider the correlation between strength in perception and reading difficulties. 14 participants scored an average (100) or better in perception on the posttest. 11 of them suffered from considerable reading difficulty, and of these 6 were diagnosed with dyslexia. This affirmative correlation is in accordance with the study of Howard, Japikse and Eden, whose research revealed that, while dyslexics are impaired on implicit higher-order sequence learning, they are actually enhanced on implicit spatial context learning.


    This study was a small sample of 19 children. Yet, the results undeniably emphasize the value of giving children activities like Sandtray Play and storytelling. In doing so we welcome and respectfully connect with their inner worlds and emotions, while supporting them in the process of learning and maturing.


    Through a grant from the European Union Programme for Education, Erasmus+ for Projects with Multiple Beneficiaries, Kristín is replicating this study with colleagues from Romania and Ireland who are now using Sandtray Play with the school children in their care. As well as engaging in the study to measure the effectiveness of Sandtray Play in Education, these teachers will introduce the work to other teachers in their regions.

  


  
    Chapter 2

    Objectives of Sandtray Play and Story Making



OEBPS/Fonts/MinionPro-Bold.otf


OEBPS/Fonts/MinionPro-Regular.otf


OEBPS/Fonts/MinionPro-BoldIt.otf


OEBPS/Fonts/MinionPro-It.otf


OEBPS/Images/cover.jpg
SANDTRAY PLAY
IN EDUCATION

A TEACHER’S GUIDE

Kristin Unnsteinsdéttir, PhD
Barbara A. Turner, PhD





OEBPS/Images/SPEM_Fig01_fmt.jpg





