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  Along with gesture, music is probably the oldest way we have of expressing ourselves and communicating our emotions. We are able to communicate with each other and ourselves musically from the earliest moments of our lives. In this sense music is a natural human proclivity. We would likely develop basic musical abilities whether or not anyone taught us.




  To be sure, these musical abilities may become more fully developed and better expressed with good education, and this is where Alda Oliveira and her remarkable new work come in. For some reason, Professor Oliveira says, music is typically taught even to small children as if they are junior members of a music conservatory. Children are taught the conventions of music, the technical skills, and the rules. It is as if all children had decided to become professional musicians and their preparation must begin at once. And they tend to be taught the same way.




  As we well know, very few children will become professional musicians. Only a small number will make their living as music performers. There are other ways to have a life in music, of course, but even as music educators, critics, publishers, agents, and the like the numbers are small. The fact is that the professional field is for the few. Then why must we behave as if everyone should be trained to become a music professional?




  Alda Oliveira offers a radical and yet completely sensible alternative to the traditional approach to music education. Professor Oliveira urges us to start with what children naturally and spontaneously do with their musical abilities, then build from these a musical life based on expression and communication. By three years of age virtually all children have mastered the basics of music. They can sing, make musical sounds, learn songs and make new ones. They appreciate the ways that music can give meaning to their own lives and the lives of others.




  If a child happens to have unusual musical talents, that should soon become evident without much formal probing by professionals. If instruments are available and music is shared, there will likely occur a crystallizing experience in which the young child responds powerfully to the possibilities of greater musical skill. She or he will then desire to acquire these skills and seek new opportunities to do so. During the early years, music educators should focus on exposure and example, on the ways that different musical instruments sound and feel, and on the ways that different sounds can be combined into more complex chords. If more is needed, the children will lead the way.




  Children should also be brought into the musical traditions of their neighborhoods, regions and societies, helped to become participants in the musical events of society that are there for everyone. Few experiences are as powerful as participating in a patriotic song or a musical ritual, few will leave as deep and enduring an impression.




  Finally, Professor Oliveira advises, music should be seen as a developmental experience, crafted to the talents, interests, skills and desires of the individual student rather than as a fixed set of established conventions and standard practices. To teach music means to understand how natural and spontaneous a human activity it is, how deep it is in each of us, how much our history and evolution have provided us with the basics to launch a musical life.




  In many ways, the approach that Alda Oliveira takes is more challenging than the traditional way that music education has been practiced. This is because her approach seeks out musical experiences that are richer, more varied, and more meaningful. The more talented students who are destined to join the music profession will naturally emerge from the organic approach presented in Dr. Oliveira’s new book.




  The result will be that more of us will have rich and sustained musical lives, building a receptive and knowledgeable audience for our more talented and formally trained fellow citizens of the musical world.




  Preface




  Music allows us to explore the imagination and put the inner life in touch with all the life that is outside us: people, social context, nature, culture. Everyone needs to have opportunity to learn and share musical experiences. Despite knowing the difficulties of conceptualization and definition of the terms music education, music pedagogy, music education, music methodology, we believe that although the music has a great socio-cultural importance for humanity, professionals who are dedicated to the music education area sometimes have difficulties in advocating and defending the importance of music education in schools. In this book, we mean by music education all actions aimed at music education for all people who care to convey the musical knowledge and develop individuals through music, not only using music as a means to educate, but also working music as an end and as a support/help/assistance to the individual. We develop an inclusive vision for music education, accepting that the spirit of the music educator is inside of whom effectively develop people with music; we view the field including different types of music educations. The organizations and music teacher training institutions set the focus of the programs, certifications, curricula and projects, to hire faculty and organize infrastructure for their courses. They cannot offer everything a knowledge area develops and produce in society. But we consider important that an area of knowledge does not close their visions of the music education field in niches, ghettos, or curricula designs, but be always with their eyes and ears open and focused on human development and on the actions and activities that society holds, makes, produces, needs and dreams. We believe in the value of genuine choice of whomever operates for the advance of music education and to help people to study and make music, whatever their specialty in music or in education. Whenever people of diverse knowledge and expertise propose to teach people and work with them to make music they are becoming music educators. So, be welcome, because everyone needs music and music needs all of us.




  This book explores the PONTES approach to Music Education. It presents theoretical and practical guidance for the development of pedagogical articulations and bridges to help connect teachers, students, music, sociocultural context and other variables that surround the teaching realities. The PONTES approach does not intend to be a method. It is a patient and reflexive approach designed to help both music educators and their students to learn and love music. This book presents creative and articulate pedagogical strategies for teaching instrumental music, music appreciation, composition and music theory, for enhancing general music appreciation, and for organizing community and family music encounters where young and old sing and perform.




  The PONTES approach defines six primary elements, qualities that accomplished musicians and music educators develop: they are Positive, Observant, Natural, Technical, Expressive, and Sensitive. Music educators demonstrate these elements and seek to elicit them from students at six different levels of expertise, ranging from novice to master. They trust that students aiming to be music teachers at each level possess the inherent ability to learn and perform music and pedagogy in ways that reflect these PONTES elements. PMEs learn to customize music pedagogy and match their lessons to the needs and goals of individual students, their families and peers, their schools and organizations, and their communities.




  PMEs learn not only to teach musical disciplines and repertoires, but also to serve as articulators of music, who mediate music learning and appreciation. They will teach musical skills and attitudes to students at any level of expertise in any setting, whether in formal conservatories, in public and private schools, in community groups and recreation programs, or at home as members of families who make music together. The PME learns to combine academic training with personal experience to adjust curricula and devise bridges that will make music instruction work in the local context, and match the levels and interests of the students.




  The PONTES approach is designed to accomplish the following:




  a. Develop creative, reflective, and practical minds.




  b. Apply bridging techniques in sensitive and practical ways.




  c. Teach professionals to articulate musical disciplines and repertoires, while adapting to the local context to meet their students’ needs.




  d. Apply mediation skills to projects and programs that will bring music into schools, clubs, parks, hospitals and living rooms, and articulate to the local community how music suits their situation (educational, artistic, recreational or assistance).




  An articulated PONTES approach will prove effective for music educators interested in working with students at all musical levels, and from different sociocultural contexts. When you can bring more music into people’s lives, that is a wonderful thing.




  Intended Audiences for This Book




  This book is dedicated to the development of music teachers who can work in both formal and informal contexts. It may be used in university extension courses and continuous education programs that prepare music educators to direct and teach music in formal and informal settings. If there is some interest in preparing generalist teachers and pedagogues to introduce music as a regular subject in classrooms or helping the tasks of the music specialists, this book may be helpful as a supplemental text for methodology courses in general education, for methods courses in music education, or for graduate courses in curriculum development, and assessment of music learning and teaching. This book may also be of interest to doctoral students in the Humanities who are developing curricula for the education of music teachers that will prepare them to address issues of social justice and apply democratic values, both in the classroom and during community music projects. PMEs must seek to enhance both the musical and the social development of their students.




  The PONTES approach offers an alternative and complementary agenda for graduate programs in music education, focusing on helping students learn how to articulate through music their needs and aspirations within their sociocultural context. Young music educators interested in pedagogical practices that are responsive to the musical and cultural backgrounds of their students must learn to think on their feet, find ways to modulate and transpose their teaching practices, and devise bridges that make lesson plans work in different settings. In the cosmopolitan setting of contemporary society, our mass media offer a continuous education that competes with what music educators have to offer. We must learn to adjust and adapt to different levels of accomplishment, different tastes, different types of teaching materials (CDs, DVDs, Internet, cell phones, movies, videos, musical instruments, IPods, IPads, tablets, music software, YouTube, etc.) and creative visions of what music is for.




  Music education presents unique challenges. Teachers respect traditions and preserve musical heritage, while recognizing and promoting creative innovations. The PONTES approach teaches the music teacher to be reflexive, aware of the socio-cultural context, and able to match characteristics of the music repertoire to individual needs. This is necessary in order to design appropriate teaching and learning solutions for each situation. The PONTES approach is recommended for courses whose view of music teacher education is based on inquiry, reflective practice, and continual learning.




  This book may be helpful for those who are interested in this continuous development of musically aware human beings, whether professionals or amateurs. Music teachers and community music leaders need to believe that every student has the right to learn music, no matter how difficult or how long the journey they must take. Courses aiming to prepare music teachers for this articulated work must likewise believe that every student teacher can learn how to be an articulated music teacher or a community music leader in several activities and programs organized by the society such as families, churches, hospitals, day care centers, clubs and recreational parks.




  To that end, this book can be used to establish PONTES training programs for music teachers. In its latter pages, after describing a range of innovative teaching solutions, I enquire into the extent and degree that our work actually satisfies our students’ needs and those of our profession. Are we developing musically aware human beings? That is our proper goal, in order to achieve relevance as humane educators in our schools, society organizations and communities.




  What Is the PONTES Approach?




  The PONTES (“bridges”) approach was not conceived as a method to teach music. It was conceived as an educational vision, a philosophical dimension to open windows of thoughts and creative ideas for a continuous and articulated development of music teachers and amateurs. This approach comes from many years of practical experience with educating and supervising future music teachers for children and adults. The PONTES approach can be combined with any particular music teaching method or teaching style, because it addresses problems common in many educational settings. Music teachers must deal with the diverse needs and tastes of individuals and institutions in many different sociocultural contexts. PONTES identifies a structured set of cognitive elements and professional competencies that young music educators need to know, to practice and to develop in order to teach music creatively and reflectively in any context.




  I want to emphasize that PONTES offers an open approach to music education. The field already has a plethora of methods for teaching music. Each of these methods selects content to be taught, and organizes it into curricula and programs, lessons and activities. PONTES complements these methods by offering supplemental articulatory means to make them work in formal or informal contexts, with students of different ages, and varied backgrounds, interests, and goals.




  The PONTES approach prepares the instructor to meet the world. As the name implies in my native Portuguese language, this “BRIDGES” approach teaches music educators new connective knowledge and skills. PMEs become expert observers who draw upon not only their musical expertise and educational experience, but also their own socio-cultural experiences, personal knowledge, intuition, creativity, and diplomacy. A PONTES background will shape the metaphors that come to instructors’ minds, and support their intuitions as educators with structures of advice, guidance and mediation. Successful pedagogic articulations in turn drive the creation of bridges during lessons, preparing the instructor to take advantage of “learning moments” as they arise.




  Effective PMEs will help everyone they can, both students and their audiences in the community, to grasp musical concepts, perform expressively, appreciate music of many kinds, welcome creative ideas, enjoy concerts and shows, purchase recordings, and support musical projects for health and recreation. The most effective and talented PMEs will find themselves sought after for their professional services. PONTES tries to develop music leaders, and helps them to find their identities and draw upon their personal strengths. Their professional formation trains PMEs to reach out to communities, encourage them to attend performances by music students and celebrate their achievements. PMEs become partners with their students in a dynamic relationship that puts theory into practice (praxis).




  Even though it is very complex goal, the PONTES approach tries to prepare music leaders. PMEs take on both their own specific classroom issues and the general issues of music education. They will teach in any context, formal or informal, and address matters of discipline, attitude, ethics and character while responding to diverse needs and interests. PMEs mediate between students, institutions, and communities, using current, innovative research to support musical traditions of all kinds – regional, national, and international. Their work will build audiences for more diverse music, and present it both at educational institutions and through the electronic media, which will enrich all of us.




  Chapter 1: Pontes Elements And Competencies




  1. Key Concepts and Terms




  The PONTES approach (PA) is a theoretical and practical process of educational formation that prepares music educators (both professional and amateur) to teach music and plan musical activities. PONTES music education can occur in any domain where the students are taught a curriculum grounded in the PONTES approach.




  The following concepts and terms are used throughout this text:




  • PONTES Approach (PA)




  • PONTES Music Educator (PME)




  • Pedagogic articulations




  • Bridges




  • Praxis




  • Customization




  • Contextualization




  To understand PONTES, you will need to understand how the PONTES Music Educator (PME) applies these terms in context, while analyzing the setting for learning, the music program, and the students, and preparing to teach and lead activities related to the various tasks in the music field.




  1.1 The Six PONTES Elements




  The professional development of music teachers is an important concern of graduate and postgraduate music education programs. But professional development extends beyond the personal growth and formal certification of university students. The PONTES approach sees the development of music educators as a lifelong process of natural immersions in musical activities and programs serving diverse students in a broad range of sociocultural contexts. Both formal and informal experiences help promote a solid pedagogical foundation for music teachers and music leaders facing varied educational realities. The PONTES approach organizes the knowledge domain of music education according to levels of expertise required, and shapes the lifelong formative process of music professionals. As we grow into our profession, we develop skills and competencies related to six key cognitive elements that are crucial to the development of expert music educators.




  The PONTES approach is organized into three interwoven aspects: the six PONTES elements, their related personal competencies, and levels of PME teaching expertise. Every element and each competency is crucial to the development of music educators for local communities, and to the artistic and personal growth of their students.




  PONTES Music Educators (PMEs) and their students strive to be:




  Positive




  Confident in every person’s potential to learn and develop. Strong and hard working. Able to reassure others that they too can learn to understand and appreciate many kinds of music, develop their own artistic skills, and perform in public.




  Observant




  Watches and listens. Meets families, friends, teachers, and community leaders, and learns their favorite musicians and repertoires. Discovers what students want and need, and chooses appropriate pedagogic articulations and strategies to teach and evaluate, for lesson plans, concepts for study and music to perform.




  Natural




  Puts people at ease. Makes an honest effort to understand them. Curious, patient, flexible, sympathetic, supportive, and transparent. Has a gentle touch that invites a person to participate as “one of us.” Conscious of own identity and potential to lead, to teach, to perform music, to educate and administrate.




  Technical




  Understands, reflect and applies music pedagogy, music theory and educational concepts with modulatory skills according to the variables of the teaching context and students’ level of development. Prepares vocal and instrumental exercises that build strength, accuracy, agility, and range. Competent to develop course curricula, plan lessons, and organize performances and artistic productions.




  Expressive




  Eloquent and passionate. Ready to collaborate with others who enjoy music, and help them learn to perform together. Able to articulate musical ideas and stimulate creativity. Eager to give their listeners a rich musical experience.




  Sensitive




  Sensitive to




  life in general. Open to many genres of music, and to different artistic languages. Curious about who people are, how they live, what they enjoy, what they need, and how music fits into their lives. Able to walk in their shoes.




  The PONTES approach develops the music instructor’s ability to think both theoretically and reflectively, and employ both rational and intuitive pedagogical practices, drawing upon a repertoire of interactive and collaborative skills and attitudes. Its pedagogical focus is to foster meaningful learning experiences for students. Both professional PMEs and amateur music leaders can take the PONTES approach. Whatever skills the instructor brings, he or she can act as a mediator, articulating musical content to the students, their school or organization, and their community. The PME or music leader draws upon past experience, deft organizational and leadership skills, and a knack for selecting tools and teaching methods that make good use of the strengths and talents of the students, while introducing them to musical repertoires and building their performance skills.




  We believe deeply those teachers who work as articulators are critical to realize satisfactory learning outcomes at schools and communities. PONTES provides a basic framework that gives music educators a basis for making decisions and confronting professional challenges in the field, a basis that does not favor any particular teaching methodology, or limit the genres of music that can be studied, or restrict students by experience and cultural background, level of development, goals in the field of work or identity profile.




  The PONTES approach (PA) can help experienced music instructors teaching in schools, and informal music leaders who work in less formal contexts. PONTES techniques can be used in family or community settings, and when bringing music to recreation programs, health care and with individuals with special needs, citizenship classes, and civic organizations. Professional instructors can learn PONTES as a set of complementary skills, nonprofessionals can learn to apply particular PONTES competencies in their work, or PONTES can be used to develop a complete multi-step program, where students progress from the initial level up to the master level. This approach offers pedagogical choices to anyone who wants to customize and contextualize the practice of music education.




  2. PONTES Music Educator (PME)




  PONTES music educators are trained observers seeking to understand the needs of schools and organizations, bands and ensembles, and the communities where students live. PMEs learn to observe, analyze, plan, and work together with people who can help them solve problems and foster effective learning. They create opportunities for musicians to learn and perform music.




  The PME develops pedagogic articulations to plan interactions with school or institutional staff, and with the students’ families and friends. During lessons, they will devise bridges to help individual students grasp new content, seeking out their proximal zones of development to stimulate them and achieve more meaningful results. PMEs are also attentive to techniques of assessment, and prepared to revise curricula and lesson plans when students are not learning or sufficiently motivated. This approach calls upon the music teacher to become an active agent of learning, a reflective practitioner. This groundwork enables the PME to choose the best frameworks and tools to support their pedagogical and artistic activities, and meet the students’ needs.




  The PME teaches musical genres, repertoires, and techniques, then organizes opportunities for the students to perform their creative works and the music they know how to play and to sing. In this way, PMEs help music students to articulate the music they are learning to their families, school, and community. To achieve this goal, PMEs must not only teach musical subject matter, techniques and repertoires, but also study the needs and expectations of their students and those around them. These teachers take on this work expecting to earn professional recognition and respect for what they do.




  PMEs apply a repertoire of reflective cognitive skills and adaptive strategies to interact with students and lead them in creative activities. As students are won over, they gradually come to accept the PME as a valued collaborator in their musical learning process, an expert partner prepared to mediate with administrators, parents, friends, and the community on their behalf, and articulate music to everyone around them.




  PMEs see teaching as a positive, creative, and adaptive process, whose fundamental principles and competencies provide occasions for both reflection and action. They tailor each educational project to match the levels of expertise that their students bring, and employ mediation skills to adjust what they do to the local setting. Everyone from pedagogues and music professionals to the students themselves and their families and friends are drawn into the educational process. No matter what methodology instructors may follow to teach the music they know and love, or what background and experience the students may bring, the PONTES approach provides a framework for making decisions and addressing the challenges implicit in helping people develop listening, singing and playing, improvising, appreciating the music literature and the music from oral cultures, reading and writing, analyzing, conducting, composing, teaching and producing music. All of these activities worked in the learning development levels of participants.




  What a PME Should Be Able To Do




  PONTES music educators (PMEs) should generally be able to do the following:




  • Develop music programs and artistic groups at schools and organizations.




  • Direct music instruction and musical projects for learners at all levels.




  • Articulate music theory, and methods and techniques for learning music.




  • Observe and analyze music educators with their students and in their relationship with the socio-political and administrative variables in their work field.




  • Develop custom pedagogic articulations that reflect the levels and interests of students, and reach out to their families, friends, schools, and community.




  • Contribute bridges during lessons that explain new content, articulate solutions to problems, and offer encouragement and guidance to students and performers.




  • Give formal instruction to those seeking a career in music, and support for informal musical activities such as musical shows, recreation projects, health care programs and support for individuals with special needs, and programs of civic and cultural organizations.




  • Reflect critically on music programs and projects, class plans, educational tools, materials used, activities planned, and how students were evaluated.




  • Assess the success of curricula and lessons. Determine whether students achieved the desired learning outcomes.




  • Document and reapply successful strategies to persuade the local community to support music education.




  • Develop new PMEs to carry on the work of an articulated music teaching and directing musical activities in the community.




  PME Performance Levels




  The PONTES approach is organized into three interwoven aspects: elements, competencies and levels of expertise. Coursework on the PONTES approach can be added to any music education program, incorporated into any course or method of music education, and adapted and customized to suit both formal and informal settings. PONTES training will be of particular benefit to student PMEs and music leaders whose goal is to teach music in multicultural and interdisciplinary settings.




  Those who are learning to apply the PONTES approach will differ in age, background, skills, goals, and expertise, just like their music students. To recognize their levels of growth, they can earn PONTES certification at six different levels of musical and pedagogical expertise (novice to expert). Those certified at the middle levels will be prepared to use PA as a support and assistance for projects of music for infants, music therapy and recreation, to support music by social organizations and families, and so on. Expert PMEs will be prepared to work for conservatories, orchestras, and professional ensembles, and to conduct research at undergraduate and graduate levels.




  PMEs Construct Pedagogic Articulations




  Music education is a continuous process. The PME, whether professional or amateur, is the music leader responsible for constructing the pedagogic articulations that bring music to learners at each level, particularly to children and adolescents. The PONTES approach assumes that an accomplished PME can help any student to develop musical skills, learn new content, and solve problems as they arise. Because each process of development is personal, students will progress at different rates. Curricula to teach the fundamentals of music and develop performance skills are adjusted to match each individual’s learning speed, time commitment, individual strengths, and personality. Students are guided through some musical activities and invited to participate freely in others, while the PME makes observations and evaluates their progress.




  PMEs think critically and reflectively on the process of music education, in order to select materials and techniques that will address the physical, human, artistic and spiritual needs of each learner. The people closest to the students, their families, friends and peers, are also important to their learning process, so they are included in pedagogic articulations. As music leaders, PMEs mediate between their students and those around them, articulating on behalf of music and building networks of support. As PONTES students reach new levels of musical expertise, they receive certificates and assemble portfolios of their work, to document and celebrate their achievements.




  3. Pedagogic Articulations




  In 2008 it was distributed a text for the participants of a continued education course for music teachers (ABEM, S. Paulo city, 2008) about the PONTES approach, where the concept pedagogic articulation is explained as




  all the way in the process of teaching and learning (movement) towards the construction of knowledge to solve problems, which is held in educational praxis among individuals. This process of pedagogic articulation is seen as a path to development. In this way are being built or created bridges or specific actions that lead, guide, connect, make the transition between the actors subjects participants in the educational process and the knowledge that is being worked on. The teacher is seen as a leading figure for the architecture of the pedagogical articulation in music, especially in the training of children and adolescents. They are the teachers who have the task of formulating and creating teaching and learning situations in theory and practice, but especially in the educational praxis, to articulate significantly this process of musical development, helping them to approach the subjects, skills, attitudes, people, repertoires, environments and all new situations in a constructive and meaningful way. This implies movement toward the use of mental processes of problem solving, critical and political stance in the face of different situations, and a mentality of production of knowledge through research attitude in practice, ie installing an intimate relationship between theory and practice, between art and science, between individual and society, between formal and informal, between tradition and innovation, between the regional and the international. (Oliveira, 2008)




  Pedagogic articulations refer to complex plans developed by the instructor to connect all participants in the educational process – music and its contents, the teacher and students, their families and friends, other teachers and administrators at the school or institution, and the community. Where appropriate, pedagogic articulations may call for public concerts and performances, offer encounters with professional musical and cultural groups, and include curricular collaborations, partnerships, extension programs, and the like. . Here in this book, I reaffirm the conceptualization made in 2008, but with a greater degree of distinction between pedagogic articulation and bridge, considering the first, a broader educational pedagogical articulation and considering bridge as a process that is triggered during the class, while the action of teaching is being developed by the teacher and the student, seeking to solve some general problem, facilitate learning, clarify an issue or help students learn and develop.




  The term ‘articulation’ is used frequently in the field of music, and is in fact one of the first terms the musician learns. In Italian, articolare is used by musicians to mean to articulate each note distinctly, to join, to link. The term pedagogic articulation derives from the verb ‘articulate,’ adding layers of meaning from education and sociology. In this broader sociological sense, the PONTES approach employs the term articulation applied to the actions directed to the mediation processes among people, contexts and music, both related to teaching and in relation to all activities for music production and performance. The PA values the analytical and observational processes related to how people from different sociocultural contexts approach music, musicians, and performance, aiming the development of pedagogic processes articulated to the different individual and contextual needs.
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