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CHAPTER 1


INTRODUCTION TO COACHING YOUTH PARTICIPANTS


Anita Navin


Successful coaching of children is associated with positive participant outcomes such as enjoyment, the promotion of intrinsic motivation and self-esteem. Effective coaches know all the techniques and tactics within the game of netball and will be able to demonstrate the ability to individualize communication and activities based on the needs of the participant. Effective coaching is not only related to the development of netball or game-specific outcomes, but is connected to the all-round holistic development of the individual. Successful coaching in the youth context should not be driven by winning but should prioritize the holistic development of the young person.
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Fig. 1.1 The potential pressures and demands placed on a young participant.





There can be many influential factors underpinning a young person’s behaviour, motives and individual needs when they enter into a coaching session and it is therefore important to build a relationship with the individual. Fig. 1.1 offers an example of a young person’s commitments both within and outside netball. The coach should develop an understanding of any family or education demands that can impact upon the individual in a coaching context. In addition, if a participant is a member of a performance development pathway there will be added netball demands from another context.


A participant-centred and holistic coach will develop trusting working relationships with each individual and most of all will have an insight into the lifestyle demands of each person. Acknowledging an individual’s potential is vital, and ensuring the needs of the person are known and met is critical to success in the coaching role.


A humanistic approach in coaching is essential, where the total development of the participant is a priority. A coach will focus on enhancing self-awareness, growth and development of the participant, ensuring each individual is engaged in decision-making within a session. To facilitate the attainment of such humanistic outcomes, the coach will empower participants by asking a range of open questions to engage and prompt ownership of the learning process. In addition, participants will be encouraged to work collaboratively and foster a team climate for learning. The coach must provide a safe and supportive environment for learning, enabling the young person to make personal choices. Supporting a participant’s ideas and self-expression are important factors for the humanisticfocused coach. There are several assumptions connected to the humanistic approach and coaches are encouraged to model each and every one in their coaching practice.
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Understanding individual needs within the group is critical in coaching.





It is therefore not just about the development of sport-specific outcomes; the coach should promote the development of the young participant as an authentic and valued individual. When coaching young novice participants there will be greater coach control and coach dependency. As the individual develops competence and confidence there should be opportunities provided for self-management, self-determination and shared decision-making. A primary aim of any coach is to ensure there is a shift in coach dependency as an individual develops, in order to ultimately promote personal autonomy and participant independence.
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Individuals should be encouraged to work collaboratively within a session.





Coaching effectiveness has also been defined by the participant outcomes a coach should strive for when supporting the development of the young participant. Known as the ‘4Cs’ – competence, confidence, connection and character (Côté and Gilbert, 2009) – the outcomes should be a reference for all coaches in the youth context. (Sports Coach UK offer ‘5Cs’, developed from the work of Jean Côté, which includes Creativity, and the five Cs are referred to later in the text.)




ASSUMPTIONS OF A HUMANISTIC APPROACH




	Competition goals should not take priority over personalized goals and the needs of the individual.


	A coach should promote an individual’s development through empowerment, engagement and self-determination.


	Netball will be only a part of an individual’s life, so a coach should consider this in relation to other human experiences such as family, career, education and health.


	Coaching should focus not only on the technical and tactical aspects of the sport but on emotional, social and psychological performance.


	Coaching should be built around successful interpersonal and professional relationships between the coach and participant.










The four Cs – representing the outcomes of effective coaching in netball:


Competence  Technical and tactical skills of the game, improved health and fitness and healthy training habits.


Confidence  Overall positive self-worth.


Connection  Positive bonds and social relationships with people inside and outside netball.


Character  Respect for the sport and others (morality), integrity, empathy and responsibility.





Coaches should always ensure they have a clear philosophy representing a set of values to underpin their coaching behaviour and practice. Successful coaches will be selfaware and will ‘know themselves’ through the ability to self-reflect on their coaching. This self-reflection should closely connect with your own philosophy, remaining as a guide for coaching practice and making sure you as the coach remain true to yourself. A coaching philosophy is often a statement of the beliefs and values that coaches will model their coaching practice upon. When difficult decisions have to be made in the coaching role, it is the philosophy that should be used to underpin the outcome.


Developing Your Coaching Philosophy


All coaches will possess values they believe explain their actions in both life and coaching. For example, if a coach values hard work and effort in a session, rewards will be based on this commitment and maximum effort. Other values may include respect, health, honesty, self-responsibility, trust, friendships and enjoyment. Coaches should uphold their values and model them in everyday life to ensure they impact positively on all individuals they come into contact with. Having a positive influence physically, psychologically and socially are important considerations for the youth coach. An example of a coaching philosophy for a coach in netball is outlined below:




AN EXAMPLE OF A COACH PHILOSOPHY


As a coach I will create an environment where there is mutual respect between the coach and participants. I will promote openness, honesty and equity at all times and I will be accountable for all that I do. I will educate participants to become independent and strive to ensure everyone reaches his or her true potential. I will remain committed to ongoing learning and development to maintain currency in the coaching role.





As a result of additional experiences in the coaching role your beliefs may change, so it is important to modify your philosophy. Reflect upon your coaching practice to ensure that there is a match with your philosophy. A philosophy should influence coaching practice and an individual’s coach development pathway.


Coaching Process Skills


The coaching process or craft-based skills provide a set of guiding principles for the delivery of an effective coaching session. A coach must have knowledge of technical and tactical components impacting upon performance, along with the necessary communication and interpersonal skills, to be successful. A coach who is a technical expert or most conscientious and effective in the planning phase will only succeed if the craft-based skills are applied in the delivery of the coaching session. Effective organization of the working environment and good communication skills contribute to individual satisfaction and performance improvement within the sports setting.


It is the ‘how to’ coach skills which provide strategies and which are an essential ‘tool kit’ for the coach. The ‘how to coach’ skills reviewed in this chapter provide guidance on creating a positive climate, the organization of resources, presentation of information and coach relationships/interventions with the participants.




THE ‘HOW TO COACH’ SKILLS




	Safety


	Building rapport


	Fun


	Organization


	Explanation


	Demonstration


	Observation


	Analysis


	Feedback








Creating a Positive Environment


Safety


Initially the coach must ensure that the working environment is free from hazards and risks. In addition the coach should assess the risks within the coaching environment by considering the participants, the intended activity, the equipment, coaching methods and the working environment. An evaluation and overall assessment of the risks should take place and often a Risk Assessment proforma utilized by the coach would identify the impact of the risk in terms of a rating of low, medium to high. The rating relates to the likelihood of the risk leading to an injury and the frequency at which the coach believes this could occur. The coach is required to make a decision in relation to the intended action and most often the coach will eliminate the risk from the coaching environment. If the risk cannot be eliminated, the coach must accept the risk and implement an approach to safeguard all participants. A coach will decide to either avoid the activity due to the high risk factor with a particular group and associated environment or accept the risk and work to the safe practice principles outlined in this chapter. Reinforcing the safety issues with participants and conveying the code of behaviour for them to work to will support the coach in ensuring safe and effective practice.




Step 1: Identify the risks


Step 2: Evaluate the risks


Step 3: Select an approach to manage the risk


Step 4: Implement the approach





Environment


The coach should perform a check of the working space. The following guidelines identify the specific aspects a coach should consider prior to, during and after the coaching session:




	Check for any debris on or around the working area.


	Ensure there is access to a telephone in case of emergency.


	Know the first aid procedure at the venue.


	If outdoors, monitor the temperature.


	The weather can affect the outdoor working area; check the surface, particularly if there has been rain, frost or falling leaves.


	Secure all fixed equipment and store equipment not in use.


	Ensure lighting is adequate.


	Check emergency exits are not obstructed and fire procedures are known.


	Ensure participants know how to carry the piece of equipment safely.


	The coach should always check any equipment that has been assembled by others prior to using it.


	Always communicate the working area and boundaries to the participants within the session.


	Ensure equipment is appropriate to the age and ability level of the group.


	Store equipment intended for use in a safe place during the session.


	Distribute equipment in a safe and systematic form, making sure large numbers do not all descend on an equipment store or one location to collect equipment at any one time.


	Ensure equipment is put away safely at the end of the session and participants follow the routines communicated by the coach.







[image: image]


Promoting a safe environment for player development is essential.





Participants


A coach should carry out a check with all individuals in terms of their readiness to participate. It is essential that the coach is briefed and informed of any injuries or illness a participant may have sustained and that asthmatic participants have their inhalers with them at all times. The participants should remove all jewellery, tie long hair back away from the face and should be wearing appropriate clothing and footwear for the session. Participants must not be allowed to chew gum during the session, but all should be encouraged to have water bottles with them for rehydrating. During the session a coach must ensure that no young person leaves the session and is unsupervised.


All planned activities and progressions should be appropriate to the individuals in a session, and to promote a safe and productive working environment the coach should establish and reinforce rules and safe practice routines with the participants.


Building Rapport


Interpersonal skills are of paramount importance, given the complexities of human interaction that feature within the coaching environment. A coach should get to know the participants, appreciate their needs and individual differences, acknowledge their efforts and be an active listener. Active listening enhances communication and the coach should pay full attention to the speaker, make eye contact with the participants and use a nodding gesture to demonstrate understanding. A coach who actively listens may summarize what has been said with lead-in questions to the speaker, for example, ‘What you are telling me is…’


A coach should make every effort to speak with all participants in a session and show respect to everyone irrespective of their ability level. The power of non-verbal communication, e.g. a smile, must not be underestimated; a coach who smiles and engages with participants is more likely to create a supportive climate for learning. A coach should also bear in mind that up to 70 per cent of communication is often defined as non-verbal.




SAFETY




	Assess risks associated with the participants, environment and equipment.


	A coach should perform the same checks throughout a session.


	Ensure participants remain ‘on task’ and in the correct area.


	Ensure the learning activities and progressions are appropriate.








Fun


The ‘fun factor’ must not be underestimated within a coaching session. While a productive and safe environment must be maintained, fun practices and activities will motivate and engage participants. To make a session fun the coach should apply the good practice principles outlined below:


Ensure participants are active quickly




	Know your session plan.


	Equipment is organized and easily accessed.


	Plan explanations and use cue words to reduce talk time.


	Participants should have all they need for the session (kit, drinks bottle and personal equipment required).





Learning activities should bevaried and challenging for all




	Differentiate your planning for all performance levels.


	Avoid repetition of the same warm-up, practice and groupings.



	Make a conscious effort to offer a novel idea or different task in each session planned.
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Engaging and developing rapport with a young group will promote a positive environment.





Promote activities for all participants to be actively involved




	Keep group sizes small to reduce any waiting time in long queues.


	Plan for odd numbers in the practices.


	Equipment should be organized for the numbers in the session.


	Make adaptations if an individual is repeatedly over- or under-challenged on a task.





Feedback should be positive and reward effort along with performance outcomes




	Praise individuals who commit fully to the task and always give of their best in a session.


	If there is an error in terms of performance, offer corrective feedback or open questions to tease out what the individual should do.





Organization


A coach must be an effective organizer of all resources, and this is a vital consideration within the planning phase. Coaches must plan how they will manage the participants, support coaches, the working area and equipment. An effective coach will also have a contingency or back-up plan should there be fewer or more participants, a reduced working area or indeed problems with equipment. When organizing individuals into groups and allocating working areas, the coach should strive for smooth transitions between practices and re-groupings. Effective organization will address the following issues:


Planning




	Know the number of participants and note how you will run a practice with more or fewer participants.


	Clearly note how the working area will be sectioned and try to maintain similar setups, therefore maximizing the time spent in a learning activity.


	Plan the process for allocating or collecting equipment in a session.


	Complete any organizational steps prior to a group arriving for the session if possible.





Safety considerations




	Complete a risk assessment for a coaching venue.


	Check the working area before commencing delivery of a session.


	Do not use any faulty equipment.


	Reduce the area of work if there are hazards close by.





Grouping participants




	Organize groups randomly or by ability.


	Be sensitive when grouping by ability and set realistic challenges for each group accordingly.


	Plan groups in advance and progress logically (e.g. 2s to 4s, 3s to 6s).





Group size




	Consider the intensity and involvement of all participants.


	Smaller groups maximize involvement.


	If the activity is intensive a larger group offers more recovery/rest time, thus encouraging high quality practice.


	Smaller groups contain fewer communication channels between participants, therefore any discussion is easier.
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A coach must be an effective organizer of resources in a session.





Explanation


Success as a coach manifests itself in the art of communication and a coach must understand how to send an effective message to participants. A breakdown in communication is often the result of the content (too much/too little) of the information being communicated, misinterpretation, or as a result of the coach not communicating sufficient information. The content of the message should be appropriate to the age level of the participants and user-friendly language should be used. A coach should plan what is to be communicated and ensure all participants are attentive and free from distraction. Explanations should be simple, brief and direct and a coach should use appropriate questioning to check for understanding at the end of an explanation. Exemplar questions to check for understanding at the end of an explanation are noted below:




	What will you now focus upon in the practice?


	How many in each group?



	Where will players stand to start the practice?





A coach should avoid asking the question ‘Do you understand?’ as this will often prompt individuals to respond with a ‘yes’ even though they require more information. Participants often feel reluctant to expose their lack of understanding in a whole group context and a coach should avoid such exposure by asking appropriately worded questions.


Demonstration


Demonstrations present a visual picture of the task organization/practice context and the technical/tactical information to be learned. A demonstration along with a concise explanation will often be connected together and can be used before participants practise a skill, intermittently throughout the skill development phase or as a conclusion to a particular practice or phase in the session.


The explanation when combined with a demonstration should be concise and incorporate learning cues, often referred to as a key word or phrase that summarizes and identifies the main features of a skill or task. The learning cues presented must be appropriate to age and experience, and be concise and accurate in order to assist the individual in the learning process. A coach may decide to breakdown a skill into the three phases of preparation, execution and recovery in order to identify the key learning cues. Using action words or verbal labels can assist participants and support retention of key information.
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Success in coaching is dependent upon the ability to communicate with participants.





The demonstration is deemed to be one of the most important sources of self-efficacy information for a novice or intermediate performer. Observing a fellow participant complete a demonstration of a difficult task can reduce anxiety for others. In order to fully understand the importance of demonstration, a four-stage process has been outlined below:


Attention




	Ensure all participants can see, hear and are free from distraction (e.g. not facing the sun, other activities, etc.).


	Introduce the skill to focus the participants and gain interest.


	As the coach, direct attention to the key elements of the skill.


	Focus upon one or two key points or cues.





Retention




	The demonstration should be observed more than once and from different angles if required.



	Question participants on the key points/cues given to check for understanding.


	A coach should repeat the same cues with each demonstration to improve retention.





Reproduction




	A coach must plan appropriate progressions following a demonstration to support the performer.


	Individuals may not be able to perform the skill being demonstrated due to not having developed the pre-requisite skills.


	A coach must continue to reinforce the key points and allocate ample time to practise the skill immediately after the demonstration.


	Slow-motion demonstrations may be useful in the early stages of learning.


	Observing a demonstration of someone not performing as an expert may prompt observational learning and allow the observer to engage in the problemsolving processes the performer would be experiencing.





Motivation




	Individuals may lack the motivation to learn a new skill, but if the demonstrator has a high level of skill, social status and competence the participant is likely to be attentive.


	A coach should praise participants and communicate the importance and relevance of the skill being demonstrated.


	The demonstration should be timed to prevent too much standing around.





When planning a demonstration the coach must carefully consider how the participants will be organized. Often a coach will ensure all equipment and the working areas for each group have been set up before the demonstration. A coach may elect to use one of the following arrangements to deliver a demonstration, ensuring all participants can see from the same angle:




	semi-circle formation


	group standing at the side line of the court area


	group positioned around a key area of the court, e.g. shooting circle





Consideration must be given to the viewpoint of the participants; the positioning of the coach in relation to the group can impact upon the clarity of the demonstration. A coach who stands in close proximity to a group may reduce the visibility of the demonstration for some participants. When arranged in a semi-circle formation, the coach who stands too close will be viewed from the side by the individuals standing at the end of the semi-circle but from the front by those standing in the middle.


When evaluating the success of a demonstration the coach should utilize the following review questions to prompt accurate self-reflection.
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