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Preface


Many English as a Foreign Language (EFL) university students, professors, and researchers find academic writing to be a challenging activity. One reason can be the lack of awareness of the typical features of writing and its recursiveness, e.g., that writers move back and forth between tasks whilst engaged in the writing activity. Recursiveness makes it difficult to delineate boundaries amongst the use of conscious and unconscious processes (planning, brainstorming, outlining, freewriting, drafting, revising and/or editing at any time or at the final stage of an assignment) to write a text. Furthermore, writing challenges can also be attributed to many factors that restrict or limit education for writing in EFL communities. Amongst many members of this EFL community, concerns are expressed as well as needed skills to become better writers. Every person can have their own writing process, but that process can always be improved. To become better writers and master the skills to write effective academic papers, this EFL community needs tools that help this process. Hence, this academic writing workbook is designed as a writing learning tool for people interested in doing research and in developing academic writing in English, for which they need a minimum proficiency level of B2, according to the Common European Framework of Reference for Languages.

To that end, this workbook tries to guide writers in a systematic way because they sometimes write unaware of recursive processes, text structure, and the context of text’s production and interpretation. Thus, it includes sets of reflective activities such as warm-up, matching and filling in exercises as writing practice, and productive or critical activities as more contextualized follow-up ones. Regard this workbook material as a flexible learning tool from which you can reflect and adapt what works best for you. The workbook features Writing, Reading, and Research skills. It offers robust scaffolding to help and simplify a student’s academic writing journey through what is called the process-genre approach pedagogy. Scaffolding methodologically builds knowledge through the presentation of writing skills, explicit texts or activities; deconstruction and reconstruction of ongoing academic texts; and finally, writing and/or independently analyzing ongoing papers. A genre-flexible pedagogy consists of recursive activities such as presenting a text in a contextualized manner, analyzing specific functions of language and structural parts within a text or analyzing language and structural parts to reconstruct a deconstructed text, first in a collaborative way and then independently. The writing process involves phases of pre-writing, drafting, revising, editing, and publishing. The order of these conscious skills and unconscious processes should be understood as dynamic and flexible, rather than fixed and linear. Students will move back and forth as needed whilst engaged in different forms of the writing processes to achieve a writing goal.

The genre pedagogy allows us to contextualize activities by introducing texts and skills consonant with genre approaches to academic writing. The approach introduces the name of the genre (e.g., research paper), (sub-) genre (e.g., abstract), or skill (e.g., outlining), the reasons why a genre or skill is used, and its relevance within target genres (e.g., research paper) of academic writing. Deconstruction describes an analysis of an ongoing text to identify either the language used to signal the purpose of the embedded sections or the structure of a target section (e.g., Introduction, Methods, Results, Discussion, i.e. IMRD). Reconstruction involves either ordering jumbled-up IMRD sections of a research paper by focusing upon linguistic phrases signalling the purpose of each section, or organizing the sub-sections embedded in one of the IMRD sections. Finally, it suggests follow-up activities to support independent writing, where students should analyze their ongoing papers and refine them based on knowledge gained. These are the terms that describe the theories underlying the exercises in this book and they are based on the most up-to-date research on how to understand academic writing.

Each unit (1-3) contains a set of activities, with extracts taken from books, writing websites, and research papers, within respective disciplinary contexts (e.g., humanities, experimental sciences), and a list of corresponding references at the end of each unit. The activities build upon one another, with the aim that EFL students, professors, and researchers work through implicit mental processes and explicit genre skills based on the process-genre pedagogy throughout the three units. The material included is not for commercial purposes, but for education at university. The materials are extracurricular and can be used additionally in courses and workshops of academic writing, reading, and research alongside two or three semesters.



Unit 1



Writing Skills




Strategy 1


Raising Awareness of the Writing Processes

Academic writing is crucial at university because you are required to fulfil academic writing tasks in an effective way to demonstrate your knowledge. Hence, you need to be aware of pre-writing, drafting, revising, and editing, in order to offer structure to help you navigate the work. Knowledge of the writing processes can facilitate your pre-writing and drafting, before you submit or publish your final work.

The linear way to understand the writing process looks like this: First, in pre-writing, before writing your draft, you can outline, i.e. list topics and subtopics to map out the organisation of your paper. Secondly, in drafting or writing one or more versions of your text, you put your ideas in written sentences and paragraphs. Then, in revising, you can move, add, remove, and substitute words, phrases, sentences, or paragraphs. Editing allows you to check your paper for errors such as spelling, punctuation, capitalization, or formatting. The last stage is publishing, when you present your refined paper to a target audience (The Writing Process, 2019). Remember that writing is a recursive ability: You move back and forth across these writing processes as required.

[image: ]


Activity 1


Instructions:

Match each jumbled-up heading (a-f) with one of the texts (1-7) that best illustrates a target writing process.

a) Drafting  b) Outlining  c) Revising  d) Revising  e) Editing  f) Publishing

( ) Text 1



Title

… Presentation

Paragraph 1: Contextualization

… Practice

Activity 1: True and False

Activity 2: Matching title with figure

Activity 3: Multiple choice

… Production

Activity 4: Write a text about a figure

… Extension Activity 5: Analyze the text about a figure in a paper of your interest

References



( ) Text 2



Graphs and Tables

When doing research, data consulted and collected can include numbers, percentages and other numerical information. Quantitative data can be reported in graphs, charts, tables, photographs, maps, and radar figures to ease understanding of results together with descriptive written prose about major outcomes.



( ) Text 3



Graphs and Tables

When doing research, data consulted and collected can include numbers, percentages and other numerical information. Quantitative data can be reported in graphs, charts, tables, photographs, maps, and radar figures to ease help the reader understanding of the results, together with descriptive written prose about major outcomes.




( ) Text 4



Graphs and Tables

When doing research, data consulted and collected can include numbers, percentages and other numerical information. Quantitative data can be reported in graphs, charts, tables, photographs, maps, and radar tables or figures (i.e. graphs, charts, photographs, maps, radar, figures, etc.) to help the reader understand the results together with descriptive written prose about major outcomes.



( ) Text 5



Graphs and Tables

When doing research, data consulted and collected can include numbers, percentages and other numerical information. Quantitative data can be reported in tables or figures (e.g., graphs, charts, photographs, maps, radar figures) to help the reader understand the results/findings together with descriptive written prose about major outcomes.



( ) Text 6
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Activity 2


Instructions:

Organise the following writing processes (a-b) in a logical and sequential order by numbering them from 1 to 5. One example has been done for you.
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Activity 3


Instructions:

Tag the following actions (1-5) with the corresponding writing processes:

a) pre-writing  b) revising  c) editing  d) drafting  e) publishing

One example has been done for you.








	Pre-writing

	1. Think to choose a topic, then plan, brainstorm, or outline.




	

	2. Create a rough copy of your writing, write a 1st draft.




	

	3. Change, rearrange, remove, replace, improve, or add based on peer comments, teacher feedback.




	

	4. Correct errors, check grammar, spelling, punctuation, or proofread.




	

	5. Format and type a clean final copy.







Activity 4


Instructions:

1. Compare your own actual writing processes to the sequential processes tagged in Activity 3.

2. Do you write your texts always following the same procedures? Yes/No. Why?


[image: ]




Activity 5a


Instructions:

You are going to write a text in a systematic way by following a set of writing processes (prewriting, drafting, revising, editing, publishing).

1. Think to choose a topic, then plan, brainstorm, and/or outline main points and sub-points in the blank box below.
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Activity 5b


Instructions:

1. From Activity 5a, put your ideas or thoughts in written words, sentences, and paragraphs.

2. Create a rough version of your writing, or a first draft in the box below.
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Activity 5c


Instructions:

1. Based on Activity 5b, ask a tutor and/or peer to comment on your first draft. Tutor’s or peer’s comments derived from the revision should aim to provide you with constructive feedback. In other words, suggestions about changes, additions, rearrangements, removals, replacements, and improvements are useful to refine the written text.

2. In the box below write at least five of their suggestions to refine your first draft.


1.

2.

3.

4.

5.




Activity 5d


Instructions:

1. Based on Activity 5c, consider your tutor’s or peer’s constructive feedback.

2. Rewrite the revised written text in the box below.
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Activity 5e


Instructions:

1. Based on Activity 5d, work in pairs to edit your revised or modified text.

2. Exchange your texts and check for errors, grammar, spelling, punctuation, corrections, or ask your tutor or peer to proofread it.


Write your editions in this box:

 

 

 




Activity 5f


Instructions:

1. Finally, after you correct your paper in Activity 5e, format it.

2. Write or type a clean final copy of your writing text for presenting it to a target audience or for publication.


Write your clean copy here:

 

 

 





Strategy 2


Distinguishing Formal from Informal Writing Styles

People use language according to different contexts. For example, people generally use informal language in relaxed situations when talking with or when writing to friends, and formal or less personal language usually takes place in professional or academic situations. The use of informal language often happens when speaking, as opposed to formal language, which happens more commonly in writing. However, in some circumstances such as in oral communication (e.g., public speeches and lectures), people use formal language; and informal language in written prose (e.g., letters to friends, emails and text messages). These types of formal and informal situations affect the grammar choices that we make. See the examples of informal and formal grammar and vocabulary in Table 1 (Formal and informal language, 2019).
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Activity 1


Instructions:

Study these writing characteristics.

Table 1

Informal and formal grammar and vocabulary








	Informal style

	Formal style




	
Use of contractions

isn’t, aren’t, won’t, didn’t


	
No contractions used

is not, are not, will not, did not





	
Informal negative forms

Didn’t… any results,

didn’t… much funding,

doesn´t… many solutions


	
Formal negative forms

… no results,

… little funding, … few solutions





	
Use of “run-on” expressions

e.g. etc. / and so forth


	
No “run-on” expressions used

e.g. etc, and so forth





	
Addressing the reader as “you”

If you heat water, it boils.


	
No addressing the reader as “you”

If one heats water, it boils.





	
Use of direct questions

What can be planned to reduce expenses?


	
Indirect questions used

It may be necessary to plan how expenses can be reduced.





	
Informal vocabulary

looked at, gone up, get rid of, get, a lot of


	
Formal vocabulary

observed, increased, eliminate, obtain, numerous







(Swales & Feak, 2009b, pp. 18-25)


Activity 2


Instructions:

For each sentence, identify the type of characteristic that makes the writing formal or informal.









	( )

	1. Export figures won’t improve until the economy is stronger.

	a. Informal negative forms




	( )

	2. Export figures will not improve until the economy is stronger.

	b. Formal negative forms




	( )

	3. The results can be seen in Table 1.

	c. Contractions used. Informal style




	( )

	4. You can see the results in Table 1.

	d. Formal negative forms




	( )

	5. The analysis yielded no new results.

	e. No addressing the reader as “you”. Formal style




	( )

	6. The analysis didn’t yield any new results.

	f. Use of “run on” expressions. Informal style




	( )

	7. These semiconductors can be used in robots, CD players, and other electronic devices.

	g. Use of direct questions. Informal style




	( )

	8. These semiconductors can be used in robots, CD players, etc.

	h. Addressing the reader as “you”. Informal style




	( )

	9. It is necessary to consider how costs may be lowered.

	i. Indirect questions used. Formal style




	( )

	10. What can be done to lower costs?

	j. No “run on” expressions used. Formal style




	( )

	11. This problem has few viable solutions.

	k. No contractions used. Formal style




	( )

	12. This problem doesn’t have many viable solutions.

	l. Informal negative forms






(Swales & Feak, 1994; Swales & Feak, 2009, pp. 18-25)


Activity 3


Instructions:

For each sentence, identify the type of characteristic (see Table 1) that makes the writing formal or informal. One example has been done for you.

[image: ]


Activity 4


Instructions:

1. Choose a paragraph from a text that you have written. Identify some of the formal and informal style characteristics listed above in Table 1. Then, underline the informal ones and circle the formal ones.

2. Rewrite the informal sentences that you identified in your paragraph in a formal style by consulting Table 1.

3. Work with a peer or a tutor and talk about what characteristics you considered to categorize the sentences as being informal and what changes you made to transform them into formal sentences.

4. Select an article from your discipline, circle examples of characteristics of formal writing (consult Table 1) and write in front of each circled example to what type of characteristic is referring.

5. Write a formal paragraph on a topic of your interest or discipline and use some of the formal characteristics learned.


Activity 5


Instructions:

Study these recommendations to write in a formal writing style:

1. Use words efficiently. Avoid using more words than you really need. Avoid the use of contractions.

2. Avoid using direct questions (e.g., What are the causes of deformation?) in formal writing style.

3. Avoid using the second person to address the reader in formal writing style.

4. Avoid using phrases such as ‘a whole lot of’ in formal writing style. Formal and precise alternatives (e.g., a bit of = amount of) are more appropriate.

5. Avoid using run-on expressions (e.g., etc.) in formal writing style.

6. Avoid using contractions (e.g., didn’t) in formal writing style.

(Swales & Feak, 2009, pp. 16-24)


Activity 6


Instructions:

Re-write each sentence to make it more formal.







	
1. If you fail the exam, you can’t enter the university.

 

 

 

 





	
2. Ok, what are the causes of deformation? Many possibilities exist.

 

 

 

 





	
3. You can clearly see the difference between these two processes.

 

 

 

 





	
4. A small bit of ammonium dichromate is added to the gelatin solution gradually.

 

 

 

 





	
5. These special tax laws have been enacted in six states: Illinois, Iowa, Ohio, etc.

 

 

 

 





	
6. The subjects didn’t have much difficulty with the task.

 

 

 

 





	(Swales & Feak, 1994a, p. 20)








Strategy 3


Distinguishing Academic Writing from Conversational Language

Formal writing is complex, planned, and structured. It often includes longer sentences, the introduction of clear points, the inclusion of supporting details, and conclusion of points. It avoids exclamations, ellipses, and emotive thoughts (except when quoting from original sources). In formal writing, readers often consider unacceptable the use of “I” and personal points of view. Writers spell out completely abbreviations when first used and write full words rather than contractions. On the other hand, spoken language is more contracted, spontaneous, colloquial, and emotional (Difference Between Formal vs Informal Language in Different Situations, 2019). Speakers rarely plan or edit oral language because it occurs in time rather than in space, and because it is transient or flexible, i.e. changing as it goes along, so therefore they use slang, idioms, and simple and sometimes incomplete structures. (Spoken English versus Written English, 2019).
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Activity 1


Instructions:

Identify whether the following sentences are examples of academic writing or spoken language. Write written language or spoken language on the corresponding line. All these sentences were taken from Gordana Sokic (2012).

1a. “Researchers clearly associate lung cancer death rates with increasing smoking.” ____________

1b. “If people smoke more, it is clear that more of them will die of cancer.” ______________

2a. “Advances in technology are speeding up the writing of business programs.” ______________

2b. “Because technology is advancing, people are able to write business programs.” ______________

3a. “The growth of attachment between infant and mother signals the first step in the development of a child’s capacity to discriminate amongst people.” ______________

3b. “When an infant and its mother start to grow attached to each other, this is a sign that a child is beginning to discriminate amongst people.” ______________


Activity 2


Instructions:

Analyze the three pairs of sentences (1a-3b) above and write a T for True or an F for False about following statements (a-b) below.

a. It is (    ) that written, academic, scientific language contains more nouns (participants: things, people, animals), verbs (actions: run, walk, talk), adjectives (qualities: low, high, dramatic), and more meaning is packed in words. It is grammatically more complex, i.e. with complex hierarchical structures.

b. It is (  ) that spoken, every day, conversational language includes more pronouns (I, we, them), conjunctions (and, or), determiners (this, that), some adverbs (really, actually), helping verbs (e.g., make it easy), prepositions (in, at, on). It is grammatically simpler, or with simpler linear structures.

(Nguyen, 2015)


Activity 3


Instructions:

Rewrite in a more formal academic way the following informal text about data collection and participants from a humanities research paper created by Arizmendi-González, G. for the purposes of this activity.

I and my colleague collected data from April to May 25th, 2019 at my faculty and from July to August 2019. We conducted the data collection during our Master research studies at one public university in our country and we used qualitative methods like semi-structured interviews and to gather empirical information from volunteer people. I and Mary used other additional qualitative methods that included field notes, together with thinking aloud protocols which were applied to several people, students, and so on… To make the sample (n = 50) more interesting, in our participants there were male and female undergrads and teachers from which a lot of understanding can be gained about their writing ability processes. In our sample participants, there weren’t students from Biology, but there were some who were enrolled in Chemistry studies, Language studies, etc.


Write your text in this box:

 

 

 

 

 

 

 

 

 

 

 

 





Strategy 4


Paraphrasing

When writing scientific papers, it is crucial to know how to paraphrase key points of the material from which you got the information. Paraphrasing is a higher order skill of reading, a skill coordinated with reading, understanding, thinking, and writing. This entails students reading a text, comprehending, thinking, and discussing the important information by rephrasing it in their own words and without changing the meaning of the original source text’s information. It is rephrasing or rewording of a sentence, paragraph, or text in a way that borrows, clarifies, or expands information avoiding plagiarism. It is restating information from a text without changing the author’s meaning by using synonyms, antonyms, reversing negatives to positives, different parts of speech, and by changing active to passive or passive to active sentences. Generally used in research papers and essays, for instance.
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Activity 1


Instructions:

To paraphrase ideas, you can use synonyms (increase—grow). Select the corresponding synonyms for phrases in A from phrases in B according to similar meanings. One example has been done for you.








	A

	B




	a. Likewise, in the same fashion, as in X, like

	On the other hand:

	 




	b. To present, to indicate, to demonstrate

	To illustrate:

	 




	c. Nevertheless, although, even though

	As a result:

	 




	d. In contrast, conversely, unlike

	In addition:

	 




	e. Furthermore, moreover, additionally

	However:

	 




	f. For example, for instance

	To show:

	 




	g. Thus, therefore, consequently, due to

	Similarly:

	a






Activity 2


Instructions:

To paraphrase ideas, you can change nouns to verbs (addition—add), verbs to nouns (succeed— success), nouns to adjective (analysis—analytical), adjectives to nouns (categorical—category), or adjectives to adverbs (successful—successfully). Turn the following nouns (A-D) into the different parts of speech listed (n = noun, v = verb, adj = adjective, adv = adverb).
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Activity 3


Instructions:

1. Underline the right word according to the different parts of speech listed (adj = adjective, n = noun, v = verb, adv = adverb).

2. Cross out the resting words.

Example: To researchers the experiment was a huge success.

(n) success / succeed / successful / successfully

(v) success / successful / successfully / succeed

(adj) success / successful / succeed / successfully

(adv) successfully / success / succeed / successful

1. Qualitative data analysis was done using NVivo software.

(n) analysis / analyze / analytical / analytically

(v) analyze / analyse / analysis / analytical / analytically

(adj) analyze / analyse / analysis / analytical / analytically

(adv) analyze / analyse / analysis / analytical / analytically

2. Participants receive additional writing instruction from tutors.

(adj) additional / addition / additionally / add

(n) addition / add / additionally / additional

(v) add / additionally / addition / additional

(adv) add / additional / addition / additionally

3. Some second language listeners criticise speakers’ pronunciation with severity.

(v) criticize / criticise / criticism / critical / critically

(n) criticism / criticize, criticise / critical / critically

(adj) critically / criticism / critical / criticize, criticise

(adv) criticism / critical / criticize, criticise / critically

4. A man categorically rejected his culpability.

(adv) categorically / category / categorical / categorize

(n) categorize, categorise / category / categorical / categorically

(v) category / categorize, categorise / categorical / categorically

(adj) category / categorize, categorise / categorical / categorically


Activity 4


Instructions:

Paraphrase the following sentences (1-5) using a different part of speech (n = noun, v = verb, adj = adjective, adv = adverb). Make sure you are using your own words without changing the original meaning.







	Original sentences

	Write your paraphrased sentences below




	1. To researchers the experiment was a huge success.

	 




	(v) succeed

	 




	(adj) successful

	1. According to researchers, the experiment was greatly successful.




	(adv) successfully

	 




	2. Qualitative data analysis was done using NVivo software.

	 




	(adj) analytical

	 




	(v) analyze, analyse

	 




	(adv) analytically

	 




	3. Participants receive additional writing instruction from tutors.

	 




	(n) addition

	 




	(v) add

	 




	(adv) additionally

	 




	4. Some second language listeners criticise speakers’ pronunciation with severity.

	 




	(n) criticism

	 




	(adj) critical

	 




	(adv) critically

	 




	5. A man categorically rejected his culpability.

	 




	(adj) categorical

	 




	(n) category

	 




	(v) categorise, categorize

	 






Activity 5


To paraphrase, you can use antonyms, i.e. words with an opposite meaning (increase — decrease) and negatives (is not).This can be possible by changing a positive sentence to a negative alternative without changing the original meaning. For example:

“It is usual that university students read research papers.” vs. “Reading research papers is not unusual for university students.”

“It is not sufficient to exercise to be healthy,” vs. “Exercising is insufficient to be in good health.”

Instructions:

Match each word from the List A to its corresponding opposite in the List B.


List A:

a) ancient

b) answer

c) black

d) stop

e) able

f) informal

g) full

h) clean

i) insignificant

j) short

k) complex

l) low

m) unusual

n) nocturnal

o) unsatisfactory

p) competent

q) immodest

r) light

s) wrong

t) nightly

u) few

v) close

w) abnormal

x) weak

y) poor

z) thin

List B:

1. Usual ________

2. Normal ________

3. Unable ________

4. Strong ________

5. Modest ________

6. Start ________

7. Long ________

8. Fat ________

9. Rich ________

10. Incompetent ________

11. Heavy ________

12. White ________

13. Daily ________

14. Right ________

15. Many ________

16. Modern ________

17. Open ________

18. Formal ________

19. Satisfactory ________

20. Diurnal ________

21. High ________

22. Simple ________

23. Significant ________

24. Dirty ________

25. Empty ________

26. Ask ________




Activity 6


Writers often use passive voice in the methods’ section of a research study, when they present the procedures followed in experiments and the results observed in the research. To paraphrase information, you can shift the sentence structure from passive to active voice or vice versa. Active voice specifies who does the action of the verb (“I made a mistake”), whereas the passive voice focuses on object that receives the action (“A mistake was made”). In other words, in active voice the subject (agent = doer) does the action expressed by the verb and the object receives the action or is affected by it. In passive voice, the object (receiver) is placed in subject position whilst the subject (agent = doer) preceded by the preposition “by” is located after the action or verb. The by phrase is optional when the agent is evident, unknown or irrelevant.

(Lewin, 2010, p. 33; Hartman, 2007, p. 183)

The verb to be followed by a past particle verb generally ending in —ed (when the verb is regular because irregular verbs are different) forms the passive voice.

Forming the Passive








	Tense

	To Be

	Past Participle




	Present simple

	is/are

	produced




	Present continuous

	is/are being

	produced




	Past simple

	was/were

	produced




	Past continuous

	was/were being

	produced




	Present perfect

	has been

	produced




	Past perfect

	had been

	produced




	Future

	will be

	produced




	Recommended

	should be

	produced





(Lewin, 2010, p. 36)

Example:

John kissed (regular verb) Mary. (active voice)

Mary was kissed by John. (passive voice)

Mary wrote (irregular verb) a book. (active voice)

The book was written by Mary. (passive voice)

Instructions:

To paraphrase we can rephrase ideas by changing Active voice to Passive. In the following sentences, write Active or Passive on the line accordingly (All sample sentences were taken from Englander, 2019). Two examples have been done for you.

1. The dog bit the man. Active

2. The man was bitten by the dog. Passive

3. An estimated 80% of the Earth’s forests have been destroyed. ____________

4. The first edition of Handbook of Chemistry and Physics was published more than 100 years ago. ___________

5. A Chemist published the first edition of Handbook of Chemistry and Physics more than 100 years ago. ____________

6. A total of 132 surveys were completed. ___________

7. Subjects completed a total of 132 surveys. ___________


Activity 7


Instructions:

Paraphrase the following sentences. Make sure you are using your own words without changing the original meaning. (All the sentences were written by Richard A. Kasschau in a book called Understanding Psychology, in Hartman, 2007, p. 189).







	Original sentence

	Paraphrase




	For Richard A. Kaschau in Understanding Psychology, …

	According to Richard A. Kasschau in Understanding Psychology, …




	1. The fact that it is difficult to define abnormality does not mean that no such thing exists.

	1. Real complexity to determine abnormality does not indicate the lack of its existence.




	2. We should be very cautious about judging a person to be ‘mentally ill’ just because he or she acts in a way that we cannot understand.

	 




	3. It is often difficult to draw a line between normal and abnormal behaviour.

	





Suggestions:

Check and ensure that synonyms and/or antonyms substitute original author’s words, that passive sentences replace active ones or vice versa, that changes to conjunctions entail the same meaning, and that changes to the structure of sentences do not change the author’s original meaning (Hartman, 2007, p. 188).


Activity 8


Instructions:

Why is a paraphrasis important? What elements do you include when paraphrasing the ideas of other authors you cited?


Write your answers here:

 

 

 

 

 

 




Activity 9


Instructions:

Analyze one of your academic writing papers and identify examples of paraphrasis. Copy one example of paraphrasis in the box below and explain how you know that you are not plagiarizing the original ideas.


 

 

 

 

 

 

 




Activity 10


Instructions:

Place a tick ([image: ]) in the box according to how often you use skills related to paraphrasing. This is not a test, hence, there are no right or wrong responses and you will not receive a score. Instead, the propositions are designed to help you become aware of your paraphrasing skills when writing academic texts.
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Strategy 5


Summarizing

Students across disciplines and levels of study are required to write summaries. A summary is a shorter text different from its original source. Writing a summary requires acknowledgement of the original author(s) in the first sentence or paragraph. The original source text’s ideas are reformulated in your own words including important, focused, condensed and accurate information of what someone else said or wrote (Swales & Feak, 2009). To summarize, you can use strategies as when paraphrasing, e.g. the use of synonyms, antonyms, changing parts of speech, and varying sentence structure (Hartmann & Blass, 2007). But, you should bear in mind that summaries are texts where you write your interpretation of the purpose of the original text and which enclose the important points for your project in your own words. Hence, summaries link the source text’s and your own purposes. Just to clarify, the summary is generally meant to encapsulate and distil larger concepts for readers, whereas paraphrasing is meant to re-articulate more local and specific types of information.
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Activity 1


Instructions:

1. Think carefully about how you summarize a text.

2. Describe briefly the procedures you follow or how summarizing happens.

3. Describe the way you evaluate the effectiveness of your summary.


a. The way I summarize is: First, I …

 

 

 

 




b. The way I evaluate my summary is: I check…

 

 

 

 




Activity 2


Instructions:

Read the following sentences (1-20) and decide whether they are preliminary steps to do an effective summary or recommendations to check the written summary. All steps and recommendations were adapted from Swales & Feak (2009, pp. 147-149) and Hartman (2007, pp. 190-191). Write in front of each sentence the letter (a) for preliminary steps or

(b) for recommendations to check a final summary. Two examples have been done for you.








	1.

	       a       

	I read quickly (skim) the complete text to have the big picture.




	2.

	       b       

	The beginning of the summary is indented.




	3.

	________

	I repeat the process and make adequate changes as necessary.




	4.

	________

	The reference of the original source is in the initial statement of the summary.




	5.

	________

	Passive sentences identified are used and structured appropriately.




	6.

	________

	I identify the type of genre and its organization to aid me in finding vital information and focus my reading strategies.




	7.

	________

	I read, underline, and make annotations about a text’s paramount information.




	8.

	________

	Transition words in the summary are used accurately.




	9.

	________

	There are different word forms properly used.




	10.

	________

	I write a sentence in my own words to summarize each full section.




	11.

	________

	I avoid giving my opinion(s).




	12.

	________

	I include supporting information for each main idea.




	13.

	________

	The ideas in the summary are reformulated using the words of the author who is summarizing the text.




	14.

	________

	Opinions in the summary are avoided.




	15.

	________

	Synonyms identified in the summary are used correctly.




	16.

	________

	I acknowledge the source(s) in the first sentence of the summary.




	17.

	________

	Before starting the summary, it would be helpful to read several times the text.




	18.

	________

	I consider the headings, but if headings are absent, I break down the text into sections.




	19.

	________

	Ideas are written with accurate grammatical structures.




	20.

	________

	I use words with similar meaning (e.g., however, nevertheless, nonetheless), words with different parts of speech (e.g., n = analysis vs. v = analyze/analyse), sentences with different grammatical structures (e.g., Active voice: The researcher collected data in September vs. Passive voice: Data was collected in September), and words signalling transition (e.g., first, later, finally).






Activity 3


Instructions:

1. In the following box, copy an existing summary you did based on a text you read.

2. Analyze your summary based on the points listed in Activity 2.

3. Reflect on whether your written summary can be refined; whether you need to exclude your opinions; whether you need to cite an omitted source; whether you need to rephrase a section by using your own words, different word forms, different grammatical structures, and different transitions; or whether you need to reduce your summary because it is longer than the original source.

4. Which were the most recurrent issues you identified?


a. Summary

 

 

 

 




b. My reflections based on the analysis of my summary are:

 

 

 

 




c. The most recurrent issues I identified in my summary are:

 

 

 

 




Activity 4a


Instructions:

Read the following text adapted from Arizmendi-González (2018).

Listening to English as a Foreign Language (EFL)

Learners’ listening in the EFL classroom is limited, scarce, or neglected. When it takes place, learners’ listening develops thanks to the techniques learners themselves use whilst listening to the teacher, classmates, or textbook activities. When learners are presented with a listening task, learners’ opportunity to discuss is absent. They usually listen to the text as a whole class and answer the listening activity individually. The audio is usually played once, sometimes twice, and rarely three times. Before listening, they may read the questions; during the first listening, they need to understand; and during the second one they have to answer, identify details or more specific information. Outside the EFL classroom, learners rarely talk with teachers, classmates or friends about how they listen, instead they talk about what they listen to and the reasons to listen to what they listen. For example, conversations are in the L1 about music, bands they like or dislike, films, TV programmes that they listen to in English on their own and in their spare time. Overall, it is inferred that listening skills are being acquired or absorbed with no clear pedagogical guidance.


Activity 4b


Instructions:

Match the following labels (a-n) with the information (1-14) you would include ([image: ]) or would not include (x) in a summary of Arizmendi-González’s (2018) text. Two examples have been done for you.

Labels

a) This is the author of the text.

b) This is an opinion with no information presented.

c) This is a main topic of the text.

d) This is a main topic of the text.

e) This is an opinion with no supporting evidence.

f) This is an opinion with no evidence presented.

g) This is an incorrect concluding insight.

h) This is supporting information of a topic.

i) This is supporting information of a main topic.

j) This is a concluding insight.

k) This is an example of supporting information of a main topic.

l) This is an opinion with no evidence presented.

m) This is supporting information of a topic.

n) This is a generalized opinion with no evidence presented.







	EFL listening

	Labels explaining the topic of the text




	1. Arizmendi-González (2018)

	a. This is the author of the text




	2. Listening in the EFL classroom

	




	3. Listening beyond the EFL classroom

	 




	4. Listening is very important

	




	5. Learners enjoy the explanations of the teacher

	b. This is an opinion with no information presented




	6. Listening skills are taken for granted

	




	7. Learners’ opportunity to discuss is absent

	 




	8. Listening as a whole class predominates

	




	9. Audio is typically played once

	 




	10. Conversations are in L1 and about what listeners like/dislike rather than about how to listen

	




	11. Learners like listening to news

	 




	12. Students do not need to learn how to listen

	




	13. Listening to identify details is always totally useful

	 




	14. Listening to the audio more than three times allows students to understand completely

	






Activity 4c


Instructions:

1. Read again the Arizmendi-González’s (2018) text.

2. Select ([image: ]) from the list (1-14) the information you would include in a summary.

3. Cross (x) the information you would not include. Two examples have been done for you.

Listening to English as a Foreign Language (EFL)

Learners’ listening in the EFL classroom is limited, scarce, or neglected. When it takes place, learners’ listening develops thanks to the techniques learners themselves use whilst listening to the teacher, classmates, or textbook activities. When learners are presented with a listening task, learners’ opportunity to discuss is absent. They usually listen to the text as a whole class and answer the listening activity individually. The audio is usually played once, sometimes twice, and rarely three times. Before listening, they may read the questions; during the first listening, they need to understand; and during the second one they have to answer, identify details or more specific information. Outside the EFL classroom, learners rarely talk with teachers, classmates or friends about how they listen, instead they talk about what they listen to and the reasons to listen to what they listen. For example, conversations are in the L1 about music, bands they like or dislike, films, TV programmes that they listen to in English on their own and in their spare time. Overall, it is inferred that listening skills are being acquired or absorbed with no clear pedagogical guidance.








	I would include

	EFL listening

	Labels explaining the topic of the text




	[image: ]

	1. Arizmendi-González (2018).

	a. This is the author of the text.




	 

	2. Listening in the EFL classroom.

	 




	 

	3. Listening beyond the EFL classroom.

	 




	 

	4. Listening is very important.

	 




	x

	5. Learners enjoy the explanations of the teacher.

	b. This is an opinion with no information presented.




	 

	6. Listening skills are taken for granted.

	 




	 

	7. Learners’ opportunity to discuss is absent.

	 




	 

	8. Listening as a whole class predominates.

	 




	 

	9. Audio is typically played once.

	 




	 

	10. Conversations are in L1 and about what listeners like/dislike rather than about how to listen.

	 




	 

	11. Learners like listening to news.

	 




	 

	12. Students do not need to learn how to listen.

	 




	 

	13. Listening to identify details is always totally useful.

	 




	 

	14. Listening to the audio more than three times allows students to understand completely.

	 





Writing, Editing and Rewriting a Summary

[image: ]


Activity 5a


Instructions:

Read the following “Genre theory” text taken from Arizmendi-González (2017, pp. 38-39).

Genre theory

In English for Specific Purposes (ESP), students learn the structure of and language used in written texts that they will need to perform effectively in academic contexts. In Systemic Functional Linguistics (SFL), students not only learn the structure of the texts and the purpose they convey, but also the linguistic functions and reasons why people speak as they do in other contexts and situations. In SFL, learners learn the text’s features through a pedagogical cycle involving five stages: a) setting the context, b) deconstructing a text c) constructing a text collaboratively, d) constructing a text independently, and then e) linking related texts. The instruction is scaffolded going from collaborative to independent learning in a gradual and explicit way. For example, a) teachers contextualize the text situation by asking learners a series of questions such as who the writers are and what the purpose of the text is; b) learners analyse the written language used, the purpose conveyed and the way language is organized or structured; c) learners together construct a text based on its features; d) learners can construct another text independently. Finally, e) learners link gained knowledge to other texts and contexts.26

In the New Rhetoric, also known as the Compositional School in the USA, learning or teaching a language is not its main interest, instead it is the rhetoric used to persuade people such as in politics. However, scholars from this perspective argue that teaching from texts is unnecessary.27 For example, regarding ‘narratives’, learners expose themselves to narrations in everyday life especially in the learners’ first language and so it is assumed learners are familiar with the narrative features. However, these scholars do not consider that acquiring features of texts/genre in an L1 is different from learning the texts’ features in a second language. We cannot assume that learners know the narrative text features, why texts are produced as they are and some of their variations. There is no guarantee that learners know that text variations depend on the context and situation where they were produced and to whom texts are directed.
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a. Academic writing
improvement won't
be observed until the
writer recelves more.
pedagogical support
and practise more
diligently

Contractions
used.
Informal style

9. Academic writing will
not improve unti the
writers receive more.
pedagogical support
and practise diligently.

No
contractions
used.

Formal style

b. You can see the gaps to
be filed in the pre- and
post-task in Table 1

h. The gaps to be filed in
the pre-and post-task
can be seen in Table 1

c. The survey didn't show
subjects’ detailed views
of writing issues.

i. The survey showed no
subjects’ detailed views
of writing issues.

d. These strategies can be
used in reading, witing.
etc

J. These sirategies can be
used in reading, writing,
and other English

learning skils
. What can be done K. Itmay be necessary fo
to decrease writers’ consider how writers'

higher-order concerns?

higher-order concerns
can be decreased

£. This academic writing
concem has few feasible
explanations.

1. This academic writing
concern doesn't
have many feasible
explanations.
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Example

(n) success (n) analysis (n) addition | (n) criticism (n) category
(v) succeed (v) (v) (v) (v)
(adj) successful | (v) (adj) (AmSp) (AmSp)
. (v) w__

(adv) (adj) [CLO NI Pt B
successfully. adt),

(adj) (adj)

(adv) (adv)

AmSp = American Spelling
BrSp = British Spelling
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1 SAID THAT!

MIAU! USE YOUR OWN WORDS

‘THAT IS WHAT THE AUTHOR SAID!
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Raising Awareness of Writing Skills

Paraphrasing

Example:
I reformulate original ideas using my voice
without changing the original ideas’ meaning

Never

Sometimes

Often

Always

1. | paraphrase key points of the material
consulted using my own words rather
than using the intact words of the source.

[

| paraphrase by using synonyms (e.g.,
however/nevertheless; say/tell/express/
state) or synonymous phrases that
mean the same thing as the original
(e.g., in relation to/in terms of)

-

| paraphrase by changing the parts of
speech, i.e. | change nouns to verbs (e.g.,
assessment—assess), verbs to nouns
(e.g., assess—assessment), nouns to
adjectives (e.g., category—categorical),
adjectives to nouns (e.q., categorical—
category), or adjectives to adverbs (e.g.,
interesting—interestingly)

»

| paraphrase by changing the sentence
structure. i.e., | change passive voice to
active, active to passive, and/or direct to
indirect speech

5. paraphrase by using different conjunctions
with the same meaning (e.g., and, together
with, also).

6. I avoid including my opinion when
paraphrasing
7. 1 avoid changing specialized or technical

vocabulary when paraphrasing.

o

1 acknowledge the source consuited
(author, year, page(s) when
paraphrasing






