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  Dedications


  Elisabeth: To Judy Stephen—a mentor, counselor and educator overflowing with grace, skill and spirit. You taught me as much in your being as you did in your doing. I am gratefully indebted to you for the impression you have left on the way I counsel, teach and engage my whole being in life.


  To my husband, Stephen—you married me in the middle of this project and supported me through it all. You exemplify what it means to be a counselor, letting the role and giftings permeate into every aspect of who you are. I am forever grateful for who you are and all that you embody as a counselor, a friend and my partner in life.


  [image: ]


  Heather: Dr. Fran White taught in the counseling program at Wheaton College Graduate School for several decades. Her demonstration of the skill of empathic reflection in a class role-play, with me playing the counselee, was so powerful that it forever impacted my view of the importance of the skills that are the focus of this book. Without this profound experience, the way I practice counseling, and the priority I give to foundational skills in my teaching, would be very different. I certainly would not have engaged on this book project without her example.
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  Fred: To my parents, Virgil and Della Gingrich. Dad was a pastor, missionary and theological educator. Mom was the consummate pastor’s wife, who even played the piano. Over the decades of their active ministry both spent many hours a week “counseling” hurting people. Neither ever took a counseling or pastoral care course, but they were naturally and supernaturally gifted listeners and compassionate caregivers to hundreds of parishioners. They never told me to become a counselor but didn’t tell me not to, so what did they expect would happen!


  


  


  
LIST OF FIGURES AND TABLES


  



  
    
      
      
    

    
      
        	Figure 0.1.

        	The targets and the bull’s eye
      


      
        	Table 1.1.

        	Comparison of microskills training models
      


      
        	Figure 1.1.

        	Sequenced and scaffolded learning
      


      
        	Figure 1.2.

        	Our model of skill acquisition
      


      
        	Table 1.2.

        	Proficiency levels for ratings of microskills
      


      
        	Figure 1.3.

        	Spiral with upward trajectory
      


      
        	Table 1.3.

        	Comparison of phases of the change process from spirituality, counseling and trauma therapy perspectives
      


      
        	Figure 1.4.

        	Hourglass
      


      
        	Figure 1.5.

        	The phases, microskills and chapters
      


      
        	Figure 2.1.

        	Art versus science: Self-as-instrument
      


      
        	Figure T1.1.

        	The targets, skills and process of counseling
      


      
        	Figure 3.1.

        	Art versus science: Perceiving
      


      
        	Figure 3.2.

        	Unidirectional message
      


      
        	Figure 3.3.

        	Bidirectional message and feedback
      


      
        	Figure 3.4.

        	Clouding of the bidirectional message and feedback
      


      
        	Figure 4.1.

        	Art versus science: Attending
      


      
        	Figure 5.1.

        	Aiming for reflecting content
      


      
        	Figure 5.2.

        	Art versus science: Reflecting content
      


      
        	Figure 6.1.

        	Aiming for reflecting feeling
      


      
        	Figure 6.2.

        	Art versus science: Reflecting feeling
      


      
        	Figure 6.3.

        	Affective vocabulary chart
      


      
        	Figure 7.1.

        	Aiming for empathic reflection
      


      
        	Figure 7.2.

        	Art versus science: Empathic reflection
      


      
        	Figure T2.1.

        	The targets, skills and the process of counseling
      


      
        	Figure 8.1.

        	Art versus science: Clarifying
      


      
        	Figure 8.2.

        	The question cube (Brown, 1997, p. 29)
      


      
        	Figure 9.1.

        	Aiming for intuitive empathy
      


      
        	Figure 9.2.

        	Art versus science: Intuitive empathy
      


      
        	Figure 10.1.

        	Art versus science: Metaphor
      


      
        	Table 10.1.

        	Metaphors and their meaning
      


      
        	Table 10.2.

        	Proverbs across cultures
      


      
        	Figure 11.1.

        	Art versus science: Confrontation
      


      
        	Figure 11.2.

        	Empathy sandwich
      


      
        	Figure 12.1.

        	Art versus science: Authenticity
      


      
        	Figure 12.2.

        	Skills that use the here and now
      


      
        	Figure 12.3.

        	Art versus science: Self-disclosure
      


      
        	Figure 12.4.

        	Art versus science: Immediacy
      


      
        	Figure 13.1.

        	Art versus science: Implementing change
      


      
        	Figure 13.2.

        	Domains of growth
      


      
        	Table 13.1.

        	Why giving advice is usually unhelpful
      


      
        	Figure 14.1.

        	Fish mobile
      


      
        	Figure 14.2.

        	The “within” and “between” approaches to change
      


      
        	Figure 14.3.

        	Linear versus circular causality
      


      
        	Figure 14.4.

        	Adapted from Bronfenbrenner’s (1999) framework for human development
      


      
        	Figure 14.5.

        	An eco-map
      


      
        	Figure 15.1.

        	Art versus science: Appreciating the sacred
      


      
        	Figure 15.2.

        	A suggested process for applying R/S interventions in counseling
      


      
        	Table 15.1.

        	Spiritual direction compared to psychotherapy (adapted from Sperry, 2003, p. 7)
      


      
        	Table 15.2.

        	Comparison of various authors’ examples of R/S interventions
      


      
        	Figure T4.1.

        	The targets, skills and process of counseling
      


      
        	Table B.1.

        	Theological concepts in counselee-friendly language
      


      
        	Table D.1.

        	Examples of levels of integration
      


      
        	Table D.2.

        	A process for applying spiritual interventions in counseling
      

    
  


  


   


  
INTRODUCTION


  As the authors of this text, we are well aware that what we are attempting in this book is a lofty and complex task. We want to help people learn how to be better people helpers. The book is a culmination of our combined decades of working with counselees and students. We hope that you are driven by the same desire that compels us to write the book: a deep spiritual concern to respond to a hurting world in ways that reflect the love of God, the sacrifice of Jesus and the compassion of the Spirit. Learning new skills is not easy; we hope that our efforts to explain and to nurture these skills bear fruit in your own life and relationships, and in your chosen ministry context.


  WHAT’S YOUR PEOPLE-HELPING ROLE?


  We expect that many who read this book will identify themselves as counselors (or on their way to becoming counselors of some variety), while others of you are in related helping roles that are not specifically identified as counseling roles. Regardless of your calling, whether you are a pastor, spiritual director, life coach, mentor, pastoral care provider, mental health counselor in training or in some other people-helping role, we assume that you care about the psychological-emotional-spiritual well-being of people or you would not be reading this book. We want to assure you from the outset that most everything you read in this book will be applicable to any people-helping relationship, whichever specific role you are in with a particular person. However, vocabulary that is inclusive of all the potential people-helping roles is very cumbersome. Therefore we have chosen to use the term counseling in a broad, generic sense to encompass all of the above roles. Similarly, we will use counselor when referring to anyone in the helper role, and counselee when referring to the individual who is in need of help. If you are not specifically in a counseling role, as you read we invite you inwardly replace the words counselor and counseling with terms that better fit with your role. We realize that this is easier said than done, but we want to affirm the multiple callings and giftedness in people-helping relationships across the spectrum of ministry to others.


  Throughout the book we have included stories from our own experiences. While our own names (Elisabeth, Heather and Fred) and the stories and examples we use are often real, the names of counselees and identifying details of the stories have been changed to protect privacy and confidentiality.


  
 THE STRUCTURE OF THIS BOOK


  As a skills text, this book is structured to build one skill on another. In this way the book is to be read and worked through sequentially and not approached topically. We encourage you to read the chapters in order and not jump around, since subsequent chapters will make more sense having read the previous chapters.


  We will walk you through a rather systematized yet adaptable structure. There are many ways to help people and many variations in the process of how this can be done. In presenting you with our model of people helping we do not mean to imply that there is only one way or a right way. What we have to offer is our combined experience from unique educational and teaching contexts, a range of ministry and people-helping relationships, and diverse cultural experiences.


  Aiming for specific targets. Using skills well involves intentionality. We want you to not only know how to use a given skill but also when to use it and why to use it. For this reason we have divided the book into four sections, each of which focuses on a particular task, or target, within the overall process of counseling. Although all of the skills can be used at almost any point in the counseling process, specific skills are particularly helpful in accomplishing a given target.


  The analogy of archery can be a helpful way to illustrate this. As an archer you are aiming for the target and hoping to hit the bull’s eye. If you do not even know what the target is, your arrow will at best be useless, if not downright dangerous. A beginning archer will attempt to hit the target but may totally miss. With increased practice at building archery skills, the archer’s arrow will soon land somewhere on the target and eventually successfully hit the bull’s eye.


  We see the counseling process as having four targets: (1) establishing relationship and exploring, (2) deepening, (3) growing and (4) consolidating and ending. As mentioned above, all of the skills covered in this book will be used from time to time in accomplishing each of these targets, but some skills will be directly aimed for with greater frequency at specific points in the counseling process because they are more relevant to the task, or target, at hand.


  For example, the skill of confronting will not likely be very useful when the target being aimed at is establishing the counseling relationship. As counselors we have to earn the right to confront, or counselees will not accept our feedback. Confronting may at times be useful when the target is consolidating change, but it is going to be most helpful when the target is deepening awareness of the core of a counselee’s issue. Therefore the skill of confronting is covered under target 2 in the book, even though its use spills over into other target areas.


  Target 1, “Establishing Relationship and Exploring,” will be most important at the beginning of the counseling relationship, while target 4, “Consolidating and Ending,” will obviously be the main focus toward the end of the helping process. Sometimes  counselees get a certain amount of relief from simply talking to a counselor who seems to understand what they are saying and values them as a person. In this case counselees sometimes end counseling without even entering the hard work that targets 2 and 3 require. These target areas are really the crux of the counseling process because they get to the root of the problem (i.e., target 2, “Deepening”) and support the counselee to grow in ways that can be painful and difficult (i.e., target 3, “Growing”).


  Figure 0.1 below illustrates the relationship between the targets and the core reflecting skills across the counseling process.
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  Figure 0.1. The targets and the bull’s eye


  Common elements in the chapters. In most chapters, in addition to describing the skill focus of the chapter, you will find a number of elements that broaden and deepen your understanding and application of the skill. Our intention is to provide multiple avenues for learning the microskills, coming to the topic from various perspectives.


  Questions. Learning new information and new skills requires using multiple sensory modalities (e.g., seeing, thinking, writing and conversing). In most of the chapters there are questions that are intended for you to think about, write down responses to, discuss with others or read more about. We encourage you to slow down your reading and take the time to engage the questions and exercises we suggest. Every time you repeat an idea or a skill, it strengthens the neural pathways required for longer-term memory and skill proficiency. Sometimes there is space in the book to write a response (if you can bear to write in a hard-copy book). Using a learning skills journal (handwritten or creating a file on your computer) would be another way to provide yourself space to write answers down. Electronic versions of this text may have a note-taking feature you can activate to record your answers and reflections.


   At the end of most of the chapters there are specific reflection questions related to issues discussed in the chapter. We also encourage you to take the time to engage with them. Other activities will be discussed below.


  In many chapters the following elements appear, providing applications of the chapter topic to other contexts and dimensions of the counseling field. The common elements are:


  Empirical support. For each skill topic there will be a section that addresses current or landmark studies relevant to the chapter’s topic. It is important to us that instructors and students alike recognize the research foundations that undergird the counseling process, demonstrating the complex ways in which God has made people to function and change.


  Biblical/theological considerations. Not only is it important to become adept at using the skills, but also we believe that it is essential to recognize and understand the ways in which counseling aligns with scriptural and theological concepts that are foundational to Christian faith. While we have attempted to weave biblical and theological principles throughout the chapters, in each one you will find a special focus on specific ways in which that chapter’s topic directly relates to Christian doctrine, biblical teachings or Christian spiritual formation.


  Diagnostic implications. Despite the fact that not all of you will find diagnosis ­relevant to your particular people-helping ministry, we have decided to incorporate “Diagnostic Implications” sidebars in every chapter of the book. Diagnosis is associated with psychological assessment, patterns of psychological symptoms, and categories of mental illness, which point to the benefits of using specific counseling theories and interventions. While foundational counseling skills, such as those focused on in this book, are not generally discussed in light of a given diagnosis, how the skills are used with particular individuals can be potentially influenced by the symptoms that they manifest when they fit within a specific diagnostic category. We trust that many of you will find these discussions helpful and may even encourage you to deepen your understanding of diagnosis with further study (e.g., see Seligman & Reichenberg, 2014, for an in-depth, treatment-focused overview of diagnosis; and McRay, Yarhouse & Butman, 2016, for a Christian reflection on psychopathology and diagnosis).


  Multicultural application. We recognize that the skills that we are teaching in this book require adaptation for use with counselees from various cultural groups. For this reason most chapters will include a section on multicultural considerations. While not exhaustive, these sections serve to point out ways in which the skill being taught could look or be experienced differently depending on the culture of the counselor or counselee.


  Our definition of multicultural includes diversity in terms of race and ethnicity, and national heritage and context, as well as encompassing varying religions, immigrant and refugee populations, sexual minorities, age groups, gender, socioeconomic groups and disabilities.


   We are quite aware that much of the counseling literature in North America has emerged from a primarily Caucasian, middle-class context. Hence, traditionally, professional counseling has taken place in an office setting, with minimal contact between counselor and counselee outside the counseling hour. This view is being challenged, particularly in the current multicultural counseling and international counseling literature.


  Derald Wing Sue and David Sue (2016), prolific writers in the area of multicultural counseling, write that multicultural counseling competence requires that counselors step outside these traditional roles and serve as advocates for their counselees, particularly where social justice issues are involved. This recent emphasis has been added due to increased recognition of the social barriers faced by many counselees from minority groups. For example, a recent immigrant may be in need of social assistance but not have the means to access the help for which he or she is eligible. In this situation Sue and Sue point out that a competent multicultural counselor would not only empathize with the counselee’s plight but also take concrete action (e.g., relaying the relevant information to the counselee, helping to fill out the required paperwork, talking to someone in the system on the counselee’s behalf).


  The form that such advocacy takes will be somewhat dependent on your particular counseling context. For example, if most of your counselees are of lower socioeconomic status or are disadvantaged due to ethnicity, disability or some other factor, you will likely be spending a greater percentage of your time advocating on behalf of your counselees.


  Internationally, counseling is gaining recognition in many countries, yet the challenge is to determine the extent to which the Western counseling theories, approaches, skills and interventions are applicable. A helpful, multifaceted reflection on many of these issues can be found in a special journal issue edited by F. Gingrich and Smith (2014).


  Relationship application. In this section, we draw applications of the skill being taught to “real life” relationships with counselees, family or friends. As instructors of these skills, we have often been told by students in counseling, chaplaincy, counseling ministries and spiritual direction programs how learning these skills has affected their relationships outside ministry. For instance, parents have noticed that they started talking to their children differently. Spouses and other family members, as well as ministry and professional colleagues, have also benefited from someone in their lives learning these skills.


  Ministry application. We are aware that not every reader or student who uses this book is planning to engage in professional counseling. Some of you may find yourselves called to a different people-helping ministry that uses counseling skills in broader ministry-oriented settings. These sections throughout the book look at how a particular skill applies within churches, parachurch organizations or other ­ministry-based contexts that bring their own unique dynamics and needs to the “counseling” relationship.


   While the book is intended to cover a broad range of ministry options in which the skills are foundational, it leans toward preparing students for specific counseling contexts. One way in which this emphasis will be noticed is in the references to the American Counseling Association, the American Psychological Association and other professional counseling organizations. For those in other ministries, there is not a similar central professional home. However, following is an incomplete list of some related organizations. Note that several of these organizations also have codes of ethics that may be more relevant to alternate ministry contexts. Regardless of the ministry context, we believe that the skills presented in this book are helpful in any helping relationship. Application to specific professional contexts will require further training and familiarity with organizations and resources.


  
    	American Association of Christian Counseling—www.aacc.net



    	American Association of Pastoral Counselors—www.aapc.org



    	Association for Clinical Pastoral Education—www.acpe.edu



    	Association of Professional Chaplains—www.professionalchaplains.org



    	Christian Association for Psychological Studies—www.caps.net



    	Christian Coaches Network—www.christiancoaches.com



    	International Christian Coaching Association—www.iccaonline.net



    	Renovaré—www.renovare.org



    	Spiritual Directors International—www.sdiworld.org


  


  Clinical tips. While generally applicable to all counseling settings, this box will provide helpful hints that are focused on the needs of those working within a more clinical or professional counseling context. Clinical tips will often focus on crucial things to remember and creative ways to apply the information found within the chapter.


  Check your understanding. Following a programmed learning approach, these sections within most chapters allow the reader to interact with the chapter’s content in a way that engages the reader in various levels of learning, including recognition, application and creation (Anderson & Krathwohl, 2001). This allows readers to build their confidence and competence as they go. Suggested answers are found in appendix A at the end of the book.


  Try it out. These sections within a chapter ask readers to apply what they are learning and create interventions based on what they have learned thus far within the text. At times suggested answers can be found in appendix A at the end of the book. At other times readers are encouraged to work with partners or small groups to further develop their understanding of the topic.


  Activities. Within several of the chapters are activities that can be conducted as a whole class, in small groups or sometimes alone. They are designed to help readers  apply the topic of a particular chapter. Additional activities can be found in appendix B at the end of the book.


  Small group exercises. Beginning with the skill of attending (chapter four) and going through the skill of using the here and now (chapter twelve), small group exercises are provided that involve students video-recording themselves practicing the skills in small groups. Clear instructions and templates are provided that allow students to self-evaluate their use of skills, provide better or alternative responses upon review and receive feedback from their instructor with respect to the accuracy of their self-­evaluations as well as to the proficiency level of their demonstrated skills. These exercises are meant to facilitate the student’s growing ability to not only utilize counseling skills but also self-supervise and self-assess. These exercises are found in appendix C at the end of the book.


  THE USE OF TECHNOLOGY IN TRAINING


  A brief word about the use of technology is warranted at this point. There are several places where technology can be a considerable asset in the learning of counseling skills:


  
    	
Observing models who demonstrate everything from a competent to an inadequate use of the skills. Recordings can be purchased from training companies, and online examples are also available.


    	
Video-recording your practice sessions (such as with an iPad or tablet). Easy retrieval and functions, such as fast forward and bookmarking a specific location on the recording, are crucial. Some counseling programs provide video recording of sessions, and we strongly recommend this. However, such technology can be expensive. Cheaper alternatives are readily available. In counselor training the use of one-way mirrors to observe your group members’ sessions can be very helpful though intimidating. Ideally, clinical supervision should have access to and review actual session recordings.


    	
Audio recording, while not as useful as video, which allows for observing the nonverbal behavior of both the counselee and the counselor, still can be quite helpful. Using audio recordings to write out transcripts of portions of sessions is very valuable, particularly since it engages more than just the visual or auditory senses. Typing a transcript engages the tactile and motor senses, which are helpful in analyzing counselor responses. Even in informal training contexts (e.g., church ministry contexts), recording of practice role-plays and transcript analysis is easily achieved.


    	Commercially available computer-assisted training programs (e.g., Casey, 1999) have been available for quite some time and continue to be upgraded. These programs use text and video counseling simulations with a sophisticated prompt-­response format that shapes the trainee’s responses to become more effective.


    	
 Of course, class and seminar instruction can be computer assisted and web based. Interactive computer simulation, and even computer-assisted supervision, career guidance, self-regulation training, and basic cognitive-behavioral therapy can be delivered by computer programs (Hayes, 2008). Counseling training clinics make considerable use of technology (Lee & Jordan, 2008).


    	Last, many products are available to aid with the administrative aspects of the counseling process (e.g., note taking, scheduling) and financial management in the case of professional counseling.

  


  The downsides of the use of technology must be considered but are often worth the cost:


  
    	the financial cost of programs and hardware;


    	the time required for training and to gain proficiency;


    	the loss of nonverbal and subtle aspects of communication; and


    	the maintaining of confidentiality. (Even with the recording of practice sessions, role-playing counselees can reveal personal information. Playing a recording for anyone else without the permission of all who appear in the recording is unethical.)

  


  This is the problem with technology: increased ease and access means increased potential for unethical uses of technology.


  A BRIEF WORD REGARDING COUNSELOR AND COUNSELING PROGRAM ACCREDITATION


  There are a number of associations that certify and/or accredit individual counselors, counseling training programs or training programs for related people-helping roles (coaching). For one example, see the American Association of Christian Counselors (www.aacc.net) for a broad range of individual training and certification programs.


  For those of you attending an institution accredited by the Council for Accreditation of Counseling & Related Educational Programs (CACREP, www.cacrep.org), the discussion and suggestions within the book are in keeping with CACREP standards and the American Counseling Association Code of Ethics. For a more detailed discussion of CACREP and the specific CACREP standards related to this book, see the Instructor Resource.


  Welcome to the beginning of your journey to become a more competent counselor! It is our joy and privilege to walk with you through the counseling skills training process.
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THE MICROSKILLS APPROACH


    Let perseverance finish its work so that you may be mature and complete, not lacking anything.


    James 1:4


    CHAPTER FOCUS


    
      
        
        
      

      
        
          	SKILL:

          	the skill of learning new skills and identifying targeted skill areas as they relate to the phases of the counseling process
        


        
          	PURPOSE:

          	to discuss the goals of counseling, the roles of counselor and counselee, the language of microskills, the process of acquiring new skills, the targeted skill areas of the various phases of the counseling process
        


        
          	FORMULA:

          	I learn new skills best by ______. The phases of the counseling process are characterized by the following target areas: ______.
        

      
    


    HAVE YOU READ THE INTRODUCTION?


    If you have not read the introduction preceding this chapter we suggest you do so before diving into this chapter. It will explain why we have chosen to use particular vocabulary in this book, the specific audiences we are considering and how the book is organized. This chapter will make more sense if you have read the introduction.


    A COUNSELING STORY


    We will begin this chapter with an extended case description. One of the ways people learn new skills is by reading stories about how others have succeeded, or not, in developing important lessons along their journey. So I (Fred) would like to introduce you to Tommy. As you read this, notice the almost-counterintuitive counseling  responses. Counseling is a particular form of communication in which a different kind of conversation occurs.


    From the initial phone call, red flags were popping up all over the place. Tommy had previously seen several counselors, and while he now lived in a different town and could not go back to see any of them, I could not help but wonder what I could offer him that the others hadn’t. Not only that, but Tommy was a teacher at the same school that my son attended. There would be times that our paths would cross at the school, which could be awkward, a situation I would rather avoid if I could. At least Tommy was not my son’s teacher; that would have been a role conflict that would be considered unethical for a professional counselor. I still did not like the situation, but our community was small, so there was no one I could refer Tommy to. I decided to meet with Tommy.


    Tommy was amiable, actually a big teddy-bear type. At the beginning of our first session jokes and sports trivia rolled off his tongue, not something that I gravitated to, and this was a bit of a concern as we entered into what is typically a more serious level of conversation. This lack of serious focus was another red flag. Was Tommy going to be able to engage the counseling process?


    In an attempt to steer him in a fruitful direction, I gently prodded Tommy to share his story. The theme was a common enough rendition of adolescent boys becoming men, with sports and sex dominating his passions. His previous counseling addressed his search for genuine relationship with women and with men. He had married young, but he and his wife were not particularly close. Their family life was dominated by their three kids. He got together with guys from work to watch sports when he could. He and his family were connected to a church, but they were not involved. The pattern of superficiality in his relationships was clear all the way from his family of origin to his current life circumstances.


    His previous counselors, some professional, some pastoral, had been good experiences for Tommy, but all had been short-lived—two to ten sessions and irregular, and they simply had repeated the pattern of superficiality. The counselors had tried a variety of things with Tommy. A college discipler had walked with Tommy through a book on sexual purity and the dangers of pornography. One counselor had used a cognitive-behavioral approach, delving into Tommy’s assumptions about his life and challenging his irrational beliefs. A pastor had begun a structured series of Bible studies on intimacy with God. Another counselor had worked on Tommy’s distanced relationships with his family of origin. Another pastoral counselor had confronted him with his deficits in being a Christian husband and father and his deficiencies in leading his family.


    All of these approaches made sense to me and had proven somewhat helpful to Tommy. But they had ultimately not produced any long-lasting, core change. Outside the session, I prayed for God’s direction for Tommy’s and my times together.  I was not convinced that pursuing an approach similar to any that prior helpers had used was going to be helpful. I sensed that Tommy would compliantly jump through any hoops that I would set out for him. I figured that he wanted to please others and that he was invested in appearing as though he were working hard. So I expected he would diligently do homework assignments. While on the surface this made him a people helper’s dream, I knew that real change would involve something different.


    So I resisted the urge to suggest to Tommy that he think, feel or do anything. I became much less directive than was my normal tendency. I was trained in the skills that form the core of this book, and I believed they were helpful. I had instructors and supervisors who had affirmed these as good foundational skills, but they suggested that if you wanted to see deep change in your counselees, you needed to offer more. I believed them. But Tommy had been given the more in various forms, and he was struggling with the same issues and themes that had dominated his adolescence and young adulthood. Feeling as though I was being merely a good listener but not much of a counselor, I entered each conversation with Tommy with a commitment to not do what the others had done; instead I was committed to simply being with Tommy, following his lead with regard to topic and pace, offering no homework, not directing his reflections or actions.


    Still, my low-level anxiety and my questioning of my competence persisted. I consulted with another counselor about Tommy’s “case.” I regularly checked in with Tommy regarding how he was responding to and feeling about the counseling. I prayed about it. But each session I felt the urging to not direct, suggest or prescribe anything. I used the skills of this book over and over.


    We ended counseling one and a half years later (about forty-five sessions). Tommy had decided to take another teaching position in another state, interestingly in the city where his mother and sister lived, because he had decided he wanted to live closer to extended family. His wife was fully supportive of the move, and Tommy was excited about this new chapter in his own life and marriage.


    I met Tommy five years later through a random set of circumstances. We immediately moved beyond the superficial to his spontaneous expression of gratitude for our sessions together. He knew exactly how to express his current situation: “I’m different now. My wife and I connect much more deeply. She sometimes even watches sports with me. I have a relationship with each of my kids. My mom died last year, but we were a family as we grieved. I’m so grateful that I have this chance to thank you for not pushing or pressuring me. I don’t know how you knew what I needed, but you got it right. Every other counselor had told me in one way or another that I needed to change. I knew I needed to change, but somehow the homework assignments I completed to make me feel like I was doing something weren’t of lasting benefit. I can’t really describe what you did to help, but I’m so grateful.”

 

    
      The Goals of Counseling Are to:


      
        	collaboratively set short- and long-term goals


        	facilitate the next step of growth


        	focus on the counselee’s needs


        	foster counselee strengths

      


      The Goals Are Not to:


      
        	give advice


        	fix things


        	convince


        	help counselees feel better or happier

      

    


    Most of the time, we do not have the benefit of this kind of long-term feedback. Particularly in this case it was wonderful to receive the affirmation that my instincts or spiritual attunement had been correct. I am grateful to Tommy for the reminder that the skills we are describing in this book are not just foundational or prelimi­nary; they are central to the change process. The research on common factors in counseling theory affirms that however you conceptualize the change process, these skills are at the center. Not everyone has the patience to learn them well. Not all counselees have the persistence to spend forty-five sessions with a counselor, and some counselors seldom see counselees for such an extended period of time, even if they wanted to. But our belief is that the skills of this book will serve you and your counselees well.


    We prefer an approach to counseling that is strengths based, rather than focused on psychopathology. A psychopathology approach is based in the medical model of diagnosing disease and focuses on the deficits or problems presented within the counselee. While counselee needs and problems bring them to counseling, it is their God-given strengths, abilities and capacity to heal that will move them forward. This means that throughout counseling we seek to identify and build on the tools, resources, skills and abilities that the counselee already brings to the process rather than primarily focus on what is lacking. While deficits or areas that could use further development are not ignored, they are not the foundation on which counseling builds. This was the situation with Tommy. Previous counselors had focused primarily on Tommy’s defi­cits, which had only made him more resistant to change. Switching the focus to listening carefully to Tommy’s perspective on what was happening and acknowledging the attempts he was making to change ultimately allowed his defenses to come down. In time, this more strengths-based approach allowed Tommy to make great strides in the areas in which he had long been stuck.


    
WHAT COUNSELING IS NOT



    With the many different uses of the word counseling in the English language, it is understandable that there may be some confusion about what counseling is and is not. For example, people might assume that the goal of counseling is simply for the counselor to “give advice” and for the counselee to act on that advice. However, while there may be a time and place for the counselor to offer an opinion or make a suggestion, counseling is built on the idea that, most of the time, the counselee has the potential to make good decisions but is too overwhelmed or confused, having insufficient self-awareness or lacking the support he needs in order to be able to identify or act on what, at some level, he already knows. The irony is that even though the counselee may ask for advice, the counselor adding his or her advice to the mix may actually be ­unhelpful. Either the counselor does not know the counselee well enough, the counselee resents the counselor’s wisdom, or the counselor gives bad advice.


    
      
        The extreme greatness of Christianity lies in the fact that it does not seek a supernatural remedy for suffering but a supernatural use for it.

        French philosopher Simone Weil, 1909–1943
      

    


    Furthermore, it cannot be our goal in counseling to “fix” the counselee, “make” her do or feel something, or “convince” her of something. This goal puts the counselee in too passive a role and puts too much responsibility and power in the hands of the counselor, violating the premise that counseling is collaborative and counselee focused. It furthermore undermines the belief that the counselee’s sense of autonomy and personal responsibility needs to be honored. Tommy’s previous counselors had not recognized that in doing what they thought would be helpful to Tommy (e.g., giving him homework to do and making suggestions as to what might be helpful) they were actually disempowering Tommy in his healing process.


    
      
        A gossip betrays a confidence,

         but a trustworthy person keeps a secret. . . .

        So avoid anyone who talks too much.

        Proverbs 11:13; 20:19
      

    


    Finally, it is not the goal of counseling to make the counselee feel better. This can be particularly difficult for counselors who have been drawn to a helping role because they want to alleviate suffering. The irony is that counselees sometimes have to experience even a greater amount of pain than they were aware of initially in order to heal. The goal is to facilitate the counselee in being better, which in turn may eventually lead to them feeling better.


    
 THE COUNSELOR’S ROLE


    Although multifaceted, the counselor takes on very distinct and specific roles within the counseling relationship. The counselor serves as a confidant, a mirror, a coach and an encourager. As a confidant, the counselor is a person with whom the counselee can share personal and intimate things without fear that such information will later be disclosed by the counselor to anyone else. This confidentiality is a foundational element to the counseling relationship, as it provides a space for emotional safety for the counselee (we will explore the limits of confidentiality in the next chapter when we discuss counseling ethics).


    
      
        As water reflects the face,

         so one’s life reflects the heart.

        Proverbs 27:19
      

    


    As a mirror, the counselor uses both verbal and nonverbal communication to reflect back to the counselee what the counselor sees, hears and experiences within the counseling relationship. As people, we are limited in our self-understanding and rely on the direct and indirect feedback of others to gain self-awareness, insights and understanding of social cues. The counselor as a mirror seeks to reflect back to the counselee, without distorting the message or adding evaluative judgments, in order that the counselee can more clearly see himself and the situation.


    
      
        The wise in heart are called discerning,

         and gracious words promote instruction.

        Proverbs 16:21
      

    


    As a coach, the counselor brings his or her experiences and training to the therapeutic relationship in order to gently guide the counselee through the process of cultivating her skills, abilities and aptitudes. In this, the counselor serves as the expert in the counseling process while honoring the counselee’s role as expert of her own life. The coach helps to clarify vision, collaboratively design a plan, offer growth opportunities, and provide both challenges and affirmations along the way.


    As an encourager, the counselor seeks to continuously remain in a position of respect, understanding and hope toward the counselee. While it cannot be expected that every counselor will like or enjoy every counselee, it is necessary that counselors prayerfully and intentionally strive to see, honor and affirm the image of God in every counselee. Whether spoken or unspoken, the counselor as an encourager seeks to affirm and champion the steps of growth and the progress made by the counselee, no matter how small.


    
      
        Anxiety weighs down the heart,

         but a kind word cheers it up.

        Proverbs 12:25
      

    


     Unlike most friendships, counseling relationships are not reciprocal; the participants do not take equal turns sharing struggles, joys and insights. Instead, in counseling, the counselor has the distinct role of coming alongside the counselee in order to facilitate the counselee’s growth process. Counseling is all about what the counselee needs, not about relational reciprocity. Our goal as counselors is to ultimately work ourselves out of a job by collaborating with counselees to resolve their problems in a way that utilizes their strengths and talents.


    The focus of the counselor is always on fostering, facilitating and promoting the growth and the good of the counselee, not on the counselor’s needs for growth, affirmation or fulfillment. In working with Tommy, it would have been much easier for Fred to have been more directive; at least by giving homework he could have had more objective evidence of getting somewhere with Tommy, that is, if he actually completed it. Continuing to remind himself that the ultimate goal was what would be beneficial for Tommy allowed Fred to put aside more immediate needs for success and fulfillment. (In chapter two we will discuss further the person of the counselor, that is, what personal qualities and characteristics are necessary for a good counselor.)


    THE COUNSELEE’S ROLE


    The role of the counselee is much less complex than that of the counselor. Essentially the counselee needs to (1) recognize that something in his life is not the way he wants it to be; (2) seek the support, input or help of another person; and (3) be willing to, at least to some degree, honestly engage in a process of self-exploration and change. The degree to which a counselee can embrace these three elements will vary from one individual to another and may even change throughout the counseling process. Remember it took Tommy several counselors over many years to be able to eventually truly engage in the process. Since many counselees have never before been in a counseling relationship, and others may not have had a good experience in previous ­counseling, we have found it beneficial not to assume that counselees understand the counseling process as we do. Therefore, we intentionally explain to counselees the respective roles of counselee and counselor at the beginning of the counseling relationship. This way everyone involved is clear as to what the respective roles are and can adjust their expectations accordingly at the beginning of the journey together.


    THE CONCEPT OF MICROSKILLS


    Long-term goals are often impossible to reach unless they are broken down into achievable short-term goals. So while it is important to collaboratively identify where the counselee eventually wants to end up, much of counseling involves helping the counselee to move to the next step in the counselee’s growth process. We all tend to make life changes in small steps. Just as the counselee’s long-term goals need to be dismantled into smaller pieces, so too the skills of counseling need to be divided into  what have been called microskills. Microskills are teachable, learnable segments of new behavior that combine together into the overall skills of counseling.


    
      Types of Counselees and Counselors


      The solution-focused/brief therapy literature identifies a helpful typology of counselee/counselor relationships (avoiding labeling people but emphasizing the relationship dynamic in each case).


      1. Visitor/Host: This counselee wants to window shop: checking counseling out, minimally investing and leaving other options (such as miracles) open for achieving change. Such counselees are often mandated or pressured to go for counseling or have some ulterior motive (e.g., pleasing someone else). The role of the counselor is to be hospitable and ease the counselee into the process while being clear about what counseling is and is not. The downside of this set of roles is that counseling is potentially much more than being a gracious host.


      2. Complainant/Sympathizer: This counselee is interested primarily in discussing someone else in her life who is interpreted as causing the counselee’s distress. This counselee wants the other person to change and wants help to get the other person to change. As counselors, in response to what are often sad and even traumatic relationship stories, we feel genuine sympathy, but sympathy does not facilitate change, as this book will emphasize. Counseling requires something more, something deeper.


      3. Customer/Consultant: This counselee truly wants to address an issue in his life, desires to change, wants to modify circumstances and is willing to engage in the process—to “buy into” the process. The counselor becomes a consultant of the process, not determining the outcome for the counselee. The power of the counseling relationship is in this dynamic and these roles.


      As counselors, we want to invest ourselves in customers and not waste our time and energy on the others, but our skills will go a long way to helping visitors and complainants become customers. Do not give up on visitors and complainants too soon; their fear and anxiety of what counseling will require of them may be what is getting in the way. A counselor’s skills can quickly uncover this “resistance” to the process.


      For further information see Ziegler, P. B. (2010). “Visitor,” “complainant,” “customer” revisited. In T. S. Nelson (Ed.), Doing something different: Solution-focused brief therapy practices (39-44). New York: Routledge.

    


    You have probably noticed that so far we have used the words skills or microskills repeatedly and interchangeably. Technically, microskills refer to the process of taking a large and complicated skill, what has been called a macroskill (e.g., skiing or bike riding) and dividing it into smaller, bite-size pieces. If the smaller pieces are mastered, the chances of mastering the larger, more complex skill are greatly improved. Balancing, pedaling, braking, steering and negotiating bumps in the road are all microskills necessary in learning to ride a bike. Likewise, perceiving (chapter four) and attending (chapter five) are microskills that, when combined with each other and  added to additional microskills, can help you to counsel effectually. Effective counseling consists of learned and practiced skill; simply desiring to help, having some knowledge of the counseling process, hoping for the best or praying for someone are not enough. There are specific things we can learn in order to be helpful.


    THE SKILL OF LEARNING NEW SKILLS


    We all know that it is not enough to simply want to be good at doing something new; we have to figure out how to learn to be proficient at a task. In short, learning new skills is a skill in itself. Some people master it; others struggle repeatedly.


    A metaphor: Learning a language. The journey of learning counseling skills is, in many ways, like learning a new language. Initially, you might have some limited vocabulary and a sense of the new language, but despite your confidence and natural language-learning abilities, fluency is a long way off. You may have used  some of the new language in other contexts as you explain the change, growth and healing process that people undergo. But the depth of fluency needed to engage with a counselee’s deep concerns comes with its own structure, style of speech and vocabulary, requiring you to take the natural skills that you bring to this process and build on them.


    
      
        Empirical Support


        Hearn (1976) is a foundational research study on programmed learning of counseling skills showing that systematic training of counselors is effective. In 1990, Baker, Daniels and Greeley’s meta-analysis compared Carkhuff’s human resource training/development model, Ivey’s microcounseling model and Kagan’s interpersonal process recall model. In the 1980s and ’90s these models were the most popular and widely used programs for training students in counseling skills courses. The meta-analysis showed that while all three were effective, there appeared to be a relationship between the length of training and the effect size:


        Table 1.1. Comparison of microskills training models


        
          
            
            
            
          

          
            
              	Model

              	Effect Sizes

              	Hours of Training
            


            
              	Carkhuff (late 1960s)

              	1.07 (large)

              	37
            


            
              	Ivey (early 1970s)

              	.63 (medium)

              	19
            


            
              	Kagan (mid 1980s)

              	.20 (small)

              	9.5
            

          
        


        Source: Baker et al., 1990


        More recently, Little, Packman, Smaby and Maddux (2005) combined the Carkhuff and Ivey models into a training program called the Skilled Counselor Training Model, and many additional innovations and variations are found in the literature.


        As the research has developed, studies have begun to look at what components (microskills) of the programs produce the largest effect sizes. Kuntze, van der Molen and Born (2009), with a sample of 583 students, studied seven basic skills (minimal encouragements, asking questions, paraphrasing, reflection of feeling, concreteness, summarizing and situation clarification) and five advanced skills (advanced accurate empathy, confrontation, positive relabeling, examples of one’s own and directness) and found that each of the separate skills had large effect sizes, except for one advanced skill (examples of one’s own), which had a moderate effect size. Another conclusion was that students taking a second (advanced) skill course increased their basic skill levels further as well as began to master the advanced skills; the amount of practice affects the development of skills. There are, unfortunately, no shortcuts.

      

    


    



    If you have ever learned a second (or third) language, you understand that the process is both rewarding and frustrating. You know how to say all that you think, feel, see and so on in your native language, and it takes time to build up the same level of vocabulary, self-expression and fluency in the new language. In counselor training, as with language leaning, it may be necessary to unlearn some of your former “language” of helping in order to relearn the new language through systematic engagement with the microskills.


    Another metaphor: Learning to drive. The microskills will be taught one at a time and will be sequenced so that they build on one another. They provide the basic structure and framework for the counseling process. When I (Elisabeth) was in driver’s education, I was taught that keeping my hands on the steering wheel at the “10-and-2” position, as in the hands on a (nondigital) clock, was the proper way to drive. The idea of 10-and-2 being applied to counseling was first introduced to me by a friend and colleague, Dr. Elizabeth Keller-Dupree, as a helpful way to explain the process of learning the core counseling microskills. Whether you were taught “10-and-2,” “9-and-3” or simply to keep both hands on the wheel, there was likely a position you were taught to go back to as your “proper” driving form. If the counseling process is a road on which you journey with a counselee, microskills serve as the 10-and-2 position on the steering wheel as you navigate the counseling process.


    However, many of us do not drive with our hands perfectly at 10-and-2 on the steering wheel all the time. In fact, we frequently drive with one hand, or at times may even drive with our knees! But the 10-and-2 position is where we come back to when the road is rough, the terrain is unknown or the environmental conditions are dicey. The same is true in the counseling process. It is important that you learn to “drive” at 10-and-2, proving that you understand and can effectively use the foundational microskills of counseling, so that you can come back to them when you are unsure how to navigate the counseling conversation. Eventually, when you have mastered the 10-and-2 of the microskills, you will slowly take more freedom to incorporate “one-handed” approaches to counseling, and maybe even drive with your knees, positions that are not recommended in driving or counseling but are occasionally necessary!


    RATIONALE FOR OUR METHOD OF LEARNING SKILLS


    Our rationale for the methods used in this book is drawn from various sources within the education and counseling fields, combining what we see as the best of the  methodologies. The well-known taxonomies of cognitive, affective and psychomotor domains in education (Bloom, Engelhart, Furst, Hill & Krathwohl, 1956) suggest that learning new information and skills involves all three domains and is not limited to simply the acquisition of cognitive knowledge (see Anderson & Krathwohl, 2001, for an updated version of Bloom’s Taxonomy). Mental skills (the cognitive domain) are essential, but likewise change in feelings or emotional dynamics (the affective domain), and developing manual or physical skills (the psychomotor domain), are each relevant to the effective practice of counseling. Hence learning counseling skills involves the learner cognitively, emotionally and behaviorally.


    
      
        Learning New Skills Requires:


        
          	motivation: a compelling purpose


          	risking


          	practice and more practice


          	receiving feedback


          	resisting discouragement


          	persistence

        

      

    


    Other influences on our model include Linehan’s (1993) approach to helping counselees develop new personal and interpersonal skills. In addition, we will be integrating elements of a programmed learning approach (Evans, Hearn, Uhlemann & Ivey, 2011; Hearn, 1976) in which the learning process is scaffolded, one skill building on a previous skill. Finally, we will also add some of the practical steps of microskills acquisition as identified by Chang, Scott and Decker (2013).


    [image: Figure 1.1. Sequenced and scaffolded learning]


    Figure 1.1. Sequenced and scaffolded learning


    While we do not often break down the process in much detail, learning a new skill could be summarized in a sequence of steps such as the one in figure 1.1. Humans, as we grow and develop, have the ability to collapse these steps into an  almost unconscious sequence. Only when we are really motivated do we make it more intentional in order to master more complex and significant skills.


    HOW WE PLAN TO TEACH THE MICROSKILLS


    We have chosen to break the process down into five major steps that will form an outline for each of the microskill chapters. While this is a sequenced (one following the other) and scaffolded (building on the previous step) approach, real skill acquisition may be more recursive than this suggests. The need to go back to prior steps and repeat and practice earlier steps that you thought you had already mastered is not an uncommon experience and should not be cause for discouragement. The five steps we will use as an outline are:


    [image: Figure 1.2. Our model of skill acquisition]


    Figure 1.2. Our model of skill acquisition


    Step 1: Provide a rationale for the skill. Any time a new skill is pursued the learner must understand why this skill is relevant or important (Linehan, 1993). Therefore, when each new skill is introduced, we will look at why it is important. In terms of overall microskill development, research findings show that counselees report higher levels of satisfaction with the counseling process when ­microskills are used, regardless of whether the counselee is an adult or a child (De Stefano, Mann-Feder & Gazzola, 2010; Kuntze, van der Molen & Born, 2009; van Velsor, 2004).


    Step 2: Provide clear instruction. The second step in skill development is to provide clear instruction (Linehan, 1993, p. 34). There is little that is more frustrating than being given a task without a clear sense of how it is to be done. In light of this, as each microskill is introduced we will clearly communicate how it is to be delivered and used within the counseling process. In many cases, a specific formula will be provided that serves as a template for exactly what to say.


     Step 3: Observe an effective model. The third step in skill development is that of observing an effective model (Chang, Scott & Decker, 2013, p. xxvii; Linehan, 1993, p. 34). You will be provided with dialogue examples in which an exchange between a counselor and a counselee models the appropriate use of the skill being taught. Beyond the scope of this book are many counseling training videos available that can be watched as good, and not-so-good, demonstrations of the skills.


    Step 4: Practice the new skill. The fourth step in skill development flows naturally out of the third and is that of practicing the new skill (Chang, Scott & Decker, 2013, p. xxvii; Linehan, 1993, p. 33). It is not enough to simply read about and observe a new skill; making it your own requires multiple forms of practice. In some instances practice will mean reading an exchange between counselee and counselor and filling in the missing blanks within the counselor’s response. In other instances, practice will mean generating your own response from scratch, keeping in mind the formulas and guidelines presented along the way. Finally, other instances of practice will ask you to engage with a partner or a small group by taking on the role of counselor and responding to the narrative your role-playing counselee shares.


    Step 5: Evaluate. The fifth step in skill development is that of evaluation (Chang, Scott & Decker, 2013, p. xxvii; Linehan, 1993, p. 36). Repeated efforts to learn a new skill must be accompanied by feedback so that necessary adjustments can be made to the process. Practicing skills incorrectly would be a waste of time.


    Evaluation has two foci: evaluation of self and evaluation from others. Evaluation of self is the process by which you reflect on your own work, comparing it to the guidelines, standards or answer keys that are available to you in this process. For written practice activities, this takes the form of comparing your responses to the key at the end of the chapter. For in-class and homework practice activities, this takes the form of reviewing your audio/video recording and comparing your responses to the standards and guidelines you have been given for the skill(s) being practiced.


    Evaluation from others is often the most anxiety-provoking part of this process, for in it we invite others to comment on our demonstrated skills. For those who for whatever reason have some sensitivity regarding receiving feedback, this can easily become discouraging and demoralizing. In a later chapter we will address the dynamics of giving and receiving feedback in more depth.


    Whether you are evaluating a classmate or you are the one being evaluated, it is important to remember that skill acquisition is a developmental process. This means that someone who is just learning a skill should not and cannot be evaluated by the same standard one would use to evaluate someone who has been using a skill for the last ten years. Because of this, we encourage evaluation to be on a Likert scale that looks something like this:


     Table 1.2. Proficiency levels for ratings of microskills


    
      
        
        
      

      
        
          	Rating

          	Description
        


        
          	1

          	
Does not use targeted skill appropriately—use of skill is ineffective or demonstrates a lack of understanding as to skill’s purpose
        


        
          	2

          	
Sometimes uses targeted skill appropriately
        


        
          	3

          	
Often uses targeted skill appropriately—use of skill is minimally effective or demonstrates basic understanding of skill’s purpose
        


        
          	4

          	
Regularly uses targeted skill appropriately
        


        
          	5

          	
Consistently and appropriately uses targeted skill—use of skill is highly effective or demonstrates advanced understanding and proficiency
        

      
    


    As you begin this journey of microskill development, your practice attempts early on in the process should not yield a score of five unless you are some kind of microskill genius! Your first few practices will likely be around a two or a three, and it may not be until a few months (or years) into counseling experience that you find yourself consistently at a four or five, particularly for the more advanced microskills. As you evaluate one another, be kind, but do not be dishonest in your kindness. Telling individuals that they did a great job when they actually have things to work on does not help them to learn the new skill. Likewise, it is not helpful to nitpick when their overall delivery was appropriate and effective.


    THE PROFESSIONAL AND SPIRITUAL DISCIPLINE OF FORMING HABITS


    The words discipline and habit do not evoke positive responses in our contemporary culture. Yet when we think about any professional person, we know that it took them practice to get where they are. We know this is true spiritually as well. Unfortunately, we do not simply grow into new healthy patterns of living and relating; it takes practice. Interestingly, the resistance you might feel in reading the words discipline and habit are the same reactions your counselees will have when you discuss with them the need to alter life patterns. Developing habits is often considered in the negative, for example, “I have the bad habit of saying ‘umm.’” We would like to reclaim a positive meaning for habit in the sense of encouraging counselors to develop the good habits of counseling. However, we know from our efforts at failing miserably at New Year’s resolutions that breaking old habits and acquiring new ones is harder than we think. This is where our spiritual resources (e.g., meditation, prayer, silence, conversation) can be a useful part of the process of developing habitus, the refinement of good patterns of relating to others for their own good, not necessarily ours.

 

    
      
        Historical Reflection


        Going back to Plato and Aristotle, humanity has been curious about the virtues (prosocial attitudes and behaviors) and how we can help promote virtuous thinking and behaving in others. One of the virtues that church fathers and later theologians (e.g., Augustine and Aquinas) have discussed is the importance of habitus (Latin).


        Habitus is not simply developing good habits of moral behavior (repetition of automatic behaviors). Habitus refers to how repeated actions become internalized as perfected dispositions to act for good. Repeated actions can also become bad habits.


        Habitus refers to nonidentical repetition (doing a similar thing over and over); it is a repetition of behavior that “forms beliefs, shapes and modulates emotion, and correctly aligns our appetites and apprehensions” (Hampson, 2012, p. 8). While they become second nature to us, they also evolve and become refined with practice.


        Faith itself is a gift from God that we receive, but it is also a habitus; we must practice our faith. In the same way that the other virtues must be practiced, counseling skills must be practiced to form in us a way of relating that is not only a nonidentical habitual pattern of responding but a deeply held set of beliefs and potential ways of engaging in helpful behaviors depending on the nuances and contexts of the particular situation. They, too, require continuous refinement.

      

    


    THE COUNSELING PROCESS


    Learning how to ride a bike was one of the metaphors we used for learning counseling skills. The microskills of balance, steering and pedaling are all necessary for the macro­skill of bike-riding. But there is not a whole lot of value in learning how to ride a bike if you do not have a destination! Actually arriving at your endpoint involves all of the riding skills as well as knowing how to get there and what to do if there are detours or flat tires along the way.


    Similarly, counseling involves a journey that you as the counselor and the counselee take together with a specific destination in mind. Developing good microskills is essential to the success of the trip, but part of the art of counseling involves knowing what micro­skills to use when. This is where an understanding of the process of counseling is crucial.


    While each of the unique helping contexts we are addressing has its own distinctive aspects and styles, the processes of these various helping relationships have a lot in common. All counseling-type relationships consist of two (or more) people who have mutually agreed to go on a journey of growth together, a journey in which one person (the counselor) has the primary goal of facilitating the other person’s (the counselee’s) growth in a particular area.


    The counseling process is not linear or sequential; it is circular and repetitive, more like a spiral, in that at times it feels as if things are being repeated, are not going  anywhere or are frustratingly slow. However, the spiral has an overall upward trajectory. We believe that in the repetition, the ups and downs of the process, growth is occurring. Created in the image of God (Gen 1:27), we are complex beings with multiple layers or facets. Therefore, cycling through the layers of our identities at different times, in slightly different ways, aids in the healing process.


    [image: Figure 1.3. Spiral with upward trajectory]


    Figure 1.3. Spiral with upward trajectory


    THE PHASES OF THE COUNSELING PROCESS: WHAT IS TARGETED WHEN


    My (Fred’s) master’s thesis consisted, in part, of a massive literature review of stages or phases of the counseling process. It is amazing to see the variety of ways in which people can conceptualize it. In 1984 I found over one hundred authors who described the process, and now many more have added their wisdom to describe the process by which people change and grow.


    The theoretical underpinnings of phase language. While many of these authors would describe their phases as universal for all counseling processes, the reality is that theoretical orientation often influences how such phases are described. For example, Wright’s (1984) five-step model includes: (1) relationship building, (2) exploration of problems, (3) deciding on a course of action, (4) stimulating action and (5) terminating the counseling relationship. The language sounds very behavioral or oriented toward problem-solving approaches. In contrast, the five counseling phases outlined by Young (1992) include: (1) initial contact, (2) commitment, (3) intimacy, (4) untying and (5) termination. The relational terms imply a very different theory of counseling.


    The phase challenge. As we considered how we would like to identify phases of the counseling process here, our dilemma was how could we describe them in a way that was not specifically geared to a particular theoretical approach and yet could be of benefit for helping students understand which skills should be used at certain points in the process. The solution we came up with was to discuss the phases in the very simple terms of early, middle and late phases. The amount of time spent in each phase will vary immensely, depending on the overall duration of counseling with a particular counselee. So, for example, if a particular counselee is in counseling on a weekly basis for a total of eight weeks, the first week or two would constitute the early phase, sessions three through six would constitute the middle phase, and sessions seven and eight would constitute the late phase. In contrast, if counseling were long term, the early phase might be the first year of counseling, the middle phase the next three years, and the final year the late phase.


    Targets. We briefly described the concept of targets in the introduction to this book. While using the language of phases helps to give a sense of process over time, the idea  of targets relates more to specific tasks or areas of focus that can be most helpful within a given phase of counseling but that can still be useful in other phases. Target 1, “Establishing Relationship and Exploring,” is the main target area of the early phase of counseling. Target 2, “Deepening,” and target 3, “Growing,” are most helpful in the middle phase of counseling, and target 4, “Consolidating and Ending,” will be the major focus during the late phase.


    PHASES OF GROWTH AND CHANGE IN BIBLICAL AND SPIRITUAL DEVELOPMENT


    It is important to remember the role of the Holy Spirit in the change process. We all have had issues in our lives that have taken time to change. It can be easy to look at counselees and become impatient or discouraged by the lack of progress they appear to be making. It is in these moments that we need to reflect on the process of change in our own lives, noting the time and grace allocated to us by friends, family and the Holy Spirit along the way.


    John 16:7-13 reminds us that it is the Holy Spirit’s job to convict people of the changes that need to be made in their lives. This same passage also reminds us that sometimes God withholds things from us because they are too much to bear in the moment. God is gracious and intentional in what he reveals to each of us at a given point in time so that we do not become overwhelmed and discouraged. Instead of bombarding us with everything that needs to change, God shows us, piece by piece, where growth is possible. It is the counselor’s job to be prayerful and discerning, noting where a counselee is in the change process and keeping in mind that it is ultimately the Holy Spirit’s job to convict and motivate toward change.


    The emphasis on phases is not merely a twentieth- or twenty-first-century pre­occupation. Scripture identifies a phase-like development in growth and change (cf. Prov 9:6; Eph 4:12-16; Phil 3:14). We can see stages of Christlikeness in 1 Corinthians 3:1-3 and Hebrews 5:12-14. As Larkin (1967) puts it, “Divisions of growth are thus a framework for spiritual direction according to the needs and possibilities of different people” (p. 43). Larkin recognizes the need for a framework yet also the need to affirm the uniqueness of each person in terms of how the framework is applied. So, both within Scripture and in psychology, the concept of development is crucial to understanding people, including ourselves.


    In order to help conceptualize the various ways stages are understood, in table 1.3 is a summary of the classical stages or phases of spiritual direction (column one). These are aligned with the phases and targets as we are conceptualizing them in the counseling process (column two). As an example of one other phase model in counseling, the phases of treatment of survivors of complex trauma are given in the third column. The language of each is quite different and reflects the focus of the particular helping relationship. Though the language used in classical spiritual direction is  perhaps foreign to many of us, it highlights several important dimensions of the counseling process.


    Phase one (purgation) reminds one of the idea of purging. Purging is not a pleasant experience, but the term is descriptive of the need for people at the beginning of a counseling process to express, either reluctantly or in a gush of words, their pent-up, unprocessed life experience. This purging experience is what some psychoanalysts call catharsis, the venting of built-up emotion in therapy, often related to the counselee’s personal stories. Cathartic release, or abreaction, a key element of psychodynamic and person-centered therapy, is considered healing in and of itself (Kearney, 2007; Von Glahn, 2012).


    The second phase of spiritual growth, illumination, highlights the increased understanding of oneself and one’s circumstances and begins the inner change process of reflecting Christlike virtues despite the struggles and frustrations that are an inevitable part of life. Use of the word virtue highlights the fact that ultimately the counseling process is about identifying strengths and positive aspects of self, not only pathology and problems.


    The third phase, union, while using the idealistic language of perfection, suggests a point of completion, not unlike that rather odd term that often is used in the counseling literature, termination of the relationship. The important piece of this phase of spiritual direction is the idea of moving beyond oneself to connection with God and others in healthier ways that are characterized by charity (love).


    Table 1.3. Comparison of phases of the change process from spirituality, counseling and trauma therapy perspectives


    
      
        
        
        
      

      
        
          	Christian Spiritualitya

          	Counseling Process

          	Complex-Trauma Therapyb
        


        
          	Purgation

          (release of sin and its effects)

          	Early phase:

          Target 1: Establishing relationship and exploring

          	Safety and stabilization
        


        
          	Illumination

          (growth in virtue and inner renovation)

          	Middle phase:

          Target 2: Deepening

          Target 3: Growing

          	Trauma processing

          (integrating the components of traumatic experiences)
        


        
          	Union

          (with God and others—perfect charity)

          	Late phase:

          Target 4: Consolidating and Ending

          	Consolidation and resolution
        

      
    


    Note: The three columns in this chart are not identical, but there are similarities. Each can learn from the other, yet each describes a particular type of helping relationship.

    aCf. Coe, 2000; Larkin, 1967; Mulholland, 1993, chapter 8.

    bCf. Gingrich, 2013.


    The third column in table 1.3 identifies the phases of the counseling process with survivors of complex trauma (e.g., sexual abuse, chronic domestic abuse, ritual abuse). There is a wide range of incidents that can be subjectively experienced as traumatic, whether or not an external observer would necessarily view them as such. However, unresolved trauma will inevitably interfere with life and complicate the healing process. In the first phase a counselee needs to be helped to feel safe in the counseling relationship  and to gain some sense of understanding and control of symptoms, particularly ones that are dangerous (e.g., self-harm). In the second phase the focus is on the long, tough work of processing the traumatic events. In the third phase the counselee experiences the resolution of the trauma and often emerges with a new sense of identity and wholeness.


    The middle column identifies the three phases of the healing process that we will use in this book, along with the targets of focus. Whether in a twenty-minute conversation or throughout a twenty-week counseling relationship, the three phases are important and typically present. As we briefly overview each phase with its related tasks, it is important to note that the phases are meant to build on one another and must be approached in order. With that being said, it is always possible, and sometimes necessary, to circle back and revisit previous phases in order to effectively journey with the counselees through their stories.


    THE HOURGLASS METAPHOR
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    Figure 1.4. Hourglass


    The counseling process functions much like an hourglass. The top of the hourglass might represent how counselees are initially all over the place—the topics are far-reaching, and the discussion does not go particularly deep. Some of this is intentional on the part of the counselor in order to gather data on all facets of the counselee’s life. Gradually specific issues come more into focus, and therapeutic work becomes more narrowly concentrated (the middle of the hourglass). The sand flows quickly, and intensity and depth are increased. Finally the content/topics once again become broader as counselees learn how to generalize what they have learned and apply that to their lives and relationships (the bottom of the hourglass). This hourglass analogy can be helpful in describing the process of counseling both within each individual session and in the overall counseling relationship. The hourglass suggests that timing and control of the process are crucial—too fast or too slow can hamper the process.


    The top section of the hourglass, initially full of sand. This represents the information, the many details of the story and of the counselee’s life. There is often a lot of confusion, and while some counseling goals may be identified, others may be unclear. Target 1 (Establishing Relationship and Exploring) skills will be most effective here.


    In more clinical settings, one of the tasks is to gather and organize the information provided by the counselee into a diagnosis. Again, borrowed from medical contexts, the concept of diagnosing a problem is deeply embedded in much counseling literature. An introductory overview of the diagnosis process is provided in the “Diagnostic Implications” sidebar.

 

    
      
        Diagnostic Implications


        Diagnosis is the categorization of mental disorders. In most ministry contexts diagnosing people is not helpful and is not done. In professional counseling contexts it is required. The world of diagnosing is the world of psychiatry, specially trained medical doctors, who typically meet with patients, listen for descriptions of symptoms and prescribe medication. This is an essential component of mental health services, and as a result psychiatrists are the experts in diagnosis.


        This is seen most clearly in the Diagnostic and Statistics Manual of Mental Disorders (DSM; APA, 2013) published by the American Psychiatric Association (Note: this is not the American Psychological Association, which also uses the acronym APA.) Because of its technical language, research base and medical aspects, the DSM is a highly specialized document but one that has become very accessible with the help of the Internet. Therefore the general public has become much better informed, which can be both a positive trend, in that people can take greater interest and responsibility for their own mental health, and a negative factor, in that misunderstanding the technical aspects of diagnosis is likely, and there is a tendency to use the language to label others.


        The DSM is described as being a-theoretical in that it does not assume a particular theory of causation or treatment. However, there are a few alternative, theory-driven approaches to diagnostic categories and treatment (e.g., McWilliams, 2011; PDM Task Force, 2006; L’Abate, 1998).


        Professional counselors must become familiar with the DSM and use it frequently, depending on their practice setting. It is advisable for people helpers in other settings to avoid using the DSM. The rationale for not using the DSM is:


        
          	the danger of labeling people—sometimes when we label people they end up acting according to their label (think about the profound influence labeling children can have)


          	the assumption that the DSM includes all mental disorders—it is not the only way of conceptualizing psychopathology


          	the adherence to the medical model of understanding and treating people—this can be a limiting approach to understanding people holistically


          	the lack of recognition of the relational component of people’s problems—a diagnosis is typically made of an individual


          	the difficulty in diagnosing crossculturally—symptoms mean different things in different cultures


          	the rejection of a spiritual/religious worldview

        


        The rationale for using the DSM is:


        
          	the ability to study groups of people with similar symptoms and to determine the effectiveness of various treatment approaches


          	the advantage of being able to focus our helping efforts for specific clients in ways that are evidence based rather than just treating counselees based on our hunches or preferences


          	the recognition that specific categories of symptoms are more physiologically caused than situationally or dispositionally caused


          	the ability to distinguish, at least to some degree, biological, emotional, relational or spiritual issues

        

      

    


     The DSM is a valuable resource; it has been, and will continue to be, a helpful resource for counselors of all varieties. However, it is a specialization that not all counselors have the luxury to learn well, so caution is warranted. Of most importance in this regard is the recognition that diagnosing is not equivalent to counseling: being a good diagnostician is not the same as being a good counselor. They use different sets of skills.


    The narrowing of the hourglass. The counselor is seeking to facilitate the counselee’s self-exploration and sense of self-awareness within his or her given situation. There is a narrowing, or clarifying, of the problem or the situation as the counselor and counselee work their way down to the neck of the hourglass. Target 2 (Deepening) skills are essential at getting past what is often a superficial sense of what kind of change is needed early on in the process, into the underlying or deeper issues. This generally marks the beginning of the middle phase of counseling.


    
      
        Biblical/Theological Connections


        At the heart of this book will be what we will call a theology of emotion. As we learn effective counseling skills, we must wrestle with how we view persons, how emotions play a central role in people’s problems, how the counseling process must pay close attention to the emotional experience of counselees and how emotions factor into the process of personal and spiritual growth and change (see M. Elliott, 2006, 2014; Peterman, 2013; Scazzero, 2006, for sources on this topic).


        A theology of emotion is anchored in the teaching of Scripture on the nature of God; the image of God in which persons are created; the interaction of emotions, cognition, behavior and volition; and the life of Christ. Subsequent chapters will unpack these ideas, which taken together present a preliminary outline of a theology of emotion. We believe such a theological foundation is essential for effective counseling.


        We do not take a positive perspective toward emotion for granted, since in our Christian tradition emotions have often been thought of as the part of the person that most likely will lead us into sin. In the history of psychology, emotions have often been considered the cause of dysfunction and immaturity. Take a few moments to assess to what degree you believe/accept these statements as true. Where did these beliefs come from? Do they fit with a biblical understanding of human emotions?


        
          	There is a right way to feel in every situation.


          	Letting others know that I am feeling bad is a weakness.


          	Negative feelings are destructive.


          	Being emotional means being out of control.


          	If I give in to my emotions, I will lose control of myself.


          	Emotions just happen for no reason.


          	All painful emotions are the result of a limited or faulty view of God.


          	If others don’t approve of my feelings, it means I shouldn’t feel the way I do.


          	Other people are the best judge of how I should be feeling.


          	Painful emotions are not really important in life and so should be dismissed.


          	
 I must never let my emotions get the better of me. If I do, I will be sinning.


          	Only prayer can take away emotions that out of control.


          	Within the mature, spiritual Christian, reason and emotion are in a war, and reason should win.


          	Behavior is justified because you feel a certain way.


          	Being emotionally restricted is just the way men are.


          	Overemotional reactions are just part of being a woman.


          	Being calm, neither up nor down, is a goal and sign of good mental health.


          	Being calm, neither up nor down, is a goal and sign of being a spiritual person.

        

      

    


    At the narrowest point of the hourglass. The counselor and counselee really zero in on specific aspects of the key counseling goals. There is an intensity and depth to this part of the middle phase of counseling when target 2 skills are being used effectively.


    Launching into the base. Everything up until this point in the counseling relationship has led to this point, which could not have been reached without making its way through the funnel. In this part of the middle phase of counseling, target 2 skills continue to be used, and target 3 (Growing) becomes an increased focus as the hard work of growing and changing is at its peak.


    Approaching the bottom of the base. As the process fans out and approaches the bottom of the hourglass, the late phase of counseling and target 4 (Consolidating and Ending) come into play. The changes that occurred during the difficult work of the middle phase of counseling now need to be consolidated so that they become permanent. Preparing counselees for leaving the counseling relationship is the final aspect of target 4.


    Each phase of counseling builds on the progress made in the previous phase, as long as the related tasks have been accomplished well, with each one serving to bring counselees closer to meeting their goals. See figure 1.5 for a summary of the microskills that are associated with each phase of the counseling process.
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    Figure 1.5. The phases, microskills and chapters


    
 CONCLUSION


    We are excited to have you join us on this journey of counseling skill development! Taken piece by piece, the microskills approach helps students build skills one at a time, solidifying a strong foundation in the process of becoming an effective counselor. Like learning a second language or going on a bike trip, the journey is one of excitement and discovery.


    In order to learn the microskills necessary for counseling, it is your responsibility to come into this process with at least some degree of purpose (why you want to acquire counseling acumen) and intentionality (a proactive and positive attitude toward the process). As your guides on this journey, it is our job, along with your trainers, course instructors or supervisors, to give you some structure and opportunities to practice, but you in turn must provide the time and effort that practice requires. Your instructors’ and peers’ responsibility is to provide you with feedback as you practice. In response, you will need to graciously accept constructive criticism, recognizing that receiving both positive and negative feedback is essential to successful mastery of a particular microskill. Finally, application is found first within your homework and in-class small group activities, and then within the ministry or clinical contexts in which you may work.


    All of this can feel a little overwhelming, but we encourage you to find purpose and motivation that will sustain you through the process. For Christian counselors, at least some of our motivation is not only to learn a professional or personally ­beneficial skill; it is also to follow Jesus’ teaching and example. His concern and love for all people compels us to be as effective in helping others as is humanly possible. But despite a powerful purpose the risks can be overwhelming for some. It is important to consider the costs of discipleship (Bonhoeffer, 1937/1995) in this regard. Perseverance, or as the King James Version calls it, longsuffering (Gal 5:22) is a fruit of the Spirit. The Holy Spirit becomes our strength when we can no longer continue in our own strength.


    Welcome to the community of counselors, both in secular and the ministry-based environments, who have gone before you. As you learn the skills that can help you effectively care for the souls of others, may you be encouraged, transformed and renewed in your understanding of how God uses each of us to care for one another.


    REFLECTION QUESTIONS


    
      	Think of a skill you have learned in the past (e.g., academic, computer, athletic, music) and reflect on the process. How hard was it? How motivated were you? Did you become discouraged along the way? What were the essential elements in achieving success? What kept you going when it felt like you might never get the hang of it?


      	Based on that experience, how would you complete this sentence: “I learn new skills best by . . .”? Could this be helpful in learning of the new skills of counseling?


      	
 In learning a new skill, what is the hardest part for you? What gets in the way? How are you going to compensate for this as you learn the skills of counseling?


      	What has brought you to the point of wanting to learn counseling skills?


      	On a scale of one (low) to ten (high), what is your level of motivation for learning counseling skills? What could you do to choose to raise that number by one or two points?


      	How does your faith, your relationship with God, and his body, the church (Christian community), factor into this learning process?


      	How will you handle discouragement when you are feeling stuck or frustrated with the slow development of your counseling skills?
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THE PERSON OF THE COUNSELOR


  We have different gifts, according to the grace given to each of us. If your gift is prophesying, then prophesy in accordance with your faith; if it is serving, then serve; if it is teaching, then teach; if it is to encourage, then give encouragement; if it is giving, then give generously; if it is to lead, do it diligently; if it is to show mercy, do it cheerfully.


  Romans 12:6-8


  CHAPTER FOCUS


  
    
      
      
    

    
      
        	SKILL:

        	self-as-instrument
      


      
        	PURPOSE:

        	to examine the person of the counselor as a valuable tool within the counseling process
      


      
        	FORMULA:

        	Some of my strengths are ______.

        Some of my weaknesses are ______.

        I am ______ and bring ______ to the helping relationship.
      

    
  


  Think of three people you know who, in your estimation, are good people helpers, and write your response to the following:


  
    	For each individual, write a list of the positive attributes you see in them as a helper.

  


  
    	As you look at the list for each person, what attributes do they have in common?

  


  
    	How do they differ from one another?

  


   Now consider three individuals among your acquaintances whom you would definitely not put in the category of good people helpers.


  
    	For each individual, write a list of the attributes they carry that put them on your “not a good helper” list.


    	As you look at the list for each person, what attributes do they have in common?


    	How do they differ from one another?

  


  Counseling is truly a both/and experience. It involves both art and science, knowledge and skill, comfort and challenge, grace and truth. To emphasize one part of each dichotomy over the other is to negate, or at the least to minimize, what the helping process can be. In this chapter we will explore what it means for you to be the most valuable and influential instrument in the counseling room and how to develop each side of the both/and equation.


  During this part of the journey, we will ask you to spend time reflecting on who you are, who God has made you to be, and the strengths and weaknesses you embody. Keep in mind that who you are is a work in progress and that, just like counseling, growth is more about engaging the process and less about arriving at some predetermined destination.


  SELF-AS-INSTRUMENT: EMBRACING THE ART


  Microskills and academic learning are in many ways what comprise the “science” of counseling, as these elements are more concrete, provable and testable. The art of counseling, on the other hand, is found in the person of the counselor and the development of her character, discernment, empathy and attitudes—the development of oneself as a therapeutic instrument. The counseling literature is very clear that the most influential variable in counseling is the person of the counselor and the relationship that is cultivated with the client (Norcross, 2011). It is not a formula or a series of steps to be followed but instead relies on self-reflection, self-awareness and an ability to take constructive feedback from others.
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  Figure 2.1. Art versus science: Self-as-instrument


  One way to think of this interplay between microskills and self-as-­instrument is to use the analogy of the human body. For the purposes of this analogy we will break the body down into two parts: the skeletal system and the internal organs. In counseling, the  microskills and academic learning are analogous to the skeletal system, as they provide the structure and framework of helping, while the development of the art of the self-as-instrument is represented by your internal organs, which sustain life. Without the skeletal system, key organs would be left unprotected and overexposed; without the internal system, there would be no life or energy given to the body. Counseling works in much the same way in that both structure and heart are necessary in order for the process to be truly alive and for the helping relationship to thrive.


  
    
      Biblical/Theological Connections


      How do you understand yourself as a “person”? What do you mean when you think or talk about your “self”? How do you think of yourself as created in the image of God? To what degree are your thoughts, emotions, behaviors and so on part of who you are as a person? How you view yourself as a person will significantly affect how you view your counselees.


      The “self” is a central construct in psychology; much has been written about the nature and development of the self. For counselors, helping counselees to form a healthy self is an important task in the counseling process. To do this, it is our belief that the counselor’s sense of self is, in many situations, the main instrument by which counseling achieves change. It takes a self to help form a self.


      This leads to the question, what is the self? For the Christian, the self, or the core of the person, was created by God in his image (Gen 1:26-27). Theologians, philosophers and biblical scholars have written volumes on the imago Dei. At the risk of oversimplifying it, the image of God has something to do with aspects of our personhood, rationality, emotion, imagination and so on. It also involves aspects of our ability to affect the world around us, to have an overall life purpose, as well as our ability to enter deeply into relationships. For centuries, the most common definition of the image of God was humans’ ability to think, gather information and use logic, hence the phrase homo sapiens (knowing beings). However, is this a one-sided view of God and of persons?


      In classically orthodox theology, God is described as impassible; he is not subject to suffering, pain, or the ebb and flow of involuntary passions, like humans are. In the words of the Westminster Confession of Faith, God is “without body, parts, or passions, immutable” (2:1). Another way of saying it is that God cannot be hurt but empathizes and experiences permanent joy. What then do we make of the numerous biblical passages ascribing to God many variable emotions: grieved—filled with pain (Gen 6:6); anger (Num 11.1); angry and shows favor (Ps 30:5); delights, loves, rejoices (Zeph 3:17); loves (Jn 3:16)? Scripture records many other emotions, both positive and negative, that God expresses. Some have argued that these are simply anthropomorphisms, defining God in human terms. What do you think?

    

  


  While we will be working to cultivate both the science and art aspects of counseling throughout the book, the focus of this chapter will be the art side of counseling—the intuitive and subjective elements that make counseling a uniquely personalized experience.


  
 ONE PROFESSION, MANY PARTS


  First Corinthians 12:4-6 tells us, “There are different kinds of gifts, but the same Spirit distributes them. There are different kinds of service, but the same Lord. There are different kinds of working, but in all of them and in everyone it is the same God at work.” As much as Paul was speaking to the church in general, this concept also applies to the work that counselors do. Although each of you are here because of some broad common interest in caring for people, you also each possess a different set of gifts, skills, abilities, passions and interests that inform how and why you care for people. Consider, for yourself,


  
    	What is it about helping others that appeals to you?

  


  
    	A good friend calls you to tell you about something really difficult that happened to him or her that day. How would you likely go about caring for them?

  


  The differences in how people answer these questions can contribute to the type of counseling profession they may go into or the type of counselees they prefer to work with. Similar to medical doctors, who share the same core training but then specialize in, for example, surgery, oncology or pediatrics based on their interests, abilities and temperaments, counselors cannot all be the same. For example, the skills and giftings that are needed to work with someone whom society would consider an “offender” of some sort (i.e., an abusive husband, a sex offender, someone convicted of criminal violence) are different from the skills and giftings needed to work with those in more vulnerable positions (i.e., children, abuse victims, trauma survivors). Just as the church needs people with different giftings to effectively reach the world around them, so the world needs various kinds of counselors to care for various wounds.


  The comforter versus the challenger. The counselor who is more of a comforter tends to see how support, affirmation, empathy and comfort could create a sense of safety for the counselee that could then enable the counselee to move forward in a healthier direction. The challenger, in contrast, tends to see how well-meaning confrontation or challenges to logic, behavior or decisions could facilitate the counselee’s ability to understand his situation differently and thus move toward healthier change. There is a time and a place for both types of approaches, but most of the time your counselees will need you to be able to do both.


  During my master’s program, I (Elisabeth) had a counseling professor who once said to me, “Counseling is knowing how to hold someone and hit them at the same time.” He proceeded to say, “And I have no doubt you can do the hitting, we’re just going to have to work on the holding while you’re here.” Of course he was not talking of “hitting” as physical or emotional violence. But the analogy really helped me to see both the strength I brought to the counseling process and where I needed to grow.


   It is important for you to determine whether you are naturally more of a comforter or more of a challenger. Do you tend to hear a person’s story and see where she might need to be comforted, affirmed or validated? Or do you tend to hear where someone might need to be confronted, challenged or redirected for the purpose of growth and change? Rarely is a counselor only a comforter or a challenger, but most have a tendency to prefer one modality over the other. It is also important to keep in mind that, when healthy, both the comforter and the challenger take on their preferred approach out of the same heart and motivation: to help the counselee grow. Counselors who have honed their craft are able to identify which approach they personally prefer or “default” to but also have the ability to adjust their approach in order to implement what the counselee needs in a given moment.


  
    
      Comforter


      
        	comforts


        	affirms


        	validates

      


      Challenger


      
        	challenges


        	confronts


        	redirects

      

    

  


  What about you? When you see someone in need of help, how do you conceptualize what help looks like? Does help look like a hug or the emotional equivalent? Does it look like words of affirmation and encouragement and a positive reframe, emphasizing what is already good and right in the counselee? Or does it look more like a gentle challenge to do, think or feel differently, bringing attention to what might need to change or be corrected in the counselee? Once you determine which of the two sides of the dichotomy fits with your more natural inclination, you can begin to work on developing the other aspect.


  The priest and the prophet. Throughout this book you will be introduced to psychological concepts and their scriptural counterparts, and vice versa. While psychological language uses the concept of the comforter and the challenger, Scripture also provides a framework for understanding the person of the counselor in the helping process. Ultimately, counseling functions much like any discipleship process: the counselor meets the counselee where he is and seeks to partner with him in moving one step closer toward health and wholeness (for a Christian, this is the sanctification process and growing in Christlikeness). In the Old Testament there were two primary roles, or professions, that had the direct responsibility of helping the Israelites be in right relationship with God and to grow in their relationship with him: priests and prophets. Both roles served to help Israel be in communication with God and to grow in relationship with him, but the direction of the transaction looked slightly different for each. The job of the priest was to intercede to God on behalf of the people. He was, in essence,  a peacemaker, and the one who facilitated reconciliation and atonement by pleading for God’s mercy. In contrast, the prophet’s job was to communicate to the people from God. The prophet was the truth speaker, both of affirmation and of correction, and served to facilitate change by communicating to the people God’s perspective. Similar to the comforter and the challenger, the “priestly” counselor and the “prophetic” counselor both share the same heart and passion—to see people grow in wholeness and righteousness; it is simply that their gifting and approach take on different forms.


  
    
      The Priest


      
        	comforting


        	confessional


        	interviewing


        	listening


        	thinking with


        	talking with


        	affirming truth


        	comforting the disturbed

      


      (Carter & Narramore, 1979, p. 114)

    

  


  What about you? When you consider these two descriptions, do you find yourself more often in the priestly role seeking to comfort and bring reconciliation? Or do you find yourself more in the prophetic role of the truth speaker, seeking to promote growth through challenging people to change? Consider sharing this analogy, along with the comforter-versus-challenger analogy, with close friends or family in your life and ask them what role(s) they have seen you most drawn to over time.


  
    	I am more of a ______________ and I bring _______________ to the helping relationship.

      
        
          The Prophet


          
            	convicting


            	confronting


            	preaching


            	lecturing


            	thinking for


            	talking to


            	proclaiming truth


            	disturbing the comfortable

          


          (Carter & Narramore, 1979, p. 114)

        

      

    

  


  HOW WELL DO YOU KNOW YOURSELF?


  Each one of you has a unique and valuable story that has shaped you into who you are. The pieces of your story, and how you choose to understand them, work together to mold your self as an instrument in the counseling process. A critical part of being an  effective counselor is self-awareness, which is your ability to know and understand yourself, for good and for bad. Self-awareness includes not just knowing what you like or dislike (although that is part of it) but, even more, awareness of your own emotions, thoughts, motives, values and intentions as you go about life. Self-awareness is generally cultivated through two avenues: (1) self-reflection and (2) input from others.


  
    
      Self-Awareness Involves Self-Reflection and Knowledge of:


      
        	your strengths and weaknesses


        	how your past affects you


        	your motivation


        	your values


        	receiving input about how others perceive you

      

    

  


  Self-reflection. Self-reflection requires you to slow down and observe yourself in a given situation by asking some of the following questions:


  
    	Who am I presenting myself to be at this moment? (i.e., the expert? the clown? the nurturer? etc.)


    	Why did I just say or do that?

      
        	What am I hoping to accomplish in what I just said or did? Where am I hoping this conversation or interaction will go?


        	How did I feel right before, during and after that interaction? What was I thinking right before, during and after that interaction?


        	What in my past is contributing to how I am responding in the present moment?

      

    


    	When I said or did that, how was it received by others?

      
        	What meaning might others put toward what I just said or did? How might I have come across to the others in this situation in my tone, body language, word choice and timing?

      

    

  


  Knowing your strengths and weaknesses. No one is perfect; neither is anyone all flawed. Healthy self-awareness means that you have the ability to identify both the strengths and weaknesses that you carry with you. It does not mean being prideful or dismissive about your strengths, nor does it mean being self-deprecating or dismissive about your weaknesses. Instead it is about being able to see both sides as part of what contributes to the art of your counseling practice. Keep in mind that strengths in one context may be weaknesses in another, and vice versa. For example, one of your strengths might be perseverance, but you may also have a tendency toward its flip side, stubbornness.


   


  
    Try it Out


    Take a moment and write down five to ten things (traits, abilities, giftings, skills or interests) about yourself that you see as strengths or assets that you bring to a counseling relationship.


    Now, choose one of the things you listed above and consider how that strength could potentially become a weakness in a counseling relationship. Explain:



    



    



    Finally, identify one trait that you consider to be a weakness in yourself:


    



    



    How might this become a potential strength within a counseling relationship?


    



    


  


  Understanding your past. No counselor enters the counseling room completely free of the past or uninfluenced by what has happened in her life prior to that moment. Part of healthy self-awareness is growing in your understanding of how your past has contributed to your present. Please note that we are not saying that your past determines your present or that you are forever defined by your past; rather, we believe that understanding the effects of your past can help to enlighten you as to why you are the way you are. As you consider your past and its influence on your present, some of your recollections will be positive, as they are memories of joy, success, accomplishment, love, encouragement and acceptance. But some of your recollections will be painful, being composed of memories of sadness, hurt, disappointment, rejection, mediocrity or trauma. In both instances, balance, humility and an acknowledgement of the good as well as the not-so-good that exist are important. Getting involved in your own personal counseling is often a good way to facilitate this domain of self-awareness and to consider questions such as:


  
    	How has my family of origin or cultural background influenced my sense of self?


    	How has my family of origin or cultural background influenced my understanding of health, dysfunction, forgiveness, grace, justice and fairness, resolving conflict, success and failure?


    	How did my relationship with my parents affect the way I now relate to authority and to God?


    	How did my relationship with peers growing up affect the way I approach friendships today?


    	
 What childhood events (illness, rejection, awards and recognitions, parental divorce, moving, abuse, etc.) could be seen as influential in the shaping of my self-concept?

  


  As you begin to explore more of your past, you will likely find that particular events have resulted in the formation of a lens through which you see the world, including the stories of your counselees. The lens is like a framework you have developed in an attempt to make sense of both yourself and others. The goal of self-reflection in this domain is that, as you grow in your self-awareness, your past no longer serves as the lens through which you see the world but instead becomes a tool in your toolbox—a resource you can use when it is appropriate but also a tool that you recognize is not fitting for every situation you encounter. The only way for the issues (good and bad) of our past to move from a lens to a tool is through self-reflection and growing self-awareness, and oftentimes through personal counseling.


  Take, for example, a situation in which a female counselor, Glenda, was sexually abused by her youth pastor as a young teenager. Glenda’s lens of the world became one in which she distrusted all males, in particular those in church leadership. If Glenda is unaware that this is happening, her negative biases may inadvertently negatively affect her counseling work with a counselee who is struggling in the same area (e.g., agreeing with her counselee that it is unwise to trust any male). However, if Glenda becomes aware that she has trust issues with men, realizes that she has believed the lie that all men are abusers, and works to determine which men are trustworthy and which are not, she is in a much better position to help her counselee wrestle with how to stay safe without cutting herself off from all relationships with men.


  Awareness of motivational factors. Being aware of not just what you do but why you do certain things will enable you to have greater mastery over yourself in a counseling relationship, letting you function primarily out of your strengths and giftings rather than “leaking” your wounds and weaknesses out onto your counselee. Your motivation for helping others will dramatically shape how you define success, as well as how you choose interventions in the counseling process.


  Most students, when they are asked why they want to be a counselor, will say something along the lines of “because I want to help people.” While this is a great reason to become a counselor, understanding why you want to help people and to what end you want to help people are even more important questions. Reflecting on your motivation asks you to dig into the depths of your heart and psyche, to identify what your end goal is and how you will define “success” or “effectiveness” when working with others.


  Possible motivations for wanting to help people include the following:


  
    	It feels good to be needed.


    	I appreciate those who were there for me when I needed it, and I now want to give back to others.


    	
 Other people have told me I have a gift for people helping.


    	Perhaps, if I help others, I’ll be healed in the process.


    	I’ve been told I’m a good listener.


    	I see a lot of hurting people in the world and want to do my part to help.


    	I’m not sure I’m cut out to be a counselor, but I’m willing to give it a shot.


    	I believe that being there for others is a biblical mandate.


    	I believe I have gifts of wisdom and discernment, and I want to use them to help people make the right choices in life.

  


  Knowledge of your values. While it is virtually impossible to conduct value-free counseling, part of self-awareness is developing the ability to distinguish between your values, beliefs, motivations, feelings and so on and those of your counselee. Okun and Kantrowitz (2015) state it concisely when they say, “If you are aware of your own values you are less likely to impose them indirectly onto others” (p. 31). You can therefore better facilitate a counselee’s growth process from a position of respect and differentiation. Practicing self-reflection on a regular basis serves to sharpen your skills as a counselor while also protecting your counselee from unintended manipulation or value imposition.


  It is important to remember that values are not just spiritual or religious principles that guide us. Many Christian students think of “hot topics” such as sexuality, morality and politics when they hear the word values, and while these are included, our values are much more nuanced and subtle in most cases. Our values ultimately guide our choices. For example, if you decide to have friends over for dinner instead of going out, is it because you place a higher value (level of importance) on hospitality, or because you place a higher value on frugality? Both hospitality and frugality can be seen as biblical values, but both can also be executed out of prideful and sinful motivations. Be cautious of labeling something a biblical value when it is actually a personal preference. Other topics related to values include:


  
    	
Money and status: Do you intentionally or unintentionally assume that someone of one socioeconomic status is smarter, wiser, more godly or healthier than someone else? Do you assume that people in one socioeconomic status are in more or less need of counseling services? What assumptions do you make about people who have outstanding debt, wear only designer clothing, drive high-end cars or do not have steady employment?


    	
Gender roles: What expectations do you have for men that you do not have for women in work, ministry, and household or family responsibilities? What expectations do you have for women that you do not have for men?


    	
Family composition: What assumptions do you make about people based on their marital status? Do you think more or less of someone who has never been married,  has been married for several decades, has been divorced, is cohabitating, is a single parent, has children or does not want children?


    	
Parenting style: How do you react to parents who are authoritarian in their parenting styles versus very permissive? How do you respond to parental behavior that you perceive as somewhat abusive (e.g., yelling at child for a minor infraction)? How do you feel about parents who appear overly passive or permissive?


    	
Sexuality: Do you perceive one type of sexual sin or dysfunction (premarital sex, pornography, infidelity, homosexual behavior, etc.) as more problematic than another? Is that hierarchy based solely on your level of comfort or discomfort with the topic, or is it grounded in something else?


    	
Religion and spirituality: What assumptions do you make about how healthy a person can be if his or her faith system is different from yours? What assumptions do you make about someone who professes your same faith system but then proceeds to live in a way that you find incongruent with that system?


    	
Health and wellness: How do you define a physically healthy person? What role do nutrition and exercise play in your understanding of health? How do you feel toward someone who is significantly more or less disciplined in these areas than you are?


    	
Giftedness: Do you respond differently to someone who is obviously gifted in some way (e.g., athletics, music, drama, dance, writing, intelligence) as compared to someone who has no obvious talents, or someone who has disabilities?

  


  
    
      Clinical Tip


      In its most general sense, countertransference refers to a counselor’s emotional reactions to a particular counselee. This can include responses to how the counselee looks or what the counselee says or does. Your past experiences can trigger countertransference reactions, as can your values being directly or indirectly challenged. Not all countertransference is negative. Positive countertransference can be elicited when we really like a counselee or are even physically attracted to a counselee. Understanding, managing and appropriately using our countertransference reactions are essential to helping rather than harming our counselees.

    

  


  All of these topics, and more, reflect our values—the assumptions, expectations, beliefs and preferences that shape the way we perceive the world. As you reflect on these questions and others like them, the “right answer” is not found in being the most “politically correct” or in figuring out what you think your professor, pastor or community want you to say. Instead, the “right answer” starts with your own authenticity  and honesty, and then moves into a place of greater self-reflection and willingness to allow the Holy Spirit to use others to speak into areas that may need to be changed.


  Receiving input from others. Input from others is the next step in cultivating self-awareness. It requires a level of vulnerability and teachability that can be risky, but it is essential to the development of self-as-instrument. As you continue on in your journey of becoming a counselor, be intentional in seeking out people whom you trust and who can point out to you the traits, giftings and blind spots that they see in you. Your professors and supervisors will naturally serve in this role as they provide feedback on assignments and in your counseling practice. Additionally, a classmate you connect with or an outside mentor may also be someone to whom you can turn for this valuable input. We encourage you to intentionally invite specific individuals into this role in your life and to directly ask them to share their insights with you.


  This may come in the form of a conversation where you say something like, “Kyle, I really respect who you are, and I think you could have good insight into who I am. If you’re willing, I would like to invite you to share with me over the next few months what you see as my strengths and the areas I might need to work on. I’ll do my best to not be defensive in those exchanges but to dialogue with you about what you share with me.” While this process has the potential to be very personally enriching, it also facilitates the development of empathy for counselees who will one day sit in front of you, directly or indirectly asking you for your feedback on their lives.


  In addition to developing interpersonal relationships that provide honest input and feedback into your life, getting involved in your own personal counseling is also a critical piece to the development of yourself as an instrument. We are regularly astonished at the number of students who want to be counselors but are unwilling or at least highly resistant to being the counselee themselves. Conversely, we meet many students who want to be counselors because of the impact that counseling has had in their own life; they have personally reaped the benefits and now want to pass them on to others! Putting yourself in the role of the counselee, with all it entails (cost, vulnerability, time, emotion, humility and effort), will serve to cultivate your own self-awareness as well as your empathy for those who will one day trust you to walk with them in that role.


  
    
      Try It Out


      
        	Who is someone in your life you might ask to provide input into your self-awareness process? What makes them a safe and desired choice?


        	What do you hope will come from others having input into your self-awareness development process?


        	What hesitations do you have about inviting others into your self-awareness development process?

      


      
 Questions to Ask Others:



      
        	What are some strengths you see in me?


        	What are some areas that you see I could grow in?


        	Can you tell me about a time where you were impressed with the way I handled something or responded to someone?


        	Can you identify a time or a situation in which you could tell I was uncomfortable because I was being stretched or challenged? How might you suggest I approach a similar situation in the future?

      

    

  


  
    
      Diagnostic Implications


      One major debate in the counseling field revolves around the pros and cons of looking for pathology (mental illness) in people versus looking at people through the lens of developmental challenges. In the history of psychiatry and clinical psychology, there was considerable emphasis given to identifying symptoms and diagnosing mental disorders. The counseling, marriage and family therapy, and social work fields have tended toward a nonpathologizing approach that instead focuses on normal individual and family development and the many transitions that we all encounter in our lives. In this sense, much mental illness can be seen as development gone awry.


      In the context of this chapter, the implications of this are significant. Should we see people, including ourselves, as struggling with a mental disorder or as trying to navigate a developmental transition as best as we can? How you counsel will be somewhat dependent on your view of this issue and how you understand your own challenges. If you see a particular counselee you are meeting with, for instance a young man who is a senior in college, as having anxiety symptoms indicative of an anxiety disorder, perhaps referral to a professional mental health provider is warranted. This could possibly include referral to a psychiatrist for medication assessment. However, if you see this counselee as struggling with a major life transition, with understandable anxiety about succeeding at college, getting a job when he graduates, mounting student-loan debt, a romantic relationship on the rocks and increasing use of alcohol to cope, the developmental lens may be very helpful, and counseling may be warranted.


      Of course, our perspective is that both approaches are needed. Sometimes the anxiety is so intense that medication is needed to reduce the symptoms so that the student can cope. And counseling is needed to work through the cognitive, emotional, relational and spiritual implications of this transition.


      In terms of the counselor’s use of self in the counseling process, it is our own reflection on our personal life transitions, our relationships with family and friends, our emotional coping, and our thinking through issues in our lives that become the foundation of understanding others. It is our own experiences that become the foundation of understanding how people cope, grow and heal. It is not that others will experience things exactly as we did, or that what worked for me will work for you, or that I self-disclose my entire life journey because somehow that will be relevant to you. It is understanding my own process of change that can be helpful to others in their process of change.

    

  


  
 SELF-CARE: TENDING TO THE INSTRUMENT


  Much of the time, energy and attention of many counselors are spent in caring for others in one way or another. Too often counselors have internalized the belief that their worth and value come from this care that they provide the people around them, which can result in neglecting the care that they need to give themselves. They forget that caring for others is something that must come out of the overflow of who you are. If your own well is not full, you will not have the appropriate resources to overflow onto others. Therefore, self-care is a foundational and critical component of longevity and success as a counselor, and it is our recommendation that you begin practicing it even while in this course.


  What is self-care? Self-care involves intentional practices in which you engage to restore, refresh, relax and regroup. Self-care activities can be as unique as you are but generally fall into five domains: physical, mental, emotional, relational and spiritual. These domains often overlap, but they are all important in caring for the whole person.


  Physical self-care. Physical self-care includes anything you do to take care of your body. Counselors may have a tendency to focus so much on the emotional domain that they are in danger of neglecting their own physicality. There is value in caring for the physical structure that houses and sustains all that goes on inside. Consider how your ability to think or feel is altered when you are sick or in pain. We often take for granted what the healthy functioning of our bodies facilitates in our lives. As you consider caring for yourself as an instrument, reflect on what you need to do to engage in physical self-care as well as what hinders you from implementing effective strategies:


  
    	How does my food intake affect my mental and emotional functioning?

      
        	Do I make sufficient time each day to eat and to drink enough water?


        	Do I notice that I feel better or worse after eating certain types of foods?


        	Do I use food as an escape or a way to self-soothe, rather than addressing my core emotions and needs?
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