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Foreword


In infant mental health, Monica Hedenbro is one of Sweden’s leading pioneers with an internationally recognised research career. In collaboration with her distinguished colleague Annette Lidén, they have now written Child Focus in Family Systems, a book that impresses in breadth and depth.


The book provides an excellent overview of current knowledge about brain development and international research on various aspects of infant and child development, parenting, and family systems. A series of convincing case vignettes from the authors own research projects beautifully illustrate the importance of early interaction between infants and parents. This interaction is crucial for the development of emotional and social skills in children, a development that continues into adolescence. Child Focus in Family Systems explores the dyadic interaction between children and parents and the significance of the more complex interaction within the family system among family members.


I highly recommend Monica and Annette’s book to anyone working in the field and other interested parties who want to deepen



their understanding of child development and receive a comprehensive account based on current findings from leading researchers in the field.


Kaija Puura, MD, PhD, family psychotherapist and professor of child psychiatry at the University of Tampere, Finland, and CEO of the World Association for Infant Mental Health













Introduction


More than twenty years ago, we completed the book Building a Family during a few summer months. In the introduction, we wrote: “The interweaving of research and clinical work has enabled us to, in addition to sharing the knowledge our work has given us, also verbally articulate the silent knowledge that exists” (Hedenbro & Lidén, 2002a, p. 9).


Much has happened since then, and there is now more extensive research on children’s development. The clinical work with various methods of interaction treatment has evolved and expanded (Hedenbro, 2019b). In our lives, our families have expanded with our children’s partners, and we have both become grandparents, which has enrichingly influenced the family systems and roles we have had and have. These changes have led us to reconsider the complexity of how a family is formed and developed.


The concept of family has also changed. The project we described in our previous book was the nuclear family we started with. Research still largely relies on nuclear families. Today, the concept of family is considerably more multifaceted. For those now forming families, there is increased freedom to create the family structure they desire. At the



same time, the complexity of how a family forms and how its interactions develop from the beginning and over time has increased.


We concluded Building a Family with the chapter “Thoughts for the future”, where we noted: “Research on viewing children’s development from a family perspective is still in its infancy. After meetings with these families over a long period, we cannot stress enough the importance of continuing this research.” Moreover, “The families we have met have both delighted and struggled with the complexity of building their family in a fascinating way. It is challenging for clinicians to address this complexity” (Hedenbro & Lidén, 2002a, p. 123). Here we are now, more than twenty years later, with more theory and research on the importance of having and clinically using a family perspective when supporting families early in family life and when we encounter them later.


The book’s focus


With this book, we aim to provide insight into the importance of the family perspective, where the family is viewed as a whole and together constitutes something more than the individuals involved. This means that what happens between family members is of great significance. Family life today is, in many ways, a complicated story. There are many variations in what a family looks like. Perceptions of what a family is and how one should parent have become more liberal and permissive in recent years. Social media and many contacts provide different advice. It is not like before when one either had a rule to adhere to or an older generation close by, serving as explicit models for women, men, and parenthood. Previous models can now be seen as outdated and have become more ambiguous. It can be challenging to find a gender role or parental role that feels right for oneself and fits into the family one lives in or envisions. Creating a model for shared parenthood requires a lot from the couple and their ability to communicate openly.


The importance of being able to give or receive support in communicating openly with one’s partner cannot be overstated. In her study Regretting Motherhood (2021), the Israeli sociologist Orna Donath addresses, among other things, that models of parenthood and family are deeply rooted in most societal structures. We professionals need to move towards a perspective where children’s development stems



not only from a dyadic perspective, often focused on mother–child, but also from a broader family perspective and a systemic perspective. The significance of the individual parental role should not be diminished, but there should also be room for the collective, coparenting, and the importance of the extended family system.


The context and system in which we grow up shape us and become the narrative we explore and tell ourselves and others throughout our lives. Family narratives can continue for generations and can be enriching but also limiting. The narratives can also be burdensome and hindering but need not be so if there is the will and resources for changing the heritage one is dissatisfied with and does not want to pass on. During a conversation, a prospective father wonders how to become angry with his future child without scaring them. He continues, “When my father got angry, he made me sit down and then stared into my eyes. His eyes became completely dark. He did not say anything, just stared into my eyes.” The prospective father continues that even today, he finds it challenging to look his father in the eyes without feeling a pain in his stomach. Later in the conversation, he openly considers alternative strategies for his impending parenthood. This man’s partner hears his concerns and his desire to change his family narrative and, in that moment, can convey to him that she has listened to his concerns, which opens the opportunity for them to continue this meaningful conversation at home so that the prospective father can seek and receive support from his partner when needed.


This book discusses family communication, which forms the foundation of complex family life. Communication also occurs far beyond words. The parent’s intonation, that is, directing attention to the outwardly visible communication and the feeling in the child’s inner world, is essential. This occurs in the dyadic relationship between a parent and child and when two parents interact with the child. It is equally important but more challenging to achieve because it must be coordinated with the other parent. It is essential to understand how the child is affected when coordination fails. How does coparenting function in conflict or moments of harmony and joy, and how does it affect the child? The knowledge that the child also contributes to family dynamics and individual parenthood and shared parenthood provides an essential key to a greater understanding of the development of family dynamics.




The book’s structure


In the first part of this book, we write about family life and relationships, as well as the child and the interaction between two or more people. We discuss the complexity of communication in the interaction between the child and the parental and couple relationships. We also take a closer look at affects, emotions, and feelings. The child has a section in which we delve deeper into brain development. This first part provides a foundation and a basis for developing our more specific area, the importance of the family perspective for children’s development. The triadic perspective is more thoroughly illuminated because it is based on our research studies. We write about family systems and how interaction looks in a triad: the development and significance of couple and parental relationships and the child’s impact and involvement in family life and interaction. We return to coparenting at the end as a continued area to develop. To facilitate the language in the book, we primarily use mum and dad for parents but include all types of parenthood. Our examples are mainly taken from everyday life because it is in all these recurring moments that the child develops abilities and practices and repairs previous experiences in interaction when necessary.


As educational material, the book will enrich assessment and treatment work within social services, child psychiatry, health care, and preventive and supportive parenting work. We also aim to disseminate knowledge based on research to parents/the public, as well as personnel in preschools and schools. We endeavour to present theories concretely through several everyday examples. Previous research underpins the current research, so we have chosen to provide studies and references from a long time ago.


We also hope that the knowledge and focus we highlight will be helpful when we encounter children and families going through separation and divorce. These transitions can often be very complex and involve many adults, and a child-focused and coparenting approach becomes essential.













CHAPTER 1


Family life


The family perspective we adopt in this book is all too rarely considered in clinical practice. A paradigm shift has occurred, from viewing and understanding children’s development from a dyadic perspective to seeing it in a broader context, within the entire family and its surrounding network. The complexity of how a family forms, evolves, and sometimes breaks apart has increased since the nuclear family was the norm. Today, many different family formations enrich the concept of family. At the same time, it has highlighted how complex interaction, relationship-building, and communication are. This chapter describes the building blocks that exist as invisible parts when we create and exist in relationships. We have chosen to briefly discuss some concepts that reappear in the following chapters of the book: relationship, attachment-interaction, interplay, tempo, and synchronisation. One of the examples shows how recurring micro-corrections can occur when the interaction is somehow disrupted or interrupted. These corrections are necessary to re-engage smoothly in the interaction. It teaches the child that repairing previous interaction interruptions or misunderstandings is possible. Because communication and interaction in prospective and existing families are complex, they must be described and understood in different contexts and situations.




Introduction


Let us start with a vignette for the chapter on family life. In the example, the child is in a triad with two parents.


The child is being fed and is lively and happy to engage in a dialogue with the mother. The father is nearby, observing with joy and emotional engagement as the mother and child interact. The father makes a sound of enjoyment and affirms the child’s babbling; the child looks back at him with a smile. The mother moves her body and face to allow the father and child to engage in dialogue. The mother’s facial expression shows she enjoys how the father and child interact. Turns and exchanges start between the child and the father. After a few turns, the child looks back at the mother, and the three now come together to establish a “rhythm of triadic interaction” with joy and laughter. The mother and father look at each other and silently smile, sharing the enjoyment of mutual interaction. The child alternately looks at the parents, shares, or maybe experiences the moment and then invites the parents back into conversation through a smile or babbling.


In the early 2000s, the American researcher James McHale spoke about how the field of infant mental health had recently moved beyond the individual, from “one-person developmental psychology” to “two-person psychology” and today’s “polyadic psychology” (2007). Stern (2004) emphasised that even when a person is alone, they direct their mental activity to someone else, who may be a fantasy person, a person of particular significance, or a context they are influenced by. Beyond our borders, a well-known African saying includes many in a child’s upbringing: “It takes a village to raise a child.”


Daniel Stern goes even further in the preface to the second edition of his book The Interpersonal World of the Infant (2000), regarding child development. He then addresses whether the triad, for an infant, is a coherent unit in itself or whether it consists of the different dyads. Parke (1988) postulates that triad studies cannot be reduced to exploring different dyadic components, as the triad has its developmental path. In the dyad, communication coordination is crucial for the parties to find a rhythm, the flow of interaction, and the “musicality of the dyad”.



In the triad, there seems to be an equivalent in the flow of communication, and even the infants are involved in striving to maintain homeostasis in the system. Several decades have passed since statements were made about the importance of studying two parents together with the child, and much experience and research exist. Sommer (1996) describes a paradigm shift in theory and research on children during the 1960s. Before the shift, children’s development was seen as something that could be explained through universal theories. Then, thoughts emerged that the contexts in which children grow up and live affect the child’s developmental opportunities with increasing impact. Furthermore, Sommer (2017) writes that developmental psychology studies have become interdisciplinary—from developmental psychology to developmental science. These are exciting thoughts that can take our work further. In clinical work with children and families, the knowledge that exists today from the family theoretical perspective needs to be utilised more comprehensively. At the same time, having a child focus on family therapy is essential, which is not always an easy balancing act for us clinicians. This book can be a tool to navigate this work.


We concluded Building a Family by, among other things, writing about our experiences that the couples—the prospective and new parents—appreciated our meetings and interviews very much, and they conveyed the need to talk and tell. A critical experience and knowledge in our research project, The Family Triad—The Interaction Between the Child, Its Mother, and Father from Birth to the Age of Four Years Old (Hedenbro, 2006b), and even now twenty years later, is the prospective parents’ enormous need, interest, and appreciation of talking and telling. The couples in the study openly told us about their relationship, pregnancy, the changed life situation they were about to face, the upcoming child, work, the relationship with their parents, yes, about everything. After childbirth, they told with the same openness about the birth and the joys and possible difficulties of being new parents. They clearly and repeatedly conveyed how vital these conversations were to them. Above all, the conversations together as a couple, where the stories were shared, became a gateway to further conversations at home.


After these experiences, it becomes apparent that we should work to offer this kind of conversation to all prospective and new parents. It reinforces the knowledge that we need to find natural ways to meet



parents early in their parenthood. Furthermore, it is also essential that there is necessary knowledge that coparenting is critical to focus on and support, and we hope to illuminate this. Perhaps these conversations could be a platform for the couple to find their model for their coparenthood. It can provide a foundation that later in family life makes it easier to reflect on and discuss all the challenges of parenthood. Parenthood is a lifelong commitment and responsibility both as an individual parent, in coparenting, and in the context in which the child exists.


It is essential to offer such open conversations to prospective and new adoptive and foster parents as a complement to the official investigation, so that the future perspective of the prospective family is also included in the investigation. In Chapter 8, we describe an exciting work in foster care that focuses on how parenthood can be shaped to meet the unique child one has received in their family.


The relationship shapes us


“In the beginning is the relationship,” writes Martin Buber in his book I and Thou (Buber, 1994). The self is born in the encounter with the other. Many of the child’s impulses, often called reflexes, are a desire, a striving for connection. By entering relationships with others, the child becomes a person/individual. The child will stand with someone/some others and thus partake in a greater reality.


In Closely Observed Infants (Miller et al., 1989), the authors describe how, through observations in the home of infants and their families, they could more accurately describe the child’s interactions. In these observations, characteristic features of the family’s interaction emerged, in which the inner worlds of family members form the basis for their personalities and how relationships are created. When children and families are observed in developmental psychological studies, the child’s relationship with the mother is as meaningful as that with the other parent and siblings. The relationships in the inner world can also affect the interaction. For example, the mother may be influenced by how she believes the father appreciates or does not appreciate how she comforts the child. The development of the child’s personality occurs in interaction with the caregiving environment and with the child’s specific strengths and weaknesses, showing that what happens between family



members, even with someone who is not actively involved, is essential for how the interaction develops.


The mother’s relationship with other significant individuals, such as the father, is essential for the child. When the father supports the mother’s way of caring for and being with the child, the mother feels secure in her role as a mother. However, the reverse also applies; when the mother conveys that she likes/appreciates the father’s way of caring for the child, it creates security and conditions for good development in the father’s role. The family systemic approach has contributed to understanding this interaction in the family.


Family therapist Salvador Minuchin, through extensive collaboration with Mike Nichols, has written about psychological categories, such as someone being a shy person (Minuchin & Nichols, 1995). They describe how we as individuals in the family often get a label early on and are defined according to this, as well as what this can do over time in the family. “Psychological categories function like a plaster cast on a broken bone. The wet plaster is flexible and malleable and adapts to the body. Nevertheless, when it hardens, it becomes an external skeleton that regulates the body’s growth” (Minuchin & Nichols, 1995, p. 25).


Minuchin talks about the organisation in the family as an essential concept and how a strong relationship between one parent and the child can exclude the other parent. When families seek help, they often become stuck in a structure with patterns that require help finding new paths. Not because there is anything wrong with the individual family members but because patterns that are not beneficial have been created and have become entrenched, like the hardening plaster cast.


This again highlights why early intervention is crucial in a family’s and a child’s life. Patterns and identities are formed early and are stable over time. We humans want to feel secure and gladly participate in a predictable interaction regardless of whether it is supportive, destructive, or has another pattern. We tend to feel more secure in the familiar.


Attachment—interaction


Ainsworth et al. (1978) did critical work by developing a way to classify different attachment styles using “the Strange Situation”. In short, the focus of the procedure is to observe how the child



reacts to the mother leaving the room after being with the child in the test room, how the child then reacts to a stranger entering, how the child explores the test room, and then reacts when the mother returns. The four attachment styles identified in this situation are secure, ambivalent, avoidant, and disorganised. Bowlby (1988) and Ainsworth then defined the significance of the attachment process and the child’s need for a secure base. We have now lived with the knowledge of the importance of attachment for more than half a century (Broberg, Risholm Mothander, & Granqvist, 2020). Research and theory on attachment have become significant as a theoretical basis in many treatment models and something to adhere to in assessment and treatment. The method known as the “Circle of Security” is based on attachment theory. Today, it serves not only in Sweden but internationally to support parenting so that children have their needs for protection and care met and can thus develop a secure attachment (Powell et al., 2016).


There is support in research for how children use their secure base when exploring the world through what has come to be known as social referencing. When the child is to discover the world and become uncertain, they turn to their caregiver to read the affect on their face and then act by this expression. This could mean that, as in the well-known situation of “the cliff”, the child seeks help from their mother. If the mother looks happy and not scared, the child continues crawling on a glass floor, which creates uncertainty for the child because it looks like a cliff is below. If the parent shows fear instead, the child stops. These studies have been done on children from around eight months old, which is when the child can understand that people can have other feelings and thoughts than the child has. Therefore, the child can rely on the parent. The child reads the affect on the caregiver’s face. The caregiver assists the child in managing their world, and when the child is securely attached, they naturally use the caregiver. In many everyday moments, such as when a stranger enters a room where the child is with their parent, the child uses this ability. Even later in life, people use their secure base and attach to a vital caregiver, where understanding their affect is essential, even for older children. When venturing into life, children often encounter challenges and difficulties and make internal adjustments with those who constitute



the secure base. How the child does this also depends on who the child is and what skills the child possesses. Perhaps one child needs more help than another.


Interaction


Interaction is the key to life, and the interaction in everyday life is as natural as the air we breathe when it works. The rhythmic flow of speech, its pace and intensity, are registered and stored for the individual’s first communication. One can see on video recordings how the child’s arms and legs accompany the parent’s speech. When the child starts babbling after a few months, he/she intuitively understands the rules of dialogue: “turn-taking” and waiting for the adult’s response (Lagercrantz, 2016).


The interaction between parent and child is a process that prepares for the dialogue that will develop with speaking-response patterns, where there is a communicative activity where each takes their turn. This interaction starts already during foetal life, and we know that children, among other things, react to their parents’ voices and the specific music they hear. We also know that immediately after birth, the child listens to the mother’s voice and turns towards it. It has also been shown that when the child is in the mother’s womb, he or she turns towards the father when he speaks. A child left in a room when the parent leaves is often soothed by just hearing the parent’s voice. It is like a constant accompaniment of the parent in which the child feels safe. The parent’s vocalisation (verbal and tonal expressions) can be likened to an embrace or cradle holding the child. Intuitively, the adult usually responds to the child so that the child can perceive the reaction. The parent slows down, becomes extra apparent in eye movements and facial expressions, leans close to the child to see the face, raises the tone so the child can perceive the voice pleasantly, and waits long for the child’s response.


The interaction between children and parents and attachment is intertwined and affects the entire life cycle, from the first breath to the last.


Infants are entirely dependent on adults for their survival. A satisfying interaction between the child and the caregiver means the adult perceives the child’s signals, interprets them, and responds appropriately. However, even in well-functioning interactions, things do not



always go right, and interaction is also characterised by “micro-repairs” when we see that something went wrong with the child. The interaction flow is interrupted, and the parent needs to pause and reflect on what went wrong and how the interaction can be resumed. These recurring minor corrections are essential and usually occur intuitively, almost invisibly. Such interaction that is interrupted and corrected leads to the child’s physical and psychological needs being met (Broberg, Risholm Mothander, & Granqvist, 2020).


An example:


Grandma, who is visiting, sits with her little grandchild in her lap; they chat with each other through facial expressions and sounds. Both seem to enjoy their moment. A phone rings. In a small dialogue, grandma, engaged with her grandchild, stops her facial expressions and quickly looks around, wondering, “Who should answer? Why isn’t anyone answering?” The child focuses on grandma’s face and voice, closes their mouth, furrows their brow, and then becomes completely still, turning away from grandma’s face. It may take a minute before grandma shifts her focus from the phone and looks down at the child, gently strokes their cheek, and says, “You know, buddy, let us forget about the phone, let us keep talking to each other, you and I.” She waits for a moment, softly brushes her finger over the child’s cheek again. The child slowly turns their face towards grandma, and the two meet face-to-face, smiling. They are back in interaction and can continue their conversation.


In these everyday and recurring interaction sequences, the child is shaped and develops images and models for personal existence and interaction with others. Daniel Stern (2000) coined the term “schemas for being with” for this.


As in the example above, the opportunity to practise this ability to repair a broken connection and incorporate this ability into their intuitive repertoire gives children the key to shaping dialogues later in life.


There is ongoing research on the child’s brain and mental capacity. Research indicates that the mutual stimulation between parents and infants affects the child’s interaction and emotional development and



suggests activity in the newborn’s brain when the child participates in communication. We will return to this in Chapter 2, on brain development. When difficulties characterise interaction, it can be challenging for a parent to see and understand what leads to this and to change the interaction in a simple way that supports development.


Help is often available. Perhaps there is someone at the family centre or child health centre who focuses on interaction treatment. Interaction guidance can be provided directly alongside the mother–child pair or through video-recorded sequences.


For a parent who does not feel confident in their new role and does not have the knowledge or ability to see and understand how an infant communicates in their way, support like the example below can create a mother–child pair that develops and enjoys interacting with each other:


A mother sits by her baby’s pushchair at the family centre. One of the staff members thinks she has been sitting there for a little too long and looks sad/tired. The staff member approaches, and the mother’s tears start to flow. After a while, she says, “We have no connection.”


The mother is asked, “Shall we try together to establish a connection?” She nods in response. The interaction therapist asks the mother, “What do you see when you look down at the pushchair?”


“He is just lying there.”


“Yes, he is lying there in his pushchair. Do you see that he has his head turned towards what? Look, what do you see?”


“Maybe he is looking at the teddy bear.”


“Yes, he is probably looking at the teddy bear! Gently touch him so he does not get scared, and at the same time, touch the teddy bear and try to say: yes, there is the teddy bear, so yellow and nice.” The mother does so.


“Now look at your son, what is happening? He turns his head a bit. Towards whom?”


“Maybe me?”


“Yes, he is starting to turn towards you! Help him a little by stroking his cheek lightly. Look at him now, what is happening?”




“He is turning towards me!”


“Yes, he is turning towards you! What do you want to say to him now?”


“Hi, little guy. Mummy is here.” The baby turns his head more and is now fully facing his mother. She strokes his cheek, and he smiles. She smiles back, and they are in contact. Positive interaction patterns with turns and exchanges can begin to develop and grow.


Here, the focus is on developing the dyadic interaction between mother and child, but the conversation occurs in a triadic constellation: mother, child, and staff.


Tempo


Tempo, in our context, is not the speed at which one speaks but how one finds a way to “dance together”. It can be challenging to find the right tempo when children and parents have different tempos but also if they have similar tempos.


Coordination of “timing” between parent and infant develops long before words exist. There is a “melody” to build on as verbal development progresses. Stern (1985) refers to this as learning to shape non-verbal ways of “being with” someone. It is a process in which we anticipate the partner’s patterns in relation to our own. Getting a response needs to happen within a defined time frame; otherwise, it becomes an individual initiative from the responder’s side.


This early interactive rhythm clearly defines different ways of “being with”, and the patterns of vocal rhythm organise the infant’s experience of kinship and development. Patterns of timing coordination could be seen as a “lifetime” measure. These patterns form a basis for the infant’s representations of themselves in relation to others (Beebe, Jaffe, & Lachmann, 1992; Stern, 1985).


According to Trevarthen and Aitken (2001), infants at two months of age should be able to adapt their interaction with parents and other people and have genuine mutual communication with others. Studies of interaction between infants and their mothers suggest that the dyad can be considered a unit with rhythmic temporal synchronisation. Early communication between parents and their children involves pausing



for a response from both parents and the child. These pauses before responding create an interactional rhythm important in early mutual interactions.


Synchrony in interaction


Synchrony is observed when parents coordinate with their infants’ non-verbal signals and rhythm. This dialogue phase is a prototype that prepares the child for life with others. Social synchrony changes during a child’s development, progressing from non-verbal matching to verbal dialogue and recognition of others’ emotions. Early experiences of social synchrony play a crucial role in children’s socio-emotional development and have been shown to predict the child’s later ability to relate to siblings, regulate their emotions, exercise cognitive control, manage stress, and show empathetic understanding. This indicates that early steps in development may have a long-term impact on empathy and its neural basis. Synchrony develops/matures during childhood and adolescence as parents and children increase their responsiveness and ability to respond to each other’s non-verbal and verbal communication and emotional status. Social synchrony is a mechanism through which the human brain turns towards a social world. Researchers Feldman and Eidelman (2007) have shown in a study how early caregiving patterns stabilise over longer developmental phases and, over time, affect brain function. It describes how human relationships are gradually represented in our brains.


The double EEG method is used on mothers and infants to measure social interaction. A compilation of how this method can be used has been made to stimulate the use of this method to study social interaction (Turk et al., 2022). The authors suggest that there are many challenges in this work, but it also provides an exciting opportunity to study the development of our social brain in a naturalistic context.


In a study with sixty mothers and children, parallel EEG has been used to measure synchrony between mother and child. Researchers could simultaneously monitor the child’s and mother’s brains in this way. It was found that higher sensitivity in the mother was positively associated with better neural synchrony (Endevelt-Shapira & Feldman, 2023). Mother’s sensitivity is warmth and acceptance, appropriate stimulation,



attention to the infant’s interactive signals, and co-regulation of social reciprocity. The mother’s sensitivity appears stable, but repeated experiences are essential, not temporary variations. However, one question the authors raise is whether it may be not only the brain’s social functions that are created but also an impact on the consolidation of the primary brain maturation.


Clinical work shows how early emotional regulation occurs in this synchronised interaction. It involves responding to the child’s emotions non-verbally, mainly with intonation and touch. With the help of parental intonation and guidance, a more basic mood like “discomfort” can be differentiated into a spectrum of emotions such as irritation, disappointment, anger, dissatisfaction, or pain. The infant cannot make these distinctions independently but needs others with that knowledge. Helping the child in their regulation often requires noticing one’s emotions while simultaneously having the ability to empathise and understand the child’s feelings.


When the mother and child have skin-to-skin contact during the post-partum period, the first time after the child is born, this increases social synchrony and regulation function. It has been shown that initial skin-to-skin contact increases mother and child synchrony during infancy.


Researchers Gordon and Feldman (2009) have also examined social synchrony in triadic interaction with two parents and one child. Their results highlight the importance of microanalytically studying the construction of early family interaction.


The regulatory ability the child is helped with through their caregivers is something we need later in life. In the book Emotional Intelligence (1996), Daniel Goleman describes how these skills are essential for life. He means essential skills like empathy, recognising and managing emotions, and impulse control and conflict management: “Shouldn’t we teach all children these essential skills—now more than ever? If not now—when?” (Goleman, 1996, p. 355).













CHAPTER 2


The child


“Children are a kind of people, and they live in a foreign land; all are children, and they belong to the mysterious people.” These words were written by a Swedish songwriter, Beppe Wolgers, to a famous melody by Olle Adolphson, describing the landscape and world children experience. We need to learn to understand that landscape. Children should be allowed to be children regardless of what the landscape looks like, and it is our task as adults to secure the child by showing interest in the child’s world and various ways to try to understand this world. In this way, we get to know the child, and in this way, the child feels affirmed and thus strengthened in their self-esteem: “I am me and interesting just for being who I am.” In this chapter, we focus on the child in interaction. We also shed light on the long-standing question of heritage and environment, the concepts of nature and nurture, and the theory of mind and mentalization. This is followed by a section on our complex and social organ—the brain. We provide an insight into its development from the foetal period to adulthood. Then comes something unique to humans—language, which is so much more than the words we utter. We give examples of two groups of children with different approaches to their surroundings: introverted and extroverted. The interaction is influenced and needs to be shaped according to the child’s needs. The chapter concludes with the section “Being secure in exploration”.
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