
[image: Image de couverture]






  HOLLY CATTERTON ALLEN


  Foreword by CATHERINE STONEHOUSE


  

    Forming


      Resilient


      Children


    The Role of Spiritual Formation


      for Healthy Development


    [image: Image]


  









  This book is dedicated to my children,


  David, Daniel, and Bethany,


  and to my grandchildren,


  Alexandria, Jonathan, Benjamin, Brynna, and Roham,


  and to grandchildren and great-grandchildren yet to be born.


  My prayer is that you will know the God who


  made you and calls you by name,


  and that you will live in God’s story,


  passing on what God teaches you


  to the next generation,


  and the next.









  


    

      

        

          My people, hear my teaching;


          listen to the words of my mouth.


          I will open my mouth with a parable;


          I will utter hidden things, things from of old—


          things we have heard and known,


          things our ancestors have told us.


          We will not hide them from their descendants;


          we will tell the next generation


          the praiseworthy deeds of the LORD,


          his power, and the wonders he has done.


          He decreed statutes for Jacob


          and established the law in Israel,


          which he commanded our ancestors


          to teach their children,


          so the next generation would know them,


          even the children yet to be born,


          and they in turn would tell their children.


          Then they would put their trust in God


          and would not forget his deeds


          but would keep his commands.


        


        PSALM 78:1-7


      


    


  









  


    Foreword


    CATHERINE STONEHOUSE 


    

      AS THE GLOBAL CORONAVIRUS PANDEMIC has reminded us, our lives are subject to much uncertainty and stress. We know there is a need to form resilient children, but how can that be done? In this book, Dr. Holly Catterton Allen provides great wisdom and assistance, which comes from her lifelong journey of ministering with children and studying what is best for them. She highlights the importance of the spiritual nurture of children in the forming of resilience.


      Dr. Allen1 began ministering with children at the age of eleven, when her church allowed her to teach a small group of kindergarten children in vacation Bible school. She loved it, and when she entered college several years later, she majored in education. That was followed by a master’s degree in educational psychology. She was also active in ministry with children based on her understanding of childhood education.


      In the early 1990s the Allen family became a part of an intergenerational small group. Dr. Allen saw children and adults interacting and ministering to one another in meaningful ways. Intergenerational relationships seemed to provide significant spiritual nurturing for both children and adults. This convinced her there was more to Christian education than cognitive knowledge.


      In 1999 Dr. Allen began PhD studies. Her ultimate purpose was to discover what made the difference she had seen in the children, youth, and adults in her intergenerational small group, a difference she had not seen in other settings.


      In the 1990s, there was an increase in the number of persons studying and writing about the spirituality of children and how they could be nurtured in that spirituality. These resources were available to the PhD students at that time, and valuable studies are continuing to give new insights.


      One of the strengths of this book is the rich literature review and theories related to the forming of resilient children. The theoretical insights come from research by Christians and from the social sciences. And the insights are presented in ways that can be grasped by parents, grandparents, and those who minister with children in the church.


      Dr. Allen’s theoretical descriptions are understandable as she shares examples from real-life experiences, and she also provides examples of how to apply the theories.


      The book is written for a wide range of persons: parents, grandparents, persons leading ministries with children and families in the church, counselors, and those who work in settings where overt spiritual conversations are not allowed. It is a valuable resource for those who desire to raise resilient children to know God and live well in our changing world.
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Introduction


ON MONDAY, AUGUST 29, 2005, Hurricane Katrina overwhelmed the Gulf Coast. It left devastation in its path, especially in New Orleans, where Ruth Walker and her three children—Terrell (age fourteen), James (age eleven), and Jada (age five)—lived in a second-floor apartment in the Seventh Ward. As the city and surrounding areas began to anticipate the approaching disaster, Ruth, a licensed practical nurse, spent much of the weekend helping to evacuate the residents of the nursing home where she worked.

On Sunday morning before she left for the nursing home, Ruth told her son Terrell that they might need to evacuate as well. She asked him to prepare backpacks for himself and his younger brother and sister with a change of clothes (sealed in plastic bags) and two or three special toys or books they wanted to bring. Before she left for work, Ruth prepared a backpack for herself as well as a bag of food and water bottles.

When Ruth arrived home late that night, she woke Terrell and told him they would leave in the morning. The hurricane made landfall on Monday, so Ruth and her family decided to wait out the winds in a large windowless enclosed space on the first floor of the apartment building. In the night, water began seeping into that room, so they went to the second floor to wait till morning. By first light, water was already sloshing onto the steps that led to the second floor as they headed out into driving rain. They began the walk to their friends’ house, the Johnsons, whose home was on a slight rise a few blocks away. On the way, Ruth gave the food bag to Terrell and put Jada on her back. The water was rising rapidly, and it was becoming increasingly difficult to avoid stepping into holes or deeper water. The Walkers did not know it, but some of the levees had failed and water from Lake Ponchartrain was flooding into the city. It took two hours to get to the Johnsons’ as they detoured around swirling water and avoided flooded streets full of floating debris. When they reached their friends’ house, water was inching into the front yard. They ran up the sidewalk and the front steps, where the Johnsons received them, fear etched on their faces.

Over the next several hours, the water climbed the outside steps one by one, then flowed into the house, and from there it began its unstoppable rise to the second floor. As the Johnsons and the Walkers retreated from the first floor, Mrs. Johnson grabbed food, water, candles, and matches from the kitchen.

While the rain beat down steadily, Ruth’s family settled into a third-floor storage area while their friends waited in an adjacent room. Terrell and Mr. Johnson watched at the head of the stairs, setting an alarm every hour to gauge the water’s rise.

As they changed into dry clothes and wrapped up in blankets, Jada let out a piercing scream: “My dollies! My dollies! I dropped my dollies!” And indeed, her bright-pink backpack was nowhere to be found. The Johnsons came rushing in when Jada began to wail. Ruth held Jada, comforted her, and rocked her, singing all the favorite lullabies she had sung when Jada was a baby. Gradually Jada calmed down, and everybody sat on the floor looking at each other.

Then James said in a tremulous voice, “God promised he wouldn’t ever flood the whole earth again, didn’t he?”

Everyone laughed a bit, and they decided to retell the Noah story. At the end, Jada and the twin Johnson girls were asleep, and James said, “There were eight people in the ark and there are eight of us here.” They thanked God for preserving their lives in this “ark” and then began to figure out how they might sleep.

In the night, the water rose almost to the third floor, and as morning came they began to consider how to leave the house for a safer place.

Terrell and Mr. Johnson managed to get a window open, and they surveyed the scene just below the window. Rowboats and canoes were making their way across the canals that used to be their neighborhood streets. When James looked out the window, he turned to his mom and asked anxiously, “Are we going to get out of here?”

Ruth replied with conviction, “Of course we are, James. God has brought us this far; one of those boats will carry us to the next stop on our journey.”

Around midafternoon, Mr. Johnson’s brother came for them in a boat. First, he rowed Ruth and her children to a church in a higher part of the city that had sustained less hurricane damage, then he went back for his brother’s family.

The Walkers received food and water, and they slept in a large room with dozens of other survivors. Jada slept poorly and woke often, crying and asking about her dollies. Terrell was attentive to the needs of his sister and brother and did whatever his mother needed him to do. James asked questions: “Why did this happen to us? Will we get to go back to our place? Will it be there? Will our stuff be there? Will we get to start school? Will my soccer team still get to play our games?”

Ruth answered as best as she could. She was exhausted and worried.

Over the next few days, Ruth began to understand that the Seventh Ward—indeed much of New Orleans—would not recover in a few weeks, and she began to consider where her family should go. When buses heading for Arkansas arrived, she and her family climbed aboard, first arriving in Fort Chaffee, then on to Siloam Springs, arriving Labor Day weekend. Along with about seven hundred other hurricane refugees, they were taken to a now-empty summer camp that had been prepared for their arrival.

A hundred and fifty Siloam volunteers prepared meals, set up communication stations for the evacuees to call their families, and took people to the doctor, the pharmacy, and Walmart. They listened to stories of fear and loss.

For Ruth and her family, life began to take shape. For the moment, food and shelter were provided and volunteers had found clothing from Goodwill for everyone in the family. Ruth registered her children in Siloam Springs schools, and she began seeking a job as an LPN. Within two weeks she had secured a position at a local nursing home, and since the camp would close at the end of October (as the buildings were not heated), Ruth began looking for an apartment for her family.

James asked, “Are we going back to New Orleans? Will I get to go back to my real school? I want to play soccer; can I join a team here till we go back?”

Terrell said, “Maybe we should get an apartment on the third floor.”

Soon after they arrived in Siloam, Ruth’s family began worshiping at a vibrant community church along with some of the other hurricane evacuees. The church welcomed them with warmth and joy, offering support in any way that was needed. In November, the family moved into a third-floor, two-bedroom apartment that had been filled with furniture by church members. Someone even provided a serviceable 1995 Honda Civic.

Terrell was befriended by a couple of guys in the youth group who were on the middle school football team, and the coaches welcomed the new kids from New Orleans. James joined a soccer team, and Ruth began to sing in the church choir. Jada seemed withdrawn and anxious.

When Ruth picked up Jada from kindergarten each day, the little girl seemed troubled. Ruth spoke with Jada’s teacher, who showed her Jada’s drawings. They were drawn with gray, black, brown, and dark blue crayons; they showed rain, broken houses, water, and boats. In every picture, Jada drew her dollies in the water.

One night when Ruth was tucking Jada into bed, Jada asked in a tremulous voice, “Where are my dollies?”

Ruth wasn’t sure what to say. They prayed as they always did, thanking God for saving them from the storm, but on this night, Jada asked God to find her dollies and bring them back to her.

By Thanksgiving about two hundred and fifty people from New Orleans remained in Siloam. Many of these families came together to give thanks for their safety and for this new place. It was good to hear each other’s stories from the hurricane, as well as accounts of how the various families were making their way in Siloam Springs.

James told everyone his family was moving back to New Orleans as soon as they could, which surprised Ruth since they had not discussed this possibility. Terrell stayed near his mom and told everyone that everything was really great. Jada said little.

When the family got back to their apartment, Ruth called a family meeting. She asked Terrell if everything really was okay, and he said it was—but Ruth suspected that he might be saying he was okay so she wouldn’t worry. She asked James if he thought the family was going to move back to New Orleans, and he said, “Of course we are; it’s our home.” Ruth asked Jada how her brand-new dollies were doing, and Jada said, “They’re okay. I’m taking good care of them,” but her face was bleak.

Then Terrell asked his mom how she was doing. She said, “I think I’m all right, but I’m not sure we should move back to New Orleans.”

James immediately yelled, “Why not? Nobody ever listens to me!” And with that he stormed out of the room.

That night Ruth realized she needed help and that her children needed help.

We will return to the story of the Walker family in the conclusion of this book. We will see how this family navigates the next stages of their journey. Ruth, Terrell, James, and Jada lean into the spiritual processes shared in the pages ahead, and each one offers a portrait of resilience that is encouraging and memorable.
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Interest in the topic of resilience seems to rise in difficult times. Without question, the twenty-first century—with its numerous natural disasters, wars, pandemics (including the coronavirus), and political and economic crises—is proving to be a very difficult time. The well-being of children is threatened by these same upheavals as well as by other sufferings such as poverty, neglect, and abuse. Since it is impossible to protect children from all adversity and hardship in life, resilience research explores ways to promote healthy development in children in all circumstances. In the past, resilience literature has tended to overlook or downplay the key role of spirituality (though it has sometimes given credence to the role of religion).1 In the last two decades, however, psychologists such as Ann Masten2 and Lisa Miller3 have been constructing a strong case for the interconnection between resilience and spirituality.

This book seeks to build a bridge from the broader field of resilience to the place where ordinary people live. It is written for all who want to understand how spirituality and resilience are connected and who want to foster resilience in children, whether as academics or practitioners. It is for everyone who recognizes that children need resilience to manage the ordinary difficulties in their lives as well as the more significant hardships that may come. The book is for those who work with children in every circumstance—children who live in poverty, who are refugees, who are coping with asthma or diabetes, who have a sibling with special needs, or whose parents are divorcing. Anyone who spends time with children regularly eventually sees some who are struggling in one or more of these circumstances, and it is clear that for these children to flourish, they will need to be resilient.

The study of resilience is an emerging field that once focused primarily on those who had overcome severe hardship but now recognizes that all children need to be resilient, since facing trials and setbacks is a universal experience. Psychologists describe resilience as the process of adapting well in the face of adversity, trauma, or significant sources of stress.4

All children need to be able to deal with stress, cope with challenges, and persevere through disappointment. How do children learn to cope and persevere? Resilience literature describes multiple factors that can generate resilience in children, and recently several researchers have begun exploring spirituality as one of those factors.5

The study of children’s spirituality is an emerging cross-disciplinary field. When exploring spirituality religiously and nonreligiously, psychologists, sociologists, theologians, child development specialists, pedagogical experts, and spiritual formation leaders all bring important perspectives to the table.

A key tenet of children’s spirituality studies is that children are spiritual beings. Though parents and those who work with children tend to agree with this assertion, Western culture in general has not been welcoming to spirituality. In fact, most children, though they may experience a strong sense of transcendence, realize that talking about spiritual matters is socially unacceptable in general. Children’s spirituality experts David Hay and Rebecca Nye note that the children in their study (ages six to eleven) were already aware that there is a “social taboo” regarding speaking about spirituality.6

Rebecca Nye found that this social taboo was present in higher education as well: “I was advised by the first professor of psychology I worked for that it would be ‘academic suicide’ to research the psychology of children’s spirituality as a Ph.D. topic.”7 Lisa Miller found this to be so as well. When she began her research as a clinical psychologist around 2000, she encountered a strong bias in the social and medical sciences against research on spirituality.

Miller attributes the skepticism and bias she faced to the fact that most twentieth-century psychologists operated primarily out of a secular materialist worldview—that is, a worldview that holds that all things are composed of the material and that spiritual realities, if they exist, are irrelevant. In the Oxford University Press Handbook of Psychology and Spirituality, Miller chronicles the changes of the past few decades as psychologists (and others in academia) have begun to make room for the idea that there is more to reality than reason and the senses, and that there are, in fact, spiritual realities to assimilate into a holistic understanding of the world and those who live in it.8 Miller notes that the authors of the forty chapters in the handbook see spirituality as a fundamental human quality and a foundational aspect of the universe.9

All this to say, research about spirituality in the social sciences is now more acceptable than it was in the past. Unfortunately, biases from the twentieth century run deep; consequently, children and youth typically receive little support from schools, communities, or even parents to develop their inherent spirituality.

Miller has spent the last twenty years researching the idea of spiritual strength as a source of coping and resilience especially for children and youth. Her findings as well as the results of other studies offer a new science of spirituality and thriving.10 This book, Forming Resilient Children, builds a bridge between recent resilience studies and children’s spirituality so that parents, teachers, ministers, social workers, counselors, and community caregivers can give the spiritual support children and adolescents need to thrive in these challenging times.


OVERVIEW OF THE BOOK

Here is a road map of the journey we will take together in looking at children’s resilience and spirituality.

Part one. Chapters one, two, and three lay the foundation for the premise of this book—that nurturing spirituality in children promotes resilience. To make this book applicable both in Christian settings and in secular environments where Christians work, chapter one constructs a general definition of children’s spirituality as well as a specific definition of children’s spiritual formation from a Christian perspective.

Chapter two then offers usable, lay-friendly definitions of resilience and summarizes the current conversation around various factors that contribute to resilience. And chapter three furthers the discussion, nuancing the interconnections between spirituality and resilience.

Part two. Parents are keenly aware that one of their tasks is to prepare their children to survive in a world fraught with unforeseeable challenges. Chapter four endeavors to equip parents who are seeking effective ways to foster resilience in their children. Chapter five extends this support to grandparents, describing how they can nurture their grandchildren through their intentional involvement in their lives.

Part three. Chapters six, seven, eight, and nine share multiple ways resilience can be cultivated in Christian settings, including intergenerational faith communities and in Sunday school through leaning into God’s story, into body-spirit connections, and into wonder.

Part four. Chapters ten, eleven, and twelve address the needs of children who have already experienced severe adversity, such as trauma, deep grief, or painful loss. It is written especially for those who work with children in secular settings—that is, Christians who want to nurture spirituality in the children with whom they work in public settings. They are keenly aware that these children need every physical, intellectual, psychological, emotional, social, and spiritual resource available to them to survive and to thrive.

Conclusion. Chapter thirteen highlights the role of that most necessary spiritual quality—hope. And the epilogue concludes the Walker family’s narrative, linking spirituality and resilience in their story of hardship and survival.

Children have an innate, God-bestowed spirituality that is their greatest source of resilience.11 However, they need adults to come around them and support that intrinsic spiritual quality. This book will focus on ways adults can nurture children spiritually in order to assist them in their spiritual and religious lives in becoming resilient as they cope with current circumstances and to prepare them for unexpected hardships that may come their way.
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  CHAPTER ONE


  What Is Children’s Spirituality?


  

    

      We are not human beings having a spiritual experience, we are spiritual beings having a human experience. 


      PIERRE TEILHARD DE CHARDIN



    


  


  

    IN THE SUMMER OF 2019, our three-month-old grandson, Roham, experienced a seizure in his sleep that caused him to vomit, then aspirate the vomitus into his lungs, prompting a critical medical crisis. After repeatedly performing interventions to address the problems that were threatening his life—a racing heart, plummeting blood pressure, low oxygen levels, precipitous carbon dioxide levels, and undulating body temperature—doctors eventually stabilized him and sedated him as they inserted the ventilator tube to help him breathe.


    This previously vibrant, active infant remained eerily still—passive, immobile, unconscious—for five days. When the danger finally receded, the doctors began to remove the tubes. As they brought him out of sedation, Roham was desperately unhappy, attempting to cry (though he had lost his voice), nurse (though his throat was too sore to swallow), and sleep (though he was too utterly wretched to do so) for a day and a half—that felt like an eternity. He did nothing but sit upright on his mother’s lap for thirty-six hours straight. He sat facing forward (to accommodate the monitoring wires attached to his chest), peering out solemnly in desperation. He refused to be put down. Nor did he smile or engage in any other way.


    His only comfort appeared to be gripping one of his mother’s fingers in each of his tiny hands while sitting in her warm lap. Roham was navigating not only a physical crisis, but a spiritual crisis as well—as we shall see.


    

      INITIAL INTEREST IN CHILDREN’S SPIRITUALITY


      Something happened in the 1990s that dramatically altered my understanding of faith development in children. With a master’s degree in educational psychology from the University of Iowa, fifteen years as a professor of teacher education at two Christian universities, and a couple of decades of teaching Sunday school and leading children’s church following an educational model, I was confident that I understood the basic principles of Christian education. Then something happened that radically reoriented my thinking about children and faith.


      For four years in the midnineties my family was part of a church plant that met each Sunday evening in cross-generational home gatherings. Every week we participated in these small groups—eating, praying, listening, laughing, sharing, and hoping—with all ages participating together. During this time, I began to experience something I had not seen in my years teaching Sunday school and leading children’s church: the children in these all-age small groups began to pray with and for their parents and other adults; they began to minister to each other and to adults as well. My understanding of Christian education for both children and adults began to change, and ultimately, my new understandings led me to embrace a career shift.


      In 1999 my family and I left West Texas for California, where I pursued doctoral work with one burning question in mind: What might explain the profound effects I and my family had observed and experienced in those intergenerational small groups? My hope was to understand the impact of intergenerational Christian experiences on children (and adults); however, before I could delve into that central question, I needed to understand the nature of the change I had witnessed.


      Just one year earlier, Catherine Stonehouse’s Joining Children on the Spiritual Journey was published.1 Her book first gave me language for my task: the basic construct I was exploring was “spirituality.” Thus I began a twenty-year (and ongoing) quest to define and describe—that is, to understand—children’s spirituality.


      The premise of this book is that resilience in children is interconnected with spirituality. To unpack this premise, we’ll first need a rich understanding of spirituality, beginning with the idea that spirituality is an innate universal human quality. From this vantage point, I’ll establish a working definition of children’s spirituality.


    


    

    

      SPIRITUALITY AS A UNIVERSAL HUMAN QUALITY


      Researchers in the past two decades have been exploring the idea that spirituality is a universal human quality.2 For example, biologist Dean Hamer believes faith is hardwired into our genes, though he doesn’t mean by that statement that there is a particular gene that makes people believe in God. Rather he believes that human beings are predisposed to be spiritual, to seek a higher being.3


      Before these more general studies on spirituality, Barbara Kimes Myers in the United States and David Hay in the United Kingdom conducted groundbreaking research in the area of children’s spirituality. Myers and Hay, both working from Christian worldviews, spent their long, successful careers speaking primarily into secular educational settings, along the way seeking ways for children’s spirituality to be fostered in these public education settings.


      Myers’ greatest contribution has been in the area of preschool education. Myers explains spirituality as an inherent part of the condition of being human, noting that all human beings have spirit as a “life-giving force.”4


      David Hay is well known for his now-classic book (with Rebecca Nye) The Spirit of the Child.5 Hay and Nye conducted exploratory research with children ages six to eleven in the British public school system in order to address two issues that trouble the study of children’s spirituality: (1) a lack of consensus on what spirituality is, and (2) a scarcity of specific details regarding the spiritual life of children.6 The foundational premise of their book is that every person possesses spiritual awareness.7


      And Lisa Miller, who has spent much of her career as a psychologist and clinician researching spiritual psychology, agrees that children are born with a natural spirituality. She says it is foundational to who we are as human beings.8


      Hamer, Myers, Hay, Nye, Miller, and many others argue that human beings, even before receiving any formal religious training, possess a spiritual awareness that can be cultivated—or hindered.


    


    

    

      A WORKING DEFINITION OF CHILDREN’S SPIRITUALITY


      Building directly on this idea that children are spiritual beings from birth, my desire is to construct a definition of children’s spirituality that will be suitable and beneficial to anyone who picks up this book. Those who live or work with children in Christian settings may desire a definition that encompasses an explicitly Christian perspective.9 However, for many believers working with children in government and other secular settings, a Christ-focused definition of children’s spirituality would be problematic. Nevertheless, these workers are aware that children, especially those navigating hard places, need every physical, intellectual, emotional, social, and spiritual resource available to help them survive and thrive. Nevertheless, these concerned teachers, social workers, and counselors therefore need a broad definition of children’s spirituality that will help children access those spiritual resources.


      Definitions of spirituality abound. They sometimes refer ambiguously to some inner quality or to participation in a project greater than oneself.10 Other definitions include references to making meaning, being aware of mystery or wonder, or existential realities. Many definitions refer to the importance of relationality, in particular, relationships with self, with others, with the world, and with God (or a transcendent being).


      A few definitions focus specifically on children, and these definitions tend to emphasize relationality. For example, Myers defines children’s spirituality as a web of meaning “connecting self, others, world, and cosmos.”11 And Hay and Nye define children’s spirituality as relational consciousness, which they describe as children’s understanding of how they relate to other people, to self, to things, and to God.12 Lisa Miller’s definition of spirituality initially focuses on the child-God relationship, but then she broadens it saying spirituality is experienced with one another, with a higher power, and within ourselves,13 thus aligning fairly closely with the relational definitions of Hay and Myers.


      Three relationships, the person’s relationship with self, others, and God (or higher being), appear frequently in definitions of children’s spirituality14 as well as definitions of spirituality in general. For example, John Swinton, an expert on spirituality and mental health challenges, frames his definition of spirituality using the terms interpersonal, intrapersonal, and transpersonal which reflect precisely the three dimensions we are discussing.15


      Our broad definition of children’s spirituality will focus principally on these three relationships—the child-self, child-others, and child-God relationships—not only because of their frequent appearance in definitions but also because these three relationships reflect the first and second commandments: “You shall love the Lord your God with all your heart and with all your soul and with all your strength and with all your mind, and your neighbor as yourself” (Luke 10:27 ESV).


      Therefore, I offer the following as our working definition of children’s spirituality: children’s spirituality is a quality present in every child from birth by which children seek to establish relationship with self, others, and God (as they understand God).


      This definition works for all settings: homes, churches, counseling sessions, social work settings, public schools—everywhere. In addition, it offers a basic foundation for nurturing the inborn human quality of spirituality that aids resilience.


    


    

    

      CHILDREN’S SPIRITUALITY AS SPIRITUAL FORMATION


        FROM A CHRISTIAN PERSPECTIVE


      Those who work in Christian settings such as churches, schools, seminaries, and faith-based nonprofits may desire an explicitly Christian definition of children’s spirituality. That definition needs to begin with our working definition shared earlier: the child’s inborn capability for relationship with self, others, and God.


      This basic definition offers correctives to two misconceptions that have characterized some approaches to Christian education. First, some have asserted that a child’s spiritual life begins only when the child is baptized (as an infant or older) or invites Jesus into his or her heart. Viewing spirituality (in this case, the child’s relationship with God) as beginning at this time leaves children in an ambiguous place for the first several weeks, months, or years of life. If the child-God relationship begins only at this point, how can parents or teachers nurture it before it exists?


      Another misconception is that Christ-followers sometimes view a child’s spiritual life as pertaining only to the child-God relationship, not recognizing that the child’s relationships with self and others are also integral parts of the spiritual life. As we have seen, children’s spirituality is a holistic quality interconnected with all aspects of the child’s life, and so this forms the first foundational piece of our definition of children’s spirituality from a Christian perspective: the child’s relationship with God, self, others.


      Christian spirituality. To begin to construct a comprehensive usable definition of spirituality from an explicitly Christian perspective, we will first consult several strong definitions. For my dissertation I combed dozens of sources and considered over a hundred definitions. Three definitions have stood the test of time for me. One comes from Jesuit Sandra Schneiders. Her beautiful and succinct definition of Christian spirituality is “the substantial gift of the Holy Spirit establishing a life-giving relationship with God in Christ within the believing community.”16 Another comes from British theologian Philip Sheldrake who states that Christian spirituality is “a conscious relationship with God, in Jesus Christ, through the indwelling of the Spirit and in the context of community of believers.”17


      These two definitions capture three key concepts often found in definitions of Christian spirituality: (1) they have a trinitarian focus (God the Father, God the Son, and God the Holy Spirit), (2) they emphasize relationality (already present in our first broad definition), and (3) they both acknowledge the important role of a believing community.


      The third definition comes from Thomas Groome, a well-known Catholic religious educator. His definition highlights the crucial idea that Christian spirituality is not solely an interior quality; that is, it will ultimately show in a person’s life:


      

        Spirituality is our conscious attending to God’s loving initiative and presence in our lives and to the movement of God’s spirit to commit ourselves to wholeness for ourselves and for all humankind by living in right relationship with God, ourselves, and others in every dimension and activity of our lives.18


      


      Some would call this evidence spiritual fruit.


      Therefore, to our original aspects (child’s relationship with self, others, and God), we add several more aspects: God as trinitarian, the significant role of a community of believers, and spiritual fruit.


      Christian spiritual formation. Another line of investigation from which to draw is spiritual formation. The term “spiritual formation” began to be increasingly and broadly used in Protestant Christian circles in the 1990s to describe the believer’s journey of growth and sanctification, though the phrase is deeply rooted in the Catholic tradition.


      Professor and author Robert Mulholland’s description is one of the most frequently cited definitions: “Spiritual formation is a process of being formed in the image of Christ for the sake of others.”19 Key words and phrases like “process,” “formed,” “image of Christ,” and “for the sake of others” from Mulholland’s statement are central to our understanding of our definition of Christian spirituality.


      Moreover, James Wilhoit, professor of Christian formation and spirituality at Wheaton College for decades, adds to our developing definition by describing Christian spiritual formation as “the intentional communal process of growing in our relationship with God and becoming conformed to Christ through the power of the Holy Spirit.”20 Beyond reflecting Mulholland’s notions of “process” and “being formed,” two unique words from Wilhoit’s definition emerge as important: “intentional” and “communal.”


    


    

    


      A WORKING DEFINITION OF CHILDREN’S SPIRITUALITY FROM A CHRISTIAN PERSPECTIVE


      For years, I have attempted to create a comprehensive working definition that incorporates the eleven key phrases in the preceding discussion of children’s spirituality, Christian spirituality, and spiritual formation: relationship with self, others, and God (Father, Son, and Holy Spirit); process; role of believing community (communal); spiritual fruit; intentionality; and transformation (into Christ’s image).


      During these same years I have been teaching university courses and speaking in churches, academic guilds, and church-based conferences on children’s ministry, intergenerational ministry, and children’s spirituality. In each of these settings I have invited students and conference participants to construct a working definition that incorporates all eleven terms and concepts outlined above. In reviewing dozens of good attempts over the years, two stood out as excellent. I have integrated these two, tweaking and altering a few words, and here, for the first time in print, is the definition I now share wherever I speak:


      

        Spiritual formation is a lifelong, intentional, communal process of growing more aware of God’s presence and becoming more like Christ, through the Spirit, in order to live in restored relationship with God, ourselves, and others, in every dimension of life.21


      


      Importantly, this definition is not unique to children; it is a good definition of spiritual formation from a Christian perspective for anyone.


    


    

    

      CONCLUSION


      The spiritual nature of children has been a neglected topic in both secular and Christian settings—for different reasons of course. Public institutions in the United States including schools,22 have typically avoided language that refers to the spiritual lives of children because doing so could be construed as promoting a particular religion. This chapter therefore offers a definition of children’s spirituality that can be used in any setting—a quality present in every child from birth out of which children seek to establish relationship with self, others, and God (as they understand God). This definition provides common ground for cross-disciplinary, as well as cross-denominational and interfaith, dialogue to flourish.


      And the definition of children’s spirituality from an overtly Christian perspective incorporates the essence of our working definition—those three relationships—while providing a robust, layered version of children’s spirituality that will expand and amplify the understanding of ministry with children in specifically Christian settings.


      Throughout the remainder of this book, I will focus primarily on these three relationships—the child-self, child-others, and child-God relationships. Additionally, I will outline and describe dozens of ways teachers, caregivers, parents, counselors, social workers, grandparents, psychologists, and medical professionals can nurture this ineffable quality of spirituality (these three relationships) in the children in their care—with a special emphasis on how it contributes to that other mysterious quality of resilience.


    


    

    

      BACK TO ROHAM’S STORY


      In those hours of recovery as Roham slowly emerged from his necessary dependence on fentanyl, his main comfort appeared to be holding onto his mother’s fingers. Humans are clearly made for relationship; this tiny little one held onto life and hope by holding onto his mother.


      And then . . . after thirty-six hours, Roham smiled and began to come back to us.


      Being physically present is one way to nurture a child spiritually, one way to foster resilience. In this physical connection, children come to know that they are not alone, that someone is with them, supporting, comforting, accompanying.23 This physical connection fosters the child-self and child-others parts of children’s spirituality, which sets a good foundation for nurturing the ineffable child-God relationship.


    


    





OEBPS/nav.xhtml






Sommaire



		Cover



		Title Page



		Dedication Page



		Contents



		Foreword by Catherine Stonehouse



		Acknowledgments



		Introduction



		Part One: Foundational Concepts in Children's Spirituality and Resilience

		1 What Is Children's Spirituality?



		2 Resilience in Children



		3 The Intersection of Children's Spirituality and Resilience







		Part Two: Families, Children's Spirituality, and Resilience

		4 Parenting, Children's Spirituality, and Resilience



		5 Grandparenting, Children's Spirituality, and Resilience







		Part Three: Churches, Children's Spirituality, and Resilience

		6 Intergenerational Christian Experiences



		7 God's Story, Our Story



		8 Body and Spirit



		9 Wonder







		Part Four: Children's Spirituality, Resilience, and Adversity

		10 Severe Trauma



		11 Grief and Loss



		12 Good Books







		Part Five: In Conclusion

		13 Hope and Resilience







		Epilogue



		Notes



		Praise for Forming Resilient Children



		About the Author



		Also by the Author



		More Titles from InterVarsity Press



		Copyright





Pagination de l'édition papier



		1



		VIII



		1



		2



		3



		4



		5



		6



		7



		8



		9



		10



		11



		12



		13



		15



		17



		18



		19



		20



		21



		22



		23



		24



		25



		26



		27



		28



		29



		30



		31



		32



		33



		34



		35



		36



		37



		38



		39



		40



		41



		42



		43



		44



		45



		46



		47



		48



		49



		51



		52



		53



		54



		55



		56



		57



		58



		59



		60



		61



		62



		63



		64



		65



		66



		67



		68



		69



		70



		71



		72



		73



		74



		75



		76



		77



		78



		79



		81



		82



		83



		84



		85



		86



		87



		88



		89



		90



		91



		92



		93



		94



		95



		96



		97



		98



		99



		100



		101



		102



		103



		104



		105



		106



		107



		108



		109



		110



		111



		112



		113



		114



		115



		116



		117



		118



		119



		120



		121



		123



		125



		126



		127



		128



		129



		130



		131



		132



		133



		134



		135



		136



		137



		138



		139



		140



		141



		142



		143



		144



		145



		146



		147



		148



		149



		150



		151



		152



		153



		154



		155



		156



		157



		158



		159



		160



		161



		162



		163



		164



		165



		166



		167



		168



		169



		171



		172



		173



		174



		175



		176



		177



		178



		179



		180



		181



		182



		183



		184



		185



		187



		189



Guide

		Cover

		Start of content

		Contents





OEBPS/images/AI_IVP_Books_G_new.jpg
)

IVp

Academic

An imprint of InterVarsity Press
Downers Grove, lllinois





OEBPS/images/part1.jpg
PART ONE /
Foundational / |
Concepfs in WL
Children’s b 4
Spirituality

and Resilience





OEBPS/images/sep_autre.jpg





OEBPS/cover/cover.jpg





