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         Praise for About Our Schools


         
            You can hear the passion, the decency, the anger, the compassion, and the hope in this insider–outsider story about England’s education policy over the past 45 years. About Our Schools documents the storms, showers, glimpses of sunshine, the fronts, doldrums, cloudy times, and ends with brighter spells ahead. It shows the silencing of the profession and the cacophony of experts, the motives, hopes and honesty from many of the key political players, documents a cocktail of unfairness, and is the most exciting and exacting book I have read in a long time.

            John Hattie, Emeritus Laureate Professor, Melbourne Graduate School of Education

            It seems odd to refer to a book on education as a page-turner, but About Our Schools really is just that. Hardly surprising though, as it has been written by two of the greatest storytellers in the field, whose careers at the heart of the action mean that they know everyone and have a view on pretty much everything. They survey the past and critique current initiatives, always through the lens of the teacher and the child in the classroom. It’s full of anecdotes, balanced critiques and a surprisingly compassionate appraisal of politicians. About Our Schools is a masterpiece, and I shall be returning to it again and again.

            Mary Myatt, education writer, speaker and curator of Myatt & Co

            More than two men’s memoirs, less than a treatise in political science, this fascinating book opens up its readers to 45 years inside the corridors of power in UK education, like no book has ever done before. This work, from two living legends of British education, brings forward extraordinary levels of candour and insight from political figures as ideologically disparate and strategically different as Estelle Morris and Michael Gove. How did academies evolve? What was the purpose of chains and trusts? How has England’s education system become so chaotically marketised and incredibly centralised all at the same time? And how should we judge what’s happened to the training of teachers and leaders? It’s all here, unexpurgated and unplugged, from the mouths of government ministers, civil servants and education professionals. Dip in, breathe deep, keep an open mind, and enjoy!

            Andy Hargreaves, Director, CHENINE (Change, Engagement and Innovation in Education), University of Ottawa, and Honorary Professor, Swansea University

            Education in England is in a mess – more so than in the rest of the United Kingdom and in many other countries around the world. Buffeted by pundits and politicians who mostly know much less than they think, we are in desperate need of cool, wise, experienced thinkers who can share their good, deep, well-informed common sense. Hoorah, then, for Tim Brighouse and Mick Waters, two battle-scarred warriors of educational reform who can rise above the fray, remind us of the long view, and talk truth to power. Let us pray the powerful are listening.

            Guy Claxton, author of The Future of Teaching: And the Myths That Hold It Back

            BDid you ever miss someone like crazy, thinking that you would never see them again, only to have them show up out of the blue better than ever? That’s how I feel about Tim Brighouse and Mick Waters and their new stupendous magnum opus About Our Schools.

            Based on much original material from interviews with central players including nearly all secretaries of state for education since 1975, and scores of key officials in positions at all levels of the education system in England, About Our Schools is a goldmine of inside thinking and action. It is as if the authors were standing over the shoulders of people when they made significant decisions, asking: ‘What were they thinking when they did X and Y?’ And Tim and Mick were there much of the time as they worked at all levels of the government, but most of all immersed themselves in the daily lives of the pupils and communities that they served.

            I can say that I was never bored with a single page. Every chapter was interesting and insightful, and I felt the authors were speaking to me as a reader throughout. The authors’ cumulative critique of the worsening of the policies that have been presented over the years is so damning that their solutions bear careful scrutiny. It is time for a new approach to system change, and in the final section Brighouse and Waters serve up six foundational stones to get us started.

            About Our Schools is a treasure trove of the past, and a treasure map for the future – compiled by two human explorers who combine more than 100 years of caring and action in tackling the most vexing problems of the day. Now I know in detail why I am glad they are back on centre stage.

            Michael Fullan, Professor Emeritus, OISE/University of Toronto

            In About Our Schools, Tim Brighouse and Mick Waters use their considerable experience to reflect on how we got to where we are in education, and what should happen now. Through sensitive and revealing interviews with a range of politicians, policy-makers and practitioners, they argue for a new era in our education system – moving away from the past 30 years of centralisation, marketisation and managerialism.

            Lucid, accessible and attractively exploratory in tone, the book concludes with some important proposals for reform, including a change in our outmoded accountability system, acceleration of the productive blending of place-based and online schooling, new limits on centralised power and a broader curriculum fit for the education – and diverse experiences and talents – of children and adolescents living in the 21st century.

            Melissa Benn, writer and campaigner

            Publications like this are few and far between. I cannot remember the last time I read a book that so skilfully sets out its historical context in an analysis of our current educational landscape and its optimistic vision for the future. Tim Brighouse and Mick Waters have brought their trademark humanity, pragmatism and insight to a fascinating book that has the importance of teachers and teaching at its heart. Drawing on their unrivalled perspectives of our education system over the last 40 years, the Cauthors have created a book that is full of fascinating anecdotes, illustrations and personal accounts that enrich the overall narrative beautifully.

            The panel of witnesses is a veritable ‘who’s who’ in education over the last several decades, which is testament to the regard in which the authors are held. This has enabled a fascinating set of perspectives on the inner workings of government, with all its challenges, political machinations and surprises.

            About Our Schools is a must-read for anyone working in education. You may not agree with everything, but it will certainly get you thinking.

            Andy Buck, founder, Leadership Matters, creator of the BASIC coaching method, and former teacher and head teacher

            Over the past six decades and in a wide variety of roles in education, Tim Brighouse and Mick Waters have inspired, challenged and supported teachers and head teachers across the country. Their status as education heavyweights is shown by the truly impressive cast of A-listers interviewed by them in their research for this important new book.

            About Our Schools is packed with fascinating insights into the motivations of and influences on the secretaries of state for education in England since 1976. It charts the key features of and changes in the education system over the last 45 years, giving the perspectives of key players and sharing amusing and moving tales from the authors’ careers. The final chapter also offers a powerful and compelling rallying cry – a manifesto for ‘building forward together’.

            Younger readers will find this a fascinating history lesson, and those who have lived and taught through the years described will find it brings back a host of memories – but all who read it will gain an enhanced contextual understanding of how our education system has evolved.

            Rachel Macfarlane, Director of Education, Herts for Learning, and author of Obstetrics for Schools

            With sweeping ambition, Brighouse and Waters’ About Our Schools provides a compelling narrative of how markets came to dominate education policy-making since the 1970s – and how we can change course. Throughout the bulk of the book is a detailed review of educational policy in England and its trend towards centralisation, their insights, drawing upon personal interviews with dozens of policy-makers, also ring true for those of us on the other side of the Atlantic. They provide a compelling account of what happened to the hope and optimism of the post Second World War era, avoiding nostalgia, and acknowledging where trust in the system of public education went awry. And by proposing 39 policy solutions ranging from smarter accountability to fairer admissions, the authors deliver a sweeping road map to transform English schools from islands of autonomous competition towards a cohesive, collaborative whole.

            Dr Adam Kirk Edgerton, Senior Researcher, Learning Policy Institute

            DI had to smile when I got to the 39 steps. I read John Buchan’s novel at secondary school and the hero, Richard Hannay, sets an example to his readers of an ordinary man who puts his country’s interests before his own safety. Mick Waters and Tim Brighouse are extraordinary men who have always put the interests of children first.

            As the authors tell us, About Our Schools is not meant to be read from cover to cover. Instead, it will become the go-to guide to education in England. A guided tour – with expert guides – through education policy and practice. I hope, and expect, it will be on every student’s reading list when they start teacher training and will be kept as an essential reference book.

            Chris Waterman, commentator, satirist and co-author of Animals’ Tails

            I was hooked from the start in this epic educational journey. Tim Brighouse and Mick Waters are honest, passionate and crystal clear on the values and beliefs that underpin their mission. Blending evidence, including fascinating perspectives from highly influential witnesses, with story-like reflections on their own wealth of experiences, they delve into key themes that have shaped education in England as we know it. Tim and Mick fill their exploration of the history, complexities, challenges and potential of the current system with rich insights, while their bold suggestions to reimagine schooling for a more equitable system make for a rousing conclusion. And, of course, as many expect and admire from these two champions of education, the authors’ hope, ambition and collaborative partnership shine through. About Our Schools is just the book to provoke powerful reflection, courageous conversations and concerted action.

            Louise Stoll, Professor of Professional Learning, UCL Institute of Education

            In About Our Schools Tim and Mick bring to life, with passion and purpose, the lessons of history and the potential and promise of tomorrow. This book is a masterclass in how our education system shapes and reshapes itself over time, and who better to learn it from than these two giants of the education world.

            Eavesdrop on their personal memories and recent conversations with a stellar cast of educators and politicians, where nothing escapes their scrutiny – equally warm in their praise and excoriating in their criticism. I cheered mightily at many sections.

            Tim and Mick love our schools and those who work to improve them, and this heartfelt hope and optimism is imprinted on every page. For those who see these times as a ‘hinge of history’ and seek a COVID legacy that leads to the transformation of our schools, I urge you to read it. This is an education manifesto like no other.

            The authors say this is a book to be dipped into. I say it is much more than that. About Our Schools is a book that will keep our ‘reservoirs of hope’ full at times when we most need it. Buy it, read it, act on it, and keep it close.

            Maggie Farrar, education consultant and former director of the National College for School Leadership

            In About Our Schools Tim Brighouse and Mick Waters have brought together their own unparalleled depth and breadth of knowledge about the schooling system, Ealong with invaluable further testimony from movers and shakers at every level in education. Read on!

            Professor Margaret Maden, former head teacher and county education officer

            This book of historical context, present vexations and plans for a brighter future throws a light on the range of deep-seated barriers that need pulling down if children are to have a productive and enjoyable schooling. Brighouse and Waters offer both national decision-makers and school leaders a nuanced and insightful vantage point to look at the challenge of providing education in a post-pandemic world, and provide suggestions for planning ways forward.

            About Our Schools is a must-read if you want change in our educational landscape.

            Martin Illingworth, Senior Lecturer in Education, Sheffield Hallam University, education consultant and author of Forget School

            What has happened to English schools over the past 40 years? Are they stronger after decades of rapid and often bewildering change? Tim Brighouse and Mick Waters, with their extensive knowledge and experience of all levels of schooling, are uniquely qualified to give us the answers.

            Drawing on lengthy interviews with dozens of leading educational figures – ministers and former ministers, civil servants, directors of academy trusts, school inspectors, local authority officers and more – as well as their own personal recollections, Tim and Mick share new and sometimes shocking discoveries about how decisions that affected millions of children were reached.

            Through sometimes hilarious anecdotes as well as unfailingly perceptive analysis, this book reveals the truth about what was happening behind the scenes as almost everything in the world of education changed – from the school curriculum to marking schemes, from teaching methods to pupil exclusions, and from the rise of academy trusts to the role of head teachers.

            Peter Wilby, former education editor of The Independent

            Tim Brighouse and Mick Waters are two sages of the educational world that are resisting the call to ‘retire to the woods’. We are the richer for their delayed departure.

            About Our Schools has been crafted to provide information, inspiration and direction for anyone interested in education and social change. These stimulating and informative interviews are testimony to the power of dialogue to connect and transform individuals and communities. These two wise men provide us, in the final chapter, with the foundation stones and steps we need to take in order to continue our shared journey of school improvement. It would be fitting testimony to their efforts over the past 45 years if we followed their advice and good counsel.

            About Our Schools is essential reading for those interested in understanding our educational past and shaping our educational, social and economic future. The fact Fthat the royalties will go to support the work of Barnardo’s and the Compassionate Education Foundation is another good reason to buy the book.

            Roy Leighton, Co-chair of the Cambridge Peace and Education Research Group (CPERG) and co-author of 101 Days to Make a Change

            About Our Schools takes the reader on a thought-provoking and insightful journey through education policy, positioning and practice in examining the interdependencies, levers and drivers within the school system and the classroom. Most of all, however, the book focuses on the prize of ensuring we have an equitable, engaging and outcome-led approach to equipping our young people to positively impact upon their and our future society. In doing so, the authors reinforce the importance (and difficulties) of working beyond short-term political gains and boundaries, and towards deploying a multi-partner and holistic view of the purpose of benefits of education.

            Whether you are a practitioner, student teacher, civil servant, community worker, policy-maker or education leader, About Our Schools will both challenge and inform you.

            Professor Julie Mennell, Vice Chancellor, University of Cumbria
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            To those of our grandchildren still within the school system: Poppy, Oliver, Alfie, Charlotte and Arthur. In the writing of this book we have talked often about our hopes for their futures.

         

      

   


   
      
         
i
            Foreword by Danny Dorling

         

         We often don’t truly value something until we have lost it. In the short term, children losing access to schools in the UK in 2020 suddenly brought home not just what schools do for most children physically but also what they do in the round. Schools are about far more than education. They are places where we become socialised into our society, where we learn to respect others and, in some cases, to look up to or down on others. They don’t just teach skills. Schools help us to form our attitudes, beliefs and prejudices.

         At some times and in some schools, we are told that other people are our betters, often others not at our school. We learn to behave and to be disciplined, so that later in our lives our apparent superiors will find that we have been well trained; that we are respectful; compliant; that we know our place. This still occurs in England today. Not everywhere, of course, but the idea that different children are of different rank and worth is still endlessly stamped into young minds in ways that do not often occur so forcefully elsewhere in Europe.

         When classrooms emptied during the COVID-19 crisis of 2020 and 2021, it quickly became clear which schools were equipped and had the resources to teach online and which schools could not cope and handed out paper worksheets instead. The huge advantage of very low pupil–teacher ratios in private schools suddenly became glaringly obvious, not just normally but especially during a crisis. At the other end of the scale – for those for whom school was a sanctuary from harm and indifference at home – no longer being able to go to school was devastating. In a very small number of cases it will have been deadly. Schools do far more than teach. If we have learned anything from the pandemic, we now know that schools should be the last public institutions to close and the first to reopen.

         The authors of this excellent book began writing in earnest in early 2021 in the weeks when it became clear that, yet again, schools would be closed for many months. State schools were only kept open physically for the children of ‘key workers’ and those identified as being in special need. It turned out that everyone who worked in a school was a key worker – something that had barely been acknowledged before. It also turned out that the politics of education was not quite as clearly divided between iigood and bad as we might have thought. You are probably reading these words many months after it has been accepted that the new coronavirus is endemic and a zero-COVID strategy is impossible. However, it was a right-wing government that tried to keep the schools open and left-wing unions (championing zero COVID) that demanded they close.

         In hindsight, it is much easier to see what the right course of action would have been. This book has been written in contemplation of a much longer period when we could all take stock of what we were losing without our schools even being closed – the decades during which funding per head was cut for 13 out of 14 children; that is, all those who attended a state school in England. Note: it is a much higher proportion than 93% in most parts of the UK and a much lower proportion among those people who get to determine education policy. Furthermore, division had been sown within the state system, with schools forced to compete against each other for pupils, to attract and retain staff (not least teachers) and to be able to afford the upkeep of their buildings.

         This book begins in 1976, which was the year that marked the end of optimism and trust in teaching and saw the dial adjusted to a new belief in the power of markets, centralisation and managerialism. The authors confess the hope that the previous system would have thrived was ‘probably misplaced’, which illustrates their freedom from conventional dogma. However, it is worth noting that in 1976, the UK was one of the most economically equitable large countries in Europe, second only to Sweden in terms of income equality. By that measure, Germany, Italy, Spain and France all had more socially fractured societies in that year. In contrast, in the decades that followed – when markets, centralisation and managerialism were allowed to take over much of life in Britain, not just in education – the UK saw its levels of economic inequality grow to become by far the largest of any Western European country. It was not just education that fractured after 1976. Health, housing, employment and the distribution of material assets, including wealth, and other life chances all also saw developments that worsened lives and increased division.

         Economic inequality matters in education. In the 1980s, a large number of places in private schools were sponsored by the government under the Assisted Places Scheme for the academically able children (or those deemed to be) of parents who would not otherwise be able to afford the fees. Furthermore, incomes were more equal at the start of the 1980s, iiiand therefore not enough adults were paid so much more than other individuals that they could meet the cost of educating their children privately. This meant that the commercial future of private schooling was at stake. Private education only prospers in places where there is high income inequality.

         However, by the time Tony Blair abolished the Assisted Places Scheme in 1997, the gap in incomes in England had grown to such an extent that there were now enough pupils with very well-paid parents to fill the private school quotas without the need for a direct government subsidy. (The indirect subsidies that enabled tax avoidance were maintained.) But it is important to note that in no single year during the period since 1997 (which included all the New Labour years as well as the decade of austerity) did income inequality fall by any measurable amount.

         It is perhaps unsurprising that during the same period there have been many changes in education but few progressive movements. In fact, there has been no progressive government in the UK since the early and mid-1970s. Most recently, under New Labour and then the coalition, we have witnessed the almost wholesale privatisation of universities.

         One of the ways we hold on to hope is in the belief, at times not entirely unfounded, that after many decades of banging your head against a wall and going in the wrong direction, a group of people – in this case, those interested in education in Britain – realise that a change of tack is required. At this point we need to know what to do next. The solutions offered in this excellent book are based on learning from what did and did not work in England between 1976 and today. Although the overriding ethos of markets and competition was not conducive to progress, many individuals and some organisations, most schools and millions of children and their parents struggled over those long years to improve many things. For example, we should not forget that these were the years in which schools became dramatically less violent places, a significant part of which was banning teachers from beating pupils. Not everything was rosy before 1976.

         There are so many wonderful suggestions in this book that you will have to read it to discover them; they cannot be summarised in a short foreword. One I particularly like is that ‘we should treat pupils not as they (sometimes infuriatingly) are but as they might become’. Recently, I met a teacher who is teaching in a school that I attended almost four decades ago. She told me she thought that none of her pupils would ever write iva book. It was an ‘average school’: avoided by most of the wealthiest parents in the city and aspired to by many of the parents who lived just outside its catchment area. I had some sympathy with her exasperation, but I had also been a child who failed at English at age 16. I knew that did not mark me for life. I read my first word in 1976 – very late at age 8. I had good teachers but I found reading hard. In the end, my mum taught me to read; my school barely improved on that, although they tried, but they taught me enough of maths, geography and science that I ended up writing many books. No one would have believed it if they had seen how I wrote when I was at school.

         We have all followed our own individual educational paths and each of them will have shaped us and, in turn, our views on education. Very probably, Margaret Thatcher, the education secretary from 1970 to 1974, would not have believed so strongly in her own personal superiority had she not been sent to a grammar school by her father or been awarded a place at an elitist university. Tony Blair, who came to power with the mantra ‘education, education, education’, and his one-time education adviser Andrew Adonis might have had very different views on what a good education consisted of had they been differently educated too. In contrast, the authors of this book explain how every ‘young person can walk more than a few steps with genius’. They could have added that the geniuses among us tend not to seem quite so clever when you spend long enough hanging around them.

         So many people who have steered the course of English education in recent decades, from prime ministers through to policy wonks, appear to have held the belief that they have truly realised their own personal potential and that it was because they held within themselves such great potential, which had somehow been allowed to burst forth and be realised, that their amazing ideas should be implemented. Such pomposity is pricked at many points in the pages that follow, including examples such as how, for all the hours of senior management teams brainstorming risk assessments, no one foresaw what might happen during a pandemic, through to how ridiculous it is that so many children are excluded from schools in England. Some 1,579 pupils are permanently excluded from English schools each year for each one of the five children excluded a year in Scotland – almost 8,000 a year in England in total. Try to imagine how that feels for each and every one of those children, that year and for the rest of their lives.v

         Education, at its best, frees you from being told to believe that you are the natural inferior of others. At its worst, it leaves you with the impression that you are the natural superior of others. Education in England is in a terrible mess. If you don’t believe me, try describing what happens in your town, city or village to someone from elsewhere in Western Europe. Tell them how different children are selected to go to different schools. Tell them about the languages and arts that we no longer even try to teach. Tell them what ensues when our children are asked a maths or science question that is not directly connected to one of the answers they and their teachers have guessed would be on the exam paper. And then ask them what happens where they live in other Western European countries that did not travel the post-1976 road we took in England.
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            Preface

         

         Why did we write this book?

         We decided to write this book in December 2020 as we entered the third restrictions of the COVID-19 pandemic. We thought it might just be the right time to find what we call in Chapter 7 on school improvement and leadership a ‘gap in the hedge’. That is, an unexpected opportunity for schools and the schooling system to create a new age of renewed hope and ambition through collaborative partnerships where schools are encouraged to meet the challenges of today and tomorrow rather than being locked in a relentless grind of yesterday. We wanted to think about the future for our schools in terms of the steps that can be taken as we move forward from the pandemic.

         We believe that the school system was already at the point of moving into a new age of hope, ambition and collaborative partnerships, and that extraordinary circumstances provide us with an opportunity not just to build back better but to be more adventurous still.

         Nobody can deny that we live in a world of accelerating change, and we therefore thought we should remind ourselves that in such a world it is the learners who inherit the world, while the learned are beautifully equipped for a world that no longer exists. We have spent a long time in and around schools and those who influence them, and we thought – correctly, as it turned out – that we could persuade these key influencers to help us by volunteering to be interviewed.

         Who do we hope will read this book?

         Different chapters will seem worthwhile to different audiences and all of them to some. Politicians ought to be considering all the issues in the later chapters and should be fascinated by the words of their colleagues past and present which dominate the first half of the book. Teachers in training will find Chapter 5 on curriculum, pedagogy and assessment illuminating and informative, as will all those existing teachers still full of the intellectual curiosity which is their vital stock in trade. Head teachers and would-be school leaders will prefer to glean what they can from Chapter 7 on school improvement and leadership. Parents, governors, viiichief executive officers (CEOs) of multi-academy trusts (MATs), directors of children’s services and those in local government should all be considering the issues we raise in various parts of the book.

         It is not to be read at one sitting but can be dipped into when grappling with a particular theme. We hope everyone will read our opening chapter which provides an overview and consider the suggestions we make for change in the final chapter. There are some recurring issues that emerge in several chapters which, although similar, are addressed within different contexts.

         What was our methodology?

         Methodology sounds rather grander, more rigorous and organised than is usual for us! We read a lot and spent around 150 hours interviewing our witnesses. Along with the invitation to take part, we sent them a brief guide to the questions we intended to use in our Zoom-enabled interviews. (At the request of our witnesses, two of the interviews were conducted by phone.) But we allowed our interview conversations to flow – and flow they certainly did – before carefully transcribing what was said. We drew on the bank of witness statements as we put together the chapters.

         We would not say that our research methods would pass muster if the most rigorous academic standards were applied, but we have stuck to the evidence for the most part – and where we haven’t, we have made that clear.

         What are our underlying values or prejudices?

         Anybody reading a book of this sort will seek to work out the values or prejudices that are driving the authors – in this case, about those that underpin the schooling system. We cover these in our first chapter. We focus on what has worked well and argue that now is the time to improve on that. Hence our title: we look at and question development over time and propose next steps for our school system, always with the intent of improving on previous best.

         Who were our witnesses?

         We started out thinking that we wanted to interview all the available secretaries of state since 1976. There followed some mission creep. At one ixpoint we thought of calling the book, ‘You Ought To Talk To …’ as so many of our witnesses pointed us to another source of insight.

         Having talked with some of our secretaries of state, we realised there were other players whose views would help us with our enquiries. In the end, we have interviewed fourteen secretaries of state, four heads of Ofsted and Her Majesty’s Chief Inspectors of Schools (HMCIs), two permanent secretaries at the Department for Education (DfE), three other senior civil servants at the DfE, five ministers for schools, one national schools commissioner, three regional schools commissioners, sixteen CEOs of MATs and free schools, four directors of children’s services, four leaders of the teacher and head teacher unions, one children’s commissioner, governors and trustees of schools and MATs and the CEO of their national organisation, several representatives of educational organisations, charitable causes and interest groups, and many head teachers and teachers. All have been generous with their time, their forthright opinions about their term in post and where they think the schooling system should go now. We have set out in the list of contributors the names of all those individuals we have spoken to and either quoted in their own words or recounted their views. Occasionally, our witnesses asked that their observations were not directly attributed to them and we have respected that wish.

         We are grateful to all who have spent time with us, many of whom sent us further thoughts, recollections or documents that were enormously helpful. We have also read extensively relevant autobiographies, books about schooling and politics as well as many of the education acts, reports and reviews of the last 45 years. To point us in the right direction, we have turned regularly to Derek Gillard’s comprehensive web-based History of Education in England, which has provided a valuable reminder of the events we ourselves witnessed.1

         The royalties from this book are being donated to Barnardo’s and the Compassionate Education Foundation. Our witnesses and the readers of our book will have each contributed to these worthwhile causes.

         We thank all our witnesses for their involvement: they have clarified events, enlightened our thinking and stimulated ideas.x

         
            1 See http://www.educationengland.org.uk/history.
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            Political influence – storms, showers and sunny periods … and the realities of a changing climate in schooling
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            Chapter 1

            School climate changes over the years

            The state’s involvement in schooling and how 1976 was a turning point from one educational age to another – a brief synopsis

         

         What sort of climate should we want?

         The teacher is the most important influence in the schooling system.

         We have each spent a lifetime in state-provided education, first as pupils, then as teachers and finally in various leadership positions both in and out of schools. We have never stopped learning or making mistakes from which we like to think we have sometimes learned. We know that the best teachers use pupil mistakes as a positive opportunity to learn, and we believe that the same is true of ourselves and the other professionals with whom we have worked and to whom we owe so much. Our endeavour has always been to improve on previous best.

         This book has been born out of a shared passion for education as it occurs in schools, where it can so often be transformative of children and young people’s lives. Teachers at their best – and we have witnessed myriad examples of this – change for the better the attitudes and future trajectory of young lives. We agree with the wisdom and judgement of Haim Ginott when he famously said: ‘I have come to a frightening conclusion. I am the decisive element in the classroom. It is my personal approach that creates the climate. It is my daily mood that makes the weather. As a teacher I possess tremendous power to make a child’s life miserable or joyous.’1

         4Nor do we disagree with Robert Fried’s judgement:

         
            Of some of our teachers, we remember their foibles and mannerisms, of others, their kindness and encouragement, or their fierce devotion to standards of work that we probably did not share at the time. And of those who inspired us most, we remember what they cared about, and that they cared about us, and the person we might become. It is the quality of caring about ideas and values, this fascination with the potential for growth within people, this depth and fervour about doing things well and striving for excellence, that comes closest to what I mean in describing a ‘passionate teacher’.2

         

         In our experience as pupils, we were each fortunate when we met such teachers and the ones who, as Fried says, ‘inspired us most’, and know of their effect on us. In our adult lives, in and around schools, we have witnessed the sometimes profound impact of a teacher on pupils and sought to spread it and improve the chances of it occurring more often and more widely. Dylan Wiliam is surely right when he reminds teachers in workshops that their individual effectiveness is the most significant influence on pupil success and that this can explain why variations in quality and outcome within a school are greater than that between schools.

         But we also think that the school is powerfully influential too. It creates the ‘climate’ within which the teacher has a better or worse chance of making the best ‘weather’. That is why consideration of school improvement, which only surfaced as a concept with research by Michael Rutter at the very start of the period we have chosen to examine, is so important in the improvement of pupil experiences and outcomes that has occurred in our lifetimes.

         To extend the search for improved schooling and pupil outcomes, we must also look beyond the school itself. The climate and the weather are affected deliberately (and indirectly by many other factors, such as the community and the socio-economic background of the individual families that the school serves) by two further agents: first, by the MAT and/or the local authority within which the school operates and, second, and most insistently, by central government through the secretary of state for education, the DfE and other central agencies such as the Office for 5Standards in Education, Children’s Services and Skills (Ofsted) and the Office of Qualifications and Examinations Regulation (Ofqual). 

         That is why we sought to interview some of the key civil servants and special advisers (SpAds), as well as the former secretaries of state who were available, since the Ruskin College speech by Prime Minister Jim Callaghan in October 1976, which launched what was described as the ‘Great Debate’ about education and the schooling system.3 We chose 1976 as the starting point for our story because it punctuates the period from 1945 to the present day. Before 1976 was an age which might be dubbed one of optimism and trust (probably misplaced), and afterwards one of markets, centralisation and managerialism, while the speech itself was given during a period of doubt and disillusion when the developments in schooling set up at the end of the Second World War were called into question.

         We have focused on what we might learn from this second period – as well as acknowledging what the early phase taught us – because we feel that the time is ripe. We also want to take the best of ‘what is’ and speculate about ‘what might be’ to improve on our ‘previous best’ – always the quest of successful teachers, whether in respect of their own practice or that of their pupils. In short, it is time to move towards a new age, just as happened in the 1970s as we transitioned from optimism and trust to markets, centralisation and managerialism.

         Despite its undoubted successes, there are similar doubts gathering now about the effectiveness of this present age in meeting present and future needs in what is a world of accelerating change. That change comes in many forms – social, technological and natural – and it will be confronted and solved or harnessed by the present and future generations of educated citizens. Our schools and schooling system need to be sure they are preparing all our present and future pupils to live confidently as fulfilled citizens in a world affected by climate change, the global shift of populations, the application of artificial intelligence and robotics refined by nanotechnology, as well as the changes ushered in by the creation and expansion of the World Wide Web, meaning that use of the internet and its associated technologies will have profound implications for curriculum, pedagogy and assessment and how to handle the revolution in human communications. All our practitioner witnesses were profoundly 6worried about the impact of social media on children, adolescents and parents. 

         We will therefore explore the elements external to the school which influence how successful teachers and schools can be in raising the competence, learning and horizons of all their students, whatever their talents, challenges, advantages or problems. In doing so, we try to be led by the evidence, although we are aware of the pitfalls of ‘evidence-based policy’, even though it is now a phrase widely used by decision-makers at all levels of the schooling system.

         What should we expect schools to be achieving, and what are the values that underpin those purposes?

         Hovering in the background, however, is another powerful influence on policy-makers and those in leadership positions – namely, the values and beliefs we all hold, together with what we think the aims of schools and the schooling system should be. Let us therefore be explicit: if we had to create agreed aims for our schooling system, which surprisingly are not set out for England or the United Kingdom as a whole, we might start with the list below.

         
            We want our children to understand through their schooling that:

            
               [image: ] It will be their duty as adults to guard and participate in a representative democracy that values national and local government. To that end, schools will progressively involve students in many aspects of school life and the community in which the school and the families are located.

               [image: ] Their religious faith and beliefs will be respected and they will be encouraged through their schooling to respect all faiths and the humanist position.

               [image: ] The many differently rewarded jobs and careers, which are vital to the well-being and practical operation of our society and 7others elsewhere in the world, are open to them. These include producing our food, construction and manufacturing, providing energy, medicine and care, logistics, information and entertainment, defending us, making and upholding our laws, cleaning up our mess and doing the tasks that only few can face, caring for our world and working to support less fortunate people and causes, offering solace and helping others to learn, perhaps in classrooms, libraries, galleries or museums. This kaleidoscope of employed and self-employed opportunities, available in the private, public and voluntary sectors, is ever changing and expanding under the influence of accelerating political, economic, social and technological developments.

               [image: ] These careers require differing talents and schooling experiences will be based on valuing them as individuals and equipping them with the values, attitudes, knowledge and skills to make a successful and rewarding contribution to society as adults, in and out of work.

               [image: ] They will be encouraged and expected to think for themselves and act for others through their life at school and in the community. They will be aware of how decisions are reached and how actions can work to solve or create problems. In doing so, they will explore and understand the range of obligations, contributions, rights and choices open to them in our own and other societies.

               [image: ] They will build a desire to learn and a love of learning by being offered a range of learning opportunities that will reap more benefit if they commit to learning and seek further learning experiences in other positive contexts.

               [image: ] They will encounter through their schooling experiences expert help in acquiring a foundation of skills and knowledge which will allow them to survive and flourish in our own and other societies.

               [image: ] They will be thirsty to learn about the way civilisation has sought to solve its problems and made incredible discoveries and achievements, while also, at times, making mistakes. 8

               [image: ] They will have the ability to navigate media, including social media, and become critical and discerning users of developments in this field.

               [image: ] They will be equipped to make good arguments for a just cause by understanding the views of others and thereby influencing their social and political environment.

               [image: ] They will understand and appreciate that our world is comprised of people from different cultures, races and orientations and be aware of the ways that power can be exercised with care or can be abused and that people can be respected and valued or exploited and persecuted. Their actions in the present and the future will reflect an understanding of our civilisation’s past accomplishments as well as acknowledging that some of those achievements have come at the cost of prejudiced and flawed thinking.

               [image: ] They will recognise their responsibility to protect the planet and contribute by living sustainably with the aim of preserving biodiversity and limiting global warming.

            

         

         Our experience tells us that there would be a broad consensus of agreement about these purposes. Some might wish to question specific wording or terminology, to add or amend, but what we want from our school system will be largely acceptable albeit with different emphases. It is when we come to values that the tensions seem to arise. Some of our values are implicit in this list but not all. Some will be contested but it is important to be explicit, so here they are.

         
            We believe that:

            
               [image: ] Pupils need different approaches and experiences at different times, and teachers are in the best position to judge the approach and, with support from the school, secure those experiences.

               [image: ] Teachers are at their best when pupils are persuaded to be striving always to see their previous best work as a marker 9against which to improve, develop or extend, while giving due consideration to making sure their recent learning is secure.

               [image: ] We therefore need to make it a top priority to secure and then continuously support high-quality teachers and support staff.

               [image: ] What works for one teacher may not work for another, be they equally good, but some practices are better than others and research should provide the evidence.

               [image: ] The context in which teachers work will vary their approach to teaching.

               [image: ] The best teachers treat children as they might become rather than as they (sometimes infuriatingly) are.

               [image: ] Schools should be seen by pupils and their families as inclusive places where they are keen to spend their time.

            

         

         
            And of the system (beyond the school) we think that:

            
               [image: ] Admission of pupils to school should be managed to ensure that the entitlements of all children are preserved.

               [image: ] Schools should not be selective, at least not until the later teenage years when the practical reality of existing resources and buildings may require some separation for differing pupil paths and destinations.

               [image: ] Accountability arrangements for schools are essential but need to be intelligent. (We will explain what we mean by this in Chapter 11.)

               [image: ] We should judge and recognise achievements in young people in ways that are helpful first to the pupil and second to enable their achievement to be helpful in the future, with this being separate from the accountability arrangements for our schools.

            

         

         This list of beliefs (or prejudices) is not meant to be exhaustive, but they are central; others will be detected as we proceed with this book. 10

         We elaborate on one of the beliefs set out above – namely, that we should treat pupils not as they (sometimes infuriatingly) are but as they might become. Skilled teachers in inclusive schools know how to do this. It is not achieved easily, however, and the dilemma lies at the heart of one of the issues we expose later in this book – that is, the frequent and, in our view, unhelpful use of fixed-term and sometimes permanent exclusion.

         We only have to think of the need of some distressed children – for example, with Asperger’s syndrome or disassociation disorder – for the space and time to go somewhere and cool down as they wrestle with impulses for fight or flight to realise just how complex is the teacher’s task. Yet, the justification for their approach is the teacher’s knowledge that children grow and change. The justification for their approach lies in one aspect of the first age that inspired Rab Butler, and was arguably only partially realised, but now deserves a more prominent place in the schooling firmament after the coronavirus pandemic and as a guiding principle in what we argue should be the new age of hope, ambition and collaborative partnerships.

         William Temple – who, as well as being a writer on matters theological and social, was at different times the head of a leading public school, president of the Workers’ Education Association (WEA) and Archbishop of Canterbury – wrote a passage on the purposes of education which appealed to Butler (we know because he quoted from it in his autobiography) as follows:

         
            Until Education has done more work than it has had an opportunity of doing, you cannot have a society organised on the basis of justice, for this reason … that there will always be a strain between what is due to a man, in view of his humanity with all his powers and capabilities and what is due to him at the moment of time as a member of society with all his faculties still undeveloped, with many of his tastes warped, with his powers largely crushed.

            Are you going to treat a man as what he is or what he might be? Morality, I think, requires that you should treat him as what he might be, as what he might become … and business requires that you should treat him as he is.

            You cannot get rid of that strain except by raising what he is to the level of what he might be. That is the whole work of education. Give him the full development of his powers and there will no longer be that 11conflict between the claim of the man as he is and the man as he might become.

            And so you can have no justice as the basis of your social life until education has done its full work … And you cannot have political freedom any more than you can have moral freedom until people’s powers are developed, for the simple reason that over and over again we find men with a cause which is just … are unable to state it in a way which might enable it to prevail … there exists a form of mental slavery which is as real as any economic form … We are pledged to destroy it … if you want human liberty, you must have educated people.

         

         We are writing this book during a pandemic when most of our schools have performed heroics, often going well beyond their normal remit, and when some of our best school staff have been lost, not to mention the losses that pupils and their families will have experienced. Much has been said of the disadvantages being suffered by already disadvantaged youngsters – even of a ‘lost generation’. While not denying or minimising the significant, if variable impact, we think the latter risks being overstated. Most schools and teachers will find a way to unlock the minds and open the hearts of their pupils and inspire them to realise enough of their limitless potential to live fulfilled lives and help our society solve the many issues that COVID-19 and other developments have thrown in our path. We think we can increase the number comprising ‘most schools’ if we can persuade enough people that the time is ripe to establish this new age of hope, ambition and collaborative partnerships and to adopt some of the changes we have outlined in Chapter 13, which focuses on some improvements which, if adopted, we think will make a huge difference to the number of youngsters whose school experience creates a quest for learning and leads to a fulfilling life.

         The Temple quotation, never realised for more than a few in the first age and many more in the second, deserves to be the guiding principle in the period following on from the disaster of COVID-19.

         First, we focus on the ambition we have for children to express their talents, drive, individuality and skills. We make proposals for six foundation stones which will reveal genius and unleash commitment in children to make a difference to their society and their world. 12

         Second, we make no apology for suggesting a range of changes, with the twin and related objectives of reducing the suffocating over-centralisation of decision-making in schooling and ensuring at the same time that schools are both more effective and fairer in their goal of unlocking the potential of not the few or even the many, but all pupils, which has always been the sometimes tantalisingly elusive but nevertheless real aim of all successful teachers and schools.

         Before we embark on this journey for the future of our schooling system, it is important to describe briefly in this introductory chapter the two educational ages since the Second World War, which were punctuated by Callaghan’s Ruskin College speech. We end the chapter with the words of some of our ministerial witnesses as we attempt to draw up a balance sheet of the pluses and minuses.

         Influences on the classroom weather

         The English have shown an ambivalent attitude to state-funded education and came to it rather reluctantly. As long ago as 1803, the Bishop of London declared that ‘Men of considerable ability say that it is safest for both the Government and the religion of the country to let the lower classes remain in that state of ignorance in which nature has originally placed them.’ He put himself outside such company by adding: ‘It is not proposed that the children of the poor be educated in an expensive manner, or even taught to write or cypher … There is a risk of elevating by indiscriminate education, the minds of those doomed to the drudgery of daily labour above their condition and thereby render them discontented with their lot.’4

         It was the Church that preceded the state in providing education for the poor, while the rich and the upper classes relied on governors, governesses and independent public schools for the education of their offspring. In short, the ruling classes regarded state education as something that did not concern them directly. It is important to remember that these views, intertwined as they were with the philosophies of the Whig and Conservative political parties of the Victorian era, assumed that it was for the individual to survive through their own best efforts and that the 13state should intervene only as the provider of last resort. These views still linger within the unspoken assumptions of many, despite the very recent cross-party agreement about the desirability of equal opportunity, equity and social mobility to which all our witnesses testified their commitment. 

         Just as there is now an understanding that negative attitudes to race and gender can remain deep-seated, even when behaviour and language are appropriate and acceptable, so, we fear, there lies in many of our educational decision-makers what is now called ‘unconscious bias’ or ‘institutional prejudice’ which allows an unnecessary waste of human talent to persist and which bears heavily on certain already disadvantaged groups with a common thread of either poverty, gender, religion or race.

         The first age of optimism and trust: 1945–1976

         We both first heard about the importance of Butler’s Education Act 1944 at secondary school. It clearly stirred the imagination of our teachers, many of whom had fought in the Second World War and were determined to build a better society than the one that had existed in their own childhoods. They, along with others in what would become the ‘public services’, were the architects of a Beveridge-inspired world and were the front-line troops in a war on ‘ignorance’ which – along with ‘idleness’, ‘disease’, ‘want’ and ‘squalor’ – were seen by Beveridge as stains on a society’s right to be called civilised and therefore a template for post-Second World War government programmes.5 It enjoyed the support of all three political parties.

         How was the war on ignorance to be won through our education system? Unlike health, which was run centrally, in that age of optimism and trust, education was described as a ‘national education service locally administered’. The nature of this arrangement involved the secretary of state for education suggesting a few strictly limited general policies within the purposes outlined in the Education Act 1944. It was then up to each local 14education authority (LEA) to decide whether to accept the minister’s suggestions. 

         When Anthony Crosland, the secretary of state for education during the Swinging Sixties, wanted England and Wales to reorganise their secondary schools along comprehensive lines, he issued Circular 10/65 which did not ‘require’ but merely ‘requested’ LEAs to submit plans.6 Some politely declined to do so. In the end, even after Margaret Thatcher as secretary of state for education in Edward Heath’s government 10 years later had approved more movements to comprehensive schools than any other minister before or since, the Callaghan government passed an Education Act in 1976 requiring the few remaining backsliders to go comprehensive, reflecting his doubt and mistrust as well as disillusion – only for the incoming Thatcher government to repeal the Act in its first months.

         The extent of the minister’s powers over schools in the first age was confined to discharging three main duties and responsibilities: securing a sufficient supply of suitably qualified teachers, approving (or not) any proposal from an LEA or the governors of a voluntary-aided school to remove an air-raid shelter; and approving LEA proposals for the opening or closure of schools and any loan consents required to pay for new or extended school buildings.

         The main engine of action lay in the LEAs, all of which were part of democratically elected local government in county councils, county boroughs or city councils. LEAs were therefore busy in the 30 years that followed, not simply in supporting schools directly but also in setting a generally positive educational climate in the communities they and their schools served.

         In discharging the first set of these responsibilities, LEAs built new schools for the growing post-war population and to accommodate more pupils as the school leaving age was raised on two occasions (to 15 in 1947 and 16 in 1972). They also created and expanded advisory and inspection services to support schools and their teachers and established a set of support services for schools such as education welfare officers, education psychologists and youth employment officer (careers) teams. In interpreting their wider role, LEAs created youth services, extended their pre-war network of adult education courses, bought outdoor pursuit and 15other residential centres, built new (and extended existing) colleges of further education, and were trusted to oversee the governance and management of a new network of teacher training colleges and colleges of advanced technology, some of which subsequently became polytechnics and then universities. 

         The received and largely uncontested wisdom was that intelligence was generally inherited and fixed, so that all-age elementary schools were replaced by grammar schools and secondary moderns, with LEAs administering selection via the 11+. In this first age, there were three main players: central government through the secretary of state and civil servants in the Ministry of (later Department for) Education, local government through LEAs and their councillors and officers, and schools through their teachers and head teachers.

         The churches (mainly but not exclusively Church of England or Roman Catholic) also had a role as part of the 1944 settlement. Church schools were either voluntary aided with significant greater control7 or, only in the case of the Anglican Faith, voluntary controlled, which involved some privileges, such as the right of the vicar to be on the governing or managing body and ownership of the buildings themselves, the value of which reverted to the church in the event of closure.

         The main power lay with the middle tier of local government, although the curriculum and how it was taught was left very much to the schools and individual teachers. National pay scales for teachers and head teachers were determined by the Burnham Committee, where the most notable protagonists were teachers led by Ronald Gould, general secretary of the National Union of Teachers (NUT), and William Alexander of the Association of Education Committees (AEC). The Ministry of Education simply had an observer status – albeit a strong one, since convention demanded that the overall envelope of teachers’ salaries should be contained within what the Treasury determined the nation could afford.

         At first, in the period of shortages after the war, the whole local education budget was settled through a percentage block grant from central government. However, in 1958, the central control of revenue spending was abandoned. How much was spent each year on schools became an LEA matter. The chief education officer and education committee had to 16fight their corner with other services about budgets, and therefore how much local rates should be raised and spent on schools. Spending on schools therefore began to diverge: some chief education officers were more persuasive than others, and some councils, especially county councils, placed less importance on state schooling because county councillors often had no stake in it, sending their own children to the independent schools that they themselves had attended.8 

         Prime Minister Clement Attlee described the process as ‘building a new Jerusalem’ during the years in which there was a general acceptance that education was an unquestioned and unquestionable ‘good thing’.9 However, as the years went by and the post-war consensus faded, doubt and disillusion crept in for a variety of reasons.

         In 1968, Prime Minister Harold Wilson had summoned university vice chancellors to a meeting in Downing Street to demand an explanation for the causes of student campus unrest, which in fairness to them was a phenomenon not confined to the UK in that year. In London, two schools, one primary (William Tyndale) and the other secondary (Risinghill) had attracted unwelcome headlines as the press represented them as out of control. The first led to a long-running inquiry (the Auld Report) commissioned by the Inner London Education Authority (ILEA), which completed with considerable criticism of both the school and the educational infrastructure.10 However, more influential and popularised by the media were a stream of ‘Black Papers’ which suggested that the basics were not being given sufficient attention by the schools.11

         Doubt and disillusion were epitomised in Callaghan’s Ruskin College speech of 1976.12 In it, he referred to an earlier Conservative minister’s description of the ‘secret garden’ of the curriculum, which Callaghan 17implied should no longer be secret and that the state had a right and a duty to be more involved in the outcomes of schooling. 

         Callaghan’s secretary of state was Shirley Williams. She recounted the prelude to the speech in Climbing the Bookshelves, which involved the production of a ‘Yellow Book’ within the DfE and brought to a head some of the festering arguments in the education sector.13 Doubtless, Williams also had a hand in the speech itself.

         Callaghan was always a mediator and his speech set out the challenge as he saw it without siding with any group:

         
            I do not join those who paint a lurid picture of educational decline because I do not believe it is generally true, although there are examples which give cause for concern. I am raising a further question. It is this. In today’s world, higher standards are demanded than were required yesterday and there are simply fewer jobs for those without skill. Therefore we demand more from our schools than did our grandparents.

         

         Callaghan was also keen to dissociate himself from the rantings of the Black Paper writers:

         
            These are proper subjects for discussion and debate. And it should be a rational debate based on the facts. My remarks are not a clarion call to Black Paper prejudices. We all know those who claim to defend standards but who in reality are simply seeking to defend old privileges and inequalities.

         

         Nonetheless, he argued, there was now a good case to be made for ‘a basic curriculum with universal standards’, and he concluded:

         
            I have outlined concerns and asked questions about them today. The debate that I was seeking has got off to a flying start even before I was able to say anything. Now I ask all those who are concerned to respond positively and not defensively. It will be an advantage to the teaching profession to have a wide public understanding and support for what they are doing. And there is room for greater understanding among those not directly concerned of the nature of the job that is being done already.

         

         18It was a watershed speech for the schooling system, with some seeing the need to defend their position and others believing that their criticisms of the system had been recognised, validated and supported.

         During these years, the reliable middle-tier engine room of change and development, the LEA, also lost its apparently trusted status. Local government reorganisation in 1974 led to the sidelining and eventual demise of the AEC’s new ‘corporate management’ took hold, both locally and in its representative bodies – the Association of Metropolitan Authorities and County Councils (AMAs and ACCs), matching the reorganisation of councils.14

         This meant that education, long regarded as the cuckoo in local government’s nest, was more exposed and vulnerable in budget discussions locally. As a consequence, the civil service and ministers began to believe that they could no longer rely on local government to reflect national government’s general wishes through its actions. As Nick Stuart, a distinguished career civil servant who was with DfE at the time, confirmed: ‘We felt that we could no longer rely on local education authorities. It was a long, slow breakdown in trust as local government became more corporate and the position of education within it less independent in the years after the introduction of general grant.’

         This was a far cry from the days of Edward Boyle who, as secretary of state (1962–1964), told his civil servants that whenever they were making decisions on a tricky issue they should ask what Mr Clegg would advise ‘as the conscience of the education service’.15 Alec Clegg was chief education officer of West Riding LEA and the pre-eminent figure among a group of chief education officers who led thinking in that first age.

         Just how far the pendulum of trust eventually swung to a diametrically opposite position is revealed by Kenneth Clarke, who told us that when he was secretary of state (1992–1994), ‘Some of the LEAs in my time were awful; of course, some were reasonably good but others were run by people who were little short of political bandits. One of my great 19achievements was to free the colleges from LEA control … there wasn’t much objection as they hadn’t been much interested in them.’ 

         The second age of markets, centralisation and managerialism: 1976–2021

         The full implications of the second age took some years to be clearly defined. It became abundantly clear with the appointment of Kenneth Baker and the passage of the 1986 and 1988 Education Acts, but those with the eyes to see would point to increased emphasis on accountability and the use of the same mantra words (choice,16 autonomy, diversity and accountability) in the educational White Papers that preceded those Acts.

         Although the 1980 Act introduced parental choice of school, perhaps the lack of impetus was because the government had its hands full applying economic theory to British industry, or maybe it was the unpreparedness of the first secretary of state, Mark Carlisle. Whatever the reason, apart from establishing parental choice of schools, the full extent of applying neo-liberal economic theory to schools and the beginning of the age of markets, centralisation and managerialism became apparent with the Education Act of 1988.

         Markets, centralisation and managerialism were gradually promoted by measures enshrined in legislation. However, in those early days, choice did not extend to pupils or schools having significant control over the curriculum – which, for the first time, was prescribed nationally and described as broad and balanced. As our witnesses confirmed, this was really against the wishes of Margaret Thatcher herself, who favoured the idea of laying down what the core subjects (English, maths and science) should encompass, while leaving the rest open to each school to decide. Her education minister’s views prevailed, however.

         20The curriculum, prescribed in detail after the 1988 Education Act, was assessed nationally through the Standard Assessment Tests (SATs) and General Certificate of Secondary Education (GCSE), initially at 7, 11, 14 and 16, to enable comparisons to be made of different schools’ performance. The collective performance of individual schools (GCSEs and (Advanced) A levels) were first published in league table format in 1993. The publication of SATs results from primary schools soon followed.

         Autonomy referred to the self-sufficiency of individual schools, which was encouraged by legally established imperatives such as the delegation of decision-making over budgets, initially called local management of schools (LMS). A recurring theme has been the wish to discourage schools from being overly dependent on their maintaining LEAs. Over the years, diversity has therefore been encouraged through establishing different sorts of school.

         To reflect the need for more diversity, new types of schools were devised. Just over a dozen city technology colleges, directly run from the DfE and funded with substantial private sponsorship, were created between 1986 and 1990. The 1988 Act also made provision for secondary schools to ‘opt out’ of LEA control and enjoy what was called grant-maintained status. Later there were specialist, foundation and trust schools. More recently, academies and free schools have emerged, both in effect revivals of the grant-maintained model, which the incoming Blair government had initially abolished.

         By means of greater diversity in schooling, backed by each school’s autonomy and coupled with increased parental choice and the publication of school outcomes, a quasi-market in schooling was created and continued throughout the whole period, whichever party has been in power. Charles Clarke epitomised this acceptance of bipartisan agreement in the following way: ‘We have to accept the private sector has a role and has always done; textbooks and publishing are an example and we would never have achieved Building Schools for the Future without PFI [private finance initiative], even though there were many issues about the exact PFI terms.’17 Competition among and between schools was encouraged as their results are published – and parents, as consumers, could make choices among an array of schools following roughly the same curriculum.

         21Accountability was also encouraged. However, accountability for schools manifested itself most sharply in school inspection, which changed from oversight by a body with a relatively imprecise and professionally trusting approach – schools might not be visited by Her Majesty’s Inspectors (HMI) in 40 years – to one that was more systematic and public. In 1983, Keith Joseph approved the first publication of HMI reports on schools, while one of Kenneth Clarke’s achievements was to set up the Office for Standards in Education (Ofsted) in 1993.

         Schools were now inspected on a regular four-year cycle and their Ofsted school inspection reports were published and made available to the local and national press, with a letter sent to parents summarising the main findings. At first it introduced a seven-point school ranking system, which was later reduced to four: outstanding, good, requires improvement and, with drastic consequences, special measures. The bottom category, synonymous with failure and inadequacy, has often led to the departure of head teachers and other senior staff or governors in the school concerned. Ofsted therefore became a feared entity for many schools – especially those serving socially disadvantaged communities, which seemed to fail disproportionately.

         The case for adding ‘centralisation and managerialism’ to ‘markets’ as an apt descriptor of this age rests on two factors. First, as happens in all markets, schools fail as well as succeed and so must either be made viable or close. This task fell to LEAs, which were used to wrestling with school closures during the decade of declining pupil population between 1977 and 1987, but they were initially unused to the role of school improver. (Eventually LEAs were themselves inspected by Ofsted and some found to be so poor that their powers were removed in favour of either a private or not-for-profit third-party time-limited replacement.) The emergence of academies, at first a device to give a boost to schools that had underperformed for long periods, has increasingly involved central government through a set of regional commissioners taking over the LEA’s role in clearing up the mess involved in failing individual schools and eventually brokering entry into MATs or reconfiguring those trusts when they themselves fail.

         Second – and this is where managerialism comes in – as soon as there was a national curriculum that went beyond broad aims, there would be the need from time to time to update it, and therefore the temptation to promote, induce or, eventually, enforce changed practice in schools 22would, and did, become irresistible. Ironically, it was Sir Keith Joseph, the politician credited with being the instigator of neo-liberal ideas and who supported a social market economy as well as believing that the ‘market itself will find the solution’, who first introduced the idea that central government should directly fund what he deemed to be desirable changes in schools through financial inducements.

         Joseph announced his intention to do so at the Council of Local Education Authorities Conference in 1982 where, to a surprised audience, he stipulated that central government would promote projects through specific grants to enable schools and their local authorities to address certain issues. Joseph’s first two priorities in this form of specific as opposed to general grant were the Low Attainers Project (LAP) and the Technical and Vocational Education Initiative (TVEI), controversially managed through the Manpower Service Commission (MSC) as part of the Department of Business which, run by Kenneth Baker, simultaneously introduced the first computers into schools.

         Joseph’s decision paved the way for national interventions such as the literacy and numeracy strategies in primary schools, followed closely by a growing set of wider national strategies, Education Action Zones (EAZs), Excellence in Cities (EiC), the London Challenge and the consequential Greater Manchester and Black Country Challenges. In turn, central government evolved local solutions to target help for needy communities – for example, the opportunity areas established by Education Secretary Justine Greening. In the years before and after this range of substantial focused initiatives, there had been a multitude of smaller and annually varied targeted interventions for which LEAs could bid for (or not) as specific grants to use with their schools.

         None of our ministerial witnesses, with the possible exception of Gillian Shephard, thought they had too much power. Over the years, however, the product of so much legislation – there were just a handful of Education Acts of Parliament between 1944 and 1980 and there have been almost 50 since – has been to centralise power at the expense of local government and, in some important respects, the schools. As a consequence, successive secretaries of state, empowered by so many Education Acts, have not been able to resist meddling in what schools do. They have pronounced not just on the curriculum and what is taught, but also on how it is taught. Nick Gibb, for example, is credited not just with giving priority to the basic skill of reading but also prescribing a particular form of 23phonics. He also determined the approach to be used to teach subtraction in the revised national curriculum. He and all other ministers were enabled to do this by Joseph’s trail-blazing initiatives with LAP and TVEI.

         It is tempting for a secretary of state to want to make a mark not just for reasons of legacy but also as a means of political advancement and occasionally as a personal whim. Michael Gove’s sending of a King James Bible to every school in 2010 was the most public and well-known example of this tendency. Almost all incumbents of the post since the Education Act 1988 have been tempted to extend their range of interference in matters formerly left to local decision-makers, whether by the schools themselves or local authorities. Hence the increased legislation.

         Local authorities have been progressively stripped of their educational powers and responsibilities during the period of markets, centralisation and managerialism. Successive iterations of the rules of local financial management (LFM) in schools, as a means of distributing money for schools’ budgets, removed from LEAs the capacity to set their own educational priorities. From 2006, LEAs began to be called local authorities and hence, almost symbolically, lost their clear responsibility. Since 2010 and the imposition of austerity measures, and the simultaneous encouragement of schools to seek academy status, local democratic influence has diminished precipitously as shrinking local authorities have been stripped of powers and cash through cuts in government grants and centrally imposed limits on their ability to increase revenue via household council tax and business rates.

         For schools that have become academies, however, the perverse outcome has been that, having acted on central government’s encouragement to become academies to avoid being dependent on (and controlled by) local authorities, they have often ended up being more dependent on (and controlled by) a distant but nevertheless interfering national government in the form of the DfE and the Education Funding and Skills Agency (EFSA), through whom they have a contract directly with the secretary of state. For those schools that have joined a MAT, life has become even more controlled. As David Bell told us: ‘[Some schools] have far less autonomy than they would have had in the most interfering LEA of old. Some are told exactly what to do and have no governing body to support or challenge them. It is bizarre, and I often wonder if this is really what Michael Gove intended.’ In effect, this group of academies – about a third 24of state-maintained schools by 2020 – are obliged to become a hybrid of private limited company and charitable body.

         Meanwhile, the schools themselves have exchanged power over the curriculum, which in the first post-war age was left almost entirely to them, for almost complete power over how they spend their budgets. (Although, ironically, some schools that have joined a MAT very recently have found that the process of delegation has been reversed, as the chief executive of the MAT and the trust board decide what policies and practices they must adopt and, in some cases, how they should spend their budget.)

         If that broadly describes what has happened in the two educational ages that sandwiched the last period of doubt and disillusion, it is perhaps appropriate to draw up a balance sheet of successful and less successful interventions and characteristics of the two periods, as well as considering why efforts to effect change were more or less successful. We will do that in each of the following chapters.

         In concluding this chapter, however, it may be helpful to attempt both to clarify the different emphases, values and beliefs that drove the two ages and to sketch out briefly what it has been like in schools. In short, what was the climate like which influenced the weather as teachers worked in their classrooms and schools?

         The different emphases and values that drove the two ages

         As we have noted, the experience of the Second World War heavily influenced the schooling system, but the Beveridge-inspired belief that the state had a role and duty to defeat ignorance played an even larger role. Teachers felt part of that noble cause and many men – and it was men – returned from the war to undergo ‘emergency training’ to become teachers in primary schools.

         Temple’s quotation earlier in this chapter perhaps helps to explain our concern about the application of unbridled competitive principles to schooling when the pupils are not yet adults. For an individual pupil or student to compete against their own previous best should be – and 25often is – the starting point for the teacher’s intervention to encourage learning. It will be the governing principle of the teacher’s feedback to the student. However, a good teacher would not allow a vulnerable pupil, or one who is in the foothills of learning, to compete with another who is far ahead in a test of skill, proficiency or knowledge learned. It would be pointless, even damaging, for both, although the more expert pupil helping the other is, of course, to be encouraged.

         This raises another question, namely: how to secure collaboration while not sacrificing the vital goal of personal improvement? They are not mutually incompatible, as team games show, but they are elusive among schools if they are in public competition with one another for pupils. Applying competitive principles among schools is less dangerous, but in our experience it can militate against schools learning from each other or cooperating wholeheartedly in pooling resources to handle the learning of those pupils presenting the most opposition or potential detriment to the efforts of the school.

         However, the Temple quotation embodies an approach markedly different from that which has prevailed in either age, especially the second, which is often represented as one where the actions of the individual are dominant in shaping prosperity. We were not able to talk to Keith Joseph among our secretaries of state for education since 1976, for obvious reasons. He is widely credited with being the decisive influence on Mrs Thatcher’s thinking; she once famously said: ‘there is no such thing [as society]! There are individual men and women … and no government can do anything except through people and people look to themselves first.’18 Joseph’s views – which, in fairness, are not typical of any of our witnesses – were reminiscent of his Victorian predecessors:

         
            We have a bloody state system, I wish we hadn’t got. I wish we’d taken a different route in 1870. We got the ruddy state involved. I don’t want it. I don’t think we know how to do it. I certainly don’t think Secretaries of State know anything about it. But we’re landed with it. If we could move back to 1870 I would take a different route. We’ve got compulsory education, which is a responsibility of 26hideous importance, and we tyrannise children to do that which they don’t want, and we don’t produce results.19 

         

         Joseph was full of commendable self-doubt, so he didn’t introduce any legislation to give reality to the ideas of choice, autonomy, diversity and accountability which ministers in this second age hoped would lead to excellence. That was left to his successor, Kenneth Baker, to start and for every one of his successors, including those of New Labour (1997–2010), to continue.

         What was it like to be in schools in the two ages?

         In the primary sector in the first 20 years after the war, the only national advice about practice came in the form of a booklet, Story of a School, published in 1949 and reissued twice in the 1950s, with a ministerial foreword explaining that it was written by a practising head of what Ofsted would now call an ‘outstanding school’ and encouraging other schools to use their professional judgement to do similarly creative things with their school.20 Until the Plowden Report in 1967, it was all that primary heads had to guide them.21

         Only a handful of LEAs had primary school advisers, so schools were left to their own devices professionally, even if they were dependent on the LEA to fix their buildings, install a telephone when that invention became ubiquitous and supply all manner of things, from light bulbs to exercise books to toilet rolls. If they were in a rural county setting, they reported to a set of ‘managers’, mainly local worthies; in an urban authority, it could and often did take the form of the LEA’s school subcommittee, which ran through all the head teachers’ termly school reports, which focused mainly on resources and staff changes. The LEA also allocated and deployed newly qualified teachers (NQTs) to schools from a ‘pool’.

         27The main public relations concern of the LEAs, but only in a few better-off neighbourhoods, was how many pupils passed the 11+, which sorted the sheep from the goats – that is, who would go on to a grammar or a secondary modern school. Girls did rather better than boys in the exam, so their marks were lowered, consequently making it harder for them to ‘pass’. In all local areas, the proportion of pupils that passed was limited by the number of places available in the grammar schools. This was the beginning of the use of unfair ‘norm-referencing’ exam and assessment models which still prevail today. Teachers believed that intelligence was general, inherited and predictable; hence, the 11+ was theoretically underpinned by the research (subsequently exposed as partly invented) of educational psychologist Cyril Burt.22

         If they were lucky, teachers in urban areas had access to Teachers’ Centres where courses ran in twilight hours and on Saturdays for keen practitioners. In most schools, someone might acquire a reputation for being good with top juniors (Year 6), while another colleague might be a wizard in getting children to read. However, about 20% of children were still reportedly emerging from school illiterate. To capture a graphic picture of what was happening in primary schools, we recommend The Harpole Report by J. L. Carr, which, while a work of fiction, gives a recognisably truthful and amusing impression of that world by an author who was both a respected head teacher and a remarkable writer.23

         To be in a primary school or academy today is vastly different, and not just as a result of Ofsted inspections, SATs, phonic and baseline tests, and a prescribed curriculum with frequent nationally imposed changes of emphasis and content, together with fierce accountability. The theoretical class size limit in primary schools has been reduced from 40 to 30, but the substantial extra resources made available during the New Labour years were stripped away again under the coalition and Conservative governments from 2010.

         The world of secondary schools changed in the second period too – and not just, like their primary colleagues, in providing for more pupils 28presenting with more challenges, for one reason or another, and trying to unlock their talents. Results days for external exams at GCSE and A level are now occasions when staff are present and where pupils’ futures (as well as some of their own) are an occasion for acute anxiety, celebration and/or disappointment. Before the publication of results in the early 1990s, pupils’ exam results were sent to their homes by pre-written self-addressed letter cards: all very low-key. 

         Most of the attempts to bring about change have been focused on the secondary sector, whether it was, as at the start of our story, still coming to grips with an unexpected rise in the school leaving age for which many were unprepared, or living through the move to comprehensive reorganisation for which many were also unprepared, or the huge shift in approach in urban areas as a result of EiC, which was introduced by the New Labour government. EiC involved identifying and then making provision for ‘gifted and talented’ children or the deployment of learning mentors. It also signalled an end to the attitude of ‘What more can you expect from children from this sort of background?’ Records of achievement have come and gone; exams have been changed time and time again.

         As we will show in Chapter 12, what made the New Labour period different was that, in general, it was accompanied by significantly more cash, albeit with accountability targets for pupil outcomes that were rigorously enforced. What has followed since is austerity coupled with further changes, such as the introduction of the English Baccalaureate (EBacc) and modifications to the assessment arrangements to remove coursework and therefore teacher assessment.24

         Society has changed too. For example, medical advances mean that more babies survive childbirth and infancy, and in some cases this means more children in mainstream classes with special educational needs and disabilities (SEND), for whom provision has changed enormously over the years. LEAs first began providing for children who previously had been deemed ‘ineducable’ in 1971, following an Act in the previous year, which transferred responsibility from health to education and renamed junior training centres (JTCs) as special schools for the educationally sub-normal 29(severe) (ESN(S)). The whole special school sector received the first of its many attentions from government following the Warnock Report of 1978, which changed our thinking on how to educate children with what turns out to be an ever-growing list of definable and different disabilities.25 It launched a movement, still strong and certainly unresolved, focused on the desirability of what we have called ‘inclusion’. We will return to this issue in Chapter 9. 

         The concept of inclusion gradually widened, moving out from SEND to consider the needs of children from disadvantaged backgrounds. The Every Child Matters agenda grew from some examples of terrible cruelty to children, and its principles were enthusiastically embraced by schools. While data gradually exposed poorer school achievement related to poverty, the government has supported schools with resources or initiatives, while at the same time expressing frustration or exasperation if improvement (as measured by data) was not swift enough. But, as the accountability system tightened and stakes heightened, schooling began to game the system, with the casualties being pupils excluded or lost to schooling. As the proportion of schools judged good grew, the tail of despair grew longer.

         For all teachers since the 1988 Education Act, there are at least five in-service education and training (INSET)/continuing professional development (CPD) days – still called ‘Baker days’ by some schools after the minister who introduced them. Before that it was unusual for staff to be in school when the pupils were on holiday.

         The way teachers exercise their professional development has changed too. Teachers’ Centres have closed to be replaced by TeachMeets and online groups which exchange useful ideas. Planning, preparation and administration (PPA) time for classroom teachers has been introduced. The way we introduce teachers to the profession has also been transformed with a comparatively vast range of routes to qualification.

         Perhaps the biggest change between the age of trust and optimism and that of markets, centralisation and managerialism has its roots in two pieces of research in London. The first, Michael Rutter’s Fifteen Thousand Hours in 1979, illustrated what seemed to be the features that influenced comparative success in secondary schools, and the second, Peter 30Mortimore’s School Matters, did the same for primary schools.26 Apart from a few LEAs, it took more than a dozen years for national policy-makers to catch up with the significance of this research in drawing attention to what came to be seen as a consideration of ‘school effectiveness’ and, eventually, as the need for ‘school improvement’. 

         Certainly, until Gillian Shephard became secretary of state, education was not a dominant feature of national policy. In a way not generally recognised, she paved the way for David Blunkett to fulfil Blair’s clarion call of ‘education, education, education’ as his priority for the 1997 general election campaign. She recalled to us:

         
            I have just been looking at John Major’s autobiography, in which he includes a long passage on how he thinks that education is the most important policy area for any government. He lays out a series of priorities, such as keeping assisted places and having more grant-maintained schools, publication of school test results and an independent inspectorate. He also mentions his enthusiasm for early years, specifically nursery places, and that his preferred solution is for a voucher scheme, and for more technical education and expansion of the university sector.

            I must say, I never heard all this articulated in one go when I was in government, but it is certainly the case that quite a lot of it was achieved with more or less success, and there is no doubt about his sincerity. He also certainly did say, when appointing me to the department, that it was because ‘I knew about education’. And it would be fair to say that he had a clear picture of where he wanted to go with education policy – quite as clear as Blair’s. It is also the case that because he had such a slender majority, a lot of his clarity on these policies was crowded out by events, the ERM [exchange rate mechanism] crisis, rebellions and so on.

            Looking back, therefore, it was a compliment to be asked by him to achieve all this! … But it was still a real disappointment not to be supported by him in the spending round before the 1997 31election, and even more of a disappointment that people like Brian Mawhinney and John Redwood insisted that we included promises on increasing the number of grammar schools in the manifesto for that election – something I opposed and knew absolutely that it would make no difference to the result. During the election itself, I crossed paths with John Major … and he said in passing that the grammar schools pledge did not seem to be having the reception he had expected. 

         

         Shephard also recalled that she’d had successful meetings involving Blair, Major and Blunkett to pave the way for policy continuity with regard to higher education and getting rid of the binary line between universities and the rest of the provision for students over 18 years of age.27 Her small interventions, with specific grants to LEAs for primary English and maths, were forerunners of the literacy and numeracy hours presented by Michael Barber during the early years of the Blair government in his role as head of the DfE’s newly established Standards and Effectiveness Unit. Shephard also established the pilot leadership programmes – the National Professional Qualification in Headship (NPQH) and Headteacher Leadership and Management Programme (HeadLAMP) – thus paving the way for the establishment of the National College for School Leadership (NCSL). The catalogue of acronyms was growing.

         Our point is that these were the years when schools were receiving a combination of much more money, attention and, consequently, accountability, and in turn became much more managerial in outlook. Managerial is more subtle than ‘managed’ or ‘organised’. It occurs when the management of a school or community of schools is subject to detailed processes and procedures which reduce the wider influence of participants who thereby become intent on meeting accountability requirements, providing evidence of efficiency rather than effectiveness, and are scrutinised rather than provided with support.

         One further change was taking place which aided managerialism and led to a shift in emphasis in the aims of schooling. The use of data, which the DfE had ignored in its dealings with schools and LEAs until the mid-1990s, enabled policy-makers at a national level to observe inequalities 32in outcome. That data was made possible and more manageable and easier to categorise and interrogate through the introduction and rapid development of computer technology. Equality of opportunity, differential outcomes and now social mobility have gradually become accepted priorities across all political parties. They may differ in respect of their preferred methods of achieving these three ambitions, but there is common ground – in a way there was not in the 1980s and 1990s – that they are important aims of schooling generally. 

         All those we interviewed, especially the politicians, agreed on the desirability of using schooling as a vehicle for greater equity, equality and social mobility in society. We hadn’t expected politicians from both right and left to agree on this, but then it dawned on us that they – and many other of our witnesses – meant different things when using the same words. For example, did they mean equality of opportunity, of input or of outcome? Did they mean by social mobility that it was relative – that is, in a meritocratic society, that everyone, not just the privileged, has the chance to get the top jobs but that for every person going up the mobility ladder someone also has to come down? Or was it absolute, and that there should be a review, for instance, of the relative salaries of those whom we have all come to call and appreciate as ‘key workers’ during the pandemic?

         We were reminded, therefore, of the need to clarify what we mean by these terms. Many in education have come to realise the distinction through the well-known image of three children of varying heights watching a baseball game over a fence, which was originally created by Craig Froehle.28
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         33Equality sees all the children standing on a box of the same height, while equity sees the boxes adjusted in height so that all the children have the same opportunity to see. The final scene shows an adjustment to the fence itself to ensure equity for everyone. The image is unidimensional in the sense that it deals only with the issue of height: giving everybody what they need to make them sufficiently tall to have a fair view of the game. It begs lots of questions for those of us in education because achieving equity via schooling is multidimensional. (What if one of the spectators has poor eyesight, for example?) We need different solutions for different purposes. In schools, as well as eyesight problems, there are pupils with hearing loss, with neurodiverse conditions and with cognitive, emotional and socio-economic difficulties, and they lead us to ask how all pupils, whatever their talents and differences, receive what they need in order to succeed. But succeed in what way?

         That is why we need to be clear about the purpose of schooling. Michael Gove told us: ‘Every child should have access to the best that has been thought and written. Every child should leave school fully literate and numerate.’ Is that all we want from schooling?

         We set out in this book what we think the purpose of schooling should be, and if our hope is that all pupils grow up to lead fulfilled lives as citizens who contribute to the fulfilment of others, then that is where equality is relevant. It will demand responsive provision for young people, not just the same for all or equal for all, and it will involve not prejudging a pupil’s potential or categorising them based on spurious criteria. To promote true equity, some individuals will need more resources and more time; pupils who live with disadvantage and those with SEND are obvious examples. On the other hand, spending four times as much on already privileged children in private schools seems inequitable. These are vital issues that we will explore.

         The age of markets, centralisation and managerialism has been on the brink of decline for a few years; a mood of intolerance and the search for hope and ambition was stirring with positive collaboration acting as a stimulus. Whether that is because of, or despite, Michael Gove and Nick Gibb’s assault on the status quo from 2010 is not really at issue. It was in the air as the unexpected and tumultuous coronavirus pandemic threw the world, our country and our schools back on their own initiative. All of the managerial hours spent on risk assessments over the last 20 years, all of the hours spent by strategic leaders on developing mitigation measures 34to put on charts and colour red, amber or green counted for nothing. It seemed that virtually nobody turned to their plans, but rather fell back on goodwill, initiative, decent human kindness and commitment to their school, community and cause.

         As COVID-19 subsides, for now, there is a widespread belief that we should look to ‘build back better’. We suggest that we should not think back but forward. We should build forward together and resist seeking simply to be better than we were back in 2020, but instead strive to establish, with 2050 in mind, a school system working to achieve agreed purposes in a series of collaborative partnerships, with clear and shared ambitions and fuelled by hope. Some would argue that hope will only take us so far; but it will take us a lot further than we realise when we acknowledge that hope is continuously recharged by the success of our schools and the pupils within them.

         The aims, values and purposes outlined at the beginning of this chapter are touchstones for the recommendations we will make in each of the following chapters. First, we will explore the role of the secretary of state and how their work is perceived by themselves and others. What we find is that most have a hand on the tiller for a brief period, but a few have created the agenda for change that we have outlined in this chapter. What we see now is a school system that has much to commend it and could achieve yet more if certain barriers were removed and new steps forward were made possible. Each of those barriers is addressed in subsequent chapters.

         We believe that after the pandemic there should not be a wish to get back to the schooling world before COVID, just as there was no wish to return to the 1930s after 1945. Instead, we need a determination to create a new educational age – a time of hope, ambition and collaborative partnerships. We signpost the changes that will lead us to that world in what follows as we seek to improve on previous best.
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John Dunford « Ben Erskine - Sarah Finch - Clare Flintoff «+ Sam Freedman
Christine Gilbert + Narinder Gill + Richard Gill - Michael Gove - Justine Greening
Mark Grundy - David Gumbrell + Lucy Heller - Robert Hill -+ Damian Hinds
Alex Hope - Peter Housden - Peter Hyman - Alan Johnson - Jonathan Johnson
Christine Keates - Ruth Kelly - Javed Khan - Debra Kidd - Richard Kieran
Jim Knight - Emma Knights - David Laws - Andrea Leadsom - Anne Longfield
Alasdair Macdonald Rebecca Maiden - Nicky Morgan - Estelle Morris
Dan Moynihan - Steve Munby - James Noble-Rogers - Georgina Nutton
Helen O’Donnell + Tim Oates « Alan Parker - Pank Patel - Alison Peacock
Robert Peston - Colin Pettigrew - Jemima Reilly - Nigel Richardson - Hywel Roberts
Sharon Robertson - Andreas Schleicher - Anthony Seldon - Sarah Sewell
Gillian Shephard - Tracy Smith - Nick Stuart - Trevor Sutcliffe - Mike Tomlinson
Rachel Tomlinson - Sam Twiselton - John Vickers - Mick Walker

Tim Brighouse anda Mick Waters

Robin Walker - Carl Ward - Rachael Wardell - Chris Waterman - John West-Burnham
Lisa Wiliams - Gavin Wiliamson - Michael Wilshaw - Hannah Woodhouse
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