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			To the bright and hardworking scholar-practitioners who cultivate vibrant campus communities all over the world, we dedicate this work to you. Your servant leadership is essential, often unnoticed, and to be celebrated. 
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Foreword


			
The Cultural Value of Christian Higher Education


			
David Brooks


			Whenever I’m at events, especially in a Christian community, I think about how odd it is that I got here. I grew up in Greenwich Village in the 1960s in a somewhat left-wing household. When I was five, my parents took me to a “be-in” in Central Park, which was where hippies would go just to be. One of the things they did was they set the garbage can on fire and threw their wallets into it to demonstrate their liberation from money and material things. I was five, and I saw a five-dollar bill in the fire, so I broke from the crowd, reached into it, grabbed the money, and ran away, which was my first step over to the right.


			I grew up in a Jewish home but went to a church school, Grace Church School on Lower Broadway. I was part of the all-Jewish boys’ choir at Grace. We were about 40 percent Jewish—it’s Lower Manhattan, New York—and when we would sing the hymns, to square with our religion we wouldn’t sing the word “Jesus.” The volume would drop down and then it would come back up again. So that was unusual background to get here.


			I’ve spent much of my life with secular morality. I think the most spiritual institution I would go into is Whole Foods. So it’s odd, but God willed it in some way. Five years ago, I started writing a book on cognitive humility. I had a colleague at the New York Times named Anne Snyder who’s a Wheaton grad, and she persuaded me it should be about moral and spiritual humility. The book changed a lot, and over the ensuing two years, Anne fed me so many books from her Wheaton College curriculum that I feel I deserve a Wheaton diploma by proxy. Writing the book and working in this sphere turned out to be more transformational than I could have imagined.


			There are moments of writing that book, I remember, where I was expanding my knowledge of theology and God’s work. I was coming to new understandings of history. There were moments when I was experiencing the lives of my characters, like Augustine’s final conversation with his mom, Monica, who was the helicopter mom to beat all helicopter moms. But at the end of her life, she says to him, “You are the Christian I wanted you to be.” They had a conversation of harmony after a life of conflict. They go beyond the material to the spiritual, talking about the life behind and the life to come. She’s about to die and he has a word repeated over and over again: hushed. “As we spoke, the sound of the trees was hushed. The sound of the birds was hushed. The sound of the voices was hushed. The sound of our hearts was hushed.” You get the sense of tranquility in falling into God’s grace.


			Since the book has come out, I’ve gone on a Christian college tour in the last couple of months. I went to chapel at Hope College. I met students at Calvin College, Union University, Whitworth University; a beautiful dinner at Gordon College; a choir performance by Nyack College students at St. Patrick’s Cathedral; commencement at Westmont College; a retreat with Wheaton faculty members; and many others. I’ve come to love and appreciate the world of Christian colleges.


			Some Christian institutions adopt an adversarial posture toward the mainstream culture, a “Benedict Option” of circling the wagons, because things seem to be going against them. From my vantage point, it’s the complete opposite for Christian colleges. You guys are the avant-garde of twenty-first-century culture. You have what everybody else is desperate to have: a way of talking about and educating the human person in a way that integrates faith, emotion, and intellect. You have a recipe to nurture human beings who have a devoted heart, a courageous mind, and a purposeful soul. Almost no other set of institutions in American society has that, and everyone wants it. From my point of view, you’re ahead of everybody else and have the potential to influence American culture in a way that could be magnificent. I visit many colleges a year. I teach at a great school, Yale University. These are wonderful places. My students are wonderful; I love them. But these, by and large, are not places that integrate the mind, the heart, and the spirit. These places nurture an overdeveloped self and an underdeveloped soul.


			My students, as I say, are amazing. By the time they get to Yale, they’ve started four companies, solved three formerly fatal diseases, and majored in a lot of obscure sports. They have the ability to dominate classroom discussion while doing none of the reading. They do amazing community service. In class, they are vibrant and curious and wonderful to be around, but they’ve been raised in a culture that keeps them frantically busy putting out fires—the next deadline, the next test. Their friendships are never on fire, and they get neglected. Their souls are never on fire, and they get left behind. They’ve been raised in a culture that encourages them to pay attention to the résumé virtues of how to have a great career but leaves by the wayside long periods of time to think about the eulogy virtues: the things they’ll say about you after you’re dead.


			They go through their school with the mixture of complete self-confidence and utter terror, afraid of a single false step off the achievement machine. Many of them are victims of conditional love. Their parents shine strong beams of love on them when they’re doing what their parents approve, and the beam of love is withdrawn when they do something the parents disapprove. They have not been provided with a moral vocabulary, so the only vocabulary they have is a utilitarian one. They use economic concepts like “opportunity cost” in an attempt to understand their lives. They have not been taught words like grace, sin, redemption, and virtue that would enable them to get a handhold on what’s going on inside.


			They assume that the culture of expressive individualism is the eternal order of the universe and that meaning comes from being authentic to self. They have a combination of academic and career competitiveness and a lack of a moral and romantic vocabulary that has created a culture that is professional and not poetic, pragmatic and not romantic. The head is large, and the heart and soul are backstage.


			Most universities have made this worse. Most universities have got out of the business of spiritual and character development, and they’ve adopted a research ideal. We’ve all benefited intellectually from this research orientation, but as Tony Kronman writes, this orientation “draws our attention away from the whole of our lives and requires that we focus on some small special aspect of it instead.” It makes the idea of our lives as a whole seem less familiar and less compelling. It emphasizes instrumental reasoning over the other faculties of heart and soul. It teaches students how to do things but less why they should do them and less how to think about what is their highest and best life. To ask about the meaning of life is to appear unprofessional.


			In a sense, what’s happened is obscene. “Obscene,” if taking that word literally, means it’s something that covers over and eclipses the soul. The result of this is not shallowness, particularly. It’s not decadence. It’s hunger. My students are so hungry for spiritual knowledge. On book tour, I would go into rooms of CEOs or into these rooms of business conferences. These guys would be the most materialistic people you could imagine, and I’m coming in with this wahoo stuff about soul—I don’t know how they’re going to take this. Yet when I would start talking about this stuff, the audience locked in because they, too, are hungry. They’re hungry because God made us restless until we rest in him. They are hungry because they have an unconscious boredom when they realize they have not achieved the highest level of their own fulfillment.


			I think that God has given us four kinds of happiness. First, at the lowest level, material pleasure—good food, nice clothes. Second, ego and comparative happiness—winning status, being better than other people. Third, generativity—the pleasure you get from giving to others. Fourth, and the highest and the necessary kind of happiness, transcendence—an awareness of one’s place in a cosmic order; a connection to a love that goes beyond the physical realm; a feeling of connection to unconditional truth, love, justice, goodness, beauty, and home. God calls us, and our nature demands, that we try to achieve level four. We’re endowed with a moral imagination, and if it is not met, there’s a longing; there’s a loneliness; there’s a hunger for life’s meaning.


			Many of our institutions, and especially our universities, don’t do much to help our graduates achieve that transcendence. But for Christian universities and other religious institutions, this is bread and butter. This is the curriculum. This is the chapel service. This is the conversation students are having late at night. It’s lived out. Now, you in this room, have the gospel. You have the example of Jesus Christ. You have the Beatitudes; the fire of the Holy Spirit; you believe in a personal God who is still redeeming the world. As Pope Francis demonstrated, when a single person acts like Jesus, the whole world is transfixed. Carrying the gospel is your central mission to your students and to those you serve beyond the campus walls, but that’s not all you have. You have a way of being that is not all about self. You have a counterculture to the excessive individualism of our age. You offer an ideal more fulfilling and more true and higher than the ideal of individual autonomy.


			You offer lessons in the art of commitment. When I go to Christian colleges, the students there strike me as especially adept at making commitments—sometimes too adept; they want to make all their commitments by age twenty-two. But they know how to commit, and they’ve been taught how to think about commitments. After I finished my book, I realized that the thing all my characters had was the capacity to make infinite commitments. All the characters in my book—some religious, some not—made a covenant. They made a promise, the kind of promise that Ruth made to Naomi: “Where you go, I will go. Where you lodge, I will lodge. Your people shall be my people and your God, my God. Where you die, I will die and there I will be buried.”


			For most of us, our inner nature is formed by that kind of covenant in which the good of the relationship takes place and precedence over the good of the individual. For all of us, religious or secular, life doesn’t come from how well you keep your options open but how well you close them off and realize a higher freedom. Hannah Arendt wrote, “Without being bound to the fulfillment of our promises, we would never be able to keep our identities. We would be condemned to wander helplessly and without direction in the darkness of each person’s lonely heart, caught in its contradictions and equivocalities.”


			I came to see that the fulfilled life involves four big commitments: to a spouse and the family; to a vocation; to a faith or philosophy; and to a community. Achieving levels three and four happiness requires those commitments to be solid and in good shape. We live in a society that is in conspiracy against commitment-making. My students are plagued by FOMO: Fear Of Missing Out. They don’t want to close off any options. We live in a culture that puts a lot of emphasis on individual liberty and personal choice. We live in a society filled with de-commitment devices. The entire internet is commanding you to sample one thing after another. Tinder is luring students to sample one person after another. Our phones are always beckoning us to shift our attention. How do you make long commitments when you can’t keep your attention on anything for more than thirty seconds?


			Moreover, commitment-making is hard, especially for young people. One philosopher said it’s like a vampire problem. Maybe you want to be a vampire; the problem is you don’t know what it feels like to be a vampire. Vampire problems are the kinds where, when you make the decision, you’re making a decision to become somebody else. It’s very hard as your present self to know what it will feel like to be your future self. Getting married is a vampire decision. Your marriage will change you, but you don’t know how. Having kids is certainly a vampire decision. They will change you. Going to med school is a vampire decision. Committing yourself to a faith is a vampire decision—God will change you.


			It’s cognitively a very hard problem, and many people are paralyzed at its face. You can’t think your way through these problems. You can’t do it by pure reason. In any commitment, love is at the core. A commitment is falling in love with something and then building a structure of behavior around it for those moments when the love falters. It arises at a deep sensation of certainty, a moral and spiritual sensation that something is right, that you’ve been called to something.


			To understand a calling, to make a commitment, your mind and heart and soul have to be prepared. First, the emotions have to be educated. We’re not necessarily born with wise emotions. At some level, we have to be taught what to feel, what to revere and what to love, what to detest and what to reject. We educate our emotions through having experiences and relationships. We educate them through religious practice. We educate them through culture and literature and the arts. Middlemarch educates the emotions about love and regret. There are symphonies that teach us about joy. There are Taylor Swift songs that teach us about sadness.


			Second, we have to provide students with opportunities to fall in love with a person, a subject, an activity. This capacity for love is part of our nature, but to know what to love and to fall in love in life’s busyness takes some encouragement. Love humbles you because you realize you’re not in control of your own mind. You think obsessively about the person you love. It opens up the crust of life and reveals soft, tender flesh below so you enjoy more and you suffer more. It de-centers the self. You realize your core riches are not in yourself; they’re in another. Love also teaches you how to endure. We’ve all had that first romantic passionate love, but when you educate a love, it’s not reliant on that immediate, passionate first embrace. It longs and endures. It’s what the philosopher Roger Scruton calls a second love. This long second love carries people through the tragedies and the blessings of life.


			A commitment is about fusion. The author Louis de Bernières wrote in the book Corelli’s Mandolin about a love that fused people together. One of his characters says, “Love itself is what is left over when being in love has burned away, and this is both an art and a fortunate accident. Your mother and I had it. We had roots that grew towards each other underground, and when all the pretty blossoms had fallen from our branches, we found that we were one tree and not two.” To cultivate that facility is part of the mission for people who educate young people so they know what love is.


			The second thing is to teach an appreciation of God’s beauty and use beauty as a guidepost toward what is good and virtuous. Plato said in Symposium, “He who would proceed aright in this matter should begin in youth to visit beautiful forms.” First, the outward forms, and from outward forms would become an appreciation that the beauty of the mind is higher than the beauty of the form. From that, it would become an appreciation of the beauty of laws and the beauty of existence and that he who follows the trail of beauty, Plato wrote, will come to see “a nature of wondrous beauty, a nature which in the first place is everlasting and not growing or decaying, a beauty absolute, separate, simple and everlasting, which without diminution and without increase or any change is imparted to ever growing and perishing beauties of all other things.” Colleges can thrust objects of beauty before their students and hope for one in a thousand you will provoke one of those primordial experiences of wondering awe that can transform a life and point toward a vocation, a marriage, or a faith.


			Third, secular colleges have got out of holding up exemplars of excellence. At Christian colleges, you have the ultimate exemplar: the life and example of Jesus. But there are other ideas to copy and to inspire, and the ideals of exemplars inflame a desire for excellence. We’ve ruined the word eros; in this culture, we associate it with sex, but for the Greeks, the word eros was a longing for the pure, a longing for excellence. In our culture, we don’t even have a name for this longing. Dorothy Day called it loneliness. She wrote a book called The Long Loneliness, but she didn’t mean solitude. By loneliness, she meant longing, longing for God. C. S. Lewis famously called it joy. Joy is not the fulfillment of desires. Joy is the longing itself. We’ve lost that vocabulary, as we’ve lost a lot of moral vocabulary. With it has gone some of the insufficient ideals. There was a guy named Robert Livingston in the nineteenth century who said that when people don’t do good, it’s often not because they’re bad but they have been given an insufficient ideal. That is not true at Christian schools, but it’s often true at other schools.


			I’ve tried to express the things that help people find their commitments, find the things that make their lives valuable. Those are things like falling in love with something, being attracted aesthetically to beauty, and having this hunger for excellence. Those are all motivators. But to do a commitment through life and through decades, a commitment is not only motivated—it’s disciplined. These are the other things colleges can offer their students: ways to discipline their longings.


			The first thing a commitment is disciplined by is truth. Tim Keller said that truth without love is harshness, but love without truth is just sentimentality. The ability to look at something and study something honestly is a thing that has to be taught to young people. John Ruskin, the nineteenth-century art critic, said, “The more I think of it, I find this conclusion more impressed upon me, that the greatest thing a human soul ever does is to see something and tell what it saw in a plain way. Hundreds of people can talk for one who can think, but thousands can think for one who can see.”


			The second discipline is the deep commitment to the craft. When you undertake a craft, a doctor has to lay out the tools. The carpenter has certain practices. My practice is laying piles out on the floor as a writer. It is that craft of organizing the structure of a column or a book that is the discipline that keeps my life in structure and order. Of course, all religions have disciplines.


			The final thing that discipline loves is community. None of us is capable of acting out our commitments alone. We all depend on redemptive assistance from outside. We’re all uplifted by contact. We’re all reinforced by the norms of the people we know and admire. We’re all purified by the service to those around us. I have a friend named Rod Dreher who had a sister who lived in little town in northern Louisiana. She loved her town, and she was one of those people who touched lives. The town had maybe six hundred people in it, but when she died of cancer in her early forties, twelve hundred people showed up at the funeral. She had a practice in her life as part of her commitment to her community of going around on Christmas Eve and going to the one town cemetery. On each gravestone, she would place a lit candle. She died just before Christmas, and Rod was home with his family. He asked his mom on Christmas Eve, “Should we go out and place the candles on the gravestones?” His mom said, “You know, in some future year, I’ll do it, but right now, with her death so fresh, it’s just too much. I just can’t do it.” They were driving to another family gathering on Christmas Eve, and they drove by the cemetery; somebody else had placed a candle on every gravestone in her honor. That’s community reinforcing community and disciplining the commitment to each other.


			What I’ve tried to describe is this task of helping young people build the commitments, the foundations of their lives. A lot of the schools I go to do a great job at many other things, but integrating the faith, the spirit, the heart, and the soul with the mind is not one of them. When I go to Christian colleges, that’s exactly what I see. That is the gift your institutions offer the wider culture. That gift is a gateway drug to the gift of the Almighty.


			I’ll close by reading one of my favorite prayers from one of my characters in my book, St. Augustine, his famous and beautiful prayer, “What Do I Love When I Love My God?”


			It is not physical beauty, nor temporal glory, nor the brightness of light so dear to earthly eyes, nor the sweet melodies of all kinds of songs, nor the gentle odor of flowers or ointments or perfumes, nor manna, nor honey, nor limbs welcoming the embraces of the flesh. It is not these things I love when I love my God. Yet there is a light I love, and a food, and a kind of embrace when I love my God. A light, voice, odor, food, embrace of my innerness, where my soul is floodlit by light which space cannot contain, where there is sound that time cannot seize, where there is perfume which no breeze disperses, where there is a taste for food no amount of eating can satisfy, where there is a bond of union that no satiety can part. That is what I love, when I love my God.


			That is the highest ideal. Everyone, religious or not, is on a road to a holy place. You guys have the language. The rest of the world needs it. I hope you’ll be out in the world leading the way.


		




		

			


			
A Note to Readers


			We designed this updated and expanded edition of Campus Life to be read in at least two contexts. First, we are hopeful this book can meet the needs of individuals interested in what they can contribute to the fabric of the communities they serve. However, by virtue of the nature of the topic and how we believe this book can be of greatest use, we have added several components that will allow this book to serve groups of campus leaders. Regardless, readers are encouraged to consider following an eight-step or eight-week reading plan. As a result, the way to do so is to proceed by reading the front matter for parts one and two, chapter one for parts one and two, and so on. For reading groups of campus leaders, we also provided a discussion guide designed to be used in relation to each one of those sections. Regardless of how one chooses to read this book, we hope what is offered is a window into both the timeless and timely qualities of the original and updated editions of Campus Life.
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			In more ways than we can count, this book is an expression of collective wisdom. That wisdom began thirty years ago when, under the leadership of Ernest L. Boyer, the Carnegie Foundation for the Advancement of Teaching published the original edition of this report. As detailed in the introduction, the genesis of that effort was the perception that some unique challenges were plaguing the fabric of the campus communities constituting American academe. To the credit of the authors of that original report, they generated a document that was both timely and, as we argue, timeless. We thus begin by offering our thanks to the Carnegie Foundation for its permission to republish the original edition of the report and, in turn, demonstrate those timeless qualities.


			A slightly modified version of the insightful address David Brooks offered at the gala held in Washington, DC, on January 27, 2016, honoring the Council for Christian Colleges and Universities’ fortieth anniversary serves as the foreword. We are thus both grateful to David and to the Council for Christian Colleges and Universities for permission to include it in this volume.


			Much of the work included in the expanded edition of this volume was contributed by pairs of authors who serve as chief academic and chief student development officers at George Fox University, John Brown University, Messiah College, Vanguard University, Westmont College, and Wheaton College. They were selected by virtue of their own reputations as scholar-practitioners as well as the reputations their campuses have gained in relation to the qualities discussed in their respective contributions. After working in pairs for several months, initial drafts of their chapters were offered at the Council for Christian Colleges and Universities International Forum in Dallas, Texas (January 31–February 2, 2018). We are indeed grateful for their efforts and for their willingness to share their wisdom.


			In many ways, Beck A. Taylor and his colleagues at Whitworth University have emerged as leaders in conversations concerning campus community. In particular, those efforts are reflected in the 2018 President’s Colloquy on Civil Discourse. The events making up that colloquy can be viewed at the Whitworth University website.1 Those efforts also garnered the attention of media outlets such as the Chronicle of Higher Education, whose interview with Beck can be viewed online.2 We are grateful to Beck for his willingness to share the wisdom he learned through those efforts as the epilogue.


			At Taylor University, we owe a considerable debt of gratitude to Kayla (Springer) Hunter, who recently graduated from the master of arts in higher education program and kept us organized in relation to this project in more ways than we can count. We are also blessed to serve as faculty members in that program. Students such as Kayla serve as tangible points of hope to us about the future of higher education. Colleagues such as Steve Bedi, Scott Gaier, Tim Herrmann, Heather Sandlin, Skip Trudeau, and Kelly Yordy support projects such as this one and care enough to help us refine our thinking about such critical topics.


			We are truly grateful for the love and support our respective families offer. Our wives, Bekah Moser and Sara Ream, offer us more love than we can repay, but we are blessed with lifetimes to try. All too often, the work scholars conduct seems disconnected from the direct needs of their families. However, we are hopeful that the wisdom found in these pages contributes to the fabric of community our own children (Benjamin, Eloisa, Samuel, Stella, and William Moser / Addison and Ashley Ream) will find when they go to college.


			Drew Moser and Todd C. Ream


			Tenth Week in Ordinary Time 2018
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Prologue


			
In Search of Renewal (Again)


			
Drew Moser and Todd C. Ream


			In our current climate, it is difficult to imagine a public intellectual who transcends partisanship and polarization.1 The names that come to mind tend to fall firmly into ideological camps, their popularity fueled by both support and disdain. In the 1980s and 1990s, Ernest L. Boyer (1928–1995) was a public intellectual on all matters of education, and was widely appreciated for his accessible wisdom and rhetorical flair. Democrats and Republicans, religious and nonreligious, all looked to him for guidance on the educational challenges of their day.


			As a result, Boyer became a household name. His rise to prominence from chancellor of the State University of New York system (SUNY), to US Commissioner of Education under President Carter, to president of the Carnegie Foundation, is well known. In his latter and most popular role, Boyer led the production of an impressive slate of monumental reports on education, including A Quest for Common Learning: The Aims of General Education;2 High School: A Report on Secondary Education in America;3 College: The Undergraduate Experience in America;4 Campus Life: In Search of Community;5 Scholarship Reconsidered: Priorities of the Professoriate;6 Ready to Learn: A Mandate for the Nation;7 and The Basic School: A Community of Learning.8


			Those that know the name Ernest Boyer are familiar with these roles and reports. What is lesser known is why and how he rose to prominence. To put it simply (but not simplistically), Boyer’s formative experiences in Christian higher education shaped him into the effective educational leader of his day.


			A Christian College Beginning


			Before Boyer rose to national and international prominence, he first served as a student and then eventually as a faculty member and administrator with several Christian colleges. Born to industrious, successful business owners in Dayton, Ohio, Boyer observed the value of hard work and lifelong learning.9 His greatest influence, his Grandfather William Boyer, was the founder and director of a Brethren in Christ–affiliated mission located in the heart of Dayton, Ohio.10 The Reverend William Boyer ran the mission for over thirty years. The Dayton mission became young Ernest’s second home. Together, his father’s success and his grandfather’s faithful service compelled Ernest to pursue excellence and service throughout his life.


			He finished high school and received his two-year degree at Brethren in Christ Messiah College (1948), where he met his wife Kathryn (Kay) Tyson. He then attended Greenville College (IL), a Free Methodist institution. There he received his BA in 1950. After brief stints pastoring in Orlando, Florida, and pursuing graduate studies at Ohio State University, Boyer received a call from John Z. Martin, a senior administrator of the fledgling Brethren in Christ–affiliated Upland College in California.11 Martin offered him a full-time salary to teach half-time at Upland College and pursue his PhD in audiology at the University of Southern California (USC). Upland College would also cover his tuition. Upon earning a PhD, he would become the school’s academic dean.


			Boyer was passionate about educating Upland’s student body in terms of their sense of civic duty, devoting many chapel messages to inform them of current events and their responsibility to engage them. He created and coached a college debate team, passing on skills from his own experience at Greenville College.12 He created the nation’s first 4-1-4 academic calendar in 1953, devoting the first interterm to the subject of US-Soviet relations.


			Nearing graduation from USC, he met with his faculty advisor, W. Charles Redding, to discuss next steps. Boyer proudly revealed he planned to continue to work for Upland College to help them achieve accreditation. Boyer’s advisor looked sternly at him and threatened to withhold the degree should he follow through with this plan. Proudly he boasted, “Our Ph.D.’s go to bigger jobs.”13 Boyer was distraught. He deeply valued the work of Upland College, and had no interest in landing one of his advisor’s “real jobs.” Boyer reluctantly took an adjunct position at Long Beach State teaching night classes to appease his advisor and keep his day job. He was still awarded his PhD in 1957.14 Boyer’s leadership was successful, as Upland College eventually received accreditation from the Western College Association. Boyer and Martin, eager to replicate their accreditation success, were then instrumental in the founding of the Council for the Advancement of Small Colleges (CASC), a group that helped small colleges navigate through the accreditation process. As a result of the CASC’s efforts, ninety small colleges received accreditation, including Boyer’s alma mater, Messiah College.


			Boyer’s work in lobbying accrediting bodies on the merits of small-college higher education planted seeds for his landmark views on scholarship. Boyer’s most popular and influential work, Scholarship Reconsidered,15 was largely formed due to his experiences in helping Christian colleges gain accreditation. Time after time, he pleaded the case of Christian college to accreditors. He coached Christian presidents in how to communicate the unique aspects of their institutions. In so doing, he found that there was value in the things Christian colleges did that did not fall into traditional metrics.


			Despite Boyer’s good work to cultivate a vibrant, quality academic community at Upland, the college was going bankrupt, and it became clear in the early 1960s that the college needed to close.16 Boyer helped the school through negotiations to send the college library and its seal to Fresno Pacific University. Messiah College would then absorb Upland’s remaining debt and officially become recognized as its merging partner in 1964.17


			Much later in his career, when Boyer was president of the Carnegie Foundation for the Advancement of Teaching, he sought to translate his small-college experience to the broader educational community. He challenged the publish-or-perish focus of the academy, arguing that it was pursued at teaching’s expense, neglecting students. This conviction led Boyer and the Carnegie Foundation to publish arguably two of the most important reports during his tenure: Scholarship Reconsidered: Priorities of the Professoriate,18 and the very report you now hold in your hands. He announced the pending release of these reports to a gathering of the American Association of Independent Colleges and Universities in February of 1990. This group was largely inspired from Boyer’s own work thirty years prior to his cofounding of the Council for the Advancement of Small Colleges. His experience in championing the benefits of the small-college experience was now coming to fruition, over thirty years later.


			In this audience, Boyer knew he was among friends, friends who valued teaching and pursued the development of college students beyond the classroom. Boyer was very excited about the release of both reports, hoping they would help higher education return to where the small, independent colleges had been all along. To this audience, he said, “Your agenda is being legitimized because, I believe, it is absolutely right.”19 It was an affirmation that independent colleges (of which Christian institutions formed a significant part) were the exemplars of the very type of vibrant learning community and broadened, engaged scholarship that Boyer proposed.


			In addition to his foundational work in the development of the American Association of Independent Colleges and Universities, his work in cofounding the CASC also influenced the founding of the Council for Christian Colleges and Universities (CCCU).20


			
Campus Life: A Report with Soul


			In March 1990, the Carnegie Foundation, in cooperation with the American Council on Education (ACE), released Campus Life: In Search of Community. The study surveyed five hundred presidents all over the country, along with hundreds of other administrators, faculty, and students. The overall conclusion was generally optimistic: “Campuses are well managed, and we’ve built in the United States a system of higher learning that’s the envy of the world.”21 Yet the campus was not without perils. Student apathy, alcohol abuse, racial tension, and incivility were causes for concern. Boyer felt they were a reflection of the society at large. In the Campus Life report, he praised student personnel professionals (now widely referred to as student affairs professionals) for their superb response to the crises besetting the college campus. He also felt concern for these professionals, believing they were asked to carry too much of the responsibility for these issues.


			Boyer introduced the results of the Campus Life report to the annual gathering of the National Association of Student Personnel Administrators (NASPA) in March 1990.22 Rather than simply trying to curb bad behavior on college campuses, Boyer cast a larger vision, outlining six principles that captured the essence of higher education. His goal was to provide a framework for the development of a community of learning.


			First, Boyer argued that a college campus was a purposeful community, where faculty and students work together. To Boyer, such a community was one where the academic and the cocurricular are integrated: “I’m convinced that the academic and nonacademic cannot be divided and if students do not become intellectually engaged—if they do not take seriously the educational mission of the institution, then all talk about community will be simply a diversion.”23 He encouraged both faculty and student personnel professionals to be viewed as teachers, common educators for a common cause.


			Second, Boyer argued that the college campus is a just community, where dignity is affirmed and equality is pursued. Boyer firmly believed that America’s colleges could be a shining example to the country of how to bridge what he felt was a widening gap between rich and poor. Third, the college is an open community, where freedom of thought and expression is protected. On this point Boyer reveled in the power of language to exchange ideas. He referred to it as a “sacred trust.”24 Fourth, the college campus was a disciplined community, where governance promotes and protects the common good. Boyer, in spite of his conservative Brethren upbringing, advocated for a more open and inclusive campus. However, he strongly argued that all colleges follow the likes of his alma maters Messiah and Greenville and have some sort of clear code of conduct developed by the campus community. Fifth, the college is a caring community, where members are supported and service is embraced. Boyer felt that a college committed to service would allow students the valuable opportunity for engagement across the generations. Finally, the college campus is a celebrative community. Tradition and heritage are remembered. He quipped that a “community of learning must be held together by something more than a common grievance over parking.”25


			Boyer sent a copy of the report his friend and colleague John W. Gardner, who was then the Mirian and Peter Hass Centennial Professor in Public Service at Stanford University. Gardner then wrote a letter thanking him for the gift and praising the report: “Not only does it cover all aspects of the subject with clarity and wisdom, but it is a wonderfully humane report. It has soul, which is in such short supply these days that I suspect you of having access to some secret source.”26 A reading of the Campus Life report does indeed reveal a soul.


			The Search for Renewal (Again)


			Nearly thirty years since the release of Campus Life, Christian higher education stands at a critical point in its history. Many institutions face declining enrollments, escalating discount rates, fractured faculties, rises in the mental health needs of student bodies, and ideological clashes over theology, politics, and culture. These colleges and universities, once considered bastions of evangelicalism, are emerging as battlegrounds in a new chapter of the long-standing culture wars, a tension that proved particularly palpable during the 2016 US presidential election.


			An unfortunate casualty of such tumult is the peaceful campus life many institutions took for granted. Racial tensions, financial troubles, and theological diversity now continue to threaten the social fabric of these historically small, tight-knit institutions. For such a time, leaders of Christian colleges and universities must reflect on what led their institutions to this precipice and, in turn, cast a new vision for campus life.


			In many ways, Boyer devoted his career to translating the formative power of Christian higher education to a wider audience. The concepts championed by Boyer and his associates in Campus Life, coupled with the many challenges facing today’s campuses, present an opportunity to reconsider and translate those concepts to current and future generations of leaders in Christian higher education.


			The communal fabric that long defined Christian colleges and universities is fraying. While many of the virtues once woven into that fabric are timeless and worthy of reinvestment in the present context, some scholars rightfully contend that a number of topics were precluded from taking their place among ones deemed acceptable.


			For example, Stanley Hauerwas argued that many Christians allowed the vice of sentimentality to parade as a virtue to the point of precluding conversations to take place that, while needing to be part public discourse, were deemed inadmissible.27 Underlying that compulsion is the belief that a veneer of niceness is preferable to the discord that may ensue when people engage in conversations in which they may at least initially disagree. As a result, conversations concerning various threads of human identity such as gender, same-sex attraction, and, more recently, transgenderism were not granted the space needed to take their place among other topics deemed more acceptable for discussion.


			In contrast, the editors for and contributors to this volume believe a theologically well-woven fabric of community not only withstands but also rightfully frames conversations needing to be addressed as part of the larger process of Christian discipleship. Today’s students are not immune to at least an awareness of challenging topics. If anything, social media platforms alone expose them to such ideas in a myriad of ways, ranging from the productive to the unproductive. Christian educators thus have no choice but to wade into any number of substantive topics regardless of how contentious the ensuing conversations might become.


			Instead of viewing this challenge as a point of peril, the editors for and contributors to this volume believe this challenge is an opportunity. Undergirding this sense of hope is the belief that well-framed and disciplined discourse is not only how ideas are refined but is also what academe is implicitly called to model for students and society as a whole.


			In addition, undergirding this sense of hope is the belief that no topic, regardless of how difficult it may be, is beyond what prayerfully practiced theological exploration can handle. The question is thus not whether a topic is controversial but whether it is substantive and thus worthy of consideration. Admittedly, some topics are not worthy of consideration and are simply futile exercises of frivolity. On the other hand, controversy is neither to be avoided nor, by default, embraced. The question needing to be determined is whether the issue at hand is important to the church as it seeks to fulfill its mission to be Christ’s body to a world in need and form disciples to carry out that work.


			Furthermore, collaborative, generative conversations among curricular and cocurricular leaders are essential to the health of college and university campuses. The editors for and contributors to this volume also believe the fabric that defines campus life more closely approaches an optimal quality when efforts made by educators in the curricular and cocurricular realms are integrated as much as possible. While colleges and universities bureaucratically organized themselves into such categories (and even a seemingly infinite array of other subcategories), few if any of life’s most pressing questions can be addressed by resources found within, for example, an academic departments or even the curricular realm as a whole.


			Ernest T. Pascarella and Patrick T. Terenzini also repeatedly demonstrated that student learning occurs at higher levels when curricular and cocurricular programs are integrated versus existing in organizational silos.28 As a result, the introductory chapters to the expanded edition of Campus Life were contributed by chief student development and chief academic officers who worked together not only as coauthors but also as partners working on their respective campuses to integrate the cocurricular and curricular programs they lead.


			Campus Life also serves as a model for how such conversations and the communities in which they took place were once framed. Some of the qualities that define that model are timeless and thus need to be reintroduced to this generation. Other qualities and in particular the larger context in which those qualities find themselves, are in need of translation. The editors of and contributors to this volume believe such a process is a worthy starting point as they want not only to preserve what is best about the Christian campus but also to help it create disciplined and theologically well-framed spaces for conversations that need to take place.


			
This Volume


			In particular, this volume includes the original content of Campus Life in a new, expanded edition. Preceding the original text are contributions from those curricular and cocurricular leaders who, in pairs, respectively offer an introduction to each one of the original report’s chapters. In other words, chief academic officers and the chief student development officers from the same campuses work together to translate these timeless qualities found in Campus Life to the realities facing our campuses today.


			The essays in this collection thus offer a context in which readers can reflect on the past while also thinking critically about the prospects for the future of campus life at evangelical institutions of higher learning. This expanded edition equips higher education leaders to explore questions such as the following:


			How can the curricular and cocurricular realms of institutions work more effectively together to foster a learning environment that develops whole people?


			How can Christian campuses serve as laboratories for justice?


			Amid the current cultural climate, how can Christian college and university campuses embody convicted civility?


			How can Christian campuses model forms of community that seek individual flourishing and the common good?


			What is an appropriate and biblical ethic of care toward today’s students and faculty?


			How does one honor campus traditions while also embracing change?


			Part one of what follows includes those six introductory chapters written by pairs of chief student development and chief academic officers. Each chapter unpacks the timeless nature of a theme included in the original edition by Boyer and his associates followed by an effort to translate the relevance of that theme to the present set of realities. Part two includes the full version of the original edition of Campus Life. The text from the original edition has been typeset to match the rest of the volume, but it has not been altered in any other way. A discussion guide is then included at the end of this expanded edition of Campus Life. The purpose of that guide is to facilitate conversations among audience members who work through the expanded edition together as members of reading groups.


			As a whole, what is offered in these pages, however, is not an equation for community. In contrast, what is offered is a series of frameworks through which members of particular campus communities can think through what makes the life they share unique. One of the greatest strengths of the American higher education system is its diversity of institutional offerings. As is hopefully indicated in these pages, one of the most significant components of that diversity involves the way various Christian traditions have invested in the education of the next generation. As a result, community should look different at a historically Quaker institution such as George Fox University in comparison to a historically Anabaptist institution such as Messiah College.


			By thinking with our fellow Christian brethren about how they live together, we hope that the fabric of each campus and the church will be strengthened. This side of eternity, no one community can capture all of what it means to live in divine inspired fellowship. By learning from one another, we can catch glimpses that sustain our common calling as members of Christ’s body.




		




		

			
Part One 
...



Chapter One


			
A Purposeful Community


			
Mark L. Sargent and Edee Schulze


			For nearly three weeks the smoke had drifted from the east, rising out of Los Padres National Forest and the grasslands and homes of Ventura County. The Thomas Fire had ignited some forty miles away from our campus in Montecito, and had steadily been consuming the backwoods even as it stretched toward the sea, well on the way to becoming the largest wildfire in California history. By the middle of December 2017, Christmas décor on the streets of Montecito and Santa Barbara was coated with ash. The sun hid behind opaque skies. Pedestrians, far fewer than normal, were wearing masks.


			By then, we had already sent students home. Literally hours before the start of finals, we quickly asked faculty to improvise and offer exams remotely. At that time, our primary concern was the impure air and our students’ health, not the threat of the flames. Many faculty and staff remembered the Montecito Tea Fire of 2008, a sudden flare-up that rode sundowner winds onto the campus and claimed several buildings and fifteen faculty homes. However, at this moment few of us feared the Thomas Fire would spread as far as Westmont.


			But all that changed suddenly one morning nearly a week later, as the winds turned erratic, and the flames jumped the fire line on the Santa Ynez foothills and descended the slopes toward the college. As several of us gathered in a downtown office, we watched the televised images of oaks, eucalyptus, and chaparral engulfed by flames less than a mile above campus. Through our second-story window, we could actually witness the frontline of the wildfire as it raced westward across the hills, flying up ridges and filling the canyons in a matter of seconds. The foliage of the previous spring, such splendor after nearly five years of drought, had become fuel. Fortunately, the winds shifted, the flames reached former burn scars, and the firefighters eventually gained the upper hand. By the end of the day, our prayers for the preservation of the college had turned to prayers of gratitude.


			For much of our lives, as we have worked on Christian college campuses, both of us have thought extensively about the purposes of Christian higher education. But in those hours of vulnerability during the fire we actually found new joy in being part of a purposeful community. It came in the urgency of the hour, as we adjusted plans, faced new risks, and spent prayerful moments together. In the future, when we look back at these uncertain days, we may well remember them as occasions when we felt the greatest commitment to the promise of the institution.


			Writing after many hard months of ministry in Corinth, the apostle Paul reminded the Romans “that in all things God works for the good of those who love him, who have been called according to his purpose” (Rom 8:28 NIV). That certainly reassures us that good can come from hardship, even threats to our campus. It also affirms that God’s purposes are larger than our aspirations, and a purposeful community originates as much in our love for God as in our own calculations. “Many are the plans in a person’s heart,” the proverb states, “but it is the Lord’s purpose that prevails” (Prov 19:21 NIV). A purposeful community needs plans and strategies to set a course, but also the humility to recognize that blueprints, efficiencies, and achievements may be less vital than receptive hearts.


			In that respect, we appreciate the notes of collegiality and empathy in Boyer and his collaborators’ definition of a purposeful community. Reflecting on their thoughts, we posit such a community has an institutional mission statement that is widely known and shared and is fulfilled collaboratively as a communal activity so all students have access and can achieve their goals.


			An Institutional Mission Statement that is Widely Known and Shared


			All told, Christian colleges have done well at crafting mission statements that convey the desire to nurture hearts and minds to contribute to the building of God’s kingdom. Quite frequently, when accrediting bodies visit Christian campuses, review teams salute the communities’ embrace of their mission statements. At their best, these statements become fundamental drivers of the colleges’ planning, and the most eloquent statements offer language that infuses other core documents and practices. Far from simply a bureaucratic obligation or a pragmatic guide, mission statements frequently offer a poetic center.


			There are, though, plenty of challenges in using the mission statements as compasses for institutional purposes. Among Christian colleges, most of the statements are sufficiently generic that they do not always differentiate one institution from another. Many colleges could easily swap statements without changing character. Furthermore, budget pressures and the shifting terrain of higher education led many institutions to alter their educational priorities, and at times the new and emerging institution strides less securely within the lanes of the historic mission. The ideals of the liberal arts, still invoked in many mission statements, become hazier as schools move rapidly toward applied programs, even as swelling enrollments, online options, and off-campus sites stretch long-held convictions about community and pedagogy.


			Many of these changes, of course, have revitalized colleges, expanded horizons, reached new learners, and renewed faculty. However, most evolving institutions still have work to do to ensure innovations are linked to a shared understanding of mission. It is not merely a matter of justifying new ventures with references to the most elegant or generic themes in the mission statement. That is done often—and easily. It is more difficult to link innovation to the purposeful community. The cultural strands that bind an institution—the traditions of shared governance, familiar roles and responsibilities, curricular and cocurricular partnerships, and commonly prized customs and ceremonies—can fray easily with sudden change. Rapid transformation, fueled by a sense of urgency, can also empower innovators in the midst of greater autonomy, and sometimes less accountability. To sustain a purposeful community, institutional leaders are wise not merely to justify changes by citing mission and necessity, but also to devote the time to finding the language and the practices that preserve and evoke the best of the past.


			At Westmont, we have tried to cultivate within faculty members, administrators, and staff members an appreciation for our heritage. The president and other executives host the Westmont Institute for all new staff members, a multi-week seminar on the heritage, mission, purpose, and ethos. A two-year seminar for new faculty, known as Wayfinding, not only covers the familiar topics related to launching an academic career, but also pays considerable attention to defining how current strategic objectives reveal nuances in the five planks of the college’s mission.1 As a strongly traditional, undergraduate, and residential liberal arts college, Westmont fully recognizes the increasing uniqueness of our model as well as the swelling pressures for adaptation in our current landscape. However, we understand that our conversation about innovation must be rooted in a vision of the liberal arts as an incubator for creativity, not as a threat to a static and revered curricula.



OEBPS/Images/IVPAcademic.png
~
IVP Academic

An imprint of InterVarsity Press
Downers Grove, lllinois





OEBPS/Images/1.png
CAMPUS
LIFE

IN SEARCH
OF COMMUNITY

Edited by
DREW MOSER
and
TODD C. REAM

Foreword by
DAVID BRO OKS






OEBPS/Images/9780830865239.jpg
EXPANDED EDITIRON

With new chapters from Christian college leaders

CAMPUS

IN SEARCH
OF COMMUNITY

Edited by
DREW MOSER

and

TODD C. REAM

Foreword by
DAVID BROOKS

Y " r<‘“ ' “_"'&: .{‘\/:z;:_ -',".,_-f‘ ¥ :
P * CAgﬁEG'IE FOUNDAFLON FOR THE —~
ADVANCEMENTOFTEACHING ’






