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			■ Summary

			The following text is published here for the first time. Karl Jaspers worked on an essay on «The educational value of the natural sciences» at about the same time as his lecture «Psychologie der geistigen Arbeit und des akademischen Studiums» («Psychology of intellectual work and of academic study») in the winter semester of 1919/20. The text has the form of a draft written continuously, with a few corrections. It is published here in English with an editorial note by Georg Hartmann and a commentary by Dr. Anton Hügli.

			Keywords: Education, Science, Knowledge, Nature, Existence.

			The word «education» is understood in various ways. The training for one particular profession, which presupposes a special knowledge and special skills that can be acquired, is called «professional education» in contradistinction to a «general education.» More importantly, an «educated» person is one who has acquired an entitlement that privileges him sociologically in very general terms, by distinguishing him societally as an educated person from an uneducated person. In Hellenistic Egypt, education as an ephebe in the gymnasium made one a Greek, and it was only Greeks who were qualified for future offices; lists were kept of those who had had a gymnasial education. It is the examinations that give a Chinese the right to belong to the class of literati and office-bearers. In our own society, being educated means that one possesses the certificates from the higher schools (in the past, this was issued only by the humanistic gymnasium). There is no access to the academic professional education without a certificate of graduation from high school, which serves as proof of one’s [pp. 5/122] general education. The certificates confer an «entitlement.» Finally, an educated person is one whose character is shaped in accordance with one particular educational ideal, so that a totality consisting of modes of behavior, the way one bears oneself, evaluations, ways of speaking, and skills has become second nature. This education is not proved by means of certificates; rather, it can be recognized in the individual’s habitus. Examples of educated persons in this sense are the Englishman as gentleman, the Greek in his kalokagathia, and the Roman in his attitude that preserves decorum.

			Of these three concepts of «education» (professional education, the inheritable privilegium, and the specific imprint upon a person), it is only the third that interests us here. All the educational ideals that have effectively formed the personality began as the ideals of one group in society: the ideals of the knight, of the priest, of the nobility at court, of the bourgeois patriciate, etc. Sometimes, an entire people subsequently felt this educational ideal to be its own. This made possible, for example, the formed and unified habitus of the Englishman or the Frenchman, whereas no societal group in Germany has elaborated an educational ideal with a suggestive power for the totality of the people. This is why the German, as such, is «uneducated,» ambiguous, chaotic, a barbarian.

			But we have possessed, down to the present day, personal figures with an extremely high education. The strength of our veneration will be greatest vis-à-vis such figures, who show us education not as a general form, but as a «personal» existence that is unique and hard-won, and that still remains flexible even when already shaped.1 Sometimes, we are inclined to look with resignation at the education of the Western peoples, which is remarkable in comparison to the average, and to look disconsolately at the barbarous chaos of the German average. But just as frequently, we are inclined to a dangerous arrogance, and we despise all of that «education» because we are inspired by another idea of education that transcends all this. If we wish to characterize it, we are compelled to use a mysterious and untranslatable German word: Geist [«spirit, mind»]. One cannot define the meaning of Geist in a simple formula. Every individual thing that is expressed by this term is not yet spirit, if taken on its own; it is spirit only in unity with something else, something antithetical. Thus, one fundamental power of the spirit is the desire to achieve clarity, but this will is spiritual only in connection with something antithetical, namely, with the desire to become whole (since something that is whole always remains unclear in its depths). Achieving clarity entails a drive towards consciousness and self-consciousness. The spirit experiences what it is in acting, or in thinking, or in shaping. Whether the hero intervenes in reality and experiences the repercussions of reality, or the philosopher puts his questions and posits boundaries in the act of thinking, or the artist makes his visions visible in objective images and forms – they all share the astonished consciousness of something that is dark but decisive, [pp. 6/122] something that wants to be revealed to its own self in the movement towards something that is concrete, visible, and expressible. Thinking and concepts are only one medium of the spirit among others, but a medium that is indispensable and inescapable. The spirit, as the will to achieve clarity, is continuously engaged in distinguishing, structuring, and analyzing. The spirit is never a merely immediate existence; it always needs conscious communication through reflective thinking. But, as an activity of the spirit, this thinking not only dissolves: it is also the path to a new and intensified immediacy. This is why the spirit is never primary or naïve, but always (as Hegel puts it) mediated immediacy. And this is why the spirit never is a state of affairs and a possession. It is always movement, it is always something that is coming into existence. It would be a misunderstanding to take spirit to be a merely subjective existence, mere «inwardness.» It is also a manifestation in objective works, deeds, forms, and thoughts. These, in turn, seduce one into an unspiritual life that consists in learning by heart what has been thought and in the delight in knowledge, in copying behavior by means of a mechanized ethics that has regulations for all situations, or in the enjoyment of a stationary perfection in the encounter with art and metaphysics. All of this is indeed an element in the process of the spirit, but it becomes unspiritual when it becomes definitively fixed and rigid and determines life. The spirit is comprehensive, and its life consists in creating and establishing just as much as in dissolving and relativizing.

			Education, as a form of life that is always special, and science as one individual medium, are animated in their origin by the spirit and are created by it. Over the course of time, they detach themselves from the spirit and wither. The spirit is source and power. The special educational ideal is a temporal housing for our existence, which, since it is spiritual, is subject to continuous remodeling; science is a special sphere that can isolate its goal on its own, but that always has repercussions on the spiritual existence of the human being, who lives in this sphere, promotes it, or appropriates it. To ask about the educational significance of a science means, therefore, that we are asking about its significance not only for one special educational ideal, but for spiritual existence as a whole – that is to say, for the possibility that is always both undefined and infinite, the possibility that can never be clearly defined or definitively perceived.

			Science in every form has, as such, its own educational significance. Science demands objectivity, sober thinking, and the weighing up of evidence; it requires a simple dedication to its object. The endeavor to get hold of truth succeeds only via continuous self-criticism and a constant, conscious weighing up of antithetical possibilities. Science does not permit one to think of this or that in accordance with one’s own needs, as one does, dishonestly, in daily life and in practical living – because there are reasons for and against everything. It is apparently possible to prove everything, and the sophistry that brought this insight once and for all into the world can be overcome only if one knows its possibilities. Science demands that we forget nothing, that we investigate the relationships on every side, and that we proceed according to plan (methodically). [pp. 7/122] Being skeptical, asking questions, being cautious before making a definitive assertion, testing and consciously clarifying the boundaries of assertions and the kind of validity that they possess: this is the morality of the one who acquires knowledge. It is obvious that this can leave its mark on the human being, directing him to objectivity in general, to the understanding of the other (one of the requirements of Kantian ethics is that one should take the position of each other person), and to justice. It has been said, accordingly, that science, qua reflection, tends to weaken. But this is the case only when a human being is dishonest or empty of substance. Indeed, it can indirectly intensify the consciousness of the completely irrational and not wholly calculable decisions of life in the temporal dimension, thereby intensifying the feeling of responsibility and allowing one to experience with utter clarity the irrational depth of existence. One who brushes the rational aside ends up in a dishonest chaos of fanaticism, meager justifications, and assertions in the manner of a prophet, with a scanty consciousness of one’s responsibility.2

			When people are asked about the educational significance of science, they tend to draw a formal and a substantial distinction between the significance of schooling and training and the significance of mere knowledge. What I have just described would be one aspect of the so-called formal significance. But the content of knowledge, as such, is not a matter of indifference. For most people, it stands in the foreground. The ideas that a person has about reality (whether or not they are well founded) have an effect on his sense of being. They determine his evaluations and decisions. When they are poor, they drive him into a narrow temporal-spatial existence lived from one day to the next. On the other hand, they are able, as it were, to expand his existence infinitely. They give him a desolate feeling of a futile mechanism to which he is subordinated, or else they give him feelings of relatedness that allow him to belong to an exalted, spiritually filled cosmos, and so on.

			If we now inquire into the special educational significance of the natural sciences, it seems that the value of the findings of the natural sciences, of the mere knowledge of the results, is much less than the value of knowing the path that led to their acquisition (the method). Only the systematic pursuing of the path of knowledge, following up the individual steps of thought, makes one familiar with the meaning of the result and teaches one to know both the boundaries and the limitations of its validity. One who knows only results has a knowledge that is basically dead and completely unspiritual. A blind trust in science makes him dogmatic. This is why the mere appropriation of individual pieces of knowledge creates the opposite of a spiritual education, namely, a strange orthodoxy of the «science» that has become an authority, an orthodoxy that is not found in the one who genuinely possesses knowledge. In natural science, therefore, that which is in the foreground for the masses – the dogmatization of the mere result, which is turned into a sensation – probably possesses the slightest educational value. If I cannot autonomously grasp [pp. 8/122] the decisive points in the foundations of a piece of knowledge, it has no educational value for me.

			Or is this too much to say? Our worldview is made up of knowledge, and our worldview has repercussions of some kind on us. But this is why the pieces of knowledge make their effect not as scientific knowledge, but as images and figures, such as myths or historical legends, or indeed all ideas, provided that one takes them to be an expression of reality. In this sense, the results of the natural sciences in the last centuries have had a destructive effect. Detached from the living knowledge of science and exalted to the status of dogmas, they have replaced an earlier mythical worldview with a lifeless, barren, desolate worldview. In other words, they have replaced a rich and full mythical world with one that is infinitely poor: for the one who accepts the mere «results» will have exactly the same relationship to them as to myths. They are revelations that he believes and that are accepted on the basis of authority. This is why, in recent years, fanatics can play off «science» – in a grotesque antithesis to its true meaning – as an impersonal authority against the previous authorities that had a personal form. The human being who succumbed to this process felt solitary and alien in the soulless world to which he no longer felt any relatedness or closeness. Empty scientific views took the place of a lively, observing relation with nature, dogmatic schemas instead of observation. The more recent discoveries and theories in the natural sciences may perhaps seem to lend support to the hope that the mere results, as such, will make this process of dogmatization more difficult, or indeed interrupt it. Even as mere results, they are hard for the layman to understand. They bring him into a salutary dizziness from which he may perhaps be thrown back forcibly upon his concrete existence, on the intuitively accessible presence of his being.

			What I have said above applies to the exact natural sciences, which a priori remove us from direct seeing, but compensate by showing us the highest degree of scientific precision and neatness, the total insight into interconnections, the greatest clarity in their presuppositions and in their thinking. It is understandable that Kant could hold that science exists only to the extent that mathematics is applicable. This means that in this case too, everything depends on the concept of thinking, and almost nothing depends on accepting the results; indeed, the latter is not without its risks. Accordingly, if I read about such results, all that I have is a pointer to the existence of a science. This pointer becomes fruitful for me if I pursue it and penetrate methodologically into the science; but otherwise, it would be best to forget it speedily. However, the natural sciences encompass a much wider field. Even in inanimate objects, there is the endless wealth of forms of the minerals, the colorful world of geology. And life shows us that there exists a colorful world that is more puzzling and impenetrable than mere matter. This world can be made to reveal itself under very various conditions, but it is never seen in all its fullness. Kant’s words remain valid even today: «In terms of merely mechanical principles of nature we cannot even adequately become familiar with, much less explain, organized beings and how they are internally possible. So certain is this that we [pp. 9/122] may boldly state3 that it is absurd for human beings even to attempt it, or to hope that perhaps some day another Newton might arise who would explain to us, in terms of natural laws unordered by any intention, how even a mere blade of grass is produced.» For a time, people entertained the delusion that Darwin was this Newton, and this belief promoted the schematization of the world at that time and the alienation from the world by persons who only accepted the results. Today, surely no one any longer holds this belief. But the life sciences have had an extraordinary upsurge. Here, as in every science, their results can be understood only when the methods of their justification and of their acquisition are known. But in this case, the mere content itself has already a positive educational value. The infinite forms of life, its mysterious interconnections, disclose a world that expands in a natural manner the familiar relationship with nature that every human being has per se. The surrogate «myth» that arises in this way is not as bad as the myth of the mechanism, but it too remains limited. The educational value here will depend on the extent to which mere knowledge is translated into a living act of observing the surrounding world, looking steadily at it, and concretely making it one’s own. And as long as the scientific method remains obscure, the educational value of natural science, here too, is limited – to say nothing of the risk of rigidification and dogmatization. But if this risk is as a matter of fact unavoidable – in a spirit without science – I would prefer a genuine mythical world, full of miracles and magic, to every other world. 

			Of all the sciences, only one has been a bearer of a genuine educational ideal, namely classical philology, but this is only because it in turn sprung from an educational ideal: the Humanism of the Renaissance. It is the last offshoot of this educational ideal, translated into pure science. It was only when this educational ideal faded and its realization had become rare, and when Nietzsche answered the question about the educational value of classical studies by pointing contemptuously to the average standard of the teachers of classics in the grammar schools, that it became possible for the natural-scientific education to compete with what was still called the «humanistic» education. The natural sciences claim that they can reshape the conditions of our existence by means of technology, thanks to their «real» knowledge (Nietzsche, who had had a classical education, lamented bitterly that he lacked this knowledge) and to their importance in practical living. But although all this is accurate enough, these things remain peripheral for a concept of education. The historical contents, the spirit that has been handed down to us by those who have gone before us – and in particular, the spirit of Greek antiquity – far surpass everything else in their formative, educational significance. In relation to this spirit, however, natural science does retain a very specific significance. The neglect of this significance in education has taken a heavy toll, and will do so again and again. In the liberal arts, we understand the «spirit,» and [pp. 10/122] our spirit gets involved with past forms of the spirit. We remain in the element of the comprehensible and touch only occasionally, half-unconsciously, the boundary of the incomprehensible conditions of all existence, for example, in the facts of geography and similar matters. But our entire existence is permeated by this «incomprehensible» element that the natural sciences seek to grasp, and that we take hold of, not from the inside (as we take hold of the spirit), but from the outside, as something that is in some way foreign. A natural-scientific education counters the inclination to spiritualization with the clear consciousness of reality with which the spiritual existence is interwoven, and on which it is dependent. If, however, e contra the natural sciences were to present themselves4 as exclusively valuable for education, aiming to reduce to matter or biology everything that is «comprehensible» and «spiritual» – something that we have in fact experienced – this is even worse for education than spiritualization.

			Today, we lack an educational ideal, and the synthesis between natural science and humanism, which is so necessary for education, has not been achieved. Nietzsche’s way of evaluating the sciences in terms of their losses shows us equally unsatisfactory results with regard to the average, probably in all the sciences.5 We see only isolated6 venerable and formed personalities everywhere. Scientific research in one particular field is possible for a person who is an extremely uneducated being as a whole, just as a beautiful coin can lie in a very shabby purse. As for the role of the natural sciences in our chaotic educational system, one need not reproach the broad mass of the people for the value they attach to natural science (in which they believe, as if in a gospel); rather, one must confront them with the worthlessness of the mere results, taken on their own. Nor need one say this to those who have had an academic formation, since they all have a tremendous respect for the natural sciences, although – apart from specialists and a few exceptions – they know no more about them than does the broad mass of the people. The idea of education demands a synthesis, and it is to be wished that scholars from both sides would engage in genuine research and create such syntheses in objectively visible works.

			With regard to the future, the question is whether the great complexity of scientific methods will still find young people who apply all their energy to learning these methods (this is certainly possible, and we believe that this will be the case); or whether our own age, which is still productive scientifically, but has been declining in education and the spirit for half a century, will be followed by a period of mere collection and codification, with a new education that is fully formed and immobile. In that case, the educational value of science would be at an end,7 because all that would function [pp. 11/122] would be the contents that it had acquired at an earlier date – the consciousness of the methods, of the contexts of justification, and of the various kinds of validity would no longer be present. As mere contents that are only accepted dogmatically but not genuinely understood, the contents of the humanities, and the myths themselves, are far superior in educational value to the mere contents that have come about through the natural sciences.

			Karl Jaspers (Heidelberg)8

			Such a time need not come. But for many people, the situation is similar to what would be the case at such a time for those human beings whose disposition ultimately makes it impossible for them to grasp what science is, persons whose nature means that they have access only to dogmatic contents. For these persons, the educative value of natural science is relatively slight.

			■ APPENDIX

			Editorial note on Jaspers’ essay on «The educational value of the natural sciences», edited from his literary remains

			Karl Jaspers worked on an essay on «The educational value of the natural sciences» at about the same time as his lecture «Psychologie der geistigen Arbeit und des akademischen Studiums» («Psychology of intellectual work and of academic study») in the winter semester of 1919/20. The handwritten manuscript is among Jaspers’ literary remains in the Deutsches Literaturarchiv in Marbach. It consists of fourteen folio leaves (ca. 21 x 33 cm) written with a fountain pen. Pages 1-13 have a continuous pagination. An unpaginated leaf contains a few additional lines that can be integrated clearly into the course of the text. The text has the form of a draft written continuously, with a few corrections. On the upper left edge of the first manuscript page, Jaspers noted in pencil: «Written in 1920 for the Süddeutsche Monatshefte and not published.» The text is published here for the first time. The translation is based on a transcription prepared by the author of the editorial note. This transcription will be published as a part of the section for posthumous texts in the Karl Jaspers Gesamtausgabe.

			What can be known about Jasper’s publication project, which did not come to fruition? Nothing was known hitherto about any relationship between Jaspers and the Süddeutsche Monatshefte (SMH), either for the period before 1920 or for any subsequent period. Little can be expected from the editorial archive of this periodical at the period in question: «This periodical was extremely influential, at least from time to time, but the investigation of its history has not yet come very far. The principal reason for this is that the publisher’s archive, together with all the papers of its long-term editor, Paul Nikolaus Cossmann, was seized by the Gestapo in April 1933, and these documents [pp. 12/122] have not yet come to light.»9 Nor has the investigation of potential correspondents in Jaspers’ papers in Marbach turned up any information. No correspondence with Paul Nikolaus Cossmann, the chief editor of the SMH, or with one of the joint editors at that time, Josef Hofmiller and Karl Alexander von Müller, has been found in Marbach. Since Cossmann himself was responsible for academic contributions,10 a contact with him would appear particularly probable. 

			The SMH was founded in 1903 by Wilhelm Weigand with Paul Nikolaus Cossmann and Josef Hofmiller, and the first fascicle was published in January 1904. Alongside the two other important southern German monthlies, the Kunstwart and the Hochland, the SMH emphasized their double orientation: politically, they supported the Bismarck empire or Prussia, but on questions of culture, they were opposed to Berlin’s hegemony.11

			The November 1920 fascicle of the SMH was devoted to the progress made in physics and chemistry. The goal, formulated by Cossmann in his Preface, was «to give readers who have not had a training in the natural sciences a picture of the problems that interest physics and chemistry today.»12 Jaspers’ essay could doubtless have found a place here.

			It might perhaps be possible to find concrete evidence that would test the following speculation: it is not far-fetched to assume that Karl Jaspers abandoned his original intention of publishing his essay in a fascicle of the SMH after the periodical had acquired an emphatically nationalist tendency under the editorship of Cossmann, who had converted from the Jewish faith to Catholicism in 1905. This tendency was already discernible during the 1914-1918 War, when the periodical, which originally had addressed primarily cultural topics, became increasingly political. After the SMH had continued to sound a monarchist tone during the Weimar Republic, Cossmann subsequently became a sharp critic of the National Socialists; the last fascicle of the SMH appeared in 1936, and he died in the concentration camp at Theresienstadt in 1942. He was involved in two sensational trials. In 1922, he appeared in court against the Eisner forgeries; since Eisner had died in February 1919, his opponent was Felix Fechenbach, Eisner’s secretary, who (according to Cossmann) had been blamed by Eisner’s widow for the omissions in the documents. The case, which was brought by Fechenbach, ended with Cossmann’s acquittal for slander. In October 1925, Cossmann was involved in the Dolchstoßlegende («Legend of the stab in the back») trial. In the post-War years from 1919 to 1925, Cossmann with his SMH devoted himself «primarily to the fight [pp. 13/122] against the Treaty of Versailles, against the ‘lie of war guilt,’ and – not least against the background of the experience of the Bavarian Soviet Republic – against the radical political leftwing in Germany.»13

			If it was Jaspers himself who withdrew the essay – that is to say, if it was not ultimately rejected by Cossmann, or some more external reason was decisive (for example, the change of the publisher of the SMH in 1920) – it could be worth making the development of Jaspers’ political thinking in and after the First World War the subject of a further investigation.

			Georg Hartmann

			hartmann@dla-marbach.de

			Commentary

			Jaspers’ draft of his article on «The educational value of the natural sciences» anticipates ideas and formulations that later found their way into his writings on the idea of the university. The publication, in the spring of 2016, of the first volume of the planned Karl Jaspers Gesamtausgabe ([Collected Works], KJG Vol. 21) presents these writings, together with relevant articles and essays, carefully edited and supplied with detailed commentaries.

			The introductory part of the article – the historical review of the concept of education and the explication of its relationship to the concept of Geist («spirit») – is found in all three versions of «Die Idee der Universität» («The idea of the university»): somewhat expanded in the 1923 version (pp. 7-10), in a rather rudimentary form in the 1946 version (pp. 33-34), and as a broadly identical text in the 1961 version (pp. 78-79). Although the principal section of the article, the contrast between the educational value of the natural sciences and that of the humanities, is missing in the 1923 text, Jaspers integrated it in a slightly expanded and revised form into the 1946 text (pp. 35-37) and into the 1961 text (pp. 81-83). Since the manuscript of the article was discovered in the literary papers of Karl Jaspers (which are, unfortunately, even now not completely accessible) only after the publication of the new edition of the «Schriften zur Universitätsidee» («Writings on the idea of the university»), it was not possible to assess its importance for a commentary on that work. It is important in at least three respects, namely, interpretation, the history of ideas, and the history of Jaspers’ œuvre.

			With regard to interpretation, we find a not uninteresting reference to the «chaotic» state of German education being due to the concept of spirit as the specifically «German» idea of education, which is in tension with every «definitively fixed» educational ideal of a class or a nation (see «Idee der Universität,» 1923, p. 8, 10), because spirit is never anything other than «movement,» «something that is coming into existence.» This reference is not found in the second and third drafts of the text about the university. The reasons for this are connected, not primarily with the period at [pp. 14/122] which Jaspers was writing, but rather with the fact that «spirit,» via Jaspers’ elaboration of periechontology (the ontology of encompassing), had become one of the modes of encompassing that we ourselves are, or can be. Accordingly, in the second 1946 text, Jaspers draws distinctions between spirit, reason, and existence, and declares that these in their totality are the «real life in which science finds its meaning and its ground» (1946, p. 32).

			With regard to the history of ideas, Jaspers’ article takes its place in the pedagogical debates that were conducted already in the nineteenth century. This context includes the criticism voiced first in the Enlightenment period by the neo-humanists, who subscribed to the idea of humanitarianism, of the pedagogy of the philanthropists, which culminates in the distinction between Bildung («education») and Ausbildung («training»), or the distinction (which was already criticized by Schleiermacher and rejected by Herbart) between formal and material education. Another central element in the same context is the dispute about the educational value of the «realities,» which accompanied the ascent of the Realgymnasien (focusing on mathematics and science) and the Oberrealschulen (vocational schools) as high-school branches equal in rank to the humanistic high school, with its orientation to languages and history, at the end of the nineteenth century. This dispute broke out again and again, as new school subjects were introduced – a good example is Eduard Spranger’s «Der Bildungswert der Heimatkunde» («The educational value of local history,» 1923). One new element might be the way in which Jaspers unites the antitheses that erupted in these debates with the dichotomy, which goes back to Dilthey and which Jaspers himself had already employed fruitfully in the «Allgemeine Psychopathologie» («General Psychopathology»), between explaining and understanding as the criterion of demarcation between the natural sciences and the humanities – a criterion that is also relevant pedagogically. Characteristic of Jaspers is the importance that he attaches to the methodological consciousness of the «contexts of justification» and «contexts of validity». Only this consciousness, in his view, has an educational effect, it prohibits the results of natural science from turning into bad «myths» that would be far inferior to the educational value of the contents of the humanities. Ultimately, the natural-scientific education that is marked by the methodological consciousness is nothing other than the «attitude of the scientific character» that Jaspers defines in «Die Idee der Universität» (1961, p. 79) as the «specific education» of the university, the specifically «scientific education.»

			In terms of the history of Jaspers’ works, his treatment of the draft of the article is prototypical of his working methods in general. In what we might call a copy-and-paste procedure, he integrates with striking frequency parts of earlier texts or manuscripts into later writings, either modifying them or leaving them unchanged. This is connected with the style of his thinking, which has scarcely any ruptures or radical changes, but is based on continuity and a long-term quality, in fidelity to preceding ideas. Like sprouts, the later ideas grow organically, so to speak, from the earlier ideas, in an [pp. 15/122] increasing differentiation and articulation, but also going deeper down to the root, so that nothing is lost and the line of thought never breaks off. One could say that Jaspers has the same relationship to his earlier thinking self that he has to the earlier philosophers in his work on the history of philosophy: he searches indefatigably for what was thought in the past out of the origin, in order to make it once again a present reality and to let it become even clearer to its own self.

			Anton Hügli

			anton.huegli@unibas.ch

			Recibido: 6 de junio de 2016.
Aprobado: 11 de julio de 2016 [pp. 16/118]

			 

			■ NOTAS

			 

			
				
					* On the first page of the manuscript Karl Jaspers pencilled later on: «Written in 1920 for the Süddeutsche Monatshefte not published [Original title: «Vom Bildungswert der Naturwissenschaften.» Words that are underlined in the manuscript are underlined in the translation; italicization follows English-language conventions]. English translation: Brian McNeil.

			  

				
					1 Crossed out the former end of the sentence and the beginning of the next sentence: «greatest. From this perspective, we see, partly also with sorrow, but even more with» 

				

				
					2 The first line of a new paragraph is crossed out: «Such a possible significance of science belongs to the»

				

				
					3 Marginal note: «286» [refers to Kant, Kritik der Urteilskraft, Reclam] [Kant, Critique of Judgement. English translation: John Whitfield, In the Beat of a Heart. Life, Energy and the Unity of Nature, Joseph Henry Press: Washington, D.C. 2006, 231].

				

				
					4 Crossed out after «themselves»: «take their place alone on the throne of education»

				

				
					5 Crossed out: «everywhere». Inserted in its place: «probably in all the sciences»

				

				
					6 Crossed out: «individual». Inserted in its place: «isolated»

				

				
					7 Crossed out: «because it is no longer functioning. And in that case – but this is not how things ought to turn out – the world of the spiritual, as a mere content, would be preferable as a value to everything else. / Karl Jaspers (Heidelberg)»

				

				
					8 After the previous paragraph, where author and place are named, the following addition can be found. Jaspers himself did not mention where exactly this paragraph should be inserted.

				

				
					9 Hans-Christof Kraus, «Kulturkonservatismus und Dolchstoßlegende. Die ‘Süddeutschen Monatshefte’ 1904-1936,» in: Idem, ed. Konservative Zeitschriften zwischen Kaiserreich und Diktatur. Fünf Fallstudien, Studien und Texte zur Erforschung des Konservatismus 4, Berlin 2003, 13.

				

				
					10 See Harry Pross, Literatur und Politik. Geschichte und Programme der politisch-literarischen Zeitschriften im deutschen Sprachgebiet seit 1870, Olten and Freiburg i.Br. 1963, 205.

				

				
					11 On this, see Hans Fenske, «Cossmann und die Süddeutschen Monatshefte,» in Idem, Konservatismus und Rechtsradikalismus in Bayern nach 1918, Bad Homburg v.d.H., Berlin, and Zurich 1969, 292-298, esp. 298.

				

				
					12 SMH 18, fasc. 2 (November 1920), 73.

				

				
					13 Hans-Christof Kraus, «Kulturkonservatismus» (n. 1 above), 15. On Cossmann’s biography, see also Wolfram Selig, Paul Nikolaus Cossmann und die Süddeutschen Monatshefte von 1914-1918. Ein Beitrag zur Geschichte der nationalen Publizistik im Ersten Weltkrieg, Dialogos. Zeitung und Leben, new series 2, ed. Otto B. Roegele, Osnabrück 1967.
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