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  Preface



As teachers, we know that one of the greatest challenges our students face when learning English is not grammar or vocabulary, but the ability to speak fluently and confidently. Over the years, I have seen students with a strong knowledge of the language hesitate and struggle when it comes to real communication. This inspired me to create The Oral Fluency Handbook, a resource designed to give teachers practical tools to help students unlock their voices.  




This handbook covers a variety of activities, techniques, and strategies that can be easily integrated into everyday lessons. They are simple, adaptable, and above all, focused on making the classroom a space where communication feels natural. My goal is to support teachers in building not just language accuracy, but also the confidence and fluency that make learning truly rewarding. 




I would like to thank the many students and colleagues whose curiosity, feedback, and enthusiasm shaped this work. It is to them— and to all teachers seeking to empower their learners—that this book is dedicated. 




I invite you to use this handbook as a companion in your teaching journey. Adapt the activities, experiment with them, and above all, encourage your students to speak, because every word they share brings them closer to true fluency. —
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Proficiency or fluency




Oral fluency constitutes a primary objective in second language acquisition and represents a critical competency in today’s globalized society. The development of articulate and con dent speaking abilities serves both personal enrichment and professional advancement, providing learners with access to enhanced educational and career opportunities.




Proficient oral communication enables learners to express complex concepts, articulate sophisticated ideas, and convey nuanced meaning with accuracy and precision.This linguistic competence proves essential across multiple domains, from professional interview contexts to interpersonal social exchanges. Furthermore, speaking fluency facilitates the establishment of meaningful relationships and promotes effective collaborative engagement through enhanced communicative clarity and depth.




Within academic contexts, oral fluency assumes particular significance. Students who demonstrate strong speaking skills can participate actively in scholarly discourse, deliver well-structured presentations, and present arguments in a coherent and persuasive manner that reflects critical thinking and academic maturity.




However, the significance of oral fluency to individual language learners warrants careful examination, as does the precise definition of speaking fluency within pedagogical contexts. The response to the former consideration depends substantially upon learners’ specific linguistic objectives, their communicative contexts, and their conceptual understanding of fluency as a construct.




Research indicates that students typically assess both their personal language learning achievement and the efficacy of their English language instruction based primarily on perceived improvements in oral fluency. This learner-centered evaluation criterion underscores the central role that speaking proficiency plays in student motivation and program satisfaction.




Consequently, establishing clear operational definitions of speaking fluency becomes essential for educators seeking to align instructional goals with learner expectations and to develop appropriate assessment measures that accurately reflect communicative competence.




Regarding definitional frameworks, fluency is commonly characterized by laypersons as the capacity to communicate with ease and effectiveness in a target language, demonstrating minimal hesitation or interruption in speech ow.




However, this conceptualization represents a generalized understanding typically held by individuals without specialized expertise in second language acquisition, applied linguistics, or language pedagogy.




Such colloquial definitions, while accessible, lack the theoretical precision and empirical grounding necessary for effective instructional design and assessment practices. Professional educators require more sophisticated definitional frameworks that account for the complex interplay of linguistic, cognitive, and sociolinguistic factors that constitute authentic communicative fluency.




Popular conceptions also suggest that fluency encompasses an integration of vocabulary knowledge, grammatical competence, pronunciation accuracy, and cultural understanding. However, this perspective reflects a fundamental conflation of speaking proficiency with fluency—two distinct constructs that require careful differentiation within professional language education contexts.




This conceptual confusion necessitates precise terminological clarification: while speaking proficiency represents a comprehensive measure of overall communicative competence encompassing multiple linguistic domains, fluency constitutes a more specific dimension of oral performance characterized by temporal and ow-related features of speech production.




Within the discipline of foreign language pedagogy, oral proficiency is defined as the capacity to engage in functional and linguistically accurate verbal communication in the target language (Stein, 1999). Building upon this foundation, Housen and Kuiken (2009) conceptualized language proficiency as a multidimensional construct, proposing the influential CAF framework. This model delineates three fundamental dimensions of linguistic performance: complexity, accuracy, and fluency, each of which exhibits observable and quantifiable characteristics amenable to systematic assessment.




The CAF model represents a significant theoretical advancement in second language acquisition research, as it provides educators with discrete yet interconnected components for analyzing and developing learners’ communicative competence.




Numerous researchers have investigated this phenomenon, systematically deconstructing speaking fluency into its constituent components through empirical analysis. A comprehensive review of the extant literature enables educators to examine the construct from multiple theoretical perspectives, thereby developing a holistic understanding of fluency as a complex linguistic phenomenon.




This multifaceted approach to conceptualizing fluency serves critical pedagogical purposes: it informs the development of evidence-based instructional materials and supports the implementation of targeted teaching methodologies that demonstrably enhance learners’ oral  fluency. By grounding instructional practice in robust theoretical frameworks, educators can ensure that their interventions address the specific dimensions of fluency most relevant to their learners’ communicative needs.




Segalowitz (2010) describes fluency as being made up of three elements and distinguishes three types of fluency. 

1- Cognitive Fluency: It refers to the mental processes involved in producing speech in a target language. These processes include planning what to say, constructing sentences, integrating linguistic elements, and delivering the speech effectively. Segalowitz based his work on Levelt’s work (1989). Although Levelt does not address  fluency as such, he rather addresses speech production in general, and he distinguishes three phases: conceptualization, formulation and articulation (Bosker, 2014).




2- Utterance fluency: it refers to the fluidity of the observable speech as characterized by measurable temporal features (Mermouri and Messalti, 2018). Segalowitz continues explaining that those features can be phonetically measured based on oral production characteristics, which might include: speech rate, length of runs, filled and unfilled pauses (ibid).




3- Perceived Fluency: this is the judgement made by the listener regarding the quality of the utterance they hear. It is the assumption made by the listener about the speaker’s cognitive fluency based on their perceptions of utterance fluency. It is of course subjective and it depends on the listener’s understanding of the concept, but most research works point to similar factors that influence the listener’s judgement and which are, speech rate and pausing.




Speech rate constitutes a fundamental temporal measure of fluency, representing the speed of linguistic delivery. While individual variation in natural speaking tempo must be acknowledged, accelerated speech production generally correlates with enhanced fluency levels, making rate a reliable diagnostic indicator for assessment purposes.




Similarly, run length—defined as the duration of uninterrupted speech segments—serves as another significant fluency marker. Extended runs of continuous speech typically indicate greater automaticity in language processing and retrieval, thereby suggesting higher levels of oral proficiency.




Pausing phenomena, however, require more nuanced analysis, as strategic pauses constitute a natural component of competent discourse management.




Speakers routinely employ pauses for physiological necessities (respiration), cognitive processing (idea formulation), and conversational regulation (turn-taking facilitation). Therefore, the mere presence of pauses cannot be interpreted as dis fluency.




The diagnostic value of pausing lies in three specific parameters: frequency, positioning, and duration. Research indicates that fluent speech is characterized by fewer pauses of shorter duration, strategically positioned at syntactically appropriate junctures rather than mid-clause interruptions.

The preceding review of seminal research has examined key empirical investigations into fluency phenomena and provided a comprehensive delineation of the construct’s defining characteristics. This theoretical foundation establishes the parameters for identifying fluent speech production, enabling educators to recognize and assess the acoustic and temporal features that distinguish

proficient oral performance.




Having established these definitional frameworks and measurable criteria, practitioners now possess the necessary conceptual tools to evaluate learner performance against established fluency benchmarks and to design targeted interventions based on evidence-based understanding of the construct.




The next question we need to answer is “how do we help learners achieve that goal and become fluent speakers?”.




Obstacles to oral fluency




For language education professionals, establishing a comprehensive understanding of fluency is fundamental to identifying the specific competencies that require development and designing pedagogically sound instructional materials that facilitate learner progression toward fluency. A clear conceptual framework of fluency enables educators to create targeted interventions and assessment protocols that address the multifaceted nature of oral proficiency.




Equally critical to effective language instruction is the systematic identification and mitigation of potential barriers that may impede learner advancement.

Recognizing these obstacles—whether linguistic, psychological, or socio-cultural in nature—allows educators to implement evidence-based strategies that address individual learning challenges and create supportive learning environments conducive to fluency development.




In my twenty years of teaching EFL/ESL, I have seen a lot of language learners struggle to express themselves the way they would want to each time they attempt to engage in a conversation, and I have noticed a number of obstacles




that hinder their progress. The list of obstacles is quite long, but I will only address those I find most pertinent to the classrooms I have observed over the years. The following are the three major obstacles students encounter:




Inhibition is probably the most recurrent problem learners experience in a classroom. It is a serious psychological barrier that stops learners from organizing and uttering their thoughts. A lot of students reported that they feel pressured when facing an audience, although it is only their teacher and classmates they know quite well.




Inhibition could be defined as a restraint a learner feels when using a foreign language, particularly in front of peers, teachers, or native speakers which leads to reluctance to speak, ask questions, or take risks.




Some of the underlying reasons that cause inhibition are: fear of making mistakes: Learners worry about mispronunciation, grammar errors, or using the wrong word. Fear of judgement and criticism, and losing

face. Students may also compare themselves to more advanced peers and feel unworthy to speak. Another hinderance is an unfriendly Classroom Atmosphere which can be competitive and critical, or one that is teacher-dominated classroom, which discourages risk-taking.




A significant pedagogical challenge that learners frequently encounter is the phenomenon of perceived communicative inadequacy, commonly expressed as having “nothing to say.” This obstacle manifests in multiple forms and requires careful diagnostic analysis by educators.




Lexical deficiency represents one primary manifestation of this challenge. Learners may possess conceptual understanding and formulated ideas but lack the requisite vocabulary to articulate their thoughts effectively in the target language. This creates a disconnect between cognitive content and linguistic expression, resulting in apparent communicative silence.




Additionally, content knowledge gaps constitute another substantial barrier to oral participation. When discussion topics fall outside learners’ experiential or academic knowledge base, or when subjects appear contextually irrelevant to their lived experiences, students may experience genuine difficulty generating meaningful contributions to discourse. This phenomenon reflects not linguistic incompetence but rather insufficient topical familiarity that inhibits substantive participation in communicative exchanges.




The third significant barrier warranting examination is insufficient learner participation, which frequently results from conversational monopolization by a minority of

con dent students. This phenomenon occurs when certain learners demonstrate higher self-efficacy and linguistic confidence, thereby assuming disproportionate control over classroom discourse.




Such imbalanced participation patterns typically emerge in instructional environments lacking structured turn-taking protocols or explicit participation guidelines. In these unregulated settings, highly motivated and linguistically con dent students may inadvertently dominate speaking opportunities, consequently reducing available practice time for more reticent learners.




This dynamic creates a counterproductive classroom ecology where students who most require oral practice—those with lower confidence levels or emerging proficiency
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