
    
      
        
          
        
      

    



  
    
    
      While every precaution has been taken in the preparation of this book, the publisher assumes no responsibility for errors or omissions, or for damages resulting from the use of the information contained herein.

    
    

    
      REGGIO EMILIA IN INTERNATIONAL SCHOOLS  A PRACTICAL GUIDE FOR GLOBAL CLASSROOMS

    

    
      First edition. February 18, 2026.

      Copyright © 2026 Karen Page.

    

    
    
      Written by Karen Page.

    

    
      10 9 8 7 6 5 4 3 2 1

    

  


About the Author

Dr. Karen Page is an international early childhood educator and professional learning facilitator with a deep commitment to the Reggio Emilia approach. Over the past seven years, Reggio Emilia has become both her professional focus and personal passion. She holds double certification from the Loris Malaguzzi International Centre in Reggio Emilia, Italy, and has dedicated her career to supporting educators in translating Reggio principles into meaningful classroom practice.

Dr. Page has worked across a range of international school contexts, supporting the development of Reggio-inspired programs and mentoring teachers through reflective, inquiry-driven pedagogy. Her experience spans multiple curricula, including EYFS, DC Common Core, Early Learning Standards, The Creative Curriculum, and the International Baccalaureate Primary Years Programme (IB PYP).
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Foreword

Education is an act of hope. To teach within a Reggio Emilia–inspired context is to believe deeply in children’s potential and in the power of relationships, dialogue, and beauty to shape learning. This book was written for teachers at the beginning of that journey, educators who are curious, reflective, and willing to question familiar practices in service of deeper understanding.

Rather than offering formulas or fixed answers, this book invites readers into a way of thinking about teaching. It honors uncertainty, values collaboration, and positions learning as a shared responsibility among children, teachers, families, and communities.
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About This Book

Reggio Emilia in International Schools: A Guide for New Teachers is a practical and reflective professional resource for early childhood educators working in Reggio Emilia–inspired and international school settings. Blending theory with classroom practice, the book supports both new and experienced teachers in understanding and implementing core Reggio principles, including the image of the child, inquiry-based learning, documentation, and the role of environment, relationships, and materials.

Addressing the realities of international education, the book aligns Reggio Emilia philosophy with frameworks such as the IB Primary Years Programme (PYP), EYFS, and U.S. early learning standards, helping educators meet curriculum requirements while maintaining pedagogical integrity. With a strong focus on reflection, collaboration, inclusion, and professional growth, this guide serves as both an entry point and an ongoing companion for educators, leaders, and coordinators committed to meaningful, child-centered learning.
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Chapter 1: Introduction to Reggio Emilia Philosophy

“Reggio Emilia is not a method to follow, but a way of thinking about children, learning, and relationships.”

Beginning your journey as a new teacher in a Reggio Emilia–inspired environment is both inspiring and demanding. This chapter invites you to step away from seeing Reggio Emilia as a program to be implemented and instead approach it as a philosophy to be lived. 

Unlike prescriptive curricula, Reggio Emilia does not offer lesson plans, scripted activities, or fixed outcomes. Instead, it asks educators to think deeply about children, learning, relationships, and responsibility. It challenges teachers to become reflective practitioners who learn alongside children rather than instructors who deliver predetermined content.

For many new teachers, the first challenge is internal. Reggio Emilia requires a significant shift in mindset, from control to trust, from certainty to curiosity, and from delivering content to co-constructing knowledge. Teaching becomes less about having the right answers and more about asking meaningful questions, listening closely, and responding thoughtfully. This shift can feel uncomfortable, particularly for educators trained in traditional systems where structure, efficiency, and predictability are emphasized. In Reggio-inspired settings, uncertainty is not a weakness to be eliminated; it is a productive space where learning begins.

At the heart of the Reggio Emilia philosophy is a strong image of the child. Children are viewed as capable, competent, curious, and full of potential. They are not empty vessels waiting to be filled with information, nor are they passive recipients of adult knowledge. Instead, they are active participants in their learning, driven by questions, theories, and relationships. This image of the child profoundly shapes every aspect of practice, from how classrooms are designed to how teachers speak with children to how learning is documented and shared.

Equally central is the role of relationships. Learning in Reggio Emilia is understood as a social process that unfolds through interaction—with peers, teachers, families, materials, and the environment. Knowledge is constructed collaboratively, through dialogue, negotiation, and shared experience. For new teachers, this means prioritizing time for conversation, group work, and reflection. It also means recognizing that teaching is not a solitary act but a collective endeavor, strengthened through collaboration with colleagues and families.

The Reggio Emilia philosophy also places great value on listening. Listening goes beyond hearing children’s words; it involves observing their actions, gestures, expressions, and choices. It requires educators to slow down, suspend judgment, and remain open to multiple interpretations. 

Through careful listening, teachers begin to understand how children make sense of the world and how learning can be extended in meaningful ways. This kind of listening takes practice and patience, especially in fast-paced school environments, but it is foundational to Reggio-inspired work.

Another defining feature of Reggio Emilia is its respect for process over product. Learning is seen as nonlinear, complex, and evolving over time. Rather than focusing solely on end results, teachers pay close attention to how ideas develop, how children revise their thinking, and how understanding deepens through exploration. Mistakes are not failures to be corrected quickly; they are valuable opportunities for reflection and growth. 

For educators accustomed to measuring success through outcomes and assessments, this emphasis on process can feel unfamiliar, yet it offers a richer and more authentic picture of learning.

As Reggio Emilia has spread globally, it has resonated with educators across cultures and contexts. Its adaptability is one of its greatest strengths. Reggio Emilia is not a model to be replicated exactly as it exists in Italy; it is a set of principles that must be interpreted thoughtfully within each community. This requires educators to reflect on their own cultural values, school expectations, and educational frameworks. Being Reggio-inspired means making intentional choices that align with the philosophy while honoring local contexts and constraints.

For new teachers, this journey can feel overwhelming at times. There is no checklist that guarantees success, and there is no final point at which one “becomes” a Reggio educator. Growth happens gradually through observation, dialogue, reflection, and time. It is shaped by moments of insight as well as moments of doubt. Embracing a stance of learning and seeing yourself as a researcher, a collaborator, and a listener is essential.

This book is designed to support you through that process. It offers clarity without oversimplifying, reassurance without prescribing rigid answers, and practical insight grounded in real classroom experiences. You are encouraged to move slowly, to ask questions, and to reflect often. Most importantly, you are invited to trust children and to trust yourself as a developing educator.

Teaching in a Reggio Emilia–inspired classroom begins with a belief: children are already capable. When educators hold this belief at the center of their practice, teaching transforms into a shared journey of discovery, one shaped by curiosity, respect, and possibility.

Chapter 2: Historical Roots of Reggio Emilia

“Teaching in a Reggio Emilia–inspired classroom begins with a belief: children are already capable.”

To understand Reggio Emilia, it is essential to understand where it came from. The approach emerged in northern Italy after World War II, during a time of social rebuilding and deep reflection. Communities believed that education could help prevent future violence and injustice by raising children who could think critically, collaborate, and participate democratically.

Parents in the town of Reggio Emilia worked together to build schools using materials salvaged from war debris. This collective effort embedded values of collaboration, responsibility, and shared ownership into the foundation of the educational system. Educator and philosopher Loris Malaguzzi later joined this movement, helping articulate the principles that would become known worldwide.

Malaguzzi believed education was a political act, emphasizing that schools should empower children to question, express ideas, and engage with society. The Reggio Emilia approach was never intended to be copied exactly; it was designed to evolve within its cultural context. This is why Reggio Emilia is described as an inspiration rather than a model. For new teachers, understanding these roots clarifies why relationships, community involvement, and dialogue are non-negotiable elements. Reggio Emilia classrooms reflect democratic values, where every voice, child, teacher, and parent matters.

​Chapter 3: Challenges for New Reggio Teachers

“EMBRACE CHALLENGES as opportunities for growth.”

Transitioning to a Reggio Emilia-inspired teaching environment is an exciting yet daunting task, particularly for educators who are accustomed to traditional, control-driven teaching models. The Reggio approach emphasizes child-led inquiry, collaboration, and flexibility, requiring a distinct shift in mindset and practice. This chapter explores the common challenges faced by new Reggio teachers and offers strategies for overcoming these hurdles to foster a successful and engaging learning environment.

​A shift in mindset is one of the most significant challenges for new Reggio teachers; it is the shift in mindset required to fully embrace the philosophy. Many educators have been trained to view teaching as a directive process, where the teacher is the primary source of knowledge and authority in the classroom. In contrast, the Reggio Emilia approach positions children as active participants in their learning, emphasizing that they are competent, capable, and curious individuals.

FOR TEACHERS ACCUSTOMED to traditional methods, this transition can be difficult. The move from a control-driven approach to one that prioritizes emergent, child-centered learning demands a willingness to let go of preconceived notions about teaching and learning. New educators may struggle with relinquishing control, finding it challenging to allow children to direct their inquiries and explorations.

To ease this transition, new teachers should engage in professional development focused on the Reggio Emilia philosophy. Workshops, seminars, and peer observations can provide valuable insights into child-led learning practices. Additionally, participating in reflective dialogues with experienced Reggio educators can help new teachers articulate their concerns and explore effective strategies for fostering a more responsive classroom environment.

​Balancing structure and flexibility is another common challenge for new Reggio teachers, who must strike the right balance between structure and flexibility in their teaching practice. While the Reggio approach encourages spontaneity and responsiveness to children’s interests, it’s also crucial to meet learning objectives and provide a framework within which exploration can occur. Many new teachers may find it difficult to navigate this delicate balance.

AN OVERLY STRUCTURED environment can stifle creativity and exploration, while a lack of direction can lead to chaos and confusion among students. Achieving this balance requires a deep understanding of both the curriculum and the students’ needs, as well as the ability to adapt plans dynamically as the project unfolds.

Strategy for balance in creating a flexible curriculum that allows for spontaneity while ensuring that learning objectives are met, new teachers should develop thematic units that align with children’s interests. Regularly incorporating observation of children’s play and interactions can guide teachers in adjusting their plans to reflect those interests. Additionally, fostering a culture of open communication with children can help educators gauge their preferences and adjust learning experiences accordingly.
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