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Forward

I first came across Dr. Tolera Negassa and Samuel Asnake as teachers’ educator at Jimma Teachers College. The writers of the book “Vitality of Activity-Based Learning to Improve Students’ Learning: A Practical Guide for Teachers” has delivered professional practices in teaching, training, leadership, research, and community services in their career at different institutions. 

The writers understood that in the rapidly evolving landscape of education, the traditional lecture-based approach is increasingly inadequate and becoming less and less effective to prepare students for the complexities of the 21st century. This handbook is a valuable resource for teachers facing problems in delivering lesson that satisfy interests of learners and seeking to embrace modern activity-based learning methods.

This book presents a variety of teaching and learning approaches that are intended to enhance instructional techniques for teachers to facilitate learning at all educational levels.  David Horsburgh, the pioneer of the Activity-Based Learning (ABL) approach, founded on the widely held philosophy and belief that students learn better by engaging in the activities than by passively absorbing knowledge. Learning becomes more significant, enjoyable, and lasting if students are given the freedom to experiment, hand on activities, discover, and even struggle and fail on their own. In this type of cooperative learning, students gain knowledge from their own experiences, initiatives, and reflections of their peers. 

The book focuses on real-world applications, coupled with clear and concise explanations and examples and makes an invaluable resource for both experienced teachers and those just beginning their teaching journey. It is more than simply a theoretical manual; it offers doable, practical procedures, and real-world examples that can be applied to a variety of topic areas. The book enables teachers create engaging and dynamic learning experiences that motivate, inspire, and drive the students to become active learners, critical thinkers, and successful individuals in the ever-changing world around them.

I am confident that this book will resonate with many and leave a lasting impact on teacher training. I passionately recommend the book to anyone seeking to improve his/her own teaching skills, instructional supervision, school leaders for his/her staff, and bring change to the quality of education. 

Kasaye Gutema (Ph.D., Associate Professor, former editor-in-chief of EJSSD)

​Preface

The activity-based learning method written to improve students’ learning is a useful resource that gives teachers the skills and techniques they need to successfully incorporate into their lessons. This handbook is a thorough manual that offers a variety of interesting exercises suited to different topic areas. These thoughtfully selected exercises promote critical thinking, problem-solving, and active learning all of which are necessary for success in the twenty-first century. 

The handbook explores the fundamentals of learning theories, activity-based learning and highlights how important it is to developing learning environments that are focused on the needs of the students. It offers helpful advice on putting these concepts into practice, such as important pointers on students learning, classroom management, performance or competence evaluation methods, and differentiation tactics to accommodate varied learning preferences. Additionally, the guidebook includes case studies and real-world local examples that demonstrate how activity-based learning has been successfully implemented in a variety of educational contexts. Teachers in a variety of academic areas might use this material as a useful tool to solve the problems of learning. With the abundance of easily customizable activities it provides, teachers can easily include active learning into their lesson plans. 

This teaching resource is a perfect quick reference resource because of its clear and easy-to-use structure, which enables teachers to quickly access pertinent methods and successfully apply tactics. In essence, " Vitality of Activity-Based Learning to Improve Students’ Learning: A Practical Guide for Teachers " empowers teachers to create dynamic and engaging learning experiences that foster deep understanding, critical thinking, and a love for learning among their students. By embracing the principles and strategies outlined in this handbook, teachers can transform their classrooms into vibrant learning communities where students actively participate in their own education and develop the essential academic, practical, and personal/attitudinal skills needed in the 21st century. The theories and methods included in this book are supported by illustrative examples that can be used directly or adapted to context. The aim is to provide teachers with a practical step-by-step guide to develop and implement the different theories and methods in the teaching of their own subjects. The chapters in this book share basic knowledge of activity-based learning, how to handle challenges in activity-based learning, learning assessment, planning lessons, and how to manage an activity-based classroom. 

In general, this quick handbook is organized into seven chapters. Chapter I introduces the fundamental concepts of teaching, characteristics, and principles in activity-based learning classrooms; Chapter II discusses learning theories in activity-based learning classrooms; Chapter III discusses the challenges of activity-based learning; Chapter IV discusses practical aspects of activity-based learning (ABL); Chapter V discusses instructional planning; Chapter VI discusses continuous learning assessment in activity-based classrooms; and Chapter VII discusses the assessment of continuous learning in activity-based classrooms. Detailed discussions given in each chapter can be taken as an illustrative example to be used in teaching, but be clear that “there is no best method that fits all”. Therefore, based on this quick reference handbook, a professional teacher can enrich his or her own teaching skills as part of professional development, impact quality of education, and minimize knowledge gap in handling with classroom lessons.
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Chapter 1. Teaching and its Principles in Activity-Based Learning


​1.1. Overview 

In the context of teaching and learning, it is believed that the more students are actively engaged with their own learning, the more they learn from the lessons. The practices of activity based learning was based on the philosophical foundation of John Dewey (1916) that students learn best by doing, active,  not passive, process, and that the curriculum should be connected to real life experiences and social problems; children learn through a process of assimilation and accommodation by actively exploring and manipulating their world(Jean Piaget,1952);students learn more effectively when they are engaged with more knowledgeable peers, or  adults, moving from a position of guided participation to independent problem-solving, (Lev Vygotsky1978) ; created hand on activities,  and designed specific, tactile materials that allow children to explore and learn at their own pace(Montessorie,1964). 

In Activity based learning, the task of a teacher is to design activity-based learning that requires students to develop the skills of problem-solving strategies, articulate their ideas in words and in writing, and argue with peers about which methods or strategies to use. Activity-based teaching shall be designed by a teacher to emphasize his or her technique of teaching through activities in which the learners take a comprehensive interest and realize effective learning practices. It is the procedure in which the child is effectively included in taking an interest cognitively, socially, and physically through the use of child-friendly educational aids to foster self-learning and encourage children to move according to their level of understanding. In view of this, this chapter will describe what teaching means, its characters, and what principles and procedures are followed while teaching and learning take place.

––––––––
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​1.2. The Concept of Teaching



[image: ]Teaching is the act of making others learns (Howee, 1970). According to Klaver (1985), teaching is a social action in which one or more people are motivated to learn. It is the action of offering learning-related activities; it only occurs when learning is completed. According to Musial, M., Pradere, F., and Tricot, A.(2012), a teacher is not teaching if the students are not learning anything meaningful; when a student fails, the teacher also fails further.



[image: ]Illustrative Example: A teacher could tell students to grow plants in two places: one with sunlight and the other without it, in the shade. They can look at how sunlight energy affects how plants grow, then compare the results and set up the project. By using explanations, drawings, and hands-on work, students can better understand the role sunlight plays in photosynthesis and how it helps plants grow.

In this way the teacher is neither a simple dispenser of knowledge nor a person in charge of the education that goes on in the classroom.  Teaching as a process of guiding learner, deals with acquisition of knowledge, development of skills and values systems an effective means(Negassa & Engdasew, 2017). This happens if teachers are capable of selecting, planning, organizing, and applying the different methods and techniques of teaching. To have a good knowledge of the different methods and techniques of teaching and developing the skill of using them, teachers need to read, learn and recent finding of this matters(Negassa & Engdasew, 2017). The materials they get and the information they exchange with their colleagues are very important (Clark & Star, 1996). 

Modern teaching assigns an important place to student activity(Negassa & Engdasew, 2017). It calls for a child-centered approach. The most distinctive feature of modern society is science based technology which has been making a profound impact. The economic and political life of a country is based on educational system for the development of proper interests, attitudes and values.

Kyriacou (1998) has indicated that many people mistakenly think that anybody can teach. Kyriacou noted, we rarely hear of untrained doctors, engineers, and architects etc. He asserted that what makes teaching a profession, like others, is that it has its own principles, ethics and unique practices. Therefore, not every individual can arrogate to themselves the functions of teaching without undertaking the requisite training in teaching.

In general, from the above definitions, teaching is not simply the presentation of new skills and knowledge to the learners. It is also not the mere transferring of what the teacher/instructor knows into the hands or minds of the learners. Furthermore, teaching is not the same as telling nor is telling synonymous with teaching as we did it for decade in a classical approach. However, teaching means that there are certain things which the teacher must do and more things which the learners must also do to increase the chances of learning to taking place. In this perspective, the teacher has to go through formal, theoretical, and practical training (Tolera, 2012).


1.3. The Concept of Activity-Based Learning and its Characteristics



[image: ]While several definitions may be found as indicated  below, Activity-Based Learning (ABL) means most simply creating tasks, situations, and other opportunities which give children many different ways to acquire, understand, and apply new information and skills which will help them in their present and future lives. ABL is usually best when it engages learners not just intellectually but also physically, emotionally, practically, personally, and socially. As demonstrated below, many and sometimes contradictory definitions of Activity-based learning as cited by (Muskin, 2022). 

❖Activity Based Learning (ABL) is defined as a learning process in which students are constantly engaged (Panko, M., Kenley, R., Davies, K., Piggot-Irvine, E., Allen, B., Hede, J. & Harfield, T., 2005).  Activity-based learning (ABL) describes a range of pedagogical approaches to teaching(Dalwadi & Shah, 2018). Its core premises include the requirement that learning should be based on doing some hands-on experiments and activities(Hansraj, 2017). Hansraj further noted that the idea of activity-based learning is rooted in the common notion that children are active learners rather than passive recipients of information. If children are provided with the opportunity to explore by their own, then the learning becomes joyful and long-lasting (Wikipedia (2011), https://en.wikipedia.org/.) 

❖Activity-Based Learning (ABL) is a methodology where children of different ages are grouped together in one class and learn at their own pace through teacher-facilitated exercises (Center for Education Innovations, http://www.educationinnovations.org/program/activity-basedlearning).

❖ Activity method is techniques adopted by a teacher to teach through activity in which the students participate thoroughly and bring about efficient learning experiences. It is a method in which the child is actively involved both mentally and physically. Learning by doing is the main focus in this method and a person learns better the longer he/she retains (Teaching Strategy, http://dorjigss.ogspot.com). 

In traditional method of teaching, the teacher is viewed as the pivot in the classroom, responsible for all actions and guaranteeing that all classroom message goes through him or the deductive strategy for instructing. In traditional method, a teacher remains more dynamic, more subjective and less affective (Singh, 2004). Hussain and others said that in an activity-based learning class, students are actively involved in hands-on experiences and get chance to relate abstract ideas and theories with concrete observation(Hussain et al., 2011). They further said that activity helps them to make deep understanding of scientific concept. Similarly, Çelik (2018) underscored that activity based learning improve students’ academic achievements and attitudes towards learning. As noted in Johnson, Johnson & Smith (1998) cited in Ahlfeldt, Mehta, & Sellnow( 2005), “It is the old pattern to give all the resources to the inactive learner by the teacher. The innovative pattern is to dynamically connect learners with the resources and each other.” Under this subtitle, the following description depicts major differences between conventional/ traditional methods and activity based learning.

A. Conventional teaching methods related to ABL methods primary characteristics: 

The conventional teaching methods include reading, dictation, lecture, braining storming, question & answer. It is concerned mainly by content and specific learning outcomes identified in the official curriculum. The method is concerned mainly on content and specific learning outcomes identified in the official curriculum.  Assessment is concerned primarily by single correct answers; such as the proper spelling, accurate reading of a passage, or ability to repeat specific content or techniques.  As an ABL, should provide opportunities for learners to be innovative in the processes they use to come up with answers, and even to present them. As an ABL, should provide learners with opportunities to work with and to add content on their own, designing and leading the delivery of the related methods.

B. Common learner-centered methods/ABL methods primary characteristics:  

This method includes hand on activities, audio-visual aids, demonstration, group discussion & presentation, think-pair-share, case study / research etc. It provides teachers and students with other, non-text-based ways to engage with the content and techniques from the official curriculum. The method may require the availability and use of materials brought into class from the local setting.  Engages the students in reflecting on the content and in applying the techniques from the formal curriculum in ways which relate practically to their lives and context 

C. Strategy related to ABL methods primary characteristics:

•It includes mastery learning, role-playing, drama, ICT-assisted learning: 

• Engages students in bringing new information and new insights, or perspectives, to their formal lessons

• Engages the students in representing what they have learned in creative ways, other than the one-right-answer ways associated with conventional instruction and learning.  

D. The world related ABL methods primary characteristics: 

• The method includes - Game-based learning, music-based learning, excursion/field visit, expert visit, nature-based learning, community-based learning, family-based learning, banking, and shopping, and technology-based learning 

•Engages learners in activities that are very different from normal classroom instruction but which can draw greatly on their academic knowledge and skills.

• Can engage learners to lead the many processes of a learning activity, including especially: 

(i) Defining the aims and strategies; 

(ii) Setting the learning objectives (what questions to ask or investigate); 

(iii) Planning and managing implementation; 

(iv) Capturing, analyzing, and sharing the results; and any other aspects

• Involves the learners (and the instructor) in seeking knowledge and skills which 

(i) Droaden, or add to, what is in the formal curriculum and textbooks,

(ii) Permit deeper exploration and understanding of the formal classroom lessons, 

(iii) Require practical and more creative applications of formal content and techniques

Illustrative Example: Game based learning 

[image: ]Follow the steps below to play the “Counting Numbers Game” for the teacher/student. Divide the students into two groups of equal members or more. All two teams line up from the same starting point. Place a container (holder) with 10 small stones/flash cards with numbers written on them at equal distances from the two groups of faces. The first student from the two groups runs and counts the stones/flashcards from the ground to the container one by one and marches to the back of their line. The second student from each group runs and stands where the object is and counts one stone at a time from the ground to the object and stands at the end of their group's march. Accordingly, the game continues, and the team that reaches the line first among the first students to start the game will be the winner.


​1.4. Learning Principles in Activity-Based Learning

Regardless of discipline, location, or level of detail, the learning principle can be applicable. It is evidenced that educational activities are directed by the principles. In order to emphasize their significance, scholars attempted to develop a few bases that educators should adhere to while implementing activity-based learning in all subject areas and at all levels:


1.4.1. Principle of Integration 

[image: ]This principle advocates that learning experiences have to be integrated. The principle that new learning and new experiences becomes more meaningful when they are built upon the previous knowledge and experiences. The theoretical basis of this principle states that man's practical activity is guided by his knowledge of chief properties and features. 

Illustrative Example: An effective teacher can use the integration of subjects through a thematic unit. For example, a unit on "forest" could integrate science, math, language, and art. Students could learn about planets and their characteristics; a teacher led the students to calculate distances, height, weight, and length using different units of measurement. The children use language to create imaginative stories about forest exploration and environmental balance. Students have a deeper comprehension of the subject, improve their critical thinking and problem-solving abilities, and find learning to be more interesting and relevant when using this integrated method.

Integration of learning experiences facilitates - understanding in depth, association transfer and application of what is learned. The application of this principle in the teaching - learning process is affected by the kind of question the teacher asks and the kind of problems he/she poses that promotes integrative learning for example by asking questions like-

-how do you relate or associate this classroom activities with the actual practices in certain community and home life experiences?

-what other phenomenon or process can be explained in terms of this principles?

​1.4.2. Principle of Interdependence

The theoretical basis of this principle states that knowledge is essentially a social product. It is built-up socially and a product of the social ability of man. Growth, development, improvement and refinement of knowledge are the outcome of collective effort. The sharing, exchange and enforcement of learning experiences, skills and outlooks are possible though interdependence (cooperation).

To facilitate and promote interdependence in the classroom, participation through activity based learning or work and helping students in carrying out the task of teaching -learning must be encouraged. Of course there are factors that hinder the application of this principle in the classroom. These are behaviors of the students such as: -the shy and timid, the inadequate and the trouble makers. 

[image: ]Illustrative Example Bees and pollination: We know that bees are essential part of an ecosystem. As they move from flower to flower to collect the nectar that the flowers offer them, they pollinate the flowers in return. It is a perfect partnership and it doesn’t end there. While the bees take the nectar back to their hives to feed their colony, they pollinated flowers slowly turn to fruits. The fruits feed animals and the animals reciprocate by helping to spread the seed, thus ensuring the survival of that particular species of plant. The plants produce fruit and seeds in abundance. Take the number of seeds in a sunflower seed-head: there are more than enough seeds to keep the species going (Lomas & Xue,2022).

A teacher can use different methods of grouping students that enable the application of interdependence
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Figure 1Grouping students
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a. Arbitrary or random grouping.

In this type of grouping, students are grouped randomly without considering talent, interest or especial ability and are simply assigned to carry a task together.

b. Ability grouping.

This technique is used in case of subjects that involve a wide range of ability differences. Subjects such as language and math: students are divided into ability groups of advanced, average, and below average or fast, average, and slow on the basis of their performance. The purpose is to enable students to work or learn according to their pace and to reach the individuals who need assistance. But the grouping should not be done in an overt approach, because it is likely to cause a psychological impact on the students' part and cause bias and develop negative attitudes and reactions on the part of the teachers. This will harm the motivation of low-achieving students. However, a mental notion or awareness of the existence of differences will help the teacher to meet his students' needs.

c. Compatibility grouping.

In this case students who like each other and who enjoy working together are grouped since they like to work together, hence there is no disciplinary problem, and rather there is a healthy competition with other groups. However, this technique is not realistic. Because in real-life situation, it is rare to have a chance to work with one whom he likes.

d. Mixed ability grouping (group dynamics).

In such type of grouping each group consists of pupils from each ability level. This technique promotes maximum interdependence. This type of grouping can be used for project in science, social studies and other subjects.

1. 4.3. Principle of Utilization of Materials that Appeal to the Senses

Sense organs are said to be the gateway of knowledge, and skills. Hence, the power of observation, discrimination and application can only be effectively promoted through the appropriately functioning (working) of senses.

[image: ]Illustrative Example A teacher prepares a lesson using various materials that engage students' senses to enhance learning. For instance, during a lesson on the differences between lemons and oranges, a teacher could provide real plants or fruits or live seeds in the school garden for students to observe closely, smelling, testing, and touching. Additionally, playing audio recordings of the two plants or reading descriptive passages can stimulate auditory and linguistic senses, singing and playing games about the two plants. By incorporating these multi-sensory elements, the teacher creates a more immersive and memorable learning experience.

The theoretical basis of such a principle states that the origin of knowledge is sense perception. There is no idea that is formed without sense perception. That is why, the use of visual, touch, taste, and smell and audio­visuals such as the symbols, illustrative examples’ models, pictures, figures, charts, analogies, etc. are advocated in the activity based learning classroom. Its application is possible if a teacher encourages the pupils to observe actively and practice what they are undergoing.

As they appeal to multiple senses at once, instructional materials make it easy for the teachers to convey ideas or concepts (Munchi, 2012). Learning becomes more relevant because of the learner's ability to see, touch, smell, or taste. The Chinese proverb "I hear - I forget I see - I remember, I do - I understand" is supported by this. (Lewis, 2014) as sited in Saleh, I,  Muhammad, K., Dauda, I,(2021).


​1. 4.4. Principle of Using Verbalization in Learning

This principle refers to expressing one’s idea or feeling in ones’ own words such as by highlighting or emphasizing the essential features, ideas, concepts, principles, etc. that apply to certain things. This is distinct from memorizing and reciting formed definitions of certain things.

The principle of using verbalization in Learning emphasizes the importance of language in cognitive development. By verbalizing thoughts and ideas, students can clarify their thinking, identify misconceptions, and deepen their understanding of concepts.

Illustrative Example: In a math lesson on fractions, a teacher might ask students to divide into small groups and explain strategies for solving a problem one after the other. This verbalization process helps students articulate their reasoning, identify any errors in their thinking, and learn from their peers' approaches. Additionally, verbalizing concepts can help students connect new information to prior knowledge, making it more meaningful and memorable.

The theoretical base of the principle states that, the formation of ideas and exchange of ideas are impossible without language and that ideas only take shape and developed through the means of language.

Application of this principle is possible if the teacher encourages his students to define, explain or elaborate the features of certain things in their own words by highlighting the important attributes in their group.


​1. 4.5. Principle of Using Active Observation in Learning

This principle involves reflecting and trying to get meaning and explanations beyond what is observable. This is to mean that active involvement of the observer in what he observes and tries to grasp appear to be the essential features and its different aspects.

Illustrative Example A science teacher asks students to be in small groups to discuss plant growth. A teacher further asks them to bring plastic containers and seeds to actively engage with the learning materials and environment.

The students plant and water the seeds and observe the change in the plant growth over several weeks. They would actively note changes in height, leaf development, and root growth. By actively observing the plants, students can make predictions, ask questions, and draw conclusions about the growth process. This hands-on approach promotes critical thinking, problem-solving skills, and a deeper understanding of the scientific concepts involved.

[image: ]Application of the principle demands encouraging students to be active observers of cause and effect relationships and to form habits of asking questions and trying to get answers to their questions and sharing ideas on what has been observed in the classroom or outside in field work. Therefore, in order to make learning  process reality based, in the teaching of all the school subjects, Illustrative Examples of students experience based or from everyday life should be given due attentions( Miettinen, 2000).

The application of this principle is possible if a teacher follows:-.

-Moving from simple to complex.

-Proceeding from concrete to abstract.

-Proceeding from general to specific

-Proceeding from known to unknown

-Proceeding from induction to deduction or vice-versa, 


​1. 4.6. Principle of Definite Goals or Objectives

This principle propagates or advocates that destination or goals of instruction must be clear to the students. The identified goals or objectives keep both teachers and learners on the same track. Besides this, it helps in planning, facilitating, executing and evaluating each step, phase, or act of the teaching-learning process. 

Illustrative Example A teacher can ask his students for a plan to expand their experience with readiness skills. For the entire year, a student might state, "I'll read one chapter every two days." For example, a student might state, "I will complete my homework every two hours for the entire year by consulting pertinent books in my personal library." Teachers can guarantee that students are actively participating in worthwhile learning experiences and properly gauge their progress by concentrating on specific goals.


​1. 4.7. Principle of Creativity

Anderson believes that creativity is a process of production that involves various phases of evolution and its importance lies in the fact that creativity is a necessity of life (Anderson,2011). It is an interaction of several mental, environmental, social and personal factors, and this interaction produces new solutions for practical or theoretical situations in any scientific or life field.  The students get opportunities to survey or explore things and events and find cause and effect relationships in the process of learning.

Illustrative Example 1: In a language lesson, a teacher might ask students to create their own stories inspired by a favorite fairy story from their local experiences, share their stories with their peers and the hall class and collect comments. This creative activity allows students to experiment with language, characters, and plot while also developing their imagination and problem-solving skills. By providing opportunities for creative expression, teachers can help students become more confident, independent learners who are capable of adapting to new challenges and opportunities.

Illustrative example 2: The teacher presents a "case" to the students: (e.g., THE QUICK BROWN FOX JUMPS OVER THE LAZY DOG). The students' mission is to "arrange letters in alphabetical order” by putting the letters in the correct alphabetical order. Use flash card and write letters on it

[image: ]The teacher first asks students to find in the list words that begin with 1st letter “A” in English alphabet, confirming their knowledge of the alphabet. For instance, "Who can find a word that has letter 'A'?" 

As students work in small groups in writing letters in its alphabetical order, they will inevitably make mistakes. The teacher facilitates peer-to-peer correction by asking questions like, "Write P and B, Q and K" This prompts them to explain their reasoning and correct their own errors. Each student completes writing letters in their alphabetical order in the given time depending on their grade level (grade one to four). It is also possible to play game using Letter Hunt: Hide cards with each letter of the alphabet around the room. As students find them, they have to put them in the correct order to spell out the entire sentence. Moreover, a teacher can arrange a Storyboarding: Break the sentence into parts and have students create panel. For example, panel 1: "The quick brown fox..." (Drawing the fox). Panel 2: "...jumps over.." (showing the action). Panel 3: "...the lazy dog." (Showing the dog). This helps them visualize and remember the words.

A creative student can always find alternative solutions to a problem. That’s what life requires you to do! When stuck in difficult situations, it is your creative thought process that decides the outcome. Most individuals always feel stuck because they do not find hidden opportunities in the circumstances. On the other hand, a creative mindset can lighten up celebrations and fix problems just with their quality of thought (Singh, M., 2022).

1. 4.8. Principle of Child Centeredness

This principle indicates that the overall teaching or instructional effort is for the child to learn something as he or she deals with realities. Therefore, it is essential in the instructional processes, methods, techniques and strategies should be designed or be planned in a way it could entertain and promote the aptitude, interest, and talents (abilities) of the learner. In the process of education, a child should be given the role of "hero" or a leading character, i.e. students should not be a passive receiver or the teacher should not dominate the class. A teacher in a classroom design activities based on the lessons contents and shared by students discussed and reflected. 

Illustrative Example: In a classroom, a teacher might organize a play-based learning center on any topic, like alphabetical order, counting numbers, family members, etc., where all children can explore different materials and activities. By providing opportunities for free play, the teacher allows children to develop their imagination, creativity, and social skills at their own pace. This child-centered approach fosters a positive and enjoyable learning experience, empowering students to become lifelong learners.


​1. 4.9. Principle of Linking Teaching-Learning Process with Life

[image: ]Instruction can never be carried on the surface (in vacuum). Ever it is taking place in social context; contents offered to the students must introduce some life skill practices. Apart from activity based learning in the classroom, teachers can design family based and community based activities to link the classroom content into the actual experiences in the communities.

Illustrative Example: A nutrition science class could include a cooking component in which students make a nutritious lunch. This practical practice fosters practical skills and a sense of accomplishment in addition to reinforcing the concepts of healthy eating habits and balanced diets. A teacher could also talk about the value of consistent exercise and motivate children to engage in physical activities during recess or after school. Teachers can encourage students to make decisions that improve their general well-being by tying academic knowledge to practical health practices.

In the primary and secondary schools, even though teachers and students generally spend the day together, it cannot be assumed that students will experience their learning as coherent, connected or cumulative ( Scott, P., Mortimer, E. & Ametller, J., 2011). In fact, this is based on the way the contents are designed by the writers and the methods that are employed by the classroom teachers.  Students need help to see and build connections within and beyond any immediate interaction or activity. It is essential that students understand how a specific teaching task and idea fits within and contributes to their learning in the longer term and across the whole sequence of unit/topic tasks. Scott, Mortimer and Ametller (2011) propose pedagogical link-making as a key aspect of teaching and learning scientific conceptual knowledge. They argue that both teachers and students need to be engaged with link-making the teacher to make the link available and the students to actively make connections. If link-making is not addressed through teaching, it is unlikely to emerge naturally as part of students’ learning.
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