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			“Stephen King? A piker: no horror story is as harrowing as Andrew Bernstein’s must-read Why Johnny Still Can’t Read or Write or Understand Math. Bernstein tears the genteel cover off the educational system and reveals the truly shocking extent of the destruction that has been wrought by fashionable Leftist educational theories, the con men, quacks and psychopaths who have gained control of American public education over the last few decades, and the public educational system’s addiction to taxpayer funding and the latest societal trends, no matter how damaging they are to children. But Bernstein doesn’t just leave us screaming: he also offers a practical, readily applicable program for taking back the educational system and saving our children from these lunatics. If you have children in school, this is essential reading. And even if you don’t, but care about the future of society, you must not miss this all-important book.” 

			–Robert Spencer, bestselling author of The History of Jihad, Did Muhammad Exist? and The Critical Qur’an

			 

			“Andrew Bernstein eloquently describes the alarming state of American public education today, explores the reasons for its decline, and offers much-needed solutions, emphasizing the crucial role of parents and the importance of school choices and privatization.” 

			–Nora Dimitrova Clinton, PhD, Co-Founder and President, American Research Center in Bulgaria 

			 

			“With Andrew Bernstein’s charming passion, his wealth of knowledge, and his renowned ability as a master teacher, he solves the mystery of why American education has deteriorated dramatically. Who is crippling the minds of our children and how is this happening? Who are the enemies of academic training? What can you, as a parent or educator, do about it? Dr. Bernstein exposes the perpetrators of the broken American educational system, their motives, their methods, and the causes of their entrenched power. He contrasts them with the heroes and heroines in education such as Maria Montessori and Marva Collins. He shows parents, teachers, and anyone wanting children to develop a love of learning, how to “outflank” the educational establishment. What would foster a deep love of learning? This fascinating page-turner offers parents creative solutions and a glimpse into a proper education. With solid academic training, our children would finish their school years with a depth of knowledge in the key academic fields, giving them confidence in their own minds, and the independent thinking skills to pursue happiness in their own lives. Further, it would repair the crippling harm done to the self-esteem of thousands of semi-illiterate victims of our school system, heartbreaking harm that I have seen in my professional work.”

			–Ellen Kenner, Ph.D., Clinical Psychologist 

			 

			“Andrew Bernstein begins his book with an exposéof the current educational crisis and how we got there. He shows that the teachers colleges, the state and federal departments of education, and local administrators form an impenetrable fortress imposing on the schools mind-destroying educational policies. He goes on to offer solutions such as homeschooling, micro schools, small community schools and other private schools, various forms of tutoring, and ultimately, the privatization of government schools. It is in our rational self-interest to study Why Johnny Can’t Read or Write or Understand Math and advocate for the changes suggested.”

			–Edwin Thompson, Founder, Conceptual Education Fellowship https://aynrand.org/educators/conceptual-education-fellowship/

			 

			“Andrew Bernstein has given us a ground-breaking tour-de-force on how the American educational system has destroyed the mind and spirit of American youth. Rich in historical detail, Bernstein traces the antecedents of the war against the human mind and the motives behind the architects of progressive education. Every American with a child should read this book. Every person interested in understanding how unchallenged idea pathogens can still contaminate even the best of minds must read this book. Bernstein provides solutions to the problems identified. In so doing, even the adult mind is inoculated against a culture bent on enshrining mediocrity and destroying greatness. This book is a work of moral heroism.”

			–Jason D. Hill

			 

			“Andrew Bernstein has written a book for our time. No topic in American cultural life is hotter right now than education, andWhy Johnny Still Can’t Read or Write or Understand Mathis going to shake-up how Americans see the government schoolsystem. With an avalanche of evidence, withering logic, powerful analysis, and crystal clear prose, Bernstein smashes the argument for Progressive education and government schooling with a philosophic hammer.If you love your children, you must read this book. If you read this book, you must pull your kids from America’s government schools. It’sthat simple. #JustWalkAway.”

			–C. Bradley Thompson, author, America’s Revolutionary Mind

			 

			“In his newest book, Dr. Andrew Bernstein leads us along a clear path to understanding one of the greatest tragedies that has been unfolding within our culture. Why Johnny Still Can’t Read or Write or Understand Math is  a straight-forward, objective review of current American education, including its historical roots, the shifts in ideas that influenced the purpose, content and methods of teaching, and the resulting horrific impact on American children. Then, he gives us hope. Bernstein provides brutally honest evaluations of where parents are stonewalled and unlikely to affect systemic change in the public schools.  But he also identifies a variety of small and larger efforts parents can make to help their children gain the knowledge and skills they need to become independent thinkers who can live well and flourish. This book provides sound practical advice that any parent can adopt to substantially improve his/her child’s education. This book is a must read for anyone sincerely concerned to improve education in this country.”

			–Lori Rice, Ph.D., Behavioral Scientist
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			“Our greatest natural resource is the minds of our children.”

			—Walt Disney

			“The doors of the world are opened to people who can read.”

			—Ben Carson, M.D.





 

			 

			 

			 

			 

			To Penelope Joy,

			My gem of a daughter





Introduction

			Let’s start with true stories. A few years ago, a college student in my philosophy course wrote “looshly” several times in a paper. I thought, “Looshly? What is that?” After coming across this word three or four times, I finally realized from the contexts that she meant “usually.” A student in college thought that “usually” was spelled “looshly.” (That is a very “loosh” spelling indeed.) This is one vivid example of the spelling ability of many of today’s college students.

			Just recently, I had occasion to note another. On a midterm exam, a student spelled a particular word as “speortat.” Again, I wondered, “What word is that?” The second time he used it on the exam, the context told me he meant “separate.” There are many more such incidents I could share because, unfortunately, true stories like these are common.

			One more: In a college logic course last year, I used James Madison as an example. There were twenty students in the class, all of them born, reared, and educated in the United States, so it seemed a safe bet that they knew who he was. Not so safe, as it turned out. Ten of the students had never heard of him. Ten had heard of him as a former president of the United States. Not one of the twenty knew that he was the lead author of the US Constitution or that he was virtually the sole author of the Bill of Rights.

			Unfortunately, these occurrences in college classrooms are now common. This horrifying level of ignorance among high school graduates is becoming the norm. How do we fix it? How do we raise US schooling to a much higher level? There are several things that must be done. But first and foremost is this:

			Parents must have full control over the education of their children.

			This book will return to that theme over and over again. Teachers, tutors, and schools can advise—but parents must have the final authority regarding the content and methods of their children’s education.

			This book is intended for a popular audience, especially parents, and so there are no endnotes. Readers who seek documentation can find it in the books listed in the Bibliography at the end of this book. Parents need to know the shocking truth that our kids aren’t failing in school—rather, the schools are failing our kids. Above all, they need to know how we can fix the terrible mess that our school system has become.

			This book was inspired by Rudolf Flesch’s famous 1955 book, Why Johnny Can’t Read. Flesch, an Austrian immigrant to the United States, pointed out that there were no remedial reading problems in European nations because their educational systems employed systematic phonics to teach children to read. This means they taught young children the alphabet, and taught them the various sounds made when those letters and combinations of letters are spoken aloud. Similarly, Flesch pointed out that prior to roughly the 1920s, there were few or no reading problems in the United States either…for the same reason. Reading problems began and multiplied after that in this country because the schools started to phase out the use of phonics in favor of the “whole-word” method. With this method, students are not taught to sound out a word’s letters; in many cases they are not even allowed to. Rather, they are expected to look at the shape of a word and guess what it is from its context. So, for example, for the sentence “I like to eat carrots,” a student who reads it as “I like to eat cake” is praised for making a good guess. “Cake” and “carrots” have a roughly similar shape, and either makes sense in the context of the sentence. There are tens of thousands of words in the English language; indeed, several major dictionaries include some 470,000 entries; so it is impossible to memorize the shape of each. Therefore, our kids are taught to guess—and praised for making a guess that, within a given context, is plausible. Martin Gross, in his book, The Conspiracy of Ignorance, quoted advocates of this method who claimed that reading is “a psycholinguistic guessing game.”

			Except that it isn’t. Flesch pointed out that the abandonment of phonics in favor of the whole-word method was the reason that so many Americans struggled to read. He was right. Today, it is still the reason.

			The problem, in many cases, is not with the teachers. There are still many excellent classroom teachers in the public school system, as well as in many private schools. This book is written for them as well—and for millions of grandparents, other relatives of schoolchildren, and close friends of their families. Finally, the book is directed to millions of solid citizens across the republic that, regardless of their political affiliation or religious beliefs, recognize that American students need and deserve a better education than they currently receive, and that the kids’ futures and the future of the country we love depend on it.

			This book is not written specifically for college professors or other professional intellectuals—although they can certainly benefit from it. College professors, after all—including myself—inherit students who in many cases have been academically crippled by our failed school system.

			Most Americans know something is horribly wrong with the US education system. For example, they hear on a regular basis how poorly American kids score on various standardized tests, including international ones. In this case, what they know anecdotally is backed by facts. The American education system in general is very bad, has been so for a long time, and is getting steadily worse.

			Let’s look at the results of the 2019 National Assessment of Educational Progress (NAEP) tests, which are sometimes referred to as the nation’s “report card.” These tests are given to some six hundred thousand fourth- and eighth-grade students in all fifty states. The results were dismal, especially in the all-important area of reading. In seventeen states, fourth-grade reading scores—already starting from a low baseline—not only showed no progress but actually dropped even lower than the 2017 results. The eighth graders performed even worse: Their reading scores on average dropped in thirty-one states. Further, the eighth graders scored a point lower on average in math compared with 2017. In math, fourth graders were the only group to show any improvement—and by only one point, going on average from 240 to 241 out of a possible 500. I was never the world’s greatest math student—going to the public schools did not help that—but even I can figure out that 241 out of 500 is below 50 percent…not very good. Further, Project Baltimore points out that in 2022 at one Baltimore high school, fewer than two percent of the 628 students read at grade level; out of 484 students, 77 percent, read at an elementary school level, including 71 who were reading at a kindergarten level and eighty-eight reading at a first-grade level.

			Internationally, the results are also bad. For example, the Program for International Student Assessment (PISA) is a worldwide study that every three years tests fifteen-year-olds on their knowledge of reading, math, and science. It tests some 540,000 students in seventy-two countries. In 2015, the US kids did not crack the top ten nations in any of the three fields; in fact, they did not crack the top twenty. They ranked thirty-fifth in math, twenty-fifth in science, and twenty-fourth in reading. American students’ average math scores dropped eleven points in 2015 compared with 2012—and remained flat in reading and science. More recently, the 2018 PISA results showed a lack of progress. American kids remained below the international average in math and, among the seventy-nine nations that participated, remained average in reading. These results are similar to the 2019 NAEP scores—each of these tests show American stagnation. (The 2021 PISA test was postponed due to COVID-19 restrictions.) Despite all the attention and money lavished on the US school system, it has made little or no progress. The school system of the wealthiest and most powerful nation in history has no idea how to improve its poor educational performance.

			I went to the public schools in Brooklyn, New York, in the 1960s. My whole early schooling, K–12, was in the public schools. Looking back now, I realize that the schools were not good then. They have gotten much worse during the more than forty years I’ve been teaching at New York–area colleges. I and many of my friends who also are college professors have seen the decline firsthand.

			We all report the same heartbreaking truths. At “good” colleges, many students struggle just to read effectively and certainly cannot read at a college level. I hold a PhD in philosophy, and that is the subject I teach. I would like my students to read primary sources—works by thinkers such as Plato, Aristotle, John Locke, David Hume, and so forth. But many of them cannot do it. Struggling with the basic mechanics of reading, as many do, they cannot comprehend the difficult material.

			Additionally, again and again I have seen––and my colleagues report––that the overwhelming number of today’s college students cannot write college-level essays. In many cases, they do not even come close. In too many cases, they cannot write a grammatical paragraph. And their spelling is often atrocious. We have already seen two examples of this as well as an example of the generally poor state of students’ knowledge of history.

			Recently, I witnessed another example of this ignorance of history. Only one student out of twenty-five in my Introduction to Philosophy course knew that the First Amendment to the US Constitution contains the “Establishment” clause, certifying that there will not be a state-established, government-mandated religion in this country that the citizens are required to practice, and that freedom of religion will be upheld. My initial emotional response was elation. Then I thought, “One out of twenty-five? I’m happy with that? Have we really lowered the bar that much?” It’s not good to normalize ignorance as a natural state among American citizens. The ignorance among today’s college students regarding our own country’s history would be shocking if I hadn’t learned to expect it.

			One final example: My daughter is truly a great kid. She is honest, hardworking, responsible, and as good-hearted as any human being can be. I am very proud of her. As I write this, she is a twelfth grader in what is considered to be a very good suburban public high school. What do you think she and her classmates are reading in their twelfth-grade English courses?

			Let me provide a little background first. I was such a troublemaker in school that I was kicked out of all the advanced placement, honors, and honors background English courses that the public high schools offered back in the 1960s. So I was in a garden-variety twelfth-grade English course in a public high school in Brooklyn. We read a number of books, and the two I remember are Shakespeare’s Macbeth and Dostoyevsky’s Crime and Punishment. Of course, we wrote essays about each book, which the teacher corrected. Then the teacher would work with us on our understanding and our writing.

			Further, in the 1980s, when I was in graduate school, I taught eleventh-grade English, twelfth- grade English, and twelfth-grade philosophy in a small, private school in White Plains, New York. We had some very good students, and, as in any school, some not so good. But we held them to high educational standards, we had strong expectations for the students, and we pushed them. In my twelfth-grade English course, my students read Sophocles’ Oedipus the King, Euripides’ Medea, excerpts from the Bible, Shakespeare’s Hamlet and King Lear, Victor Hugo’s Les Misérables, Dostoyevsky’s The Brothers Karamazov, and Ayn Rand’s Atlas Shrugged. Of course, the students wrote detailed essays on each of these works, and I worked with them on their writing.

			Back to my daughter and her classmates. What are twelfth-grade English students at an “excellent” suburban public high school reading today? Are they reading Shakespeare and Dostoyevsky? They are not. Are they studying other great literary classics? They are not. Are they reading other novels, plays, and short stories that, although perhaps not classics, are still well-written and deal with timeless human themes? They are not. What are they reading? Nothing. They are reading nothing. Class time is spent, rather, helping the students write their college essays.

			Now, at least this helps the kids improve their writing…and has a practical benefit. But an entire high school year goes by without enhancing the students’ knowledge of, and appreciation for, the world’s great literature. What a waste! It is disgraceful. No wonder that the famous scholar Richard Pipes stated that applicants for his freshman course at Harvard were almost totally unfamiliar with the world’s great literature. At Harvard!

			Rather than working on college essays in twelfth-grade English class, the teachers should be discussing great novels and dramas seriously. They should have the students write essays on these great works. Then they should correct the essays and show the kids how to improve both their understanding and their writing. Further, teachers should have been doing this consistently from first grade onward (starting with such excellent children’s books as Peter Pan, The Secret Garden, Anne of Green Gables, and so forth, and building steadily to more advanced books). It is unreasonable to expect students in the early elementary grades to write essays, but they can write brief paragraphs and, gradually, build toward essays. If all this were to happen, how much help would twelfth-grade English students even need in writing their college essays?

			And what about the kids who do not intend to attend college but who plan to do something else with their lives? Doesn’t their education require all the more that they learn about great literature in twelfth grade?

			Since I teach philosophy, I have lots of opportunities to see the kids’ lack of knowledge in history and literature and their struggles with reading, writing, and spelling. There is not much opportunity to discuss math or science, but I understand from colleagues in those fields that the situation is much the same. Why wouldn’t it be? If the schools largely do not teach the kids reading, writing, literature, or history, why would we expect them to teach students math or science?

			This book aims to do four things. First, it will show, based on facts, that the US education system is in big trouble. Second, it will show that prior to the early twentieth century, it was generally outstanding—and can be again. Third, it will demonstrate how the collapse of the American education system occurred, who caused it to occur, and why those people did so. This book will point fingers. It will name names, and it will be specific. Fourth, above all, it will show what we can do to greatly improve the education that our children receive.

			If you want to skip the first half of the book and go right to the chapters on what we can do to improve schooling, you can certainly do so. But remember: We are much better able to cure a disease when we know the germs that cause it.

			I want to reiterate that there are still many good classroom teachers in every grade of the public school system and in the private schools as well. They are not the problem. The early sections of this book discuss where the problems have come from, who caused them, and why. But for now, we should remember that there are many outstanding classroom teachers who, in order to do a great job for their students, must fight against a stifling bureaucracy and who get burned out, retire young, and/or move into different careers. Through no fault of the students, schoolkids are thereby deprived of many of our best teachers.

			Marva Collins is a perfect example of this. She had no teaching degree but taught in the Chicago public schools in the 1960s because of a teacher shortage. Not having gone through the horrors of a college education program, she was more independent in her thinking, more willing to scorn the failed policies of the government bureaucracies, and better equipped to follow her own judgment regarding the best methods of teaching. She rejected the Department of Education’s favored (and unsuccessful) whole-word method of teaching reading and employed phonics instead. She introduced great works of literature and poetry into her classes, had the students analyze these works in depth, and based her disciplinary methods on positive rewards rather than on punishment. Not surprisingly, her methods were highly effective.

			But more than a decade of battling against bureaucratic mentalities intent on enforcing the state’s mind-numbing curriculum weighed heavily on her. In the mid-1970s, she resigned from the public schools and taught a handful of elementary students in the basement of a local college. Eventually, on the second floor of her own home, she founded her own academy; it started as a tiny one-room school and grew eventually into Chicago’s famed Westside Preparatory School—at which, for decades, its students achieved outstanding academic results. Many of her students were from poor families and/or were minorities that the public schools did not think capable of gaining a superb education. But Marva Collins cultivated outstanding reading abilities in her students by drilling them constantly with the phonetic method; she even used phonics when teaching math. Her students, over and over again, became such accomplished readers that they enjoyed reading (and understanding) Shakespeare and other classics by the third grade.

			This is what is possible in the field of education. But repeatedly, outstanding teachers like Marva Collins are frustrated by the antieducational policies of our public schools and leave those schools for better opportunities. Because almost 90 percent of American students ages five to seventeen go to the public schools, the overwhelming bulk of them are thereby denied access to many of the country’s top educators, who move to private schools or out of the field altogether.

			This is but the tip of the iceberg of our education system’s failings. So let me leave you with some shocking but true claims that will move us into the worst of the school system’s problems. Do you know why many American students struggle to read? Because the schools that teach our teachers do not want them to read.

			Similarly, do you know why American students know so little about academic subjects? Because the schools that teach our teachers do not want them to learn academic subjects.

			Don’t believe me? Keep reading to find out the truth.





Part One

			The Current Crisis of American Schooling and How It Happened





Chapter One

			The Terrible State of American Schooling

			In May 2021, a story broke that 109 teachers and administrators in Atlanta were being investigated for possible cheating on standardized tests. There were suspicions about gains made by students, and investigations showed an unusual number of erasures on the tests. Investigators were seeking to determine if teachers and administrators were responsible for the unexpectedly high scores. Recently, there was also a school cheating scandal in the Houston area that resulted in the resignation of the principal, the assistant principal, and three teachers. Further, investigations in Massachusetts, Indiana, Virginia, and Nevada also point to cheating by teachers on standardized tests.

			This is what it’s come to in American schooling. The students’ test scores are so weak that teachers and administrators feel compelled to cheat in order to make the school system look better.

			Almost every day, we hear horror stories about the public school system, so I won’t go on and on with these tales of woe. A handful will be plenty to show the sorry state of current US schooling, and the many years of decline that led to it. We need to realize that this educational horror has been going on for a long time.

			As far back as the 1980s, President Ronald Reagan’s secretary of education appointed a commission to study the sorry state of American schooling. In 1983, the commission published its report. It was titled “A Nation at Risk” and concluded ominously: “If an unfriendly foreign power had attempted to impose on America the mediocre educational performance that exists today, we might well have viewed it as an act of war. As it stands, we have allowed this to happen to ourselves.”

			We have done more than allow it to happen. We have caused it. And we continue to cause it.

			We’ve already discussed how poorly students did in math and reading on the NAEP tests in 2019. But abysmal scores on NAEP tests are nothing new. In 1986, the NAEP administered a test to nearly eight thousand eleventh-grade students nationwide to determine their knowledge of history and literature. It consisted of 262 questions in these two fields, measuring basic knowledge that literate persons should have—that is, things that high school juniors should know if they have had anything resembling a decent education.

			The results? The average score in history (mostly American history) was 54.5 percent. In literature, the results were even worse: The average score was 51.8 percent. In both cases, the average scores were not even close to passing grades.

			In the history portion, 31.9 percent of the students did not know that Columbus reached the New World before 1750. (Whatever happened to “In fourteen hundred and ninety-two, Columbus sailed the ocean blue”?) I can keep citing these awful numbers, but I suspect there is no reason to overwhelm you with statistics. So I will simplify and say that a large number of the kids did not know that the US Constitution was written between 1750 and 1800, and many also did not know that Japan’s attack on Pearl Harbor occurred between 1939 and 1943.

			But the really jaw-dropping numbers surround Lincoln’s presidency and the US Civil War. Fewer than one student in four knew that Lincoln was president between 1860 and 1880. A substantial subset of the students also selected three other twenty-year periods for Lincoln’s presidency: 1800 to 1820, 1820 to 1840, and 1840 to 1860. The sad truth is that roughly as many American eleventh graders thought that Lincoln was president between 1800 and 1820 as realized that he was elected to the nation’s highest office only decades later. But perhaps most astonishing is that substantially more than half of the students did not know that the US Civil War occurred between 1850 and 1900; many thought it was fought between 1800 and 1850, and a significant percent believed it took place between1750 and 1800—during most of which time, in fact, the United States as a nation did not even exist.

			The literature scores were even worse and reflect, in part, the school’s failed method of trying to teach reading. Let’s look at only one aspect of the literature test: linking great authors to their most famous works. Only a small number of the kids could identify Dostoyevsky as the author of either of his great novels, Crime and Punishment or The Brothers Karamazov. All three of the other alternatives offered on this multiple choice question—Anton Chekhov, Boris Pasternak, and Alexander Solzhenitsyn—were chosen more often. A question on the great Norwegian playwright Henrik Ibsen led to similar results. Although three of his greatest works were listed—Hedda Gabler, A Doll’s House, and An Enemy of the People—only a small percentage of the students knew that Ibsen wrote any of them.

			Making matters worse, students left many of the 262 test questions blank because they didn’t know the answers. But they were marked wrong only for the questions they answered incorrectly. So their actual scores were even worse than the reported ones.

			Two years later, in 1988, a mere 5 percent of seventeen-year-old high school students could read well enough to understand information provided in historic documents, literary essays, or college textbooks. In 1994, the Educational Testing Service (ETS) reported the heartbreaking truths that 50 percent of college graduates in the United States could not read a bus schedule and that only 42 percent could accurately summarize a newspaper article.

			Andrew Coulson, in his book, Market Education, discussed results from NAEP tests in the 1990s. The 1991 test showed that fewer than half of twelfth graders could do seventh grade work in math; the 1999 test revealed that merely 14 percent of eighth graders understood math at a seventh grade level or above. By 2000, math students in the United States ranked below those in Malaysia, Bulgaria, and Latvia.

			More recently, one in three fourth graders scored below the “basic level”—the lowest ranking deemed effective—in reading on the NAEP tests. Dan Lips, in a 2008 essay titled, “Still a Nation at Risk,” published by the Heritage Foundation, pointed out that among low-income students, half score below that level—and in some of America’s larger cities, only half the students earn a high school diploma; in Detroit, only one-quarter do. Further, according to literacy statistics published at the website Thinkimpact, “on average, 66 percent of fourth-grade children in the United States could not read proficiently in 2013,” and, in 2022, some 21 percent of American adults are illiterate and 54 percent of adults have a literacy level below the sixth grade.

			Is it possible that the problems lie primarily with the kids and their families? There is some truth to that. Anyone who has even a little teaching experience knows that many of the students are not motivated to do the work that getting an education requires. And it is definitely true that parents, although busy with work and other responsibilities, should be more involved in their children’s education than many currently are. A great deal of research (for example, from the Responsive Classroom website) shows that the best schools—public as well as private—are the ones in which parents are deeply involved. At the best schools, there tends to be a strong Parent Teacher Association (PTA), and parents often help their kids with homework and use phonics to teach their preschoolers reading.

			While it is understandable that many parents are tired after working and making sure their children are well-fed and well-clothed, it is still their responsibility to make sure their kids receive both a strong moral training and an effective education. Too many people seem to believe that we drop off our kids at school and take them home afterward, and in the time in between, the schools are educating them. In far too many cases, this belief is false.

			Yes, on average, parents need to be more involved. Later in this book, you’ll read a great deal about potential good news: parent power. Parents can do a great deal to turn this sorry mess around and make sure their kids get a much better education than they currently do.

			But there is no escaping the ugly truth that the prime cause of today’s educational disaster is the schools—and the forces that lie behind them. I will raise the following questions: Is it possible to fix the school system? Is it possible to change the forces behind the school system that are responsible for its atrocious performance? Those forces are: 1. teachers’ colleges, 2. the state Departments of Education, and 3. the federal Department of Education.

			What if, upon examination, we find that we can neither fix the school system nor change the forces that make it so bad? In that case, we will discuss how we can outflank those forces, how we can get around them, and how we can do things outside of the schools that will greatly improve the education our kids receive.

			Before we explore the reasons that our schools are so bad, who is responsible, and why those people did it, let’s remember that it is very encouraging to realize that American education at one time was outstanding. We will look at the superb education provided in this country’s earlier days and how this was accomplished. This will provide valuable clues for how we can achieve it again in our day.
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