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Although every effort has been made to contact copyright
holders before publication, this has not always been possible. If
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Thanks to Diane Hall
for allowing me to include a brief summary of the research she
carried out to compare features of texts written for learners of
English as a Foreign Language with comparable texts not intended
for learners of English, and for reading and commenting on this
summary.
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I did my TEFL Prep Cert
(now known as the CELTA) at IH London in 1980 and got my first job
in a private language school (PLS) in Lyon, France. I absolutely
fell in love with the job and the city of Lyon, even though I’d
fallen into EFL by chance, and was struggling as a single parent
working long hours and earning very little. I’d moved with my
five-year-old from being a poor potter’s wife in the Ardèche region
of France to being a poor ELT teacher! I had to raise two months’
rent to get somewhere to live so I worked evenings doing a typing
job for the school who’d hired me. The job was transforming
dialogues from Colin Granger’s Contact English into
drills for the language laboratory. It was a tedious job, but
Colin’s dialogues were anything but tedious – they were funny and
that’s when I understood the importance of humour in ELT
materials.

 


At the PLS in Lyon,
grammar terminology was banned from the classroom in favour of
behaviourist drills in the language laboratory and information-gap
activities in class. This was as a reaction to the traditional
grammar-focused way English had been taught up until then with its
top priority of accuracy.

 


I learnt French at
school and at university, where the grammar-translation method was
very much the norm. As a result, I moved to France with a pretty
good knowledge of French grammar and literature, but not very good
at speaking the language. So I embraced the Communicative Approach
when I started teaching ELT in the early 80s, aware that students
were more likely to end up with a working knowledge of the language
than if they only studied grammar. But even so, I wasn’t completely
comfortable with throwing out the grammar books – I’d enjoyed my
grammar sessions on the Prep Cert; sessions wittily called ‘Present
not so Perfect’ and ‘No Future’ (punk was still around at that
time).

 


I took my Dip TEFL (now
the DELTA) in Lyon, where, thanks to the brilliant tutors, Henry
Daniels and Pearson Brown, I became enamoured of the Humanistic
approach and Mario Rinvolucri became my hero. When he came to Lyon
to do a workshop, and asked us to divide into two groups depending
on whether we felt more like a lake or a waterfall, I thought he
was the bee’s knees. I may have moved on from lakes and waterfalls,
but I still believe in a student-centred approach where there’s
always space in lessons for students to relate their own prior
knowledge, experiences and opinions.

 


When I returned to the
UK, I joined a teacher’s cooperative in Oxford – the Lake School of
English. It was still the early eighties and we were using this
exciting new course from OUP, Headway. I decided that I
wanted a bit more interactivity in the classroom than the course
offered at the time, so for each unit of Headway I wrote
supplementary communicative activities. They went down so well with
the teachers that I was appointed official Materials Person. So I
guess that was a step nearer to being published, but there was an
important factor still missing – I needed to meet the right person
at the right time.

 


Enter Simon Greenall.
Simon was writing Reward for Heinemann and he asked the Lake
School if he could come down and observe some classes. I
volunteered to have him in my classes, and after class I asked him
if he would like to see my worksheets.

 


To cut a long story
short, those worksheets became the Reward Resource Packs and
that’s how I got into writing for a publisher. I even got royalties
for them. Well, I say I got royalties – in fact I never got any
money for them because I wrote them during school hours and so the
school got the royalties, and the name of the school was on the
cover. But those resource packs got me out there doing conferences
and promotion. I got to know lots of editors, publishers and
salespeople. One of them, the Western Europe Sales Manager for
Heinemann, was called Vaughan Jones – he was a big fan of the
Reward Resource Packs. When I told him that I’d like to do
more writing but not on my own, he offered to be my writing
partner. I said yes because I liked him and I thought it could be a
lot of fun. I wasn’t wrong.

 


Apart from getting on
like a house on fire, Vaughan and I had spoken at length about the
sort of materials we liked, and we found we had shared values and
opinions about teaching materials, i.e. a commitment to meaningful
presentation, meaningful practice and meaningful communication.
Vaughan also had inside information that Heinemann were looking to
commission an adult course. So we sent in an unsolicited manuscript
with sample material and a very detailed sales manual. They must
have seen a spark of something they liked in it, because we were
commissioned by Karen Spiller, and Inside Out was born.

 


The time we spent
writing two editions of Inside Out were the best! This is
when I met Karen Spiller and Karen White, my ELT Teacher 2 Writer
colleagues.

 


As you may have noticed
when reading our ELT Teacher 2 Writer books, we love a checklist.
Here’s my checklist/timeline for becoming an ELT author.

 



	
I made materials for my
own classes.



	
I invited people who
were already established in the profession into my class and made
sure they knew I was interested in writing.



	
I got out there and did
talks at conferences and met people who worked for publishers.



	
I knew what kind of
materials I wanted to write and had strong beliefs about what makes
good materials for the classroom.



	
I found somebody I work
well with.



	
I put in the hours.



	
I met my deadlines.






 


Aims

​This book aims to:


	
Identify the key
features of authentic texts that can sometimes be inadvertently
lost in the process of adaptation for the ELT classroom.



	
Teach you simply
strategies for adapting and simplifying authentic texts without
losing the engagement factor.



	
Introduce you to
corpus-informed tools that will help you identify word frequency
and strong collocations, and make you a rigorous writer.



	
Provide practical tasks
which take you through the process of choosing and adapting an
authentic text at different levels.






 


1
Introduction

​ In this book I’m going to
talk you through the process I go through when I find an authentic
text and adapt it so that it’s suitable and useful for an ELT
textbook or classroom. I’ll be speaking from my own experience of
teaching and writing general English materials for the Adult market
and exam-focused materials for Upper Secondary.

What is authentic
material?

Task
1

​ 1. Write a definition of
authentic material. Then compare it with the five definitions
below.

a.
Authentic texts are written for any purpose other than language
learning, and are intact rather than processed, adapted or
simplified.

b.
Authenticity relates to the language produced by native speakers
for native speakers in a particular language community.

c.
An authentic text is a stretch of real language, produced by a real
speaker or writer for a real audience and designed to convey a real
message of some sort.

d.
[Authentic materials are] Materials which are designed for native
speakers: they are real text, designed not for language students
but for speakers of the language.

e.
[Authentic materials are] Genuine texts such as song lyrics, news
broadcasts, films, newspaper articles and textbook chapters,
originally created by and for native speakers, not for language
teaching to non-natives.

2. Which definition do you think is most accurate? Are
there any you disagree with? Why?

You
can read a commentary on this task here.

In the world of ELT
materials, you’ll hear reference to terms such as ‘authentic
texts’, ‘real world tasks’, ‘real life contexts’, ‘real life
language’, etc., but what do these terms mean? When did
authenticity become a thing in ELT?

 


It’s nothing new.
19th century linguist Henry Sweet used authentic texts
in his books and explains why:

 


“The
great advantage of natural, idiomatic texts over artificial
‘methods’ or ‘series’ is that they do justice to every feature of
the language […] The artificial systems, on the other hand, tend to
cause incessant repetition of certain grammatical constructions,
certain elements of the vocabulary, certain combinations of words
to the almost total exclusion of others which are equally or
perhaps even more essential.” (Sweet, H. 1899. The Practical
Study of Languages. London: Oxford University
Press.)

 


​​
During the 20th century, authenticity
became less of a priority while the Audiolingual Method
was in favour with its focus on drills and grammatical structures.
But in the seventies, with the advent of the Communicative
Approach and its focus on meaningful interactions,
authentic material came to the forefront once again.

 


Since then, there’s
been plenty of discussion about authenticity and what it is or
isn’t in the ELT world, and whether authentic material is
intrinsically superior to material written specifically for the
language classroom. Henry Widdowson questions the assertion that
texts written for the classroom aren’t authentic, on the basis that
the classroom has its own reality. In Defining Issues in English
Language Teaching, he writes:

 


“…instead of thinking of the classroom as an artificial and
arid place that can only be brought to life by injections of
reality from the ‘real’ world outside, we need to think of it as a
setting capable of creating a reality of its own.”

 


He goes on to point out
that it isn’t because a text is authentic that it’s suitable for
the classroom:

 


“… it has to engage the learners’ attention and interest; it has
to be made real in some way or other, it has to have point for
them.”

 


Discussing texts
designed for the classroom in Beyond The Sentence, Scott
Thornbury suggests that “authenticity is in the eye of the
beholder”, making the point that authenticity for the learner is
not a property of texts, but a property of the learner’s response
to the text. However, later in the same chapter, Thornbury talks
about the motivational potential of real texts and concludes that
“a genuine text is much more likely to get a genuine response”. In
my opinion, this is one of the most persuasive arguments for using
real rather than invented texts in the classroom. I’ll continue to
make the case for using authentic material in the next section.

 


For the purposes of
this book, the definition of authentic materials that is most
appropriate is this one from 
A Lexicon For ELT Professionals (ELT Teacher 2 Writer).
Authentic materials are defined as “texts, video or audio which a
first language speaker might read, watch or listen to, for example
in newspapers, on the radio, on the internet, etc. The language in
authentic material is not adapted or made easier for learners or to
aid the language learning process.”

 


In other words, it is
not a text written specially for learners of English by coursebook
writers.

 


I’d like to finish this
section with a reference to authentic material in relation to
English as a Lingua Franca. As the definition above suggests,
typical authentic material for the ELT context is a newspaper
article written for a native-speaking target reader. However, this
definition potentially undermines the non-native teacher and the
international context by implying that authentic language can only
originate in native-speaker contexts. This is clearly not the case,
and materials writers should make sure they use not only materials
generated by native speakers for native speakers, but
actively look for material from a wider range of global sources,
avoiding an overly Brito- or US-centric approach.
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