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The purpose of this book 
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What is this book about? 








1. 



A language development framework 



that enables 








early years practitioners to effectively lead high-quality, 








structured conversations that sustain shared thinking. 








3. 



A refocus on physical development 



to position and explain 








why this prime area of the EYFS impacts on child learning and 








development. 








Making sense 








by explaining 








and justifying 








as well as 








offering 








solutions 








Describing 








and 








elaborating 








things, 








events or 








sequences 








Anticipating, 








surveying or 








forecasting 








Monitoring 








the self and 








instructing others 








Casting 








and 








explaining the 








emotions, experiences 








and reactions 








of others 








Protecting the 








self 








Creating scenarios 








from real or fantasy 








events 








Towards logical reasoning 








Reporting 








Predicting 








Directing 








Projecting 








Self- 








maintaining 








Imagining 








2. 



An overview of essential research 



that enhances early 








years practice. 








4. 



Worked examples 



of how to use the language development 








framework with beautiful books. 
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Words to connect = 



squirrels + squabble 








Words to connect = 



seasons and autumn 








CHARACTERISTIC SOFEFFECTIVE LEARNING 








To wards 








logical 








reasoning 








Reporting 








Predicting 








Directing 








Projecting 








Self-maintaining 








Imagining 








PLAYING AND EXPLORING 








Engagement through 








• 



Finding out and exploring 








• 



Playing with what they know 








• 



Being willing to’have a go’ 








ACTIVE LEARNING 








Motivation through 








• 



Being involved and concentrating 








• 



Keep trying 








• 



Enjoying achieving what they setout to do 








CREATIVE AND CRITICAL THINKING 








Thinking hard 








• 



Have their own ideas 








• 



Making links 








• 



Working with others 








SPOTLIGHT ON Personal, Social and Emotional Development 








ELG: Self-Regulation 








Children at the expected level of development will: 








• 



Show an understanding of their own feelings 








and those of others, and begin to regulate their 








behaviouraccordingly; 








• 



Setandworktowardssimplegoals,beingableto 








waitforwhattheywantandcontroltheirimmediate 








impulseswhenappropriate; 








• 



Givefocusedattentiontowhattheteachersays, 








respondingappropriatelyevenwhenengagedin 








activity,andshowanabilitytofollowinstructions 








involvingseveralideasoractions. 








ELG:BuildingRelationships 








Childrenattheexpectedlevelof 








developmentwill: 








• 



Workandplaycooperativelyandtake 








turnswithothers; 








• 



Formpositiveattachmentstoadults 








andfriendshipswithpeers; 








• 



Showsensitivitytotheirownandto 








others’needs. 








KeyStage1(PSHEAssociation) 








• 



howtorecogniseandnamedifferentfeelings 








• 



howfeelingscanaffectpeople’sbodiesandhowtheybehave 








• 



howtorecognisewhatothersmightbefeeling 








• 



torecognisethatnoteveryonefeelsthesameatthesametime,orfeels 








thesameaboutthesamethingsaboutwaysofsharingfeelings;arange 








ofwordstodescribefeelings 








• 



aboutthingsthathelppeoplefeelgood(e.g.playingoutside,doing 








thingstheyenjoy,spendingtimewithfamily,gettingenoughsleep) 








• 



differentthingstheycandotomanagebigfeelings,tohelpcalm 








themselvesdownand/orchangetheirmoodwhentheydon’tfeelgood 








• 



torecognisewhentheyneedhelpwithfeelings;thatitisimportantto 








askforhelpwithfeelings;andhowtoaskforit 
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Questionstochecklanguagedevelopmentandunderstanding 








Reporting 








Towardslogical 








reasoning 








Predicting Projecting Imagining 








Identifiesthecomponentsof 








theimagesorbook 








Whatdoyouseeonthispage? 








Refertodetail,thecolour 








andtheshape,sizeor 








positionofanobject 








Describethis…(pointingat 








pinecone) 








Elaboration 








Identifyanddescribeimages 








orscenesfromthebook. 








Tellme,whathappenswhen 








Cyrilfindsthepinecone? 








Talkaboutasequenceof 








events 








WhathappenedwhenBruce? 








Whataretheseasons? 








Absenceofconditions 








Whywasthepineconeso 








precioustoCyril? 








Explainaprocess 








HowdidCyrilandBruceget 








readyforthelongwinter 








months? 








Recognisecasualand 








dependentrelationships 








Howdidthepineconebring 








CyrilandBrucetogether? 








Howdothewordssquirreland 








squabbleconnect? 








Recogniseproblemsand 








causes 








WhatproblemdidCyriland 








Brucehave? 








Justifyjudgementsand 








actions 








WasBrucerighttotakethe 








pineconeoffCyril? 








Anticipateorforecast 








Brucewasgettingreadyto 








storehisfoodforthewinter. 








Whywashedoingthat? 








Predicttheconsequencesof 








actionsandevents 








WhenCyrilandBruce 








squabbled,howdoyouthink 








theyfelt? 








Howdidtheyfeelafterwards? 








Ifthepineconewaslost,what 








couldhavehappenedtothe 








squirrels? 








Surveyforpossible 








alternatives 








Whatothersolutionscould 








CyrilandBrucecomeupwith? 








Whatwouldyoudo? 








Projectintotheexperiences, 








feelingsandreactionsof 








others 








Tellme,whydidthesquirrels 








squabbleaboutthepine 








cone? 








Whentheyweresquabbling, 








howdoyouthinkBrucefelt? 








Whenthesquirrelshadmade 








friends,howdoyouthinkCyril 








felt? 








Reflectonthemeaningof 








experiences 








HowdidyoufeelwhenCyril 








andBruceargued? 








Projectintoasituationnever 








experienced 








IfyouwereBruce,how 








wouldyouhavestoppedthe 








squabbling? 








Inanimaginedcontext 








Usingpuppets,charactersora 








phoneorwalkietalkie 








“HelloBruce,thisisthepine 








coneshop,howmanypine 








coneswouldyoulike?” 








“HelloCyril,thisisthepine 








conebank,whydoyouwant 








tokeepsomanypinecones?” 
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The purpose of this book 








Our inspiration 








Inspired by Joan Tough’s research and publications from the 1970s, 








this handbook, 



EYFS: Language of Learning, 



interweaves the most 








current thinking around child development with our representation 








of Tough’s language development framework. 








The purpose of this book is to provide early years practitioners 








with an incredibly accessible and evidence-informed language 








framework that can be used at the point of provision and as an 








evaluation tool – just like the Pupil Book Study framework, but for 








the EYFS. 








It’s a true skill to respond to young children with precise and 








developmental questioning, statements or provocations. Investing 








in fully understanding this framework and being able to insightfully 








sustain shared thinking with young children will bring about a 








shared language of learning. 








Tough’s language development framework is adaptable to the 








myriad learning opportunities and experiences present within an 








EYFS setting. Although it is a developmental toolkit, the framework 








is also responsive to the provision. 








EYFS: Language of Learning 



asks the question: what do children 








need to experience more of in their EYFS settings? And how do 








you know? 








‘Spoken words have so short an existence that they 








are gone before they can be fully examined’ 








Tough, 1973 
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What is this book? 








It is… 








1. 



A handbook 



for schools, teachers and practitioners to use as a 








source of professional development and current thinking. 








2. 



A provocation 



to check the ambition of the school. 








3. 



A guide 



to support teachers and practitioners to plan for and 








check the language development opportunities, provision and 








experiences they offer. 








4. 



A reference point 



for amazing practice and clear explanations 








of important factors affecting the physical development of 








children. 








5. 



A questioning framework 



with worked examples and 








templates to inspire teachers and practitioners to think hard 








about their interactions and the impact their words have on 








children. 








It is… 








1. 



Not designed to teach children to read. 



The book is a holistic 








language framework to be used intelligently in response to the 








areas of learning in which children need to become a little more 








expert. 








2. 



Not a long-winded narrative. 



This book is designed with the 








practitioner in mind – lots of provocation and brilliant content 








for professional development. 








3. 



Not going to reduce creativity in the EYFS. 



Quite the 








opposite – it enriches language and enables pupils to thrive in 








an environment that values each individual and their interests 








across the curriculum. 








4. 



Not restrictive. 



The examples are a springboard for your 








professional development and growth. Take our work and build 








on it to enhance opportunities, provision and experiences for 








your pupils. 
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The purpose of this book 








Where do language, stories, books and reading appear in the EYFS statutory framework? 








Conversation 








Positive sense of self 








Stories 








Attention 








Story-telling 








Vocabulary 








Language Communication 








Communication 








and language 








Personal, social and 








emotional development 








Physical 








development 








Literacy 








Mathematics 








Understanding 








the world 








Expressive arts 








and design 








Communication and language: summary 








‘Reading frequently to children, and engaging them actively 








in stories, non-fiction, rhymes and poems, and then providing 








them with extensive opportunities to use and embed new words 








in a range of contexts, will give children the opportunity to 








thrive. Through conversation, story-telling and role play, where 








children share their ideas with support and modelling from their 








teacher, and sensitive questioning that invites them to elaborate, 








children become comfortable using a rich range of 








vocabulary and language structures.’ 








ELG: Speaking 








‘Offer explanations for why things might 








happen, making use of recently introduced 








vocabulary from stories, non-fiction, rhymes 








and poems when appropriate.’ 








ELG: Listening, attention, understanding 








‘Listen attentively and respond to what they 








hear with relevant questions, comments and 








actions when being read to and during whole 








class discussions and small group interactions.’ 








Literacy: summary 








‘It is crucial for children to develop a life- 








long love of reading. Reading consists of two 








dimensions: language comprehension and word 








reading. Language comprehension (necessary for 








both reading and writing) starts from birth. It only 








develops when adults talk with children about 








the world around them and the books (stories 








and non-fiction) they read with them, and enjoy 








rhymes, poems and songs together.’ 








ELG: Reading comprehension 








•  ‘Demonstrate understanding of what has been read to 








them by retelling stories and narratives using their own 








words and recently introduced vocabulary. 








•  Anticipate – where appropriate – key events in stories. 








•  Use and understand recently introduced vocabulary 








during discussions about stories, non-fiction, rhymes and 








poems and during role-play.’ 








Understanding the world: summary 








‘Listening to a broad selection of stories, non-fiction, rhymes and 








poems will foster their understanding of our culturally, socially, 








technologically and ecologically diverse world. As well as building 








important knowledge, this extends their familiarity with words that 








support understanding across domains.’ 








About early learning goals 








The ELGs should not be used as a 








curriculum or in any way to limit the 








wide variety of rich experiences that 








are crucial to child development, 








from being read to frequently to 








playing with friends. 








ELG: Understanding the world – past and present 








‘Know some similarities and differences between things 








in the past and now, drawing on their experiences and 








what has been read in class. Understand the past through 








settings, characters and events encountered in books read 








in class and storytelling.’ 








ELG: Understanding the world – people, culture and 








communities 








•  ‘Describe their immediate environment using knowledge 








from observation, discussion, stories, non-fiction texts 








and maps. 








•  Know some similarities and differences between different 








religious and cultural communities in this country, drawing 








on their experiences and what has been read in class. 








•  Explain some similarities and differences between life 








in this country and life in other countries, drawing on 








knowledge from stories, non-fiction texts and – when 








appropriate – maps.’ 








ELG: Being imaginative and expressive 








‘Invent, adapt and recount narratives and stories 








with peers and their teacher. Perform songs, 








rhymes, poems and stories with others, and – when 








appropriate – try to move in time with music.’ 








Extracted from the Department for Education’s 



Statutory Framework for the Early Years Foundation Stage 



(2023) 
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Golden threads running through this book 








Personal, social and 








emotional development 
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