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HOW THIS BOOK WILL HELP YOU IN AQA GCSE HISTORY


It will help you to learn the content


Is your main worry when you prepare for an exam that you won’t know enough to answer the questions? Many people feel that way. And it is true you will need good knowledge of the main events and the detail to do well in this study. This book will help you acquire both the overview and the detail.


The text explains all the key content clearly and comprehensively. It helps you understand each period, and each topic and the themes that connect the topics.
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The Factfiles and Profiles are packed with facts and examples to use in your own work to support your arguments.
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We use lots of diagrams and timelines. These help you to visualise, understand and remember topics. We also encourage you to draw your own diagrams – that is an even better way to learn.
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It’s full of brilliant sources. This course deals with some big issues but sources can help pin those issues down. History is at its best when you can see what real people said, did, wrote, sang, watched, laughed about, cried over, and got upset about. Sources can really help you to understand the story better and remember it because they help you to see what each development or event meant to people at the time.
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SOURCE 1


A Russian cartoon. The caption reads: ‘The Russian Tsars at home.’
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Think questions direct you to the things you should be noticing or thinking about. They also practise the kind of analytical skills that you need to improve in history. Activities are included as more creative approaches to learning the content.
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THINK


What do Sources 5 and 6 suggest about changing lifestyles for many in the USA in the 1920s?
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Key words – every subject and topic has its own vocabulary. If you don’t know what these words mean you won’t be able to write about the subject. So for each chapter we have provided a key word list. These are the kind of words or terms that could be used in sources or an exam question without any explanation so you need to be able to understand them and use them confidently in your writing. They are all defined in the glossary on page 371. But we also want you to create your own key word list. In a notebook or on your phone, write down each word with your own definitions.
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KEY WORDS


Make sure you know what these words mean and are able to define them confidently:





•  American Dream



•  Black power movement



•  Civil Rights
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Finally there is a Topic Summary at the end of each of the three parts of each chapter. This condenses all the content into a few points, which should help you to get your bearings in even the most complicated content. Some people say it is good to read that summary before you even start the topic to know where you are heading!
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TOPIC SUMMARY


Post-war America





•  The USA emerged from the Second World War by far the strongest world power.
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It will help you to apply what you learn



The second big aim of this book is to help you apply what you learn, which means to help you think deeply about the content and develop your own judgements about the issues, and make sure you can support those judgements with evidence and relevant knowledge. This is not an easy task. You will not suddenly develop this skill. You need to practise studying an issue, deciding what you think, and then selecting from all that you know the points that are really relevant to your argument. One of the most important skills in history is the ability to select, organise and deploy (use) knowledge to answer a particular question.
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The main way we help you with this is through the Focus Tasks. These are the big tasks that appear at various points in each chapter.


Most Focus Tasks have tips that help you get started – for example, highlighting a couple of key points that you can use in your answers.
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FOCUS TASK


How did the Depression affect the League of Nations?


Look back at the Focus Task on page 256.





1  Using the information on pages 258–59, add another speech bubble for each of the two diplomats to sum up their views of the League now that the world has been affected by the Depression.



2  Add a speech bubble for each diplomat to explain their views on the future of the League.
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It will help you prepare for your examination


If you read all the text and tackled all the Focus Tasks in this book we are sure you would also find you were well prepared for the challenges of Paper 1 of the exam, but you will probably also want something more exam-focused. So on the next two pages we explain how the content in this book will be assessed and how you can prepare yourself for the assessment.
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Additionally:





•  Dotted throughout the chapters you will find Practice Question boxes – offering practice questions.



•  At the end of each chapter is an Assessment Focus specific to that topic which analyses different question types and uses sample answers to help you to see how to improve your own performance.
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PRACTICE QUESTION


Which of the following was the more important reason why the Mormons travelled to Salt Lake City:





•  Religious persecution



•  The leadership of Brigham Young?





Explain your answer with reference to both reasons.
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How the period studies will be assessed


Section A of this book includes all four period studies from the specification. You only have to answer questions on one. This will be examined in Section A of Paper 1. The questions could be on any part of the content so you need to know it all. It will test three of the assessment objectives:





•  AO1 – knowledge and understanding



•  AO2 – explanation and analysis



•  AO4 – interpretations





Questions 1–3 will focus on interpretations, for example:





•  comparing interpretations and explaining why they differ



•  asking you to evaluate each interpretation – for instance saying how convincing the interpretation is. This means you have to compare what the interpretation says against your own knowledge.
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How does Interpretation B differ from Interpretation A about …?
(4 marks)


Why might the authors of Interpretations A and B have a different interpretation about …?
(4 marks)


Which interpretation do you find more convincing about …?
(8 marks)
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Question 4 will ask you to describe two key features or characteristics of a period. This is a pure ‘knowledge’ question but you will need to select the knowledge that is relevant to the question, write in clear language and include plenty of relevant detail to support your answer.
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Describe two problems faced by …
(4 marks)
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Question 5 is about change. You will need to use your knowledge to explain how a particular group or people were affected by an event or a development.
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In what ways was X affected by …?
(8 marks)
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Question 6, which carries the highest marks, is an essay question in bullet-point format. The two bullets will give structure to your answer. You need to consider each of them and reach a conclusion. You need to know your topic well to write an essay but equally importantly you also need to think clearly because the best answers will be those that develop a clear, coherent and relevant argument from the start and carry it through the whole essay.
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Which was the more important reason why …?
(12 marks)
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You will get plenty of practice thinking about these issues and practising different question types throughout the study. Then there are some sample questions and answers with teacher feedback and analysis at the end of each period study:


How the wider world depth studies will be assessed


These will be examined in Section B of Paper 1. The exam will include all the depth studies but remember you only need to answer questions on one–make sure it is the one that you have actually studied!


The questions could be on any part of the content so you need to know it all. It will test three of the assessment objectives:





•  AO1 – knowledge and understanding



•  AO2 – explanation and analysis



•  AO3 – source analysis





There will also be marks for spelling, punctuation and grammar (SPAG).


Questions 1 and 2 are the source-based questions:





•  The first will present a source from the period (written or visual). Use the source and your knowledge to back up the statement that you are given about the source.



•  The second question will ask you to compare two sources (written, visual or both) and evaluate how useful they are for a given investigation.
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Source A opposes X. How do you know? Explain your answer by using the source and your contextual knowledge.
(4 marks)


How useful are the two sources to an historian studying …?
(12 marks)
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Question 3 asks you to write an account of an event from the depth study.
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Write an account of …
(8 marks)
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Question 4 is another essay question. You will be presented with a statement and you need to write clearly and coherently about how far you agree with it. This is less structured than the period study essay but the expectations are similar. To prepare to answer these kind of questions you need to revise the content but also think about it and learn how to present an argument and support it. The best answers will be those that do that and develop a clear, coherent and relevant argument. This is the question which carries extra marks for correct use of spelling, punctuation and grammar.
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‘The main reason for … was …’ How far do you agree?
(16 marks)
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You will get plenty of practice thinking about these issues and practising different question types throughout the depth study. Then there are some sample questions and answers with teacher feedback and analysis at the end of each depth study.


Keys to success


As long as you know the content and have learned how to think, these exams should not be too scary. The keys to success are:





•  Read the question carefully. Answer the question set, not the one you wished for! Identify if you are being asked to decribe, explain, compare, etc.



•  Note the marks available. That helps you work out how much time to spend on a particular question.



•  Plan your answer before you start writing. This is important for essays so that you are able to write several well-argued paragraphs.








1 America 1840–1895: Expansion and Consolidation
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This period study focuses on the development of America during a turbulent half century of change. It was a period of expansion and consolidation – the expansion to the West and the consolidation of the United States as a nation.


You will be studying the development of the United States from various perspectives:





•  Political developments such as the growth of the United States, the power of the federal government versus the power of individual states and the tensions that nearly broke the Union.



•  Economic developments such as the spread of cattle ranching on to the Great Plains and the bridging of the continent by the new railroads.



•  Social and cultural developments such as the destruction of the Plains Indian way of life and culture.



•  The role of ideas in influencing change such as Manifest Destiny, differing perspectives on land and slavery and the religious beliefs of a group like the Mormons.



•  The role of key individuals and groups in shaping change and the impact the developments had on them such as Abraham Lincoln, Brigham Young, Jefferson Davis, John Brown, George Armstrong Custer and Red Cloud; and African Americans, homesteaders, the Mormons and the Plains Indians.
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1.1 Expansion: Opportunities and challenges
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FOCUS


In 1840 the United States of America was made up of 27 states, most of them east of the Mississippi River. To the west were the Great Plains. To the nomadic Plains Indians these were home. To the citizens of the United States they were ‘the Great American Desert’; but change was coming.


In 1.1 you will study these changes, and in particular:





•  The geography of North America and how attitudes towards the Great American Desert changed.



•  Why the early settlers went west and the challenges they faced.



•  How the Plains Indians adapted their lives to the Great Plains and how their culture was at odds with American culture.
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SOURCE 1


Major Stephen Long, of the Army Corps of Engineers, described the Great Plains after crossing them in 1820. His expedition was for the United States government which was exploring its boundaries with Spanish California and British Oregon.


In regard to this extensive section of country, I do not hesitate in giving the opinion that it is almost wholly unfit for cultivation, and of course uninhabitable by a people depending upon agriculture for their subsistence [producing enough food to live on]. Large areas of fertile land are occasionally to be found, but the scarcity of wood and water will prove an impossible obstacle in the way of settling the country.
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FIGURE 2


The geography of North America.
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FIGURE 3


The Great Plains.
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Attitudes to the Great American Desert


In 1840 the people of the United States were not interested in the Great Plains. They were simply dismissed as the Great American DESERT although some journeys of exploration were supported by the government. That attitude, however, would be changed by a number of developments.
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THINK


Look at Source 1. Why does Major Long say the West is not suitable for farming?
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The 27 United States were not alone on the continent of North America. To their north was British Canada and to the south and west was Mexico, including California. During the early 1800s Americans had travelled to and peacefully traded with California, while from the 1820s others had settled in the Mexican STATE of Texas. These Texas SETTLERS were originally encouraged by the Mexican government. However, they tended to be southern farmers who brought slaves with them for their cotton PLANTATIONS and after the Mexican government abolished SLAVERY in 1829 it tried to stop them. These tensions eventually led to rebellion and Texas declared itself a REPUBLIC in 1836. Meanwhile by the 1840s Americans were beginning to settle the good farming land in California.


In 1845 the United States took over Texas. It became the 28th state of the Union. This led to the Mexican–American War 1846–48 which ended in complete defeat for Mexico. By the Treaty of Guadalupe Hidalgo, the United States gained the Rio Grande as the southern boundary for Texas, all of California and a large area of land that was to become the future states of Arizona, Colorado, New Mexico, Nevada, Utah and Wyoming.
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FACTFILE


The Mexican–American War, 1846–48


The Mexican-American War had its roots in the tussle for control of Texas and was triggered in 1846 by the annexation of Texas, including land south of the Rio Grande. Negotiations failed and after Mexican troops attacked US troops in Texas open war broke out. The Mexicans were driven out of Texas. Then US armies occupied New Mexico and California. Finally in 1847 the US armies advanced deep into Mexico, winning the Battle of Buena Vista, capturing Mexico City and forcing Mexico to sign the Treaty of Guadalupe Hidalgo.
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The belief in ‘Manifest Destiny’



In the north-west the newly opened Oregon Trail c.1840, brought new American settlers to Oregon Country in British Canada. Many Americans began to believe that their country should occupy the entire continent from coast to coast. This idea of expansionism was captured by the journalist John L. Sullivan who coined the phrase ‘MANIFEST DESTINY’. To many Americans it was God’s will that as they occupied these new lands they should bring with them their ideas and beliefs of Christianity, freedom and DEMOCRACY. They believed they would use these lands more effectively than their existing occupants, whether these were the Mexican Hispanic people in California and Texas, who some viewed as lazy and slow, or the Plains Indians, who some viewed as savages. Furthermore the Americans believed that this made it right for them to go to war if necessary to achieve that destiny. For a time it seemed that Britain and the United States might go to war but the boundary dispute was settled by negotiation. By the Oregon Treaty in 1846 the United States gained the land which was to become the future state of Oregon.
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FOCUS TASK


Why did attitudes to the Great American Desert change after the Mexican–American War?





1  Copy and complete the following table to show how attitudes to the Great American Desert changed before and after the Mexican–American War.









	
Attitudes before the war  

	
Attitudes after the war  

	
Reasons for change  






	   

	   

	   










2  Now, use your notes from the table to prepare a podcast (no longer than one minute, so around 200 words) to explain how victory in the war against Mexico and the Americans’ belief in Manifest Destiny changed the attitude of Americans to the Great American Desert.
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SOURCE 4


A close-up of a Shako cap worn by US soldiers during the Mexican-American War. The cap shows an eagle spreading its wings, the symbol of Manifest Destiny.
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SOURCE 5


Extract from the column written by John L. Sullivan in New York Morning News on 27 December 1845.


And that claim is by the right of our manifest destiny to overspread and to possess the whole of the continent which Providence has given us for the development of the great experiment of liberty and federated self-government entrusted to us.
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Why the early settlers went west and the challenges they faced




[image: ]


FOCUS TASK


Part 1: Why did the settlers go west?





1  Create three ‘gingerbread’ figures, like the one shown here, to represent the following groups:
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•  Pioneer farmers like the Knight family



•  Mormons



•  Gold miners







    As you read pages 5–8, annotate these figures. Inside the figures write their motives for going west and on the outside write those factors that influenced them.








2  In pairs, discuss what reasons were common between the three groups and highlight them in one colour on your gingerbread figures.



3  In the same pair, choose a second colour and highlight one reason for each figure which was unique to that group.





Part 2: What challenges did settlers face?





1  On the back of each figure, use pages 5–8 to write the challenges this particular group faced inside the figure, and around the outside write how they dealt with these challenges.



2  In pairs, discuss how successful you think the settlers to the Plains were during this period.
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The pioneer farmers and their journey west



The first group of Americans to travel west across the Great Plains and into the Rocky Mountains were fur trappers. Fur hats became very fashionable in the eastern United States and in Europe in the ‘1820s and 30s’ and there was money to be made. The trappers came to be known as ‘mountain men’. Following them came thousands of pioneer farmers who went west in the 1840s for a variety of reasons. For some it was the pull of good farming land, a better climate or simply the excitement of the new. Others were pushed by the effects of the ECONOMIC DEPRESSION in the eastern states that began in 1837 and led to wage cuts, increased unemployment and the loss of savings when banks collapsed. This depression also had a negative impact on farmers in the Mississippi Valley as crop prices fell, leading some of them to move further west for a new start in the fertile farmlands of Oregon and California. Whatever the reason, it had to be a strong one as the four-month journey was long and hazardous, as Source 6 shows.
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SOURCE 6


An edited diary entry by Amelia Stewart Knight on the Oregon Trail.
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PRACTICE QUESTION


Describe two problems faced by the pioneers on the Oregon Trail.
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FIGURE 7


Map showing the journey to the West.
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Brigham Young and the Mormons



Brigham Young became leader of the MORMONS in 1845 after the murder of the religion’s founder Joseph Smith. Since their religion began, the Mormons had faced hostility and violence from non-Mormons or GENTILES. They worked hard and were successful, which aroused the envy of some. Their belief that they were God’s chosen people and that they were against slavery angered others.
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PROFILE


Brigham Young
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•  Born 1801 in Whitingham, Vermont.



•  Became leader of the Mormons after the murder of Joseph Smith.



•  In 1845 took the decision that the Mormons should go west.



•  Successfully organised moving the thousands of Mormons across the Great Plains to the valley of the Great Salt Lake.



•  Ensured that Salt Lake City was a success.



•  Became first governor of Utah Territory.



•  A supporter of polygamy, he had 55 wives.



•  Died at Salt Lake City in 1877.
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They had already been driven out of Kirtland and Missouri before they settled at Nauvoo in Illinois. Here they were allowed to build their own independent city state with its own armed forces and their numbers grew. But things changed significantly after Joseph Smith announced that God had told him men could have more than one wife (POLYGAMY). This led to divisions among the Mormons themselves and non-Mormons were shocked. They believed polygamy was a sin. Some feared it would lead to a Mormon population explosion. When in 1844 Smith announced that he was standing for president it sparked trouble. In the turmoil that followed Smith was arrested and jailed in the town of Carthage. On 27 June 1845 a mob attacked the jail and Smith was murdered.


In September 1845 Brigham Young took the crucial decision that the Mormons would never be allowed to practise their religion and to live peacefully within the United States alongside non-Mormons, so they should leave. He decided not to go to California or Oregon as there were already many American settlers there and the Mormons believed that the same problems would resurface.


Brigham Young therefore decided that the Mormons should move to the area around the Great Salt Lake, east of the Rocky Mountains. There were four reasons for this choice:





1  The area was very isolated.



2  Reports suggested there was water and fertile farming land available.



3  It would allow the Mormons to live close together to retain their distinctive religious beliefs and practices.



4  It was in Mexico and not the United States.





The journey


To move more than 16,000 Mormons across the Great Plains, and then the Rocky Mountains, required careful planning. During the winter months of 1845–46 oxen, food and equipment were bought and wagons built. Then, in February 1846, the first group set off across the Mississippi to build the first of a chain of rest camps stretching across the Plains. The plan was simple: the first groups would set up the rest camps with facilities to repair wagons and also plant crops, then the rest of the Mormons would travel in a steady stream of separate WAGON TRAINS, each of about a hundred wagons stopping at the rest camps on the way. At the Missouri River thousands of cabins were built for all the families as they arrived for shelter from the winter. This part of the plan worked well. The Mormon wagon trains had successfully crossed the Plains to the Winter Quarters by the autumn.


Winters on the Plains were harsh and 1846 was no exception. As food and fuel supplies ran low and disease spread, over 700 died in the Winter Quarters. But the rest survived and in the spring Brigham Young led a ‘Pioneer Band’ onwards through the South Pass in the Rockies to the Great Salt Lake, clearing a path for the rest of the wagons to follow.
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SOURCE 8


An extract from Brigham Young’s orders for the journey west.


At 5.00 in the morning the bugle is to be sounded as a signal for every man to arise and attend prayers. Then cooking, eating, feeding teams till seven o’clock, at which time the camp is to move at the sound of the bugle. Each teamster to stay beside his team, with his loaded gun in his hands. No man to be permitted to leave his wagon unless he obtains permission from his officer. In case of an attack from Indians, the wagons to travel in double file. The order of encampment to be in a circle with the mouth of the wagon to the outside, and the horses and stock tied inside the circle. At 8.30 the bugle to be sounded again at which time all to have prayers in their wagons and to retire to rest by nine o’clock.
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SOURCE 9


‘The Mormons’ Winter Quarters’ by C. C. A. Christensen.
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SOURCE 10


Group statue of a Mormon family with a handcart outside the Mormon Trail Centre. Later groups of Mormons were too poor to afford ox-drawn wagons. They used handcarts instead.
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Settling Salt Lake


The success of the crossing of the Plains consolidated Young’s position as leader of the Mormons and this helped to ensure the success in settling Salt Lake. First Young was able to ensure that the church allocated land to people and families according to their needs. At the centre of the new city was the temple and the main square. Leading off from this were planned streets lined with plots of land for homes and gardens as well as farms for larger families. Access to water was managed by a system of IRRIGATION ditches and a timetable for when individuals could draw off water for their own plots. By this co-operative working the Mormons were able to feed themselves.
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SOURCE 11


A description of Salt Lake City by a US government surveyor in 1850.


A city has been laid out upon a magnificent scale. Through the city itself flows an unfailing stream of pure, sweet water, which, by an ingenious mode of irrigation, is made to travel along each side of every street whence it is led into every garden-spot, spreading life, and beauty, over what was a barren waste.


The houses are built, principally, of sun-dried brick, which make a warm comfortable dwelling, presenting a very neat appearance.
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Deseret


The Mormons had succeeded in building a new life for themselves in Mexico, but with the end of the Mexican–American War they found themselves back in the United States. Brigham Young wanted to found a new state called ‘Deseret’, the ‘land of the honey bee’, and for it to be admitted into the Union but the US government refused. Instead a compromise was negotiated. The TERRITORY of Utah, smaller than Deseret, was created and Young was appointed as its first governor.


In the final phase of Young’s plan the Mormons established towns and settlements in those parts of Utah where farming was possible and on the borders of the territory: such towns as Carson City and Las Vegas. They also tried to start an iron and linen industry to become even more self-sufficient, although these initiatives were unsuccessful. Finally, as more Mormon settlers were needed, missionaries were sent to Europe and South America to gather more converts to the Mormon religion. These tended to come from the poorer sections of society and so, in a final step, a PERPETUAL EMIGRATING FUND was established to pay for their travel to Utah. Their journey was organised by ship to America and then by wagon or handcart across the Plains using the existing resting stations. In this way the population of Utah grew, the Mormons became almost self-sufficient and they hoped to be able to live in peace.
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PRACTICE QUESTION


Which of the following was the more important reason why the Mormons travelled to Salt Lake City:





•  Religious persecution



•  The leadership of Brigham Young?





Explain your answer with reference to both reasons.
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The miners



The fourth group of Americans to go west were the ‘FORTY-NINERS’. They were not seeking the solitary lifestyle of the mountain men, the fertile farmland of the settlers or the freedom from persecution of the Mormons. They sought wealth.


In 1848 a carpenter building a saw mill in the foothills of California’s Sierra Nevada mountain range discovered gold.


News of this discovery spread slowly at first until it was picked up by a San Francisco newspaper. Then it spread rapidly across the USA and beyond. The first miners to arrive were locals. Two-thirds of the able-bodied men in Oregon joined the Gold Rush in the months that followed. By 1849 miners were arriving from around the world. Those who could afford it came by sea. Others took the slower route by wagon train across the Great Plains. The population of California rocketed from roughly 15,000 in the summer of 1848 to nearly 250,000 by 1852.


All that the earliest miners needed was a pick and shovel and a washing pan. In the washing pan water would carry away the lighter soil and gravel, leaving the heavier gold in the bottom. Later on the cradle was developed, a box that did the same job as the washing pan but for larger quantities.
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SOURCE 12


Miners using washing pans and cradles in a Californian stream bed.
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THINK





1  List the items of equipment the miners in this picture appear to have.



2  If you were to use one word to describe this scene, what would it be?
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Mining towns grew out of the mining camps and they were lawless places. Tensions and violence arose because there were:





•  no organised forces of law and order; the area was still under military control following the Mexican–American War



•  disputes between miners and the local Californians



•  disputes between miners over mining CLAIMS.





This was made worse by racial tensions between Americans and Hispanics (Mexicans, Chileans and Peruvians), the Californian Indians and the thousands of Chinese who arrived as labourers for Chinese merchants, as mining came to be dominated by large companies. Added to this mix were ex-convicts from Australia, free African Americans and slaves brought with them by ex-plantation owners from the southern United States. These slaves were not allowed to stay. When California was admitted to the Union in 1850 it was as a free state. This again illustrates that slavery was an issue in the United States.


By 1852 the Gold Rush was over and many miners moved on to search for gold in the Rocky Mountains.
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PRACTICE QUESTION


Which of the following was the more important reason why white Americans travelled across the Great Plains in the 1840s and 1850s:





•  Religion



•  Economic opportunity?





Explain your answer with reference to both reasons.
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Dealing with a different culture



Attitudes to the Plains were greatly influenced by early travellers such as Major Long (see page 2). It would be many years before outsiders began to see the farming potential of the Plains. In the 1830s all they could see were the problems – the harsh weather, the lack of trees, the wind, the absence of water. The Indians of course had a very different view. They were not farmers but NOMADIC hunters who moved across the Plains following the buffalo herds. The Plains were perfect for this nomadic way of life.


The Plains Indians’ way of life


Homes


The TIPI (also called a lodge or tepee) was the home of each Indian family. It was made from 10 to 20 buffalo skins sewn together and supported by a frame of wooden poles arranged in a circle. It was the responsibility of the women. They made it, owned it, put it up and moved it. It could be taken down and packed for transport in ten minutes. This made it an ideal home for people who were frequently on the move.
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THINK


Describe how the tipi design solved the following problems facing Indians living on the Plains:





•  The lack of wood



•  The strong winds



•  The extremes of temperature



•  The need to move frequently.
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At the top of the tipi there were two ‘ears’, or flaps, that could be moved to direct the wind so that the smoke from the fire inside could escape. In summer the tipi bottom could be rolled up to let air in. In winter it could be banked with earth to keep the tipi warm. The tipi’s conical shape made it strong enough to resist the strong winds on the Great Plains. Sioux tipis were decorated by the men with geometric patterns and scenes recording their bravery in the hunt and in battle.


Inside, a fire would always be burning at the centre to provide heat and for cooking. The floor was covered with furs.


Everybody had their place in the tipi. Because the space was small there were strict rules about behaviour. For example, it was rude to pass between another person and the fire.
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FIGURE 13


A modern artist’s drawing of a tipi.
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Family life


Indians spent most of the year travelling, hunting and camping with their band. This would consist of between 10 and 50 families, each with their own tipi. Within the family there were different roles. The men were responsible for hunting, looking after the horses and protecting the band. They were judged by their skills as hunters, WARRIORS and horsemen. Women were responsible for the tipi, for preparing food and fetching water, and for making clothing and other items. They were judged by their skill at crafts and as homemakers.


Most men had one wife but rich men could have several wives – known as polygamy. Polygamy made sense in a situation where there were more women than men, and this was often the case because of the dangers of hunting and warfare.



Indian society and political organisation



To survive on the Great Plains the members of an Indian band had to co-operate and be well organised as they moved following the buffalo. Sometimes bands would meet to camp and hunt together. At least once a year the bands would meet as a NATION.
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SOURCE 14


A Sioux proverb.


A beautiful tipi is like a good mother. She hugs her children to her and protects them from heat and cold, snow and rain.
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Chiefs


Indian chiefs were not elected, nor did they inherit power. They became chiefs because of their wisdom, their spiritual power or ‘medicine’, and their skills as hunters and warriors. Only great chiefs like Red Cloud and Sitting Bull were able to persuade the warriors of many bands and even of different nations to follow them.


Councils


Important decisions were taken in council. The advice of the MEDICINE MEN, chiefs and elders would be listened to with respect, but these men would not tell the others what to do. Normally, the council members would keep talking until everyone agreed. While they talked they smoked a ceremonial pipe, believing that the smoke would inform the spirit world and help them to make good decisions.


When bands met, the council of the nation would meet. It could take important decisions, such as deciding to go to war, but the bands were not bound to agree with the council’s decision. As a result, some bands might be at war while others were at peace. Later this was a source of confusion for the settlers when conflict broke out. Was a band at war or not? Were all its members peaceful, or just some?
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SOURCE 15


George Catlin, Manners, Customs and Condition of the North American Indian, 1841. Catlin’s writings and the hundreds of paintings he made of scenes from Indian life have had a great influence on the way people think about the Plains Indians.


The lodges are taken down in a few minutes by the women and easily transported to any part of the country where they wish to camp. They generally move six to eight times in the summer, following the immense herds of buffalo. The manner in which a camp of Indians strike [take down] their tents and move them is curious. I saw a camp of Sioux, consisting of six hundred lodges, struck and everything packed and on the move in a very few minutes.
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Warrior societies


All the men of a band belonged to a warrior society, such as the Kit Foxes of the Sioux. They were responsible for supervising hunting and travelling, and for protecting the village.
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SOURCE 16


Extract from Colonel Dodge’s book Hunting Grounds of the Great West (1877), based upon his experience serving in the army in the West before and after the Civil War.


I cannot say exactly how these powers and duties of these three governmental forms [i.e. chiefs, councils and warrior societies] blend and concur … and I have never met an Indian or white man who could satisfactorily explain them. The result, however, is fairly good, and seems well suited to the character, needs and peculiarities of the life of the Plains Indians.
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SOURCE 17


A Sioux Council, a painting by George Catlin, 1847.
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THINK


Study Source 17, the painting of a Sioux Council by George Catlin. Explain how it helps you to understand Colonel Dodge’s confusion over how Indian government functioned.
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The importance of the buffalo to the Plains Indians



Buffalo Dances


The Plains Indians did not farm the buffalo; they hunted them. Before setting out to hunt, they would hold a ceremonial Buffalo Dance which could last for many days (see Source 18). The purpose of the dance was to call upon the spirit world for help in their hunting and to call the buffalo herd closer to them. Plains Indians believed this would bring them good luck and ensure a successful hunt.


The buffalo hunt


Once they had horses, Plains Indians were able to kill greater numbers of buffalo. The hunt was organised and policed by the warrior societies. They ensured that the buffalo were not scared away before all was ready and that not too many animals were killed. Two or three successful buffalo hunts a year were sufficient to feed and shelter the band.
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SOURCE 18


Buffalo Dance of the Sioux, painted by George Catlin.
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THINK


Study Source 18, Buffalo Dance of the Sioux. Explain what roles the men are playing and what they are re-enacting. Thinking about what they are wearing and carrying should help you.
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SOURCE 19


Buffalo Hunt, Chase, painted by George Catlin.
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THINK


Study Source 19, Buffalo Hunt, Chase. What are the dangers of the hunt for the Indians and what skills do they need?
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SOURCE 20


Black Elk, a Sioux Indian, born c.1863, describes the preparations for a hunt.


Then the crier shouted, ‘Your knives shall be sharpened. Make ready, make haste; your horses make ready! We shall go forth with arrows. Plenty of meat we shall make!’


Then the head man went around picking out the best hunters with the fastest horses, and to these he said, ‘Young warriors, your work I know is good; so today you will feed the helpless. You shall help the old and the young and whatever you kill shall be theirs.’ This was a great honour for young men.
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FIGURE 21


A hundred uses? How the Plains Indians used every part of the buffalo.
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After the hunt


Once the buffalo was dead, it was butchered by the women and children. The meat was eaten or preserved. The hides were processed. First they were pegged out to dry and scraped to remove all the flesh. This made RAWHIDE. Some hides were then tanned, using the animals’ brains, and worked to make them soft and pliable. They were then ready to be made into clothing or tipi covers.
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PRACTICE QUESTION


Describe two ways in which the buffalo was important to the life of the Plains Indians.
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The importance of the horse to the Plains Indians


The horse was vital to the Plains Indians. They used it to hunt, as a means of transport for home and family, and in war. The horse enabled warriors to raid over much longer distances and gave a new reason for warfare – stealing horses. It also changed the way that individuals actually fought. It led to war skills and horsemanship becoming an important measure of bravery and status in Plains society.


The horse was so vital to life on the Plains that individuals counted their wealth by the number of horses they owned.



Indian warfare



Warfare to the Sioux was a series of raids by relatively small groups of warriors. Plains Indians went on these raids for a number of reasons: to steal horses, to seek revenge or to destroy their enemies. They did not want to conquer land in the way that the settlers did. Plains Indians did not believe that anyone could own land. But there was rivalry for hunting and living space.


Wars happened in the summer when the Plains Indians had built up their food supplies. Some historians have argued that the warfare helped to keep the bands together. Certainly, by 1840 the Sioux nation had traditional enemies, the Crow and the Pawnee, and traditional allies, the Cheyenne.
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SOURCE 22


Sioux war song first written down in the nineteenth century.


See them prancing.


They come neighing,


They come a Horse Nation.


See them prancing,


They come neighing,


They come.


Crow Indian


You must watch your horses.


A horse thief,


Often,


Am I.
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Counting coup


The arrival of the gun on the Great Plains could have made war far more destructive. Yet it did not, because war was made into a ritual with the idea of ‘counting COUP’. It was considered braver to touch an enemy – to count coup – than to kill him and that it was foolish to fight if outnumbered. Casualties were relatively low. Between 1835 and 1845 the Sioux were at war with their eastern neighbours, the Ojibwa. In that decade the Sioux lost 88 people, their enemies 129. More men were probably lost as a result of hunting accidents than through fighting.


Taking scalps


Plains Indians took SCALPS as evidence of their successes in battle. The scalps were dried and hung as trophies outside their tipis. The Plains Indians believed that if a warrior lost his scalp he could not go into the afterlife. You scalped your enemy so that he would not be there to fight you when you died. This was also the reason for the MUTILATION of dead enemies: to leave them disabled in the afterlife.
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SOURCE 23


Extract from Native Americans: the Sioux by Richard Erdoes, 1982.


For young braves the main purpose of making war was to ‘count coup’, that is, to gain war honours, which was the way to fame and advancement. There was comparatively little prestige in killing an enemy. After all, a coward could shoot a man from ambush without any danger to himself. But to ride or walk up to a foe while he was still alive and armed, touching him with one’s hand or one’s special coup stick brought great honours, because a man risked his life doing it. Stealing horses right under the enemy’s nose was also counted as a fine ‘coup’.
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FOCUS TASK


Part 1: How did the Plains Indians adapt their lives to the Great Plains?


It is 1840. Use the information and sources on pages 9–12 to make notes under the following headings:





•  The Indians’ nomadic lifestyle



•  Indian homes and society



•  The importance of the buffalo



•  The importance of the horse.





Using your notes, write a newspaper article describing the Plains Indians for an audience back east. Your opening sentences could be:


‘The Great Plains, which have been described as the Great American Desert, are home to the Plains Indians. What makes their way of life so well adapted?’


Part 2: In what ways was Plains Indians’ culture different?


Your article should now go on to explain to readers how Plains Indians’ culture was so very different from American culture, and what problems you can see this may cause in the future.


Your article should tell readers about:





•  the importance of the spirit world



•  their attitudes to land ownership, war and horse stealing



•  the fact that every band makes its own separate decisions.
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THINK


Which part of Source 22 supports Richard Erdoes’ view of Sioux warfare in Source 23?
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PRACTICE QUESTION


Which of the following two animals was the more important in enabling the Plains Indians to live as nomads on the Great Plains:





•  the horse



•  the buffalo?





Explain your answer with reference to both animals.
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Early American government policy towards the Plains Indians



From the very beginnings of its founding colonies the people of the United States of America had encountered the original inhabitants, the Indian nations. The early history of this relationship varied from friendship and co-operation to hostility and open war. To begin with, the Indians were treated as SOVEREIGN NATIONS to be negotiated with but, over time, they became increasingly seen as a barrier. In 1824 the Bureau of Indian Affairs was set up within the US War Department to manage this relationship.


The Permanent Indian Frontier


In 1830 the Indian Removal Act was passed. This did two things:





•  It established a Permanent Indian Frontier in the West, across the Mississippi.



•  It allowed the removal of the south-eastern Indian nations so that their lands would then be available for settlement.





These Indians were no longer seen as separate nations but rather as people under the control of the United States and they were moved to lands beyond the Permanent Indian Frontier in what became known as Indian Territory. This measure was described as being for their protection although thousands died during the forced removal known as ‘The Trail of Tears’. This removal process was completed by 1838.


The situation changed in the 1840s when the Great Plains became a barrier to cross for the settlers moving to California and Oregon, to the miners heading for California and to the Mormons heading for Salt Lake City. Figures vary but between 1840 and 1848 it is estimated that 11,500 Americans took the overland trail to Oregon and 2,500 to California. During this great movement of people there were few violent incidents between travellers and the Plains Indians but a change in attitude was happening.


Indian Appropriations Act, 1851


By the 1850s, more travellers were crossing the Great Plains and settlers were moving beyond the Permanent Indian Frontier onto the eastern edges of the Plains. This westward movement was something that the US government encouraged, but it made the Plains Indians’ need for protection more pressing. Meanwhile in 1849 the Bureau of Indian Affairs had been moved from the War Department to the Department of the Interior. US government policy focused on trying to ‘civilise’ the Indians by confining them to RESERVATIONS and setting up schools. The outcome of this policy was the Indian Appropriations Act of 1851. This set up legally recognised reservations intended to protect Indians from westward expansion.


The Americans were beginning to see the land of the Great Plains from the point of view of ownership and settlement but the Plains Indians believed that no one could own the land. At the core of their religious belief was the circle of life and death and the circle of nature. They believed that they were a part of nature, that they came from the earth just like all animals and plants and when they died they returned to the earth. As well as a clash over land, at the heart of the later conflict between the Plains Indians and the United States was a clash of cultures, with neither side fully understanding the other.
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SOURCE 24


Crowfoot, a Blackfoot Chief responding to an offer of money for tribal land from the US government.


Our land is more valuable than your money. It will last forever. It will not perish as long as the sun shines and the rivers flow, and through all of the years, it will give life to men and beasts. We cannot sell the lives of men and animals, and so, we cannot sell the land. It was put here by the Great Spirit and we cannot sell it because it does not really belong to us. You can count your money and burn it with the nod of a buffalo’s head but only the Great Spirit can count the grains of sand and the blades of grass on these plains.
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THINK





1  The attitudes and beliefs expressed by Crowfoot in Source 24 are typical of the Plains Indians. How could a US government treaty negotiator trying to buy land for settlement, trails and railroad links respond to this?



2  Study the Topic Summary. If you were asked to identify one key reason for the expansion of the United States, which would you choose?







    a) Belief in Manifest Destiny


    b) Victory in the Mexican–American War.
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TOPIC SUMMARY


Expansion: Opportunities and challenges





•  At the start of the 1840s the Great Plains was seen as the Great American Desert.



•  The Great Plains was the home of the Plains Indians whose nomadic lifestyle was perfectly suited to the challenges of life on the Plains.



•  Early American pioneer farmers, guided by the mountain men, began to cross the Plains in the 1840s in order to settle Oregon and later California.



•  The United States annexed Texas from Mexico in 1845.



•  In 1846 the Mormons crossed the Great Plains to escape from the United States.



•  Victory in the Mexican–American War that ended in 1848 doubled the size of the United States and brought the Mormons back into the United States.



•  Differing beliefs were a significant factor in destabilising peace in North America – Manifest Destiny helped to drive the expansion of the United States and it came into conflict with Mexico, Britain and the Plains Indians; religious differences prompted the Mormons to try to leave the United States; and arguments over the existence of slavery were already creating divisions within the United States.



•  The discovery of gold in California in 1848 led to a Gold Rush, with thousands travelling to California hoping to get rich quick.



•  Initially, Plains Indians were seen as nations who could be negotiated with to ensure free passage for settlers, miners and other travellers across the Plains.



•  Once their lands were wanted for settlers, the Plains Indians became increasingly seen as a problem to be resolved.
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1.2 Conflict across America
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FOCUS


By 1850 the United States had won a war against Mexico and gained vast areas of land stretching to the Pacific Ocean. It had gained further land in Oregon through its negotiations with Britain. Its citizens had begun to settle these new lands and as they did so they came into conflict with others and with each other.


In this part of the topic you will study the following:





•  How and why conflict was increasing on the Plains.



•  The background to the Civil War and why war broke out in 1861.



•  Coming to terms with the Mormons and the reasons why the US government found it hard to deal with them.
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Increasing conflict on the Plains


Fort Laramie Treaty, 1851


While the Americans were simply crossing the Great Plains there was very little actual conflict with the Plains Indians. But with the numbers increasing, the US government felt it needed to take action. The first FORT LARAMIE TREATY between the US government and representatives of the Plains Indian nations (the Arapahoe, Cheyenne, Crow and Sioux) was signed on 17 September 1851. The Plains Indians promised not to attack settlers travelling on the Oregon Trail and to allow the building of some roads and forts in their territory. In return each nation had its agreed hunting area and was promised an annual SUBSIDY.


This policy of ‘concentration’ seemed to solve the ‘Indian problem’ and pleased the ‘negotiators’ – those people who wanted a negotiated solution to the Indian problem. These were mainly people living in the East. They did include some Westerners, such as government officials who, as Indian agents working with the Indians, had gained some understanding of them and their way of life. The ‘negotiators’ believed that responsibility for Indian affairs should be kept within the Bureau of Indian Affairs.
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SOURCE 1


Fort Laramie, Wyoming in 1837, painted from memory by Alfred Jacob Miller.
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THINK


Study Source 1, Fort Laramie. What does the building of this fort tell you about the attitude of the US government to the Plains Indians?
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Not everyone was pleased with this. Some Plains Indian nations, notably the Crow, did not feel bound by the treaty. But more significantly another group existed who had very different ideas about the Plains Indians. Termed the ‘exterminators’, this group believed that the Indians were savages, and that the ‘Indian problem’ required a military solution. Their aim was to use the army to wipe out the Plains Indians – a solution that today we would call GENOCIDE. These ‘exterminators’ were mainly people living in the West – the settlers, ranchers and miners and the soldiers sent to protect them. They also included some who profited by selling beef and other supplies to the US army. They were both the people with most to gain if the Plains Indians were removed and those most likely to have suffered from Indian hostility.
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THINK


Write a paragraph to explain the key differences between the negotiators and the exterminators.
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Failure of the policy of concentration


Although some nations never received the goods promised as payments, the Fort Laramie Treaty was followed by a period of peace. The historian John D. Unrah’s research showed that between 1840 and 1860, while over 250,000 travellers followed the California and Oregon Trails, fewer than 400 were killed. Of these, 90 per cent were killed west of South Pass, that is, not on the Great Plains. However, this peace on the Great Plains was broken by four developments:





•  In 1858 gold was discovered in the Rocky Mountains and the Colorado Gold Rush began. In the three years to 1861, roughly 100,000 settlers and miners poured into parts of Colorado and Kansas looking to get rich quick. They were moving on to Indian lands in breach of the treaty but the US government chose not to enforce it.



•  Nor did the government do anything to stop a second development, the movement of settlers on to the plains of Kansas and Nebraska from 1854 onwards.



•  The third development was the start of organised transport links across the Plains. In 1858 Butterfield’s overland mail coaches began to run regularly from St Louis, Missouri, to San Francisco, California. Meanwhile railroad surveyors began searching for the best routes across the Plains.



•  Fourth and finally, while the chiefs of the Indian nations might have agreed to the peace treaty, the nature of Plains Indian society meant that there would always be warriors or bands who would not feel bound by that agreement.
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FIGURE 2


A map showing the developments that undermined the Fort Laramie Treaty.
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The Indian Wars, 1863–68



Cheyenne War, 1863–67


In 1861 the Cheyenne and Arapahoe began making serious attacks on the miners, travellers and railway surveyors on their lands and by 1863 full-scale war had broken out on the Southern Plains. This was at the same time as many regular soldiers had been withdrawn to fight in the CIVIL WAR back east so local volunteer forces, such as the Colorado MILITIA, were raised. The fighting continued with Indian attacks on RANCHES and small settlements. In 1864 some Cheyenne came to an agreement to move on to a new, smaller reservation. Among these were Black Kettle and his followers. They were camped at Sand Creek when they were attacked by Colonel Chivington and his Colorado militia. Initially hailed as a victory, this came to be known as the Sand Creek Massacre as it emerged in a government enquiry that most of the approximately 150 Indian dead were women, children and the elderly.
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FACTFILE


Sand Creek Massacre, 1864


Black Kettle, chief of a band of around 800 Cheyenne Indians, plus some Arapaho, had camped at Sand Creek near Fort Lyon. This had been agreed at peace talks. The warriors had left to hunt buffalo, leaving mostly women, children and the old in the camp. Black Kettle flew an American flag over his tipi to show that his was a friendly village.


On the morning of 29 November, Colonel Chivington and 700 soldiers of the Colorado militia attacked the camp and, while some Indians escaped, the rest were killed. Worse still, Chivington’s men took scalps as trophies. The event was the subject of a Congressional enquiry that heard evidence from survivors and participants, including some of Chivington’s officers who had refused to attack. It concluded that Chivington had ‘deliberately planned and executed a foul and dastardly massacre’. He was never brought to justice.
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After the peace agreement, although many Cheyenne lived peacefully on their reservation, others continued to fight. On 6 January 1865, over one thousand Arapaho, Cheyenne and Sioux warriors attacked Julesburg. The garrison of only 60 soldiers were able to hold out but the area was plundered and the Indians took away cattle and horses. Later in 1867 another Cheyenne band living off the reservation were attacked and defeated by General George Armstrong Custer at the Battle of Washita, itself a controversial event see (page 45). Others continued to live off the reservation, continued raiding and later still could be found fighting in Red Cloud’s War.


Sioux or Red Cloud’s War, 1865–68


Red Cloud’s War had similar causes to the Cheyenne War. In 1862 gold was discovered in the Rocky Mountains in Montana. New mining towns such as Virginia City and Bannack sprang up as miners rushed to the area along a new trail, the Bozeman Trail. This left the Oregon Trail near Fort Laramie and crossed Sioux lands, once again breaking the terms of the Fort Laramie Treaty. Again the US government did nothing to stop these miners from breaking the peace treaty. Rather they encouraged them as by 1865 the country, finances exhausted by four years of Civil War, needed the gold. The reaction of the Sioux was to attack travellers on the trail.


In 1866 the government tried a negotiated settlement to the problem. Their first step was to open peace talks with the Sioux leader, Red Cloud. However, at the same time the government also ordered the US army to begin work on a chain of forts along the trail. Red Cloud broke off the peace talks in disgust and attacked the army. By the winter of 1866 the soldiers were under SIEGE in their forts. The Sioux were not strong enough to capture the forts, which were equipped with artillery, but they did attack wood-cutting parties and tried to lure the soldiers into a trap.


The Fetterman Massacre


Fort Phil Kearney was commanded by Colonel Carrington who was inexperienced in Indian warfare. During the autumn of 1866 there were frequent skirmishes between any troops that he sent out of the fort and the Indians who surrounded it. Carrington took a cautious approach and insisted that his officers did not pursue the Indians too far from the fort. He was afraid that they might be lured into an ambush. Most of his officers agreed with him but some under estimated the fighting ability of the Sioux and their allies.


On 21 December 1866 a detachment of 80 men led by Captain William Fetterman was lured into a trap set by the Sioux and were all killed and mutilated. Who was to blame is still disputed by historians.
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FOCUS TASK


Why did conflict increase on the Plains, 1851–68?





1  Create a timeline for the period 1851–68 to explore the idea that conflict was increasing on the Plains.



2  Underneath the timeline, note the treaties, acts and actions of the USA and its citizens.



3  Above the timeline, note the years when the Cheyenne and the Sioux were at war together with any notable incidents.



4  Does your completed timeline show increasing conflict?
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Red Cloud’s achievement


Since the superior firepower of the soldiers prevented the capture of Fort Phil Kearney, Red Cloud made sure that it was surrounded by his warriors. The army could not move safely outside the fort and travellers could not use the Bozeman Trail. This was the major achievement of Red Cloud: that he kept together a force of several Sioux bands, plus their Arapaho and Cheyenne allies. He managed to keep them fighting through the winter months. He also had the vision to try to persuade the Crow, traditional enemies of the Sioux, to fight with him. Although he was unsuccessful in this, he kept the US army on the defensive.
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PROFILE


Red Cloud
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•  Born near the forks of the Platte River c.1819.



•  War leader of the Sioux by the 1860s.



•  Forced the US government to negotiate a peace treaty at Fort Laramie in 1868 and give up its forts on the Bozeman Trail.



•  Lived as a respected councillor on the Sioux reservation after 1868.



•  In 1880 he successfully exposed the corruption of the Indian agent running the Sioux reservation but earlier was unable to prevent the government actions that precipitated the Great Sioux War 1876–77.



•  Died in 1909 at the Pine Ridge Reservation.
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The Peace Treaty


In 1868 the government was forced to admit defeat and change its policy. The government realised that the Sioux and their allies could not be defeated militarily. At the same time an alternative route to the gold-mining areas had been opened. So the government agreed to withdraw from the forts and under the terms of the second Fort Laramie Treaty the Great Sioux Reservation was created (see page 43). No non-Indian settlers were to ever be allowed to enter this land. Red Cloud agreed to this treaty. When the soldiers withdrew, the Sioux moved in and burned the forts to the ground. The Sioux had won – or had they?


For Red Cloud it marked the end of his fighting against the US army. From this point on he lived peacefully on the Sioux reservation. However, not all the Sioux agreed with the peace treaty. Red Cloud’s power decreased and many of the Sioux went on to follow younger, more militant leaders such as Sitting Bull and Crazy Horse.
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PRACTICE QUESTIONS
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Interpretation A Shannon Smith Calitri from her article ‘Give Me Eighty Men’: Shattering the Myth of the Fetterman Massacre, published in 2004.


The well-worn story of the ambush is built on variations of the infamous declaration attributed to Fetterman: ‘With eighty men I could ride through the entire Sioux nation.’ Citing the doomed officer’s ‘reckless boasts’, historians and popular authors have created a lasting but inaccurate image of an arrogant buffoon so disdainful of the Plains Indians’ military skills that he disobeyed his commander’s orders and led his men to their deaths …


Letters and memoirs by Fetterman’s fellow soldiers universally describe him as an excellent officer, a chivalrous gentleman, and a compassionate superior who commanded devout loyalty from his men. His substantial military record shows him to have been a man with outstanding leadership skills both in battle and in administration and an officer who was thoroughly indoctrinated in the military code of conduct.
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Interpretation B Stephen E. Ambrose, from his book Crazy Horse and Custer, published in 1975.


Almost as soon as the wood cutters reached the pine woods, a small group of Indians rode to the attack. Carrington had prepared a relief party of seventy-nine men, mixed cavalry and infantry, giving the command to the same cautious officer who had led the pursuit on December 19. It was a wise choice, but just as the troops were about to leave the fort Captain Fetterman caught Carrington’s arm and demanded that he be given command, as he was the senior officer next to Carrington himself at the fort. Carrington acquiesced, with obvious misgivings, as he gave Fetterman a cautious written order: ‘Support the wood train. Relieve it and report to me. Do not engage or pursue Indians at its expense. Under no circumstances pursue over the ridge, that is Lodge Trail Ridge.’ So worried was Carrington about Fetterman, in fact, that he twice verbally repeated the order not to pursue beyond Lodge Trail Ridge.
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Read Interpretations A and B and answer Questions 2–4.





1  How does Interpretation A differ from Interpretation B in its assessment of who was to blame for the Fetterman Massacre?


    Explain your answer using Interpretations A and B.



2  Why might these two historians have a different interpretation of who was to blame for the massacre?


    Explain your answer using Interpretations A and B and your own contextual knowledge.



3  Which interpretation do you find more convincing about who was to blame for the massacre?


    Explain your answer using Interpretations A and B and your own contextual knowledge.



4  Which of the following was the more important reason for conflict with the Plains Indians?







    –  Discoveries of gold


    –  Settlers travelling to California and Oregon.







    Explain your answer with reference to both reasons.
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The background to the American Civil War, 1861–65



Victory in the Mexican–American War brought vast new territories into the United States, and the question of how they should be run brought into focus existing divisions within the country.


When the United States first became a country after defeating the British in 1774 they adopted a FEDERAL model of government and the individual states formed the Union. In this federal model power is shared between the federal (or central) government, and state governments, and from the beginning there were debates about how much power the federal government should have over the lives of the people and the separate states in which they lived.
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FIGURE 3


Map showing states and territories in 1854.
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Differences between North and South


There were significant differences between the Northern and Southern states, which grew wider during the period 1800–40. These differences had their origins in the geography and climate of North America. The Southern states were more suitable for plantation agriculture, growing rice, tobacco and particularly cotton. Supplying the cotton industries of Britain and Europe made the South rich and this is where investors in the South, including in the new lands in the south-west towards Texas, put their money. Crucially the plantation system relied upon slave labour. Roughly a quarter of the South’s population was economically dependent on slavery; but there was also arable and food crop farming so the South could feed itself.


In comparison, the Northern states industrialised, with towns and cities developing alongside agriculture. It was to the Northern states that the many immigrants to America came and stayed. They arrived in the North because that was where the shipping lines ran to and they stayed because they did not want to try and compete with slave labour.


Meanwhile in the North slavery was disappearing. The last Northern state to end slavery was New Jersey in 1804. At the same time an ABOLITIONIST movement, working for the total end to slavery, developed in the Northern states.


Differences aside, historians argue that the two economies of North and South complemented each other so in that respect the Union worked well. But the fact that they had different interests meant that the Northern and Southern states sometimes disagreed on federal government policy. For example when regulating trade with Britain, the main market for Southern cotton, the Southern states wanted open trade while the Northern ones wanted protection for some of their industries. When such disagreements arose the equal numbers of Northern free and Southern slave states balanced each other, neither could vote down the other’s interests so everyone was forced to look for a compromise.
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PRACTICE QUESTION


Describe two differences between the Northern and Southern states in the 1840s.
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Abolitionism


Formal organised opposition to slavery in the USA began as early as 1817 when the American Colonisation Society began work. It bought land in West Africa and worked to resettle freed slaves there in what was to eventually become the country of Liberia. This gradual approach gathered only limited support from white and black Americans. Only about 12,000 freed slaves had been helped to migrate to Liberia by 1860.


In the meantime the wider anti-slavery movement that emerged in 1831 demanded an immediate end to slavery. The Anti-Slavery Society was set up in 1832 and gained momentum after slavery was abolished throughout the British Empire in 1833. It also went further in demanding equal civil and religious rights for freed slaves. Unsurprisingly it was far stronger in the Northern states. The issue of slavery therefore became part of the political debate in the United States and part of the argument between the Northern and Southern states.



Westward expansion


When the USA expanded westwards the federal government divided the land into new territories. As each territory was settled and its population grew, the people within it could apply for full statehood. They would then be admitted as a state into the Union. As the free states of Ohio, Indiana and Illinois entered the Union so too did the slave states of Louisiana, Mississippi and Alabama, thus maintaining the voting balance between North and South. But when in 1819 Missouri was ready to enter as a slave state, the Northern states initially opposed this. In the end the Missouri Compromise, 1820, was reached by which Missouri could enter as a slave state while Maine entered as a non-slave state, but no more slave states were to be allowed north of the line of latitude 36 degrees north.


The Compromise of 1850


After 1848, as the United States expanded into the vast new territories captured from Mexico, it still contained an equal number of free and slave states, 15 of each. The political debate over the new territories was whether slavery should be allowed to continue there, and this threatened to break up the Union. While many in the South wanted to allow the expansion of slavery, many Northerners, known sometimes as FREE-SOILERS, did not. In 1850 a new compromise, the Compromise of 1850, was reached, including the following points:





•  California would be admitted to the Union as a free state, breaking the balance of free and slave states.



•  The decision whether to permit slavery in the new south-west territories would be taken by their own governments.



•  A more effective Fugitive Slave Act was passed making it easier for slave catchers to recapture runaway slaves in the Northern states and return them to their owners in the South.





This compromise kept the peace between North and South, but the possibility of the two breaking apart was growing stronger. Increasingly Southerners were considering secession (that is, leaving or breaking away) from the Union. Meanwhile the Fugitive Slave Act made the institution of slavery very visible to Northerners and so anti-slavery feeling grew even stronger there.
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FACTFILE


Uncle Tom’s Cabin


In 1851 Uncle Tom’s Cabin by Harriet Beecher Stowe was published. Her hero, Uncle Tom, a long-suffering slave, is torn from his family when he is sold separately from them. Tom goes on to rescue the daughter of his new master and is well treated as a reward. When his master dies Tom is sold by the cruel widow to an evil owner who whips poor Tom to death. Stowe’s portrayal of slavery as an evil institution that destroyed the family was enormously popular and sold 1.2 million copies by 1853, going on to become the best-selling novel of the century. How far it increased anti-slavery feeling in the Northern states is open to debate. One historian David Potter suggested that Northern attitudes were ‘never quite the same’ after Uncle Tom’s Cabin. Meanwhile to some Southerners, Stowe was ‘a vile wretch in petticoats’.
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FACTFILE


The Underground Railroad
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From 1786 runaway slaves were helped to escape northwards along a secret route, by a secret network. In the period 1840–60, an estimated 50,000 slaves were helped to escape and settle in the Northern states or in Canada. One notable individual associated with this was Harriet Tubman, born c.1822 and died 10 March 1913, Auburn, New York State. She was born a slave, escaped and made many trips back into the South to help others to escape too. She helped John Brown recruit men for his raid on Harpers Ferry (see page 24), was a Union spy during the Civil War and afterwards worked for women’s SUFFRAGE. At the time of writing she is one of the female candidates to be on a ten-dollar bill. The statue pictured stands as a memorial in Harlem, New York.
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Kansas–Nebraska Act 1854


Within four years the Union was threatened again. This time the trigger was a disagreement over the route of a TRANSCONTINENTAL railroad. The Southerners were behind Secretary of War Jefferson Davis’ favoured Southern route and encouraged the Gadsden Purchase – the buying of a barren stretch of land through what is today New Mexico and Arizona – from Mexico for $10 million.


The alternative proposal was for a line further north through Nebraska and this prompted the creation of two new territories, Nebraska and Kansas. To gain Southern support for this, they were not to be free territories and eventually free states. Instead, as in 1850, the issue of slavery was to be left open to popular sovereignty – that is for the people of the territories to decide for themselves.
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THINK


Compare the contributions of the two Harriets, Stowe and Tubman, to the emancipation of slaves in the USA. Which woman would you put on the ten-dollar bill and why?
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The breakdown of the Missouri Compromise



At the same time it was agreed that this new Kansas–Nebraska Act meant that the Missouri Compromise had been superseded or that it no longer applied. So new states north of the Missouri Compromise line could potentially become slave states even though this was unlikely. This decision changed the nature of US politics for good. Instead of the two old political parties whose members were split between pro- and anti-slavery, and who gained support in both Northern and Southern states, a new political party emerged, the REPUBLICANS, whose supporters were in the Northern states and who were anti-slavery.
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FIGURE 4


The spread of cotton growing using slave labour between 1839 and 1860.
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THINK


Study Figure 4. How does this map help to explain the increasing importance of slavery in US politics?
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Bleeding Kansas


Most people agreed that Nebraska would never be a slave state but in Kansas it was a different matter. Both those for and those against slavery began to encourage like-minded settlers to move to Kansas in an attempt to gain control of the government of the state. Then they believed they could win the vote on whether it would become a slave or a free state. By 1856 Kansas had two opposing governments, both illegally formed, and as the prospect of a political solution faded both sides armed. In 1856, 700 pro-slavery supporters entered the free-state town of Lawrence and smashed newspaper presses, stole property and burned buildings, although there was only one fatality. The ‘sack’ of Lawrence prompted a free-soiler, John Brown, to lead four sons and three other men to attack the Potawatomie Creek pro-slavery settlement. There they killed five men in front of their families. In the months that followed the violence spread and there were more raids across Kansas that left roughly 200 killed (including one of Brown’s sons) and much property destroyed. After federal government involvement, a political decision was eventually reached in 1858 that Kansas would be a free state.
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PRACTICE QUESTION


In what way did the United States’ westward expansion make the disagreements between the North and South worse in the 1840s and 1850s? Explain your answer.
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John Brown and Harpers Ferry


Following Potawatomie, John Brown kept a low profile although he was still involved in fundraising and recruiting for the abolition of slavery. He came back to national attention on the night of 16 October 1859 when with a band of 19 followers he seized the federal arsenal at Harpers Ferry, Virginia. This is believed to have been an attempt to arm a slave rebellion but it failed. Instead the townspeople and local troops surrounded the building and then it was recaptured by a force of US Marines led by Army Lieutenant-Colonel Robert E. Lee. Several men were killed, including more of Brown’s sons. Brown himself was tried for treason against Virginia and hanged.


Initial Southern reaction was that Brown was a mad fanatic but, as his links with Northern abolitionists emerged and some Northern abolitionists made a martyr of him, opinion changed. To some Southerners his raid was proof that the North intended to destroy them.
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SOURCE 5


The Last Moments of John Brown, painted 1882–84 by Thomas Hovenden. It shows John Brown under arrest at Harpers Ferry.
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Lincoln elected President 1860


When the Republican candidate Abraham Lincoln won the 1860 presidential election, Southern fears that the Republicans would abolish slavery reached a new peak. Lincoln was a strong opponent of the expansion of slavery but said he would not interfere with it where it existed. That was not enough to convince many in the South. Before he was even sworn in as President, South Carolina voted to leave the Union, as did six other states: Alabama, Florida, Georgia, Louisiana, Mississippi and Texas. Together they formed the Confederacy. From that point on it seemed compromise was no longer possible, although politicians still tried. Just a spark was needed to ignite open war.
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THINK





1  How has the artist presented Brown – as a criminal or as a hero?



2  How does he do this?





[image: ]







[image: ]


PROFILE


Abraham Lincoln
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•  Born in Hodgenville, Kentucky in 1809.



•  Early career as a lawyer before entering politics. He returned to legal practice after opposing the Mexican–American War.



•  Re-entered politics in 1854 and became a leader of the new Republican Party. In 1858, while running for CONGRESS, he took part in a series of high-profile debates with his Democrat opponent Stephen A. Douglas and spoke out against the expansion of slavery.



•  In 1860 he successfully ran for President and his election convinced many in the South of the need to secede from the Union.



•  His Emancipation Proclamation in January 1863 was a key move towards ending slavery.



•  In July 1863 his Gettysburg address given at the battlefield cemetery clearly identified the Civil War as a war against slavery.



•  ASSASSINATED by John Wilkes Booth just six days after the Confederacy had surrendered in 1865.
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PROFILE


Jefferson Davis
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•  Born in Fairview, Kentucky in 1807 or 1808.



•  Early career as a soldier. Later ran a plantation and became a slave owner before entering politics.



•  He fought and was wounded in the Mexican–American War.



•  After that war he returned to politics with a seat in Congress and went on to become Secretary of War.



•  As the split between North and South widened he was a supporter of states’ rights but argued against secession.



•  Elected the President of Confederacy in 1861.



•  After the Civil War he was imprisoned for two years but then released.



•  Died in New Orleans in 1889.
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PRACTICE QUESTIONS


Read Interpretations A and B and answer Questions 1–3.
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Interpretation A Thomas Johnson, from his book, Twenty-Eight Years a Slave, published in 1909. Johnson was born a slave in Virginia where he was bought and sold several times. After the Civil War he was freed and moved north where he became a church minister and eventually a missionary in Africa.


In 1860, there was great excitement over the election of Mr Abraham Lincoln as President of the United States. The slaves prayed to God for his success because we knew he was in sympathy with the abolition of slavery. The election was the signal for a great conflict in which the question was: Shall there be slavery? The South said: Yes. All the coloured people that I spoke to believed that if the North gained victory they would have their freedom.
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Interpretation B Jefferson Davis, from his memoirs, The Rise and Fall of Confederate Government, written in 1881. Davis was the son of a plantation owner who, in 1845, entered Congress for the state of Mississippi. When Mississippi and six other states left the Union and set up their own Confederate government in 1861, Davis was elected as President.


The Confederates fought for the defence of a fundamental right to withdraw from a Union which they had, as independent communities, voluntarily entered. The existence of slavery was in no way the cause of the conflict but was only a minor issue.
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1  How does Interpretation B differ from Interpretation A about what the conflict between North and South was about in the American Civil War?


    Explain your answer using Interpretations A and B and your contextual knowledge.



2  Why might the authors of Interpretations A and B have a different interpretation of what the conflict between the North and South in the American Civil War was about?


    Explain your answer using Interpretations A and B and your contextual knowledge.



3  Which interpretation do you find more convincing about what the conflict between North and South in the American Civil War was about?


    Explain your answer using Interpretations A and B and your contextual knowledge.
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FOCUS TASK


Why did the Civil War break out in 1861?


Here is a list of long- and short-term causes of the Civil War:





•  Differences between North and South



•  Abolitionism



•  Westward expansion



•  The spread of cotton growing



•  Publication of Uncle Tom’s Cabin




•  The underground railroad



•  Transcontinental railroad



•  Bleeding Kansas



•  John Brown and the Harpers Ferry Raid



•  The election of Lincoln as President








1  For each write down one example of why it made war more likely.



2  Give each a mark out of 10 for its importance in bringing about war, with 1 being the most important.



3  Choose what you think are the five most important causes and write a short paragraph on each, explaining why you have chosen it.



4  If you took away any of those causes, would war still have broken out in 1861?
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The social and economic impact of the American Civil War



Recruitment and conscription


At the start of the Civil War volunteers rushed to join the armies of both sides. Local recruiting offices were set up and volunteer regiments tended to be composed of men from a particular area. Initially officers up to the rank of colonel were elected by other officers and enlisted men, and uniforms varied between units. People expected a short war but it quickly became apparent that that would not be the case and soon the volunteers were not enough.
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SOURCE 6


Recruitment poster designed to encourage African American men to enlist in the Union army.
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The Confederacy introduced CONSCRIPTION first in April 1862. All able-bodied men between 18 and 35 were required to serve for three years. By the end of the war this had been extended to all men between the ages of 17 and 50. The Union introduced conscription in March 1863 for all able-bodied men between the ages of 20 and 45. In the South there were exemptions for planters with 20 or more slaves. In both North and South those unwilling to fight could provide a substitute not of draft age or pay a fee $300 or $500, respectively. There was widespread opposition to conscription in both the North and South, which limited its enforcement.



Emancipation


On 1 January 1863 President Lincoln signed the Emancipation Proclamation. This was a key moment. Up to then Lincoln had insisted that the war was to restore the Union and not to free the slaves, but growing numbers of slaves began to turn up in Union army camps. The question then was should they be freed. In the end Lincoln decided that emancipation was necessary for three reasons:





1  It would give the North a moral cause, public opinion was moving in that direction already and he felt this would boost morale.



2  Slave labour was propping up the Confederate war effort with slaves working in MUNITIONS works and army camps.



3  Making the war into one against slavery would remove any danger of France or Britain supporting the Confederacy.
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SOURCE 7


Recruitment poster designed to encourage Virginians to enlist in the Confederate army, May 1861.




[image: ]




[image: ]





One immediate effect of emancipation was that African Americans could enrol in the armed forces. Moves were made to form all-black units and by mid-1863 they were involved in the fighting. They did not always receive equal treatment and there were no black officers. Initially black soldiers received lower pay than white soldiers, but this was changed in June 1864. When some were captured by the Confederates they were not treated as prisoners of war but were returned to slavery in the state they came from or in some instances executed. Over 38,000 had died by the war’s end.
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THINK





1  Which cause of the Civil War can you see evidence of in both posters?



2  In what different ways do the posters try to persuade men to enlist?
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Economic impact on the North


As the pre-war economies of North and South were complementary the war was inevitably going to damage some industries. The Northern shoe industry lost a big part of its market which was in the South. It was noticeable that the Confederate army was never short of munitions but was short of boots for its men! The cotton textile industry lost access to its raw materials – Southern cotton. Other industries directly related to the war flourished, such as the manufacture of arms and uniforms and the railroads that moved men and munitions.
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FACTFILE


Army nationalities


Both Confederate and Union armies frequently organised units along community and ethnic lines. The Union army had French, German, Irish, Scandinavian and Scottish Highlander units. The Confederate army had German, Mexican–Texan and Creek and Cherokee nation units. Towards the very end of the war the Confederacy was so desperate for men that it passed a law allowing the arming of 300,000 slave soldiers, although this was too late for any plan to be put into action.
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It was the wealthy manufacturers and traders who tended to profit most from the war. Ordinary workers found their wages lagging behind prices as wartime taxes and INFLATION pushed them up. This was made worse by the presence in the workplace of women and boys replacing men. They were happy to accept lower wages as this represented an improvement for them. When workers pushed for wage increases they were accused of being unpatriotic and in 1864 troops were diverted from the battlefield to put down protests in war industries.


By the end of the war the industries of the North were ready for rapid growth.


Economic impact on the South


If the effect of the war in the North was mixed, it was an economic disaster in the South. The war destroyed the railroad system as Union troops tore up tracks, bent rails and burnt rolling stock. Cotton growing was badly disrupted by the Union advances. Production fell from 4 million bales in 1861 to 300,000 bales in 1865. The only industries to grow were those associated with the war effort, such as munitions.
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FIGURE 8


Rising inflation in the Confederacy.
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Food shortages became a major problem in the South towards the end of the war as agricultural crop yields fell due to manpower shortages, as the men were in the army. But there were food riots in some cities as early as 1863. Meanwhile, some plantation owners continued to grow cotton in search of profits rather than listening to their government’s appeals to grow food. In one respect cotton growers did help the South. They were cut off from Britain and their European markets by the Union naval BLOCKADE but they were able to trade for food with the North, which was itself desperate for supplies for its cotton industry. So even during the fighting there was some trade across the lines.


The South also suffered from terrible inflation. The Confederate government at first tried to fund the war through new taxes but was so unsuccessful in collecting them that it resorted to printing more money. This led to HYPERINFLATION and the more money the government printed the worse it became.


Social impact


During the war, as men went off to fight, many women volunteered as unpaid nurses while thousands took on new roles as farmers, plantation managers and munitions-plant workers. While many returned to their traditional roles when the war ended, the experience had changed the status of women. Moreover the high numbers of casualties created a generation of widows, spinsters and wives of disabled husbands. Immediately after the war, however, an appeal for the vote for women as well as for black males received little support.
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PRACTICE QUESTIONS





1  Describe how the Civil War damaged the Southern economy.



2  Describe how the lives of African Americans were affected by the Civil War.
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Coming to terms with the Mormons



Just as the lives of the Plains Indians were disturbed by the westward movement of travellers, settlers and miners, so too were those of the Mormons in Utah. Travellers on the Oregon and California trails complained that the Mormons charged very high prices for supplies. Moreover the conversion of some Indians to the Mormon faith raised new fears about the Mormons plotting to kill all Gentiles. Meanwhile the federal government were concerned that the Mormon practice of polygamy was illegal and that the Mormon leaders’ control of Utah was actually a theocracy – a state ruled by a religion.


In July 1857 a new non-Mormon governor, along with 2,500 troops, was sent to Utah to replace Brigham Young. Although the governor’s orders were not to start any hostilities, the Mormons did not trust the peaceful intentions of this expedition. Instead Brigham Young mobilised defence forces, the Nauvoo Legion. The Mormon strategy was to harass the army’s advance into Utah and make it difficult for them to gather supplies. This was so successful that the troops had to spend the winter at Fort Bridger.


Mountain Meadow Massacre


With neither side wanting to engage in full-scale fighting, the Mormon War of 1857–58 was unlikely to result in many casualties. By its end about 150 had died but most of these casualties occurred in a single incident. In early September a wagon train of families bound for California camped at Mountain Meadows and was attacked either by Paiute Indians or Mormon militia. Who started the trouble is still a matter of debate.


Historians also disagree on why the trouble started. Some point to the tensions in Utah because of the presence of what was seen as an invading US army, or the fact that in August Brigham Young had declared martial law and that he had instructed Mormons not to trade with non-Mormons. Others note that the migrants were from Arkansas and that a Mormon leader had been murdered in that state. Still others suggest that the migrants had been behaving badly and provoking either the Mormons or the Paiute Indians.


That trouble occurred is not in dispute. The first attack on the wagon train was repelled and a five-day siege ensued. When it became obvious that the migrants knew that Mormons were involved, the local Mormon militia leader took the decision to kill everyone so there would be no witnesses. After the travellers were tricked into leaving the protection of their wagons, all were killed except for 17 children under the age of 7 who were taken into Mormon homes. As part of the cover-up that followed, the Mormons spread the story that Indians had been responsible, but this was not believed. The investigation that eventually followed was hampered by the Mormons and did not result in any charges until 1874. In the end just one Mormon, a militia leader named John Lee, was convicted and executed for the crime in 1877.


News of the massacre inflamed public opinion against the Mormons back in the East and the federal government sent more troops. In response thousands of Mormon families packed up their homes to flee from the expected attack. This turned public opinion back in their favour.


In the end a peaceful settlement was negotiated. In April 1858 the Mormons were pardoned, a non-Mormon governor was installed and the US army entered Utah peacefully.


Utah becomes a state


Utah was not allowed to enter the Union as a state until it banned polygamy. This finally happened in 1896.
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FOCUS TASK


Why did the US government find it hard to come to terms with the Mormons?





1  Using page 28, make notes on the reasons why the US government found the Mormons hard to deal with under the following headings:







    –  Hostility to their idea of being God’s chosen


    –  Envy of their economic success


    –  Their armed resistance to a new governor


    –  Their practice of polygamy.








2  In groups, use your notes to discuss which of these reasons was the most important in explaining why the US government found it hard to come to terms with the Mormons.
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FACTFILE


The Stars and Bars


The Stars and Bars is the flag that today represents the Confederacy. To some it is a symbol of southern pride, to others it is a racist symbol. This can be seen in the decision of some southern states in 2015 to remove it from their state flag and to no longer fly it over official buildings.
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ACTIVITY


Write a paragraph to describe the events of the Mormon War. Include your judgement on whether it deserves to be labelled a war.
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TOPIC SUMMARY


Conflict across America





•  The westward spread of the United States resulted in conflicts with the Cheyenne in 1863 and the Sioux 1865–68.



•  The discoveries of gold in Colorado and later in Montana in the Rocky Mountains were very disruptive events for the Plains Indians.



•  The debate over the spread of slavery, together with the growth of the abolitionist movement, widened the split between the Northern and Southern states.



•  The debate about slave and free states brought to the forefront of politics the question of the balance of power between federal and state government.



•  Political disagreements turned into violence in Kansas and the actions of extremists such as John Brown made war more likely.



•  The American Civil War 1861–65 was a devastating event in American history. Roughly 3 million men fought in the armies and with roughly 620,000 deaths it remains the bloodiest conflict in American history. It also led to great destruction across the Southern states and changed American society forever.



•  The war may have begun as a war over states’ rights but by the end it was a war over slavery. This has led to a disputed history of the Confederacy which still continues and which is evident in the debates over the message conveyed by its flag to this very day.



•  Westward expansion also led the United States into conflict with the Mormons in 1857–58 although a political solution was eventually reached.
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1.3 Consolidation – forging the nation
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FOCUS


By 1865 the fighting in the American Civil War was over and the challenge facing politicians was how to rebuild the nation. While the war was over, the battle for equality for African Americans was just beginning. Meanwhile the end of the war led to a flood of settlers and soldiers onto the Great Plains. This led to more fighting, although on a much smaller scale, which was only ended by the defeat of the Plains Indians and their confinement to reservations.


In this part of the topic you will study the following:





•  The aftermath of the American Civil War and the extent to which reconstruction was achieved.



•  The continued settlement of the West and the extent to which the homesteaders successfully made a life for themselves there.



•  The resolution of the ‘Indian problem’ after 1865 and the factors involved in this.
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The aftermath of the American Civil War


When the war ended the key task facing the United States was RECONSTRUCTION. The Union needed to be restored and the defeated South needed to be reintegrated. There were a number of questions to consider, foremost of which were how the Confederacy’s leaders and soldiers should be treated and what should happen to the 3.5 million former slaves.


The balance of federal and state powers


Closely linked with the problem of the former Confederates and former slaves was the issue of the balance of federal and state powers. During the struggles of the reconstruction period the federal government was in conflict with the Southern states over the freedom and equality of African Americans, and had to intervene in matters such as the rights of CITIZENS, which those states considered were their concerns only. It was for this reason that Section 2 of the Thirteenth Amendment (see Source 1) was added and that the word ‘State’ was explicitly included in the Fourteenth Amendment (see Source 2).
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SOURCE 1


The Thirteenth Amendment, 1865.


Section 1. Neither slavery nor involuntary servitude, except as a punishment for crime whereof the party shall have been duly convicted, shall exist within the United States, or any place subject to their jurisdiction.


Section 2. Congress shall have power to enforce this article by appropriate legislation.
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Presidential reconstruction under Andrew Johnson


Political arguments about how reconstruction should be carried out began well before the war itself ended. As the Union armies advanced, Southern states came back under Union control. President Lincoln’s policy was to give these Southern states military governors to begin with and then they were allowed to form civil state governments with a view to them rejoining the Union. This brought Lincoln into conflict with some Republicans in Congress who wanted a slower process that would bar many ex-Confederates from political life. As the war ended Lincoln was assassinated so the task of reconstruction fell to President Andrew Johnson.


Under Johnson’s plan all seven Southern states still without reconstruction governments – Alabama, Florida, Georgia, Mississippi, North Carolina, South Carolina and Texas – could return to the Union. Almost all Southerners who took an oath of allegiance would be pardoned and have their property returned. Of course their slaves could not be returned because there were now no slaves. These Southerners could then take part in the political process of elections. Those excluded were ex-Confederate civil government officials and military officers and those with taxable property worth $20,000 (Johnson was hostile to rich plantation owners). In practice those excluded were able to apply for a pardon and Johnson granted over 13,000.


The Thirteenth Amendment


The Thirteenth Amendment abolished slavery and gave Congress the power to enforce this. To make doubly sure of this the new state governments in the South had to ratify the Thirteenth Amendment. They had to formally agree that slavery could not exist in the United States. Furthermore, to make sure that the Confederacy was dead and buried, these Southern states had to REPUDIATE the loans that the Confederacy had built up during the Civil War. Only then could they rejoin the Union. When elected, some state governments refused to do this. In some Southern states little seemed to have changed since before the war. The presidential dispute with the Republicans in Congress over reconstruction worsened.


Black codes


Moreover all seven Southern states passed ‘black codes’. Under these laws freed slaves could marry, own property, make legal contracts and testify against other black Americans in court, but most prohibited racial intermarriage, jury service by black Americans and testimony in court by blacks against whites. They also contained provisions for annual contracts between black Americans and landowners. In effect, while the ex-slaves were free, they were not fully free. The status of black Americans in the Southern states thus became a major political issue. The Republicans in Congress believed that the Southern states would not deal fairly with black Americans unless they were forced to do so.
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SOURCE 4


Extract from the Fourteenth Amendment, 1866.


All persons born or naturalised in the United States … are citizens of the United States and of the State wherein they reside.
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Civil Rights Act


In 1866 Congress passed the Civil Rights Act which President Johnson vetoed. Congress overrode his VETO and by ratifying it as the Fourteenth Amendment ensured it could not easily be overturned. The Act was intended to protect the rights of ex-slaves by making them citizens. It could not guarantee black suffrage but tried to ensure this by threatening that Southern states would have reduced representation in the federal government if they refused to give black men the vote. This was the first attempt by the federal government to limit state control of civil and political rights. This amendment also disqualified from political office all those pre-war officers, both in civil government and the military, who had supported the Confederacy. Their disqualification could be removed by Congress if two-thirds voted for it. So they were not permanently excluded from political life.
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THINK





1  How does the passing of the black codes support the argument that the Civil War was a war fought over slavery?



2  After reading pages 30–31, explain why the word ‘State’ was inserted into the Fourteenth Amendment.
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FIGURE 2


The legislative process in the United States.
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FIGURE 3


Separation of government powers under the US Constitution.
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Reconstruction in the South, 1866–77



President Johnson and the Republican Party in Congress remained in dispute over reconstruction. Essentially the Republicans wanted to ensure the vote for African Americans and wanted to keep ex-Confederates out of power until there was no longer a danger of a new rebellion. In 1867 Congress passed a new Act which overturned the state governments formed under the Lincoln and Johnson plans. The Act divided the South into five temporary military districts each run by a General. New elections of state governments were to be held in which all black Americans, and those whites not barred by the Fourteenth Amendment, could vote. Once the state had rewritten its constitution and approved the Fourteenth Amendment it could be re-admitted to the Union and political reconstruction would be complete.


Johnson vetoed the Act but again Congress overrode his veto and the Act became law. However, in order to put Congressional reconstruction into effect, military power was needed and Johnson hindered this by replacing military officers who were sympathetic to the idea.


Impeachment crisis, 1868


The political battle now moved to the power of the president. The Republicans in Congress passed two new laws that limited the power of the president. In particular they did not want the Secretary of War, Henry Stanton, removed as they needed his support to enforce their Reconstruction Acts. After Johnson removed Stanton for a second time in 1868 the Republicans IMPEACHED him. The charges were that Johnson had exceeded his powers as president and had not enforced the Reconstruction Acts. At the end of his trial the vote was against Johnson by 35 votes to 19, just short of the two-thirds majority required to remove him from office. So Johnson continued to serve out the remaining period of his term in office.
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FIGURE 5


Reconstruction of the Southern states.
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The Fifteenth Amendment, 1869


The final reconstruction objective of the Republicans was to guarantee black male suffrage in both the Northern and the Southern states. This led to the Fifteenth Amendment, whose key provision was that the vote could not be denied on the basis of race or colour or previous enslavement. The Democrats’ argument against this was that it violated states’ rights by denying them the right to decide who could vote. The Republicans won and the Amendment was passed. However, there were loopholes in the legislation as it did not prohibit restrictions on voting such as property requirements or literacy tests, which were two ways in which Southern states stopped African Americans voting. Meanwhile efforts to win the vote for women were unsuccessful.


In 1869 Ulysses S. Grant was elected President, by 1870 all the Southern states had been re-admitted to the Union and the struggle over political reconstruction was at an end.
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FACTFILE


Impeachment of a President


Under the United States Constitution the President can be removed from office through the process known as impeachment. The grounds for impeachment are ‘treason, bribery or other high crimes and misdemeanours’. If a case can be made then the upper house of Congress, the Senate, holds a trial. This needs to find the president guilty by a two-thirds majority vote. If it does the President can be removed from office. So far in its history no US President has been removed from office.
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FIGURE 6


Reconstruction Amendments to the United States Constitution.
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Reconstruction in the South – the struggle continues after 1870


As the individual Southern states were re-admitted to the Union, political life could begin again. In each there was the same struggle over the role of African Americans, between the conservative old order, the Democrats, and the Republican new order. It was a struggle in which African Americans themselves played an important part. Although many freed slaves were uneducated and destitute there were others who had been born free and those who had served in the Union army. Military veterans’ service in the army had given them experience of leadership, opportunities for education, a sense of national pride and a strong desire for freedom from white control.


The most obvious evidence of this was the establishment of independent black churches across the South. The Baptist Church, with its decentralised structure, was most popular and by 1890 there were over a million black Baptists in the South. These churches were also important in the development of black education through funding the building of schools and the payment of teachers. Freed African Americans also organised thousands of mutual-aid clubs and societies.
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SOURCE 7


Group portrait of the first coloured senator and representatives, 1872.
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PRACTICE QUESTION


Describe two ways in which African Americans helped themselves in the aftermath of the Civil War (or during reconstruction).
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Carpetbaggers and scallywags



Many African Americans entered politics. Over 600 served in state governments and a few served in Congress. However, the leading roles in state governments were played by white Republican politicians. Most influential were those originally from the North. They were committed to black rights. These included former Union soldiers who came South in search of business opportunities in land, factories and railroads; and professionals such as lawyers, teachers and preachers. They were CARICATURED by Southern Democrats as ‘carpetbaggers’ – Northern opportunists who came south for money and power with so few possessions that they could be stuffed into a travelling bag made of carpet material.
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SOURCE 8


Music-sheet cover caricature of a carpetbagger.
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The other group of white Republicans were Southerners, mostly poorer farmers from the mountain regions of the Southern states. They were not part of the old plantation-owning elite, had tended to support the Union during the war and did not own slaves themselves. They were even more hated than the carpetbaggers and were called ‘scallywags’. They were accused of being opportunists out to make money for themselves. They held the most political offices during reconstruction although they tended to drift back to supporting the Democrats as they were not deeply concerned about black rights.


Reconstruction government achievements


While the Republicans remained in control they managed a number of significant achievements. They established the first state school systems with 600,000 black pupils in schools by 1877. They ensured that African Americans achieved lasting rights to an education. They also ensured that in principle African Americans had equality before the law, the right to own property, to set up businesses and to enter the professions.


They repaired and rebuilt roads, buildings and bridges. There was corruption in some states, but then that was true in some Northern states too. So Republican reconstruction achieved some lasting benefits. However, by 1877 the conservative forces of the Democrats had regained power in all Southern states, bringing reconstruction to an end. This happened for four reasons:





•  The drift of Republicans, both Southern and Northern, to the DEMOCRATIC views of their neighbours: it had been difficult holding views that were in conflict with their friends and associates.



•  The loss of Republican morale due to the actions of the KU KLUX KLAN (see page 35).



•  Vote rigging such as ballot stuffing where extra voting papers are added to the ballot box or simply by miscounting the votes cast.



•  The lack of political will of the federal government to support black rights. The government was tired of the Southern struggle and focused instead upon other issues such as westward expansion and the Indian Wars.
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THINK





1  Study Source 8. Look at the figure on the left of the picture. Who does he represent and how do you know this?



2  What sort of bag is he carrying and what does he have in it?



3  What sort of house or property is shown on the right of the picture?



4  Using these details and anything else you can see, explain what message the artist is trying to convey.
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The Ku Klux Klan


Most white Southerners remained hostile to the idea of freedom and equality for African Americans and this lay behind political opposition to Republican reconstruction. It also gave rise to terrorism. The Ku Klux Klan began in 1866 in Tennessee and spread rapidly across the South. It drew members from all walks of Southern society. Klansmen hiding their identity behind white robes carried out acts of terrorism, including whippings and murders, to intimidate blacks and white Republicans. The federal government passed Enforcement Acts to protect black voters. These included making illegal: the wearing of disguises, conspiracies, resisting officers of the law and intimidating officials. In 1871 President Grant targeted an area of South Carolina for mass prosecutions and this broke the power of the Klan. It did not, however, stop intimidation by PARAMILITARY groups such as the White League and the Red Shirts. These continued into the twentieth century.
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FOCUS TASK


How successful was Republican Reconstruction in the South?


Read these two statements:





•  ‘Republican reconstruction was a failure.’



•  ‘Republican reconstruction was a success.’








1  Create a table with two columns using these statements as headings. Now note down the points or examples from the text that support each side.



2  Use your table to write a speech by either:







    –  Jefferson Davis (see page 24), who was still alive in 1877, entitled ‘Republican reconstruction is a failure’.







    Or







    –  A Republican supporter, entitled ‘Republican reconstruction is a success.
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Share cropping


Once freed, many ex-slaves moved away from the plantations. Some left for the south-west, such as Texas, where planters paid higher wages; more moved into towns and cities. Some spent years reuniting with their families that had been separated by sale. With little money or technical skills, freed slaves faced the prospect of becoming wage labourers, but many turned to share cropping. Under this system the landowner provided the land, housing, tools and seed and a local merchant provided food and supplies on CREDIT. At harvest time the share cropper received a share of the crop for their labour with the landowner taking the rest. The share cropper then used their share to pay off their debt to the merchant. The advantage to the white landowner was that their land was being worked and for the freed slaves they had more control over their own lives and the lives of their families. But the system was inefficient and the share croppers were in continual debt.
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