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FOREWORD





A quarter way through the twenty-first century, we stand at a crossroads in English education with regard to children with special educational needs and disabilities (SEND).


As the authors wisely remind us in their excellent History chapter, the Warnock Report of 1978 and the Education Act of 1981 marked vital step-changes in our schooling system. Thereafter, children and young people with special educational needs could have proper access to classroom learning, with appropriate support.


Yet take these statistics from one of the largest local authorities in the country: in 2016, the county was responsible for 7550 children with an Education, Health and Care Plan (EHCP). In January 2024, the number increased to 13,228. And with only a gently expanding overall school population, the county has seen an irresistible rise in the number of EHCPs; an increase of 28% since March 2021.


It is this demand – and its inevitable cost – that places our education system at a crossroads.


There is no financial cavalry on the horizon. School leaders are going to have to find positive solutions to meet the needs of the vast majority of children within mainstream schools. The nation’s special schools are in good heart but there is simply not the capacity within them to address the burgeoning numbers of youngsters who have identified special needs.


Against this backcloth, The A–Z of Special Educational Needs is an unashamed celebration of the importance of leading special educational needs in primary and secondary schools, rooted in the authors’ experiences and extensive research with SEND leaders. The book captures the joys and rewards as well as some of the frustrations and challenges.


It is, in part, an honest account of what being a Special Educational Needs Co-ordinator (SENCo) is like: see especially pages 159–166. We hope the content may inspire you to become one in your school or, if you are already practising the art, guide you into becoming an even better one. As a handbook of tried-and-tested practice, it has been designed to be dipped in and out of as the need demands.


A SENCo occupies a unique position in a school. In common with the headteacher, there is usually only one of you but, unlike the headteacher, the SENCo requires an additional qualification to undertake the role. This should demonstrate to everyone in education – parents, the local authority, as well as other stakeholders – the importance of this position in the school.


Neil Maslen and Lindsay Cooper-Smith have both served as SENCos and worked with many leaders of special needs in schools and across multi-academy trusts. Their authoritative narrative demonstrates how much they truly value colleagues’ tenacity and determination to support some of our most educationally vulnerable children.


The authors make very clear that the role is not for the faint hearted as they take the reader on an informative journey from Adaptive and Disability, through EHCP and IEP, to Yearning and Zones. In the words of Theodore Roosevelt, ‘nothing worth having comes easy’.


Note: In this A–Z title, the term SEND (Special Educational Needs and Disabilities) is used to encompass the range of learning difficulties or disabilities that can hinder a child or young person’s learning compared to their peers.


Roy Blatchford, series editor






















SECTION 
ONE

























ADAPTIVE





In order to succeed as a leader of special educational needs, you need to be able to adapt and respond in an agile manner.


The education system is always changing and you may need to adapt to these changes and support others to adapt. There are two elements to this chapter: how to adapt in your role, but also how teachers could and should use an adaptive teaching approach in their lessons and how you can valuably assist them.


Being adaptive is not just about what happens in the classroom, but also describes the very role of a SENCo. There are not many positions in a school that have to deal with so many different stakeholders, often at the same time or in very close succession. These interactions may not be planned, making that process of adapting to different scenarios all the more challenging.


Let’s paint a picture of what a typical day might look like.


You arrive at school and meet with a teacher who is struggling to manage a pupil in their class and does not feel they are meeting their needs. They are visibly anxious and upset, so not only need some practical advice, but also some gentle reassurance. As you finish with this, you get a call from the school office telling you a parent has arrived at reception asking to see you. You know what this is about and, although you have a meeting with the local authority (LA) that you need to plan for, you know that dealing with this now will make things easier in the long term.


This is then followed by a staff briefing, then the pre-arranged meeting. Later that day you need to deal with a behaviour issue at break, and observe and feed back to a teacher on an aspect of their teaching. After that, you have a meeting with the headteacher about a governing body meeting that evening at which you are presenting some data. So, a little extreme, perhaps, but let’s list all the people who required a level of interaction (with the SENCo providing a high level of information) often with little preparation:




	Teacher requiring emotional and practical support for them to manage their day effectively



	Challenging parent arriving at reception demanding information and support



	Staff briefing – taking in information on the school day



	LA meeting about an individual pupil, requiring in-depth knowledge of a child so that additional funding can be obtained



	A planned lesson visit and feedback to a teacher on how to support a pupil with a specific learning need that needed some prior research



	Meeting with the headteacher



	Presentation of data to the governing body.






This variety is what makes the role so appealing to some and so enjoyable for others. Your preparation and leadership will be key in order to help you manage this.


As a lead for special needs in your school, you will need to be up to date with current research, publications and advice and this will support you in your many roles. You should also be aware of what is available within your trust, or local SENCo network, as well as the local authority, to support children with SEN. It is helpful to be part of email groups to receive notifications of current initiatives that might be available, including funding. Two very useful organisations are the Education Endowment Foundation (EEF) and the National Association for Special Educational Needs (NASEN). Where possible, you should request from the school leadership team to attend local authority SENCo briefings or similar.


Being part of local area or organisations’ working parties and task and finish groups can give SENCos a good knowledge of what may be available but also allows them to share their expertise on what schools and children need, helping to shape the local offer and landscape for identified children and their families.




ADAPTIVE TEACHING


There has been a shift in professional vocabulary from ‘differentiation’ to ‘adaptive teaching’. What does that mean and why is the change necessary?


In a blog for the EEF, Jon Eaton (2022) states that adaptive teaching is about ‘being responsive to information about learning, then adjusting teaching to better match pupil need’. It involves teaching the same lesson objectives to all pupils while providing scaffolds (a metaphor for support that is removed in response to a pupil’s need) to allow all pupils to make progress. Rather than planning different activities for different groups depending on attainment levels, adaptive teaching is adapting whole-class teaching so everyone can access the learning objective.


This is not new. It is part of the Teachers’ Standards (2011) that staff ‘will adapt teaching to respond to the strengths and needs of all pupils’. Adaptive teaching is also referenced in Standard 5 of the UK Government’s Early career framework (2019). Early career teachers (ECTs) are recommended to work with the special needs leader and show an understanding of the SEND Code of Practice (2014) in regards to this standard.


The shift has occurred as there is a risk that when differentiating, expectations may be lowered which can create ‘ceilings’ for pupils, particularly those who may have SEND or be lower attaining. Sometimes this tenuous link between activity and teacher input can lead to disengagement by our pupils with SEND. Florian and Black-Hawkins (2013) believe that inclusion is more effective when teachers focus on what is to be taught, rather than who is to learn.


Often when differentiating, teachers would be creating several mini lessons within a lesson. Therefore, in principle, when teachers are adapting rather than differentiating, their workload should be less. Differentiation can sometimes exclude pupils from whole-class opportunities and allow for ‘coasting’. Thus, instead of identifying reasons for difference, we need to respond to individual differences.


As teachers, we all know that pupils learn at different rates and require different levels and types of support at different points in their education in order to succeed. Assessment allows teachers to ascertain what children know, what their barriers might be and what they need to learn next. Adapting teaching in a responsive way to this knowledge by providing targeted support to pupils who are struggling is likely to increase pupil success.


Differentiation is considered still valid and appropriate when a child is working significantly below their peers by, say, two years or more.




Examples of adaptive teaching


Barriers to learning can include vocabulary, behaviour, production skills (such as writing), ability to decode, and a limited working memory. Teachers should be supported by the SENCo to think of methods to adapt their teaching to remove these barriers or provide targeted support to develop skills that may be causing barriers.


Here is a particular example of adaptive teaching linked to resources. If teaching a science lesson where pupils are asked to research the parts of a plant, teachers may want to provide reading texts that are at an appropriate reading level to particular groups of pupils. There may be opportunity for pre-teaching, where the child can read a text in advance of the lesson or can be supported in understanding the text by an adult prior to the lesson. The activity could be scaffolded to provide pupils with support to achieve the objective and task. This could be the use of a writing frame or an opportunity to cut and stick rather than write.


Pupils may need learning to be given a context or linked to previous learning or events. Pictures or videos could be used to do this prior to the lesson. Specific vocabulary linked to topics may need to be taught beforehand to allow pupils to access the teacher input fully.


Adaptive teaching may also be linked to behaviour. Pupils should be provided with opportunities to learn and develop appropriate behaviour for learning through intervention or adult support.


Pupils with sensory needs or hearing/visual impairments may need to have the accessibility of resources considered. Is the font big enough? Where are they seated in the classroom?


By using assessment for learning, teachers are able to provide adaptations in the moment; this may be as simple as changing their language or clarifying next steps. It may also be providing examples of completed tasks. Peer support can not only allow pupils to extend and consolidate their learning by explaining to a peer, it can also support those pupils who are not yet confident by having it explained by a fellow pupil in a different way. Sometimes it may be appropriate to set some learners to work individually while a few who need further explanation attempt the activity as a group before moving on to work independently.


Adaptive teaching is for all. If a pupil needs adaptations made in order to succeed, it does not automatically mean they should be on the SEND register and considered for SEND Support.


However, if a pupil needs targeted/intervention-style support for a prolonged period (longer than six weeks), this provision would be considered ‘additional to and different from their peers’ and would result in the child warranting an Individualised Education Plan (IEP) and being added to the SEND register. These decisions should be made in collaboration with the SENCo, who would ultimately make the decision. Targeted interventions can be measured using the ‘assess, plan, do, review’ cycle to ensure it is what the child needs. This provision should be shared with parents and reviewed regularly.


Whether adapting learning to support all pupils to learn or adapting your own practice to ensure your interactions across the day are managed appropriately, it is vital for a SENCo to understand and be reflective in their role in order to succeed.





ASIDE


What is the purpose of adaptive teaching?


When thinking about adaptive teaching, what is the priority?




	Is it for all children to reach the same outcome?



	Is it for children to develop their independence through scaffolding?



	Is it to encourage an equity of education?



	Is it to allow all children to experience success?



































BEHAVIOUR





Probably one of the biggest challenges for a leader of special needs is the behaviour of children and young people, and the impact that can have on others socially, on the learning of all, and on the general wellbeing of a school.


Everyone wants all the answers and everyone wants them yesterday and, quite often, the first port of call for solutions is the SENCo. However, behaviour is complex and for some pupils, even the most comprehensive and consistent behaviour policy may not support them in a mainstream school. It is not your sole responsibility to support and develop this – everyone has a role in this throughout the school. All teachers value how effectively a school creates a safe, calm, orderly and positive environment, and the impact this has on pupil behaviour and attitudes; this cannot be the remit or responsibility of just one person.


Managing behaviour in schools is a particularly controversial topic, with many people advocating a rigid approach – often referred to as ‘zero tolerance’ by its critics – rather than a more trauma-informed approach, based on relational and restorative practice, which some feel is the cause of, or can increase, poor behaviour. In reality, the most effective approach is somewhere in the middle; as with many of the more controversial elements to education, it is very rarely binary.


It is important that there is a policy based in research and experience. Arguably, Paul Dix, through the work in his 2017 book When the Adults Change, Everything Changes, has had a really significant impact on schools’ behaviour policies in the last few years, minimising the number of school rules and ensuring restorative practice is part of any sanction, if sanctions are even necessary. As SENCo, and as with all policies, you need to have the opportunity to review behaviour policies and provide input with the views of a pupil with SEND. Is the policy written with some of the most vulnerable pupils in mind? Would it meet the equalities duty for some of these children? How would it impact on them?


All stakeholders need to be part of the design and implementation of a behaviour policy. They all need to buy in and understand what will happen and why. The policy should include the outcome if a pupil does or does not follow the school rules. Some schools believe that rewards are not essential and that intrinsic rewards are the most impactful. Others may use certificates, recognition boards, phone calls home or physical prizes for good behaviour.


If pupils begin to show negative behaviour, warnings are often used. This can be verbal or, sometimes, visual. Some schools use behaviour charts/displays where pupils’ names are moved as a precursor/warning before they receive a sanction. Often at primary school, symbols such as traffic lights, rain clouds or cakes may be used as a visual representation of where a child is in relation to a reward or sanction. If behaviour charts/displays are used, it is important that these are not designed to shame pupils but to encourage positive behaviour. If a pupil’s name has been moved in relation to a negative action, the adult should be looking to move the name back as quickly as possible to avoid shaming.


As a leader of special needs, what influence should you have in this sort of approach? Should there, or even can there, be differences for different pupils?


With regards to sanctions, some schools have zero tolerance if children are not following the school rules or for certain non-negotiable behaviours, such as physical behaviour or vaping. These sanctions can include missed break/play times, internal seclusion, suspension and, finally, exclusion. Other schools, particularly those following a trauma-informed approach, may use natural consequences with restorative conversations. An example of this would be a child putting up a display they had ripped down in a moment of dysregulation.


The policy also needs to consider how behaviour will be measured and shared with parents. Most schools, if not all, use online recording systems such as BehaviourWatch or CPOMS. These allow schools to measure the impact of their policy on behaviour in the school. In recording and measuring incidents of negative behaviour, the senior leadership team can analyse when incidents are happening and what the triggers for these incidents are.


It is important for the SENCo to analyse the behaviour of the pupils on the SEND register for several reasons. Most importantly, it is to look at who is causing the highest number of incidents as they are likely not learning in lessons and will be causing some disruption to others. Such pupils are demonstrating that they need additional support whether that be academically or with their social, emotional or mental-health needs. This information can also be used to direct intervention for children or conversations with parents.


Reviewing which teachers are recording the most incidents may show that an individual teacher or a group of teachers need some support. This could be through additional professional development; alternatively, different deployment of a teaching assistant could be part of the solution.


If there is a teacher who appears to be struggling more with managing behaviour, it would be appropriate to put support in place. However, fewer behaviour logs may not always mean that the teacher is managing behaviour well.


If there is an area of the school that seems to be a place for regular incidents of negative behaviour, it would make sense to place more staff in this area or review the environment.


Despite significant support and interventions, some pupils in schools will ultimately be excluded. A significant majority of these children are on the SEND register and will have EHCPs. As the SENCo, you may be asked to attend or provide evidence for a disciplinary panel for an excluded pupil. The authors have sat on and chaired many disciplinary panels and been faced with an endless list of behaviour incidents. It is important to see what additional support/interventions were put in place for a particular pupil and how the school made any reasonable adaptations to their provision. If it is clear this has happened effectively, it provides a much stronger argument for governance to uphold the school’s decision, ensuring the school is abiding by the Equality Act (2010) to create the appropriate provision for children with SEND.


There will always be pupils who sit outside of the behaviour policy for a number of reasons. However, all of these could fit under the remit of the SENCo. Some of the reasons are detailed here:


Provision: is the provision appropriate to enable the pupil to adhere to the school rules? Lessons need to be adapted to meet the pupil’s needs. Does the pupil need pre-teaching in order to engage in the lesson? Is the task achievable? Can the pupil succeed?


Environment: is the environment distracting or conducive to learning? Pupils with sensory needs may find even the calmest of classrooms challenging. There may be a need for:




	regular breaks – brain breaks/physical breaks



	modifications to the environment – removal of busy/cluttered displays; addition of work stations or dividers



	additional resources. Resources such as fiddle toys can support individuals in the classroom. Ear defenders, weighted blankets or tension bands may also support a pupil to remain focused.






Environment can also refer to a pupil’s home environment and past/present trauma or adverse childhood experiences. Behaviour is often described as a communication of unmet need. The SENCo can facilitate a team to lead positive change for the family. For example, while in school, providing opportunity for therapeutic and talk interventions. In some cases, the school may need to take advice from a representative from Social Care, however this should always be managed carefully and collaboratively with parents.


There are things the school can implement to support pupils who arrive at school not in a place to be ‘ready to learn’. Maslow’s hierarchy of needs (1943) is clear that children are not able to learn if their basic needs are not being met. Breakfast clubs can give the slow start to the day that some pupils may need. Offering food and time to talk can be enough to prepare a child for a day of learning.


Medical: the special needs lead may be required to support families in engaging with medical professionals. When parents or professionals suspect conditions such as ADHD (attention deficit hyperactivity disorder) or autism are having an impact on a child’s behaviour, you may be asked to write supporting letters to the GP (general practitioner) in order to initiate appropriate referrals. SENCos can also be asked to complete questionnaires that may result in a diagnosis or possible medication.


Intervention: if a child finds social situations and friendships challenging, they may need intervention to develop these skills. Small groups of peers (often including those who may model good social interaction) playing board games or being given an opportunity for structured and supported play can be the simplest means of intervention. There are also written interventions old and new, including socially speaking and time to talk, that can provide session-by-session planning. As with all interventions, the graduated approach (see page 43) should be followed.


It can be difficult to make social, emotional and mental health (SEMH) interventions measurable; however, often the most appropriate method is to use self-assessment questionnaires (pre- and post-intervention) around areas of confidence and friendship. Outcomes Star is an online system that can be used to track progress in relation to different aspects of a child’s life. Tracking the impact on negative behaviour would also be an appropriate method of measuring impact as this behaviour is the reason for the intervention.


Emotional literacy: pupils who are struggling in school with behaviour often have limited emotional literacy or methods to support them at moments of dysregulation or frustration. Zones of Regulation (see page 152) is a resource that can support the teaching of emotional literacy both whole school and individually. Five-point scales and emotions charts allow children to identify how they may be feeling and why. It is supportive that adults use this to model to children how they feel.


Individual behaviour plans: many skilled practitioners in this field describe behaviours at four different stages: anxiety, defensive, risk and tension reduction. It can be useful for staff to identify triggers and signs of when a pupil’s behaviour is escalating and to consider what strategies can support children at these stages. Does a job/task distract and support them? Do they need a walk around the playground with a trusted adult? If a pupil is displaying risky behaviour, a physical intervention may be needed to minimise harm to the child and others. These plans should be reviewed regularly with the team around the child and should be as personalised as possible. With all SEND plans, parents, and where appropriate the child, should be involved in co-production.


Risk assessments: if pupils are putting themselves or others at risk when dysregulated, risk assessments would be advised. Children may be physical, they may abscond, be destructive in the environment or self-harm. Risk assessments should be completed in conjunction with the parents and child, if appropriate. Risks need to be identified and support measures recorded to mitigate the risk. If pupils’ behaviour is extreme, there may need to be risk assessments in place to protect the wellbeing of staff and pupils who work or are in contact with the child.


Behaviour within a school can be the difference between a calm and inclusive environment for learning or an environment which feels unsafe to work and learn in. It is not the sole responsibility of the leader of special needs to manage this; however, you will need to have a level of oversight on what you are doing to support positive behaviour within your school. This should be on both an individual and whole-school level.





ASIDE


Should a pupil with behaviour difficulties be considered SEND?


This is a question that we have been faced with continuously during our years as teachers and SENCos. It is also a question that can start a heated discussion with peers and also family members!


To an extent, it depends on your criteria. If you look at the SEND Code of Practice (2014) and are using the definition ‘additional to or different from’ to decide whether a child may need to be placed on the SEND register, then we would say pupils with behaviour difficulties should be on the register. Often pupils struggling with their behaviour at school need additional support to their peers in order to engage in education or remain safe in the environment. Therefore, following that definition, they would be considered to have SEND – possibly in the areas of social, emotional and mental health (SEMH) or communication and interaction.


However, staff can find this difficult to comprehend and this can be where you hear arguments such as ‘They know how to behave. They are choosing not to ...’, ‘it’s lack of parenting, there is nothing wrong with them’ or ‘They don’t have a learning difficulty so therefore they do not need an IEP’.


If faced with these comments, we recommend you return to the Code of Practice: currently, this pupil is needing additional adult/resource/timetable support to be able to manage in school (irrelevant of the reason); therefore, they are to be placed on the SEND register.




	How will you monitor behaviour?



	How will you measure improvement in behaviour?



	How will you communicate behaviours/needs to parents?



	What can you put in place to really support a pupil who is struggling with their behaviour?



	
As appropriate, what targets should be in the pupil’s Education, Health and Care Plan (EHCP)?































CURRICULUM





In recent years, there has been a heightened emphasis not only on how we teach but also on what we teach – the curriculum. This shift, in our opinion, is a positive one. Delving into the content, timing and identification of core knowledge and skills for children as they progress through the education system is of paramount importance.


The curriculum is an extensive subject, encompassing not only the formal lessons but also extending to tutor time, assemblies and extracurricular activities. This chapter will focus predominantly on the planned curriculum that pupils encounter in the classroom, briefly touching on some of the peripheral elements.


As a SENCo, the expectation is not that you will be designing and planning a curriculum for pupils with SEND; this responsibility lies with the subject leader and class teachers within your school. Typically, there is a tendency to design a curriculum catering to those who can most easily access it, which is understandable. However, schools are obligated under the 2010 Equality Act and the 2014 SEND Code of Practice to ensure that pupils with SEND can avail themselves of the same opportunities as their peers. Given that the majority of time is spent in the classroom exposed to this planned curriculum, it takes centre stage. In practice, schools need to:




	establish high expectations for all pupils



	eliminate barriers to facilitate pupil achievement.






Schools are required to publish information about their curriculum and its compliance with the Equality Act and SEND regulations. This information is likely embedded in existing policies like the curriculum policy, accessibility plan, SEND policy or SEND information report. Regardless of where it resides, it should, at a minimum, cover how the curriculum is adapted, the support provided and the methods for adapting resources or providing learning aids. It is advisable to review each of these policies to ensure inclusion and alignment, as variations can occur due to different individuals drafting each policy. Using equality impact assessments can support this. Where possible, seeking pupil and parent contribution to policy is best practice.





OEBPS/images/iii-1.jpg





OEBPS/images/tp.jpg
AL,

SPECIAL
EDUCATIONAL

NEEDS

NEIL MASLEN &
LINDSAY COOPER-SMITH

SERIES EDITOR: ROY BLATCHFORD

&1 JOHN CATT

nnnnnnnnnnnnnnnnnn






OEBPS/images/iii-2.jpg














OEBPS/nav.xhtml






		Cover



		Title Page



		Copyright



		About the Authors



		Table of Contents



		Foreword by Roy Blatchford



		Section One



		Adaptive



		Behaviour



		Curriculum



		Disability



		EHCP



		Funding



		Graduated



		History



		IEPs



		Journal



		Kind



		Leadership



		Magic



		Nurture



		Ofsted



		Phonics



		Quality



		Resources



		Sensory



		Transition



		University



		Vulnerable



		Wellbeing



		Xperience



		Yearning



		Zones









		Section Two



		The voice of a SENCo



		Resources for professional development:



		1. Inclusive teaching observation checklist



		2. Key tasks for the year



		3. Individual behaviour plan



		4. Reflection sheet



		5. SEND child review



		6. Support plan



		7. Individual education plan template



		8. Whole-school provision planning



		9. Intervention notes



		10. Individual provision map













		Glossary



		References













		Cover



		Title Page



		Copyright



		Table of Contents



		Foreword













		i



		ii



		iii



		iv



		v



		vi



		vii



		viii



		1



		2



		3



		4



		5



		6



		7



		8



		9



		10



		11



		12



		13



		14



		15



		16



		17



		18



		19



		20



		21



		22



		23



		24



		25



		26



		27



		28



		29



		30



		31



		32



		33



		34



		35



		36



		37



		38



		39



		40



		41



		42



		43



		44



		45



		46



		47



		48



		49



		50



		51



		52



		53



		54



		55



		56



		57



		58



		59



		60



		61



		62



		63



		64



		65



		66



		67



		68



		69



		70



		71



		72



		73



		74



		75



		76



		77



		78



		79



		80



		81



		82



		83



		84



		85



		86



		87



		88



		89



		90



		91



		92



		93



		94



		95



		96



		97



		98



		99



		100



		101



		102



		103



		104



		105



		106



		107



		108



		109



		110



		111



		112



		113



		114



		115



		116



		117



		118



		119



		120



		121



		122



		123



		124



		125



		126



		127



		128



		129



		130



		131



		132



		133



		134



		135



		136



		137



		138



		139



		140



		141



		142



		143



		144



		145



		146



		147



		148



		149



		150



		151



		152



		153



		154



		155



		156



		157



		158



		159



		160



		161



		162



		163



		164



		165



		166



		167



		168



		169



		170



		171



		172



		173



		174



		175



		176



		177



		178



		179



		180



		181



		182



		183



		184



		185



		186



		187



		188



		189



		190



		191



		192











OEBPS/images/cvi.jpg
HiE
"EA L.

SPECIAL

~ EDUCATIONAL

NEEDS

NEIL MASLEN &
LINDSAY COOPER-SMITH

SERIES EDITOR: ROY BLATCHFORD






OEBPS/images/2-1.jpg
™
MIX
Paper | Supporting

responsible forestry
Ew%c% FSC™ C104740






