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			Reviews

			It is said that the best CPD can be measured by what you do the next time you are in the classroom. 60-Second CPD exceeds this measure, packed full of clear, concise and incredibly practical strategies and tips ‘oven-ready’ for the classroom. I cannot recommend this highly enough – it has been a pleasure to read and I know this will be a game-changer in schools across the country.

			Richard Cahill, principal, Hinckley Academy, Leicestershire 

			In a notoriously time-poor profession, 60-Second CPD provides a collection of quick wins and sections to promote deeper staff discussion and thinking. Easy to navigate, covering many aspects of school life, this guide collates experience and wisdom for teachers and leaders to provide a wealth of tried-and-tested approaches alongside some fresh, new ideas. 

			Emma Turner, research and CPD lead at Discovery Schools Academy Trust and author of Be More Toddler

			Hanna Beech and Ross Morrison McGill have created a real gem of a book that is a must for every teacher’s bookshelf. Whether you are primary or secondary-focused, this book provides an abundance of ideas.

			Claire Vickery, head of D&T, Buckler’s Mead Academy, Somerset

			If you want an easy-to-read text packed full of useful ideas and tips for practice in the school setting, this is a must-read. What a wonderful book to have and use to reflect on your own practice, take new steps and grow as an educator.

			Kiki Amin, Ramsgate Arts Primary School, Kent

			Beech and McGill have come together to produce a compendium of ideas and top tips on a range of topics. It is a book that you will return to time and time again on your leadership journey.

			Dr Kulvarn Atwal, headteacher and author of The Thinking School 

			Having devoured this book in a matter of days, I was left brimming with ideas that I needed to go straight out and try in my classroom. Beech and McGill offer easily digestible, bite-sized chunks that are perfect as staff meeting starters.

			Lynn How, educator and SENCO

			A teacher’s time is precious and the little they get for CPD often isn’t targeted or meaningful. 60-Second CPD allows a teacher to own their professional learning and hone in on a topic. It allows teachers to focus their time and effort on what will make a meaningful impact on their learners. The book is full of well-researched ideas and there really is something for everyone.

			Darren Leslie, principal teacher of learning and teaching (acting), Scotland 

			This is a great dip-in, dip-out book for busy teachers, which covers a wide variety of practical ideas across a wide range of topic areas. It’s great to see so many of the ideas backed up by research evidence that will give teachers the confidence to try them in their classrooms. 

			Dr Rachel Dodge, wellbeing consultant 

			Whether you are a trainee teacher or school leader, an educational research enthusiast or a fan of the quick tools, 60-Second CPD will be a companion to your development for years. If I had to recommend one book for any educator training library, it would be this one.

			Hanaé Berton, MFL teacher

			60-Second CPD is a fantastic resource for teachers and leaders regardless of their point on their professional journey. The accessibility of the tips and suggestions enables you to consider challenging questions that open and support thinking while not having to wade through weighty academic tomes. The combination of personal anecdotes supported by research and excellent tips makes this a stand-out book for those working in schools. A thoroughly enjoyable and informative read.

			Matt Dechaine, leadership and wellbeing coach 

		

	
		
			Foreword

			I was busy and another request came in asking for my input. Two weeks went by and I didn’t get round to it. A polite email landed asking, ‘Please, Diana, what do you think of this?’

			Twenty minutes later I am hooked on the content, making notes in the margins, jousting with the ideas that spring up in my mind because I am challenged by what I am reading. 60-Second CPD stepped into my life in June 2020 and I will keep a copy of this by my side for a very long time. 

			Hanna and Ross have managed to find the elusive balance between educational research and what is useful for educators at the chalkface. Their 239 ideas will do the following:

			
					Prevent you from making ridiculous but very common mistakes.

					Give you templates to start conversations (at those times when your tongue is stuck to the roof of your mouth).

					Give you frameworks that will help your daily interactions within school and deal with those times when you are unsure, unconfident and feel like you don’t know what you are doing.

			

			Where was this book when I was an NQT and trying to understand why my Year 10 science class were acting up every Thursday, period 5? Where was this book when I had my first leadership position and I didn’t know how to handle the situations that made my heart thump with fear? Where was this book when I was first appointed headteacher and sat staring at the school development plan waiting for it to miraculously turn into a useful tool to help shape my community?

			The answers are here, now, and you lucky lot have them in one book, by your side every day. Thousands of books are written every year – some make it to the public domain and a small percentage of these are worth bothering with. Bother with this book. You will be glad you did. (Then buy another copy and give it to the teacher or leader in the next room.)

			Diana Osagie, director of Courageous Leadership and The Academy of Women’s Leadership

		

	
		
			Introduction

			Time is a commodity – and that is especially true in education. Limited time can leave many teachers feeling unable to fulfil all aspects of the role as well as they would like. Teaching is the job that can never be ‘finished’.

			In its purest form, the role of the educator is to teach, but anyone who has spent more than five minutes in a school knows that things are not that simple. Moving through the curriculum objectives while addressing the pupils’ social issues and helping them to become autonomous, confident individuals is no easy feat. There is a huge amount of knowledge to share with our young people and so many skills to foster, and naturally we want to do this really, really well.

			Teaching requires not only effective preparation and delivery, but also deep thought and reflection, which demand more time. Unfortunately, tight budgets can leave schools with little capacity to provide staff with quality CPD, meaning that professional development is often left for teachers to manage themselves. We know that CPD is invaluable, but when we’re pushed for time as it is, how can we realistically continue to advance our practice?

			There are a million and one ideas out there. Sifting through hundreds of research articles, blogs and books is not a practical option for all educators. We need easy-to-digest ideas and theories for incremental professional development. That’s what this book is for: to provide a summary of a range of ideas, from the conventional to the controversial, each digestible in roughly 60 seconds.

			The chapters focus on areas such as: behaviour; equality, equity and inclusion; leadership; learning environments; and mental health and wellbeing. In each one you’ll find ideas and research that could make all the difference to your pupils, your school, your team or your teaching. And at the end of each chapter you’ll find suggestions for further reading.

			I can’t create more time for you to spend on CPD. But I hope you’ll find that the ideas in this book are a great way to make the most of the time you do have. You can, of course, read the book in one hit. Alternatively, you can dip in and out as you wish. This is a book that you can refer back to time and time again as the year moves on and your career progresses. Remember to share the ideas with your colleagues. We are all in this together, so sharing practice, ideas and research is a fantastic way for us to grow as teachers and as teams.

			A note on the authors

			The majority of this book is written by Hanna Beech, with additional insights, contributions and ideas from Ross Morrison McGill, who has supported Hanna with the publication. Some of the CPD ideas come from our own personal experiences, some are gathered from research, and some come from other educators or specialists from the education world and beyond!

		

	
		
			 Chapter 1: Behaviour

			Behaviour. Now there is a word to spark debate among educators (and parents, for that matter). The reason that behaviour in schools is such a trigger for debate is pretty straightforward: challenging behaviour obstructs teaching and hinders learning, as well as affecting the wellbeing of staff and pupils. 

			It’s likely that you have heard – or even made – comments such as ‘It wasn’t like this last year’ or ‘In my day, we didn’t have all these behaviour problems’. But the data indicates that, on the whole, behaviour isn’t getting much worse – or any better. According to the 2018 Teacher Voice Omnibus Survey,1 73% of teachers in England think behaviour in their school is good or very good. And the Education Endowment Foundation’s Improving Behaviour in Schools document (see idea #1) says the proportion of teachers reporting behaviour that is good or better has been fairly stable over the past 10 years. Yet it’s also worth considering the results of the NASUWT’s 2019 Big Question survey,2 which found that 82% of teachers believed there was a widespread behaviour problem in schools today. Whatever your views or experiences, I’m sure we can all agree on one thing: challenging behaviour can place teachers under considerable pressure. 

			When talking about behaviour, there tends to be an assumption that we are referring to problematic behaviour. I find it more useful to consider behaviour in terms of the dictionary definition: ‘The way in which one acts or conducts oneself, especially towards others.’ 3 If we think about how children are acting, rather than about how badly they are behaving, we move from a closed stance to an open and reflective one. More often than not, the behaviour in schools is positive, or at least comprehensible. Call me naive, but I like to believe that there is always more good than bad, more joy than dismay, and more hope than despair. I’ve met pupils who do bad things, say bad things and behave badly – but I’ve never met a ‘bad’ child.

			Schools are very likely to have a behaviour policy. If you are a leader, your role will be to ensure that this is clearly defined. If you are a teacher or teaching assistant, your role is to apply it in your classroom. Sticking to the school’s approach will undoubtedly help to deliver whole-school consistency and have a positive impact on behaviour. Having said that, it’s worth noting that expectations vary from teacher to teacher. As long as the school policy is adhered to, there will be behaviours that you as an individual expect and other teachers don’t – and that is OK.

			Taking the time to reflect upon the behaviour of the pupils in your care can reap rewards. Before delving into the ideas and research presented in this chapter, consider what the desirable and undesirable behaviours are for you. It may be useful to think about these five categories of disruptive behaviour, as defined by RJ Cameron (1998):4

			
					Aggressive behaviour (e.g. hitting, pulling hair, kicking, pushing, using abusive language).

					Physically disruptive behaviour (e.g. smashing, damaging or defacing objects, throwing objects, physically annoying other pupils).

					Socially disruptive behaviour (e.g. screaming, running away, exhibiting temper tantrums).

					Authority-challenging behaviour (e.g. refusing to carry out requests, exhibiting defiant verbal and non-verbal behaviour, using pejorative language).

					Self-disruptive behaviour (e.g. daydreaming, reading under the desk).

			

			The problematic behaviours we encounter will vary according to the cohort of pupils, their age, the school’s catchment area and so on. In order to establish where your priorities and boundaries lie, take a few moments here to jot down the behaviours that you consider desirable and undesirable in the classroom.
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			Finding ways to communicate these expectations to your pupils will help to establish clear boundaries – you could try class discussions, displays or charts, whatever floats your boat! As long as the children understand your expectations, they have a fair chance of meeting them. After all, there is no point in you holding expectations for behaviour if these expectations are kept under wraps until someone pushes boundaries. Young people often just need direction; clear expectations give them a solid foundation to build upon. 

			When I first started teaching, behaviour was a huge concern for me. Will they behave? What if they don’t? Behaviour management is likely to be a hotspot for most newly qualified teachers: a six-year longitudinal study of the experiences of trainee teachers and NQTs found that pupil behaviour was frequently associated with negative experiences of being a student teacher.5 And a report published by the NASUWT suggests that behaviour issues have an impact on a newly qualified teacher’s desire to remain in the profession.6 That’s no big surprise. When considering teacher retention, we need to take misbehaviour very seriously. There are three key messages about behaviour that I wish I could tell my newly qualified self:

			
					They won’t always behave well. (At least, not all of them and certainly not all the time.)

					It’s not about you. (Even when it is about you, it’s not about you as a person, just your approach.)

					Act cross, don’t be cross. (When you’re actually cross, step back, take a breath and remember messages 1 and 2.)

			

			Expecting some form of challenging behaviour will help your wellbeing. This is absolutely not to suggest that teachers should accept the challenging behaviour. But when you’re working with young, hormonal humans whose prefrontal cortexes are far from fully developed, there are bound to be self-regulation issues and emotional outbursts. Some young people have personal lives that are incredibly traumatic, leaving them emotionally fragile and sometimes defensive. If you expect perfect behaviour, you will be disappointed. It’s more effective to arm yourself with strategies that address negative behaviours, and to learn how to look after your own wellbeing and stress levels, too. 

			The aim of this chapter is to empower and prepare you to manage a range of behaviours. But teaching pupils who display very challenging behaviour on a daily basis can leave educators feeling exhausted, frustrated and alone. If you feel too much of any negative emotion when attempting to handle behaviour, talk to a colleague, union or member of your SLT. 
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			#1 The EEF approach to improving behaviour

			Here are the six recommendations made in the Education Endowment Foundation’s Improving Behaviour in Schools guidance report.7 

			
					Know and understand your pupils and their influences. 

					Teach learning behaviours alongside managing misbehaviour. 

					Use classroom management strategies to support good classroom behaviour. 

					Use simple approaches as part of your regular routine. 

					Use targeted approaches to meet the needs of individuals in your school.

					Consistency is key.

			

			Why it works

			A clear and comprehensive approach to managing behaviour in your school will allow teachers to focus on teaching and pupils to focus on learning.

			Top tip

			Read the full report and keep a copy of the summary poster in the staffroom. Both can be found at educationendowment foundation.org.uk/tools/guidance-reports/improving-behaviour-in-schools
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			#2 Words of warning

			No one likes to give sanctions, but unfortunately they are sometimes needed in order to maintain standards of good behaviour. Here’s how to make sure sanctions are given fairly and received as well as they can be. 

			
					
Warning. Always give a warning before you deliver a sanction. Use simple statements such as, ‘Sienna, you are ignoring my instructions. If this continues, you will lose a point. Take this as your warning. If I have to ask you again, you will lose a point.’

					
Check for understanding. Follow your warning with a question to make sure it has been understood – for example, ‘Do you understand?’ or ‘Is that clear?’ This gives the pupil the opportunity to fully absorb your expectations.

					
Praise or sanction. If the behaviour changes, praise Sienna, telling her why the change made a positive difference to the learning. If the behaviour continues, give the sanction. Do not give additional warnings. Simply explain that, despite the warning, the behaviour has continued: ‘We discussed that if you continued to ignore instructions, you would lose a point. Sadly, you have continued. Now you will lose a point.’

					
Consequences. Now you’re back at the warning stage. Warn once more that if the behaviour continues, there will be further consequences. Highlight these in line with your school’s behaviour policy.

			

			Why it works

			Clear warnings allow the pupil to really own their behaviour. You’ve shown yourself to be clear and fair, and the pupil knows you mean what you say.

			Top tip

			Know your school’s behaviour policy and make clear to the class that you will follow it.
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			#3 De-escalating challenging behaviour

			Working with a challenging pupil? Every child is different, but here are some key approaches you can take to de-escalate problematic behaviour.

			
					Know the pupil. Know their triggers and what helps them to calm down. 

					Keep an eye on them. Big outbursts can appear to come out of nowhere, but careful monitoring can reveal clues that the pupil’s behaviour is worsening (over-excitement, agitation, lethargy, withdrawal, etc).

					Distract them. Give them a job or offer them a way out (e.g. reading a book). 

					Humour (but not sarcasm) can work, if well timed. 

					Allow them sufficient time and space to calm down. We often assume a young person has settled, only for them to have a second outburst. In many cases, it isn’t a second outburst at all – the first one wasn’t actually over. 

					Avoid getting into an argument and don’t ask why they are acting in a certain way, at least not initially. Generally, asking ‘why’ questions at the time of a meltdown is unhelpful. 

					Listen to them. If they are communicating a problem, try to listen and offer a solution if you can.

					Show empathy. Let them know that you understand their problem and how they must be feeling. 

					Enlist the help of others. There are often key people who connect with the pupil; use them to support you and the child. 

					Create an action plan. If things are getting out of control or outbursts are becoming more frequent, it’s time to gather with the relevant parties to create a behaviour plan. You shouldn’t have to deal with outbursts on your own. 

			

			Why it works

			Outbursts can be reduced (or even completely avoided) by knowing and applying de-escalation techniques.

			Top tip

			When an outburst happens, log everything: the date, the time, the place, the people involved, the triggers, the outcomes, etc. You never know when you might need to refer back to the details of an incident. Be sure to talk to someone in your team if you’ve been affected by a pupil’s challenging behaviour.
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			#4 The positivity-first approach

			It can be easy to focus on undesirable behaviour, but there is much to be gained from celebrating good behaviour through praise and recognition. Try this positive approach to give your pupils’ behaviour (and your wellbeing) a boost. 

			
					Jot down three desirable behaviours shown by your class as a collective. Do this in isolation from the class.

					When teaching, every time the pupils demonstrate one of these desirable behaviours as a collective, praise and thank them, explaining the positive impact this behaviour has on the learning.

					Jot down three undesirable behaviours shown by your class as a collective. Again, this is for your own reflection so don’t involve the pupils.

					For each of the undesirable behaviours, make a mental note of one pupil who always maintains good behaviour during this time (e.g. when everyone else chats during transitions, Bradley sits patiently and has his equipment ready).

					When the pupils demonstrate an undesirable behaviour as a collective, look for that one pupil and draw all attention to their positive behaviour. Be careful not to make comparisons between pupils, just praise what is going well and why.

					If there isn’t one pupil to draw positive attention to, refer to a different class or group who behave in the model way.

			

			Isn’t this a bit obvious?

			This approach is nothing new. The trouble is, in the moment, we don’t always do what we know to be right, so take this as a little reminder of that go-to strategy that really does work!

			Phrasing tip

			‘When you [insert desirable behaviour] it has a positive impact on the learning. This makes me feel really proud. I’d like to see more of this so we can all benefit.’
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			#5 Reliable role models

			Everyone needs a good role model. And everyone can be a good role model in one way or another (even the most troubled pupils). Try this strategy to build a class of behavioural heroes. 

			
					Begin by watching the class carefully. Identify and note admirable traits in each pupil. 

					Tell the class you’ve been watching them and you’re really proud that they have all proven themselves a role model in one way or another. 

					Read out their admirable traits, explaining why these make them reliable role models. 

					Create a poster or display showing each pupil’s main strength. 

					Throughout the day, use the reliable role model traits to praise and remind pupils about their behaviour. For example, ‘Raf has clearly been inspired by Margo as he has been supporting his group really well, which is Margo’s reliable role model trait.’ Or ‘Frankie, I think you might need to take a leaf out of Rayanesh’s book by showing good manners.’


			

			Why it works

			Making every pupil feel looked up to will promote positive behaviours. They will want to live up to the traits you’ve noticed in them. 

			Top tip

			Partner up role models who will compliment each other. For example, if Frank shows work ethic but needs to develop his manners, pair him with Bella, who shows great manners but lacks work ethic.
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			#6 The consistency quiz

			Young people like to know where they stand, so consistent and predictable approaches will help you immensely when it comes to managing behaviour. Use this quick quiz to help you reflect upon how consistent you are.

			
					Do you have consistent routines for each part of the day?

					Do pupils often ask you what is coming next?

					Are your plans always carefully considered?

					Do you always follow the school’s behaviour policy?

					Do you treat all pupils equally?

					Do transitions between activities or lessons feel smooth and seamless?

					Are your expectations the same each day, despite your own mood?

					Is behaviour in your classroom unpredictable and inconsistent?

			

			What do my answers mean?

			You can decide what your answers mean – just reflect on each question and how happy you are with your response. Which question sticks with you? That’s the one you might want to spend some more time thinking about.

			Top tip

			The more consistent you are with your pupils, the more secure they will feel. This will have a positive impact on behaviour.
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			#7 Stability and routine 

			Pupils settle well when there is stability in class and sometimes even a slight change in routine can lead to chaos. Studies have shown that instability at home can have negative effects on child development,8 so we don’t want to provide instability at school. Follow these suggestions to make sure a change in routine has as little impact on behaviour as possible. 

			
					Display a visual timetable for a regular week. 

					To begin each day, briefly run through what will be happening and when. 

					Explain that sometimes the unexpected happens. Discuss examples. 

					Always inform pupils of planned changes to timetable or routine in the coming weeks. This can be especially important for pupils who have autistic spectrum conditions. Offer reminders on the day, too. 

			

			Why it works

			Being prepared for a change in routine will help pupils to cope. 

			Top tip

			When something unexpected occurs, remind the class that these things happen and we need to be adaptable. 
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			#8 Helping pupils to manage unexpected interruptions9

			When a parent is hovering at the door, a colleague pops in to ask a question or the phone rings, behaviour can slip. Unexpected interruptions are the perfect opportunity for pupils to go off-task. If your class are easily distracted by interruptions, try this simple method to tackle the issue. 

			
					Get yourself a push lamp (Ikea have these) or a touch lamp of some kind. Alternatively, use a piece of red card that can be quickly stuck to the whiteboard.

					Explain to the class that interruptions will occur from time to time. Ask them to share ideas about what they think they should do if an interruption occurs – call these ‘ways to wait’.

					Explain that when an interruption occurs, you will turn on the lamp or stick the red card on the whiteboard. When that happens, the pupils should remember their ways to wait.

					Put this into practice, praise success and feel proud when an interruption happens and your classroom doesn’t descend into chaos!

			

			Why it works

			Children often want to please, but if they don’t realise how important it is to maintain focus, they won’t stay on-task when interruptions happen. 

			Top tip

			When you first start using this strategy, ask a colleague to spontaneously pop in. This gives the pupils a chance to practise their ways to wait.
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			#9 The rule is…

			Do you have a pupil who often defies school rules or codes of conduct? This highly effective strategy helps you to direct them towards the expected behaviour without demanding that they meet your personal expectations. 

			
					Identify what the undesirable behaviour is. For example, the pupil is messing around during the lesson. 

					Tell them what they are doing: ‘You are messing around during the lesson.’ 

					Tell them what the rule is. For example, ‘The rule is, during lessons we focus on our work and make a good effort to achieve.’

					Ask them to abide by the school rules. 

			

			Why it works 

			This suggestion was shared with me by a SENCO. I’ve tried it multiple times and found it to be far more effective than sharing the rules as if they belong to me. There’s something about the phrase ‘the rule is’ that makes the expectations less personal. 

			Top tip

			This method seems to work particularly well with pupils who have special educational needs or autistic spectrum conditions. 
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			#10 Non-verbal behaviour management

			Never underestimate the power of non-verbal signals and the influence they can have on a pupil’s cognitive development. Here are three silent strategies for dealing with misbehaviour.

			
					
The pause. Stop talking and stare towards the back of the classroom with a neutral expression. If the pupil stops the behaviour, wait for five seconds before carrying on. If they do not, direct your eyes towards them and wait for another count of five. If they still do not stop, you might resort to saying their name (but usually another pupil will do this for you in protest against their behaviour!).

					
The stop signal. Using your hand to signal ‘stop’ is an effective way to get a pupil to cease misbehaving.

					
Arms and eyebrows. Your arms and eyebrows give away a lot about what you’re thinking. Try folding your arms or gesturing as if to say, ‘Really?’ Raising an eyebrow often has a magical effect on pupils.

			

			Why it works

			Strategies such as these enable you to take control of behaviour without unnecessary ‘telling off’. They reduce interruptions and allow you to make expectations clear without repeating yourself.

			Top tip

			Non-verbal cues can sometimes be confusing for young people with autistic spectrum conditions or other SEN; they may require additional explanation. For strategies and considerations relating to autism, refer to chapter 4. 
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			#11 Breaking down problematic behaviour 10

			Problematic behaviour is what NQTs often worry about and experienced teachers often grumble about. The best way to start tackling the issue is to ask yourself the following questions about challenging behaviour in your classroom.

			
					What is the behaviour? Write down three behaviours, from the most to the least concerning.

					When is the behaviour? Identify when the behaviour occurs – and when it doesn’t.

					Why is the behaviour happening? This is the single most significant question you can ask, because it helps you to understand the situation, build your empathy and increase your chance of solving the problem.

					Who has the relationship? Someone, somewhere in the school, has a connection with this pupil. You’re going to need them. If no one has the relationship, why is this the case?

					What is of high value to the pupil? Finding out what they care about can help you to motivate them.

					What are the school’s expectations? What resources or support do you need to put in place?

					Who has authority? In order to feel supported, you need someone with authority to regularly monitor behaviour.

					What do parents/carers need to know?

					In an ideal world, what will the outcome be? Forget zero-tolerance.

			

			Why try this?

			In the words of the entrepreneur Tony Robbins,11 ‘If you do what you’ve always done, you’ll get what you’ve always gotten.’

			Top tip

			Keep the end goals in mind. Don’t expect things to go perfectly; you’ll likely be disappointed. Be persistent, positive and consistent. It will be worth it, for you and for the pupil involved.
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			#12 Behaviour interventions

			If you think a behaviour intervention might have a positive impact on a pupil, follow these steps to help get the ball rolling. 

			
					Who needs to be in the know? Before planning an intervention, you need to make sure the senior leadership team and the pupil’s family are on board. Set up a meeting with senior leaders and behaviour mentors to discuss ideas for interventions. 

					What type of intervention will work? Be sure to consider the young person in question. What might work for them? Why?

					Successful intervention relies on timing. When should you start? On what day should the intervention happen? Why? 

					How will the pupil respond? Consider how they will feel about a potential intervention and define your expected outcomes.

			

			Why it works

			According to the Education Endowment Foundation, evidence suggests that behaviour interventions, particularly one-to-one interventions, can ‘produce moderate improvements in academic performance along with a decrease in problematic behaviours’.12

			Top tip

			Interventions usually run for between three and six weeks.
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			#13 Engaging the pupil: breaking the behaviour cycle

			If a child’s behaviour has spiralled out of control, it might be necessary to begin proactive intervention. Such negative behaviours may indicate that the child has reached crisis point, and if they are to improve their behaviour, they must first feel that they trust those around them (read more about the importance of trust in idea #192). Break the cycle with this social-connection strategy.

			
					Chat to the pupil outside of lesson time. Say that you’ve noticed a negative behaviour pattern and discuss the impact of this on their learning.

					Ask them why they think this behaviour is happening. A surprising answer might allow action to be taken to resolve the issue, but often the pupil will say they don’t know.

					Challenge the pupil to change the behaviour, explaining the positive impact this would have on their learning.

					Tell them that every time they avoid the behaviour, you will silently record one point (tick on the board, marble into a jar, five minutes of free time, phone call home, anything!). And every time they show the negative behaviour, you will remove one point.

					Keep a log of the points gained in each lesson and discuss their progress with them at the end of the day or week. Reward as you wish, but be sure to recognise successes.

			

			Why it works

			Explaining the impact of a negative behaviour can encourage a pupil to change. Visual cues and consistent rewards keep the strategy motivating and easy to follow.

			Top tip

			Start with a negative behaviour that is easy to amend. Once success has been achieved, move on to the next behaviour.
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			#14 Engaging the peers: getting friends onside

			Worried that a pupil is losing their way? Enlist their friends to get them back on the right track.

			
					Decide on your main aim – for example, for the pupil to get to school on time, build their confidence in maths, learn to ask for help or express their needs calmly. 

					Find out who their closest friend is. 

					Speak to the pupil and their friend, too. Describe your aim for the pupil, explaining how this would make a big difference to their education or school life. 

					Give the friend some suggestions for how they could help, explaining that having the support of a good friend is vital for success. 

					Check in with the pupil and their friend separately to see if progress is being made.

			

			Why it works

			The pupil in question will want to make their friend proud. In turn, the friend will feel proud when their influence has a positive impact.

			Top tip

			Be careful not to put too much pressure on peers – they need to know that their role is to be a friend, not a life coach!
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			#15 Engaging the pastoral team: looking to the future

			Do you wish you could show a pupil how their behaviour now will affect them later in life? Ask the pastoral team to try this idea to help them map out their future. 

			
					Block out 10-20 minutes to work with a pupil one-to-one. Have a strip of paper and some pens at the ready. 

					Tell the pupil that you want to help them make a timeline of their future.

					Note where they were five years ago, talking briefly about what has changed since. Continue the timeline to where they are now, sticking to basics such as their year group, age and favourite activities.

					Ask the pupil to suggest the skills they might like to develop in the next year, plotting these as the next milestone on their timeline.

					Do the same for two years and five years from now. Make notes along the timeline as they discuss their aims. They might need some question prompts to help them think ahead.

					Ask them what might get in the way of their goals. Be open about their behaviours, desirable and undesirable, explaining how these will help or hinder their progress.

					Explain that what they do now will directly affect their options later on. Talk about desirable behaviours that will enable them to reach their goals.

			

			Why it works

			This activity holds a mirror up to the pupil, helping them to see how their current actions may be more important than they realise.

			Top tip

			When the pupil shows undesirable behaviours, remind them of their future intentions and how their actions now could change things for them.
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			#16 Engaging the parents: identifying common aims

			Engaging parents can be a powerful behaviour management strategy. Try this five-step method to connect with parents over common aims for a pupil. 

			
					Make contact. Invite the parent or carer into school for a meeting. Don’t explain too much over the phone but do indicate the purpose of the meeting – for example, ‘I’d like to discuss our thoughts, hopes and ideas about making positive changes to Gemma’s behaviour.’ 

					Set the scene. Start the meeting with a positive discussion about working together to improve the child’s behaviour. Be very explicit about your thoughts, hopes and ideas. 

					Listen. The parent or carer will have contributions to make to the discussion. Allow them to share their hopes and ideas, and listen with the intention of including them in the processes for improvement. 

					Clarify the next steps. End the meeting with a plan; discuss the intended outcomes and some realistic timescales. 

					Involve the pupil. Invite them to join the meeting and present a united front as you share the thoughts, hopes and ideas. Give them the aims and the timescale, and discuss any consequences of the changes you expect to see. 

			

			Why it works 

			Getting parents onside shows the pupil that expectations at home and school are shared and consistent.

			Top tip

			See chapter 3 for more strategies to engage parents and carers. 
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			#17 Reflection: what went wrong?

			Metacognitive thinking can help pupils to become more reflective and better regulate their emotions. A restorative justice approach can be a valuable tool for improving behaviour. Here is a simple model. 

			
					When negative behaviour occurs, start by asking what went wrong. Allow the pupil to explain in their own way, while you listen, clarify and paraphrase. 

					When you’ve established what went wrong, ask why. Again, listen carefully. If the pupil isn’t sure, prompt with questions. If they’re still not sure, just tell them. 

					Once you know why, ask: ‘Which way next?’ Discuss alternative responses and reactions, and their consequences.

			

			Why it works

			As adults, we often spend time thinking about what went wrong, why and what should happen next. This strategy helps young people to practise the skill of self-reflection. 

			Top tip

			Don’t try to have these conversations when emotions are flying high – allow the pupil sufficient time to calm down. Remember, don’t poke the bear. 
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			#18 Promoting self-regulation to improve behaviour

			Dr Stuart Shanker, a professor of psychology and philosophy, defines self-regulation as ‘the ability to manage stress’. And he describes dysregulation as: ‘When a child’s stress levels are too high, various systems for thinking and metabolic recovery are compromised. The signs of dysregulation show up in the child’s behaviour, or mood, or attention, and physical well-being.’ 13

			When it comes to behaviour in school, it’s useful to view self-regulation as recognising one’s own responses to a perceived stressor and aiming to keep your behaviours in line with your long-term goals. Common stressors in the classroom include finding the work too challenging, being irritated by a peer, losing equipment or feeling unwell. So, how can you encourage self-regulation in your pupils?

			
					Help young people to define their long-term goals and personal ethos. They can keep these in mind when a stressor occurs.

					Teach stress-reducing techniques such as mindful breathing.

					Give pupils time and space to recover after a behavioural or emotional outburst. Then talk through what happened and how they wish they had responded. 

					Praise pupils when they show high self-regulation (e.g. completed work despite distractions or challenges, calmed emotions after a stressful event).

			

			Why try this?

			Fostering the skill of self-regulation in your pupils will result in many benefits for them and for you.

			Top tip

			Explore the work of my intellectual crush, the self-regulation expert Dr Stuart Shanker. His website, self-reg.ca, offers a wide range of information and resources, including free downloadable posters and fact sheets about self-regulation.
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			#19 Culture over strategies

			According to the behaviour specialist Paul Dix, ‘In behaviour management, culture eats strategy for breakfast. Getting the culture right is pivotal. With the right culture the strategies that are used become less important. The culture is set by the way that the adults behave.’ 14 Here are a few thought-provoking questions for senior leaders about setting the behavioural culture in a school.

			
					What are the expectations for behaviour? Why? 

					How are these shared with the team? 

					How are these shared with the pupils?

					How will parents know and support the expectations? 

					How are the expectations encouraged? 

					What will the outcome be if expectations are adhered to?

					What will the outcome be if expectations are not adhered to?

			

			Why it works

			Defining your school’s behaviour culture and how it is implemented will ensure a consistent approach that has a positive impact on pupil behaviour. 

			Top tip

			Read your school’s behaviour policy with fresh eyes. Is it more about culture or strategy?
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			#20 Preventing bullying

			According to the 2018 Teacher Voice Omnibus Survey, around one-fifth of teachers say pupils in their class have experienced bullying.15 The Department for Education’s Preventing and Tackling Bullying report16 says schools that excel at tackling bullying do the following:

			
					Involve parents. Keep them up to date with policies and procedures. 

					Involve pupils. Make sure pupils understand the part they can play to prevent bullying. 

					Regularly evaluate and update policies. 

					Implement disciplinary sanctions – this sends strong messages to all pupils. 

					Take the time to openly discuss the differences between people. 

					Teach pupils that prejudice-based language is unacceptable. 

					Draw on the expertise of anti-bullying organisations. 

					Involve staff. Anti-bullying policies are most effective when all school staff know and understand them. 

					Invest in training to help staff understand the needs of their pupils. 

					Ensure that it’s easy for pupils to report incidents of bullying. 

			

			Why prevent bullying?

			Bullying can have long-term effects on young people, such as mental health issues, obesity, unemployment and an inability to form stable relationships.17

			Top tip

			Support the victims of bullying and offer firm guidance to perpetrators of bullying. 
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			#21 Manners matter: a whole-school approach

			Some children don’t realise they come across as ill-mannered or don’t know why this is a problem (children with autistic spectrum conditions may need additional support with this. Read more in chapter 4). But being polite is a life skill, so try this method to enhance manners in your school.

			
					Work with your school council reps to plan and implement a programme for etiquette. Ask them to decide on the manners they expect to see across the school (please and thank you, appropriate use of greetings, small talk, table manners, etc.). 

					The school council can host an assembly or create an instructional film or leaflet outlining the etiquette programme. 

					School council reps could make short presentations to forms or classes, in which they model the expectations, provide scenarios to discuss or host quizzes about manners. 

					Make sure staff place a high value on manners, praising politeness and reminding where necessary. And, of course, staff should set the ultimate example for manners! 

			

			Why it works

			Building a school ethos that encourages, values and models manners will lead to better working relationships and positive, kind learning spaces.

			Top tip

			Share the goal with parents and carers by including a feature in the school newsletter. 
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			#22 Manners matter: group interventions 

			Do you have a core group of ill-mannered pupils, despite a big push on etiquette? Time to enrol them in your very own Conduct Club! 

			
					Invite pupils to attend a formal meeting. 

					Explain why manners and demeanour are so important in a community like a school. Discuss that, unfortunately, these are things they need to improve and so they have been enrolled in the Conduct Club. 

					As part of the programme of study, pupils learn a variety of skills relating to manners and conduct. Ensure they know what good conduct and manners look like. 

					Take the pupils on a walk around the school, asking them to identify and note good (and bad) conduct and manners. 

					Meet for a short time each week, tackling an issue at a time. For example, in the first week you might cover ‘how to respond to something you don’t like’ or ‘how we greet different people’. 

					At the end of the Conduct Club training, set a light-hearted assignment that challenges the pupils to meet and greet a special visitor and show them around the school, using the skills they’ve gained. 

					When pupils’ conduct and manners have changed for the better, they graduate from the Conduct Club. 

			

			Why it works

			This strategy is a bit tongue-in-cheek, but it gives pupils the chance to develop knowledge, understanding and skills relating to their conduct.

			Top tip

			Ask the pupils’ teachers for brief updates on their conduct and manners, which can be used to inform the weekly meeting. 
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			#23 Tackling rough play at breaktime

			Children love rough and tumble at breaktime, but it usually ends in tears. Here’s one way for primary schools to banish overly boisterous play. 

			
					Define what rough play looks like. Discuss this as a staff team, including your lunchtime staff. Invite your school council reps along, too – they’ll have plenty of insights.

					Discuss what types of rough play dominate the playground: pulling coats, head locks, pushing, shoving, pretend fighting? 

					Note whether any groups or individuals keep popping up in conversation. 

					Ask the school council to make a film about the rules of safe play. Keep the film light-hearted but with a clear message. 

					Show the video in an assembly and discuss the issues with this type of play. 

					Provide lunchtime and breaktime staff with red and yellow cards. They can use these as warnings and sanctions against rough play.

			

			Why it works

			Pupils might have no idea why rough play is a problem. Telling them straight gives them the knowledge they need in order to make the right choices. 

			Top tip

			Ask your usual suspects to take part in the film, allowing them to feel invested in the cause. 
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			#24 Troublesome classes

			Undesirable behaviours or attitudes can sometimes gain children a negative reputation across a school. That reputation can lead to a vicious cycle: undesirable behaviours are repeated in order to ‘live up’ to the reputation – or ‘give up’ to the reputation. And when a group of unruly students have ended up in the same form or class, how can you handle that troublesome bunch?

			
					Divide and conquer. Identify the most influential pupils and the impact they are having on the group’s behaviour. 

					Split up key offenders. It’s not about dictating friendships, but make sure those pupils are not sat together in class. 

					Knowing the triggers will help you to avoid them. Do issues arise because of covered lessons, a lack of routine, or lessons with too much recording or too much exploration? 

					Tell the pupils they’ve started to gain a negative reputation, but you want to help turn that around (even if you think you can’t) because you believe in them (even if you don’t). 

					Develop a strong rapport with individual pupils (see the rapport suggestions in chapter 9).

					Talk the class up at every opportunity: to them, to others, to anyone who’ll listen. Even if it’s the fact that they’ve all opened their books today, give them a win. 

					Keep calm. Be firm but fair. Avoid losing your temper. You know the class are bound to be problematic at times, so be prepared for the worst, yet aim for the best. 

			

			Why it works

			Often, a tricky class starts out with one or two challenging pupils who, knowingly or unknowingly, mould the class dynamic. This needs to be tackled one pupil at a time, one habit at a time. 

			Top tip

			Reputations are easy to form and difficult to break. Commit to the goal of turning the class around and remember, it won’t happen overnight.
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			#25 Saving the scapegoat

			Do you teach a pupil who always seems to get the blame, even if they’re not in the room? This strategy helps to stop the blame game and keeps ‘that pupil’ from being the class scapegoat.

			
					Build them up and big them up! Make their positive actions stand out.

					When blame rears its head, explain the principle of the presumption of innocence and teach pupils what an accusation is.

					Give all parties a chance to express themselves properly, using restorative justice where necessary.

					Avoid asking ‘Who did this?’ or ‘Who said that?’ when something goes wrong. These questions often lead pupils to unfairly blame the usual suspects.

			

			Why try this?

			Research shows that children as young as 14 months are developing an awareness of others’ views and that humans have a natural concern about their reputation, thought to be driven by the fear of rejection.18 Unfortunately, over time one child can become a scapegoat in class and this can lead to rejection. Someone needs to break that cycle.

			Top tip

			Read the picture book Edwardo, The Horriblest Boy in the Whole Wide World,19 discussing the themes with the class. This is the tale of a boy who constantly behaves badly because he is constantly told how bad he is. When blame occurs, remind the class of Edwardo.
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			#26 Sharing problems, sharing practice 

			Is pupil behaviour causing a problem for your team? Dedicate some time to reflecting on behaviour during a staff meeting. 

			
					Ask staff to come to the meeting with one problem related to negative behaviour in their class and one way in which they positively manage behaviour. Ask them to note these on two pieces of paper. 

					Mix the pieces of paper up, placing them on tables around the room. 

					Ask staff to read the problems and the strategies shared. 

					Everyone leaves the meeting with an idea and, hopefully, a solution!

			

			Why it works

			Teachers are great at solving problems but are time-poor, so it makes sense to schedule a time to discuss undesirable behaviours and share good practice. 

			Top tip

			Keep the suggestions and collate these into a ‘good practice’ document that is sent out after the meeting. 
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			Further resources

			Graham Nuthall, The Hidden Lives of Learners, NZCER Press, 2007

			Sue Cowley, The Seven C’s of Positive Behaviour Management, CreateSpace, 2013

			Paul Dix, When the Adults Change, Everything Changes: seismic shifts in school behaviour, Independent Thinking Press, 2017 

			Jarlath O’Brien, Better Behaviour: a guide for teachers, Sage Publications, 2018

			Phil Beadle and John Murphy, Why Are You Shouting At Us? The dos and don’ts of behaviour management, Bloomsbury Education, 2013

			Bill Rogers, Classroom Behaviour, Sage Publications, 2011

			Tom Bennett, The Behaviour Guru: behaviour management solutions for teachers, Continuum, 2010

			Igraine Rhodes and Michelle Long, Improving Behaviour in Schools: guidance report, Education Endowment Foundation, 2019, tinyurl.com/y2pqq7zt

			Ramon Lewis, Schlomo Romi, Yaacov J Katz and Xing Qui, ‘Students’ reaction to classroom discipline in Australia, Israel, and China’, Teaching and Teacher Education, 24.3, 2008, tinyurl.com/rmoaabm

			Explore the behaviour advice found in the resources section of the Education Support website (educationsupport.org.uk) or call the charity’s helpline on 08000 562 561 for confidential support
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Sometimes our lessons might be interrupted.
If this happens, remember our ways to wait..

Continue with your task
If you are working on something, an interruption doesn’t change
that. Keep working on your task. If | was teaching, you may need
to just wait patiently and quietly until | am ready again.

Work quietly and sensibly
Remember that you should be calm and sensible even when
an interruption happens! | will be proud if you can remain
quiet and sensible when our lesson is interrupted.

Avoid interrupting me
Unless there is an emergency, avoid interrupting me as | handle
something that has popped up unexpectedly. The sooner | can
deal with this, the sooner we can carry on with the lesson.

Be patient. | won't be long!
You might need my help or want to tell me something.
Please be patient and wait for me to be ready to help or
listen to you. | will be with you as quickly as | can!
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