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Knowledge check


Rapid-fire questions throughout the Content Guidance section to check your understanding.


[image: ]







[image: ]


Knowledge check answers


Turn to the back of the book for the Knowledge check answers.
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Summaries





•  Each core topic is rounded off by a bullet-list summary for quick-check reference of what you need to know.
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About this book


This Student Guide covers the topics required for OCR A-level PE paper H555 Paper 3: Socio-cultural issues in physical activity and sport. Remember that this is a guide, not a textbook. It provides a summary of what you need to know and understand for your exam, but is intended to complement, not replace, your textbook and class notes.


The Content Guidance section follows the headings set out in the OCR specification. It is divided into two main topics and six sub-topic areas:


Sport and society





•  Emergence and evolution of modern sport



•  Global sporting events





Contemporary issues in physical activity and sport





•  Ethics and deviance in sport



•  Commercialisation and the media



•  Routes to sporting excellence in the UK



•  Modern technology in sport





Use the knowledge check questions as you progress through each topic to test your understanding, and take on board the exam tips in order to avoid falling into the traps that most commonly result in students losing marks. At the end of each topic area there is an overall summary of the content covered — if you are unable to offer a detailed explanation of any part of this, you should work through this section again to clear up any misunderstanding.


The Questions & Answers section begins by setting out the format of the exam papers, giving you advice and important tips on how to maximise your marks on the different elements of the paper. It also explains the levels system used for extended questions.


This is followed by a series of sample questions. After each of these questions there are some example answers from students illustrating both best practice as well as not such good practice. You should attempt all of these questions yourself and compare your answers with these while reading the detailed comments to help improve your understanding of what is required to achieve top marks.





Content Guidance


Sport and society



Emergence and evolution of modern sport


This section of the specification requires an understanding of how modern-day sport emerged and evolved as a result of a range of social and cultural factors. Such factors were highly influential in shaping the characteristics of, and participation in, sports and pastimes over a number of historical periods, from pre-industrial and post-industrial Britain through to twentieth- and twenty-first-century Britain.


How social and cultural factors shaped the characteristics of, and participation in, sports and pastimes in pre-industrial Britain


Pre-industrial Britain (pre-1850) consisted of a strictly divided, two-tier society: an upper class and a lower class. Table 1 summarises how this clear social class structure influenced participation in sports and pastimes during this period.






	
Table 1 Impacts of social class structure in pre-industrial Britain






	Social class

	Impact on characteristics of, and participation in, sports and pastimes in pre-industrial Britain






	Upper class (aristocracy/gentry)

	Owned and controlled the land, which they could use for their own sporting pleasure (e.g. fox hunting)

Had great wealth, which they used as ‘patrons’ (sponsors) of sport, including lower-class pedestrians; their riches also paid for the building of specialist facilities (e.g. real tennis courts)








	Lower class (peasants)

	Manual/land workers whose participation in sports/pastimes were often linked to their basic/harsh lifestyles (e.g. mob football was a simple, violent pastime with few rules), or in some cases their occupation (e.g. as footmen racing to beat other footmen), which led to their involvement in pedestrianism as competitors







A range of other socio-cultural factors in addition to social class impacted on the sports and pastimes participated in during the pre-industrial period (see Table 2).
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Knowledge check 1


Describe how social class impacted on participation in sport in pre-industrial Britain.
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Exam tip


Make sure you can link the impact of social class on participation in pre-industrial Britain to specific sporting examples.
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Table 2 Impacts of socio-cultural factors in pre-industrial Britain






	Socio-cultural factor

	Impact on characteristics of, and participation in, sports and pastimes in pre-industrial Britain






	Gender 	Upper-class and lower-class women participated far less and differently from men as they were looked upon as the weaker sex, with non-strenuous and non-violent activities deemed to be the most appropriate (e.g. upper-class women in archery and lower-class women in smock races during annual country fairs)






	Law and order

	Pre-industrial Britain was characterised by limited law and order, with sports and pastimes often reflecting this — e.g. lower-class males participated in violent activities such as bare-knuckle fighting and dog fighting; they also took part in mob football, which had few rules






	Education/literacy

	The upper class were public-school educated and highly literate, which meant they could read and understand complex written rules (e.g. in real tennis)

The lower class were uneducated and illiterate, which limited their participation to simple activities with few rules, which were agreed locally (e.g. mob football)








	Availability of time

	The upper class were the leisured class, with a lot of time to participate regularly in sports/pastimes that lasted a long time, or those that sometimes involved travelling to play them

The lower class worked long hours in highly demanding jobs on the land, meaning they had little time or energy to participate in physical activity; participation was therefore limited to festivals or holy days








	Availability of money

	The upper class were wealthy and could afford the clothing, equipment and specialist facilities necessary to participate (e.g. in real tennis); they also used their wealth as patrons to the lower class (e.g. via sponsorship of pedestrians)

The lower class had little spare money, which restricted their sporting involvement to activities that were simple and used the natural resources readily available to them (e.g. open land for mob football)








	Type and availability of transport

	The upper class could travel to play sport via horse and carriage, but distances were limited by poor road conditions

The lower class had no means of transport to play sport other than walking, so pastimes were restricted to local contests with few locally set rules, which varied across the country from village to village
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Knowledge check 2


State two characteristics of pre-industrial sports and pastimes participated in by the lower class.
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Exam tip


Make sure you limit your answer to the specific number required by a question where such a requirement is clearly stated.
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How social and cultural factors shaped sports and pastimes in post-1850 industrial Britain


Social class


The ‘industrialisation of Britain’ (the industrial revolution) led to significant changes in the way people lived and worked as well as in the way they spent their leisure time and played sport. A range of factors, including social class, require consideration in relation to their impact on participation in sport in post-industrial Britain.


Post-industrial Britain (post-1850) consisted of a three-tier society (an upper class, a middle class and a working class). Table 3 summarises how this class structure influenced participation in sports and pastimes during this time period via ‘amateurism’ and ‘professionalism’.






	
Table 3 Comparing key features of the gentleman amateur with the working-class professional






	Gentleman amateur (e.g. rugby union)

	Working-class professional (e.g. rugby league)






	Upper class/middle class

	Working class






	Wealthy

	Poor






	A lot of free time

	Little free time due to long working hours






	No desire to train to improve performance

	Committed to train and perform as well as possible






	High morality: emphasis on taking part/fair play/sportsmanship

	Low morality: winning was all-important; open to bribes/would cheat to win








Amateurism and professionalism



Participation in sport over time has been viewed as occurring according to two very different codes. First, there is the ‘amateur code’, which stresses participation in sport purely for the sake of it. The word ‘amateur’ comes from the Latin word, meaning ‘for the love of’. The gentleman amateur in Victorian times played sport with an emphasis on taking part and enjoyment. Second, there is the ‘professional code’, which places far more emphasis on winning and payment.


Amateurism was a dominant sporting ethic in Britain during the late-nineteenth century, with values including:





•  ‘manliness’, robustness, striving and physical endeavour



•  appreciation of the value of health and fitness



•  appreciation of the value of rule-regulated activity



•  high moral integrity — for example, immediate acceptance of rules of the game/refereeing decisions, restraint in victory and good humour in defeat; indeed, a ‘referee’ was deemed as largely unnecessary to proceedings as amateurs believed they could govern themselves





Professionalism was less acceptable as a sporting ethic during this time as winning became all-important, money was involved and an individual’s livelihood was at stake. Professionals were viewed as corruptible and open to bribes (lacking strong morals).


In cricket, amateurs and professionals played on the same team but social distinctions were reflected in various ways, such as different entrances and changing rooms for gentlemen (the upper-/middle-class amateurs) and players (the working-class professionals). Tensions between the amateurs and professionals led to rugby splitting into two codes in 1895.


Influence of public schools


Large numbers of middle-class schoolboys attended public schools, which played an important role in the promotion, organisation and spread of sports and games in four distinct ways.


Promotion and organisation of sports and games





•  Public schools were highly influential in the development and organisation of sport and games both in Britain and abroad.



•  In the mid-nineteenth century, sports and games became an important part of the education of public-school boys.



•  Sixth-form prefects gained valuable organisational/leadership experience (for example, of inter-house sport or as part of a sports committee) which they could apply when they left, moved on to universities and eventually in playing key roles in the formation of national governing bodies (NGBs) of sport.



•  Team games such as rugby union and cricket developed leadership qualities in public-school boys, for example through teamwork/team loyalty, captaining a team and learning to give orders, and leading by example when showing courage/bravery in the heat of the battle.





Promotion of ethics through sports and games





•  Public-school reforms led by Thomas Arnold as head of Rugby School promoted more regulated sports, which provided exercise and healthy competition.



•  Arnold involved sixth-form prefects as key organisers of inter-house sport.



•  Public schools emphasised high morality as a key value in their playing of sports and games — for example, fair play/sportsmanship/mutual respect for opponents and officials, self-discipline, taking part in sport being more important than winning, with no monetary prizes for winning.



•  Arnold helped develop the idea of ‘muscular Christianity’, which linked sport with being a Christian gentleman (that is, high moral standards and positive ethics).





The ‘cult’ of athleticism — meaning, nature and impact





•  This was the combination of physical endeavour (trying hard) and moral integrity (playing fairly/sportsmanship).



•  The development of character through sport was referred to as ‘the cult of athleticism’.



•  Its impact as a ‘cult’ was via a fanatical devotion to the playing of sports/team games.



•  Upper-class/middle-class participation in sport was reflected in positive moral qualities (for example, fair play/sportsmanship).





The spread and export of games and games ethic


The ways in which former students from nineteenth-century public schools and universities influenced the development of sport in Britain and its spread through the British Empire are as follows:





•  As industrialists/factory owners, they set up teams and gave time off to play competitive sport nationally and internationally.



•  As clergy, they developed church teams or became missionaries and took sport abroad (good for social control/morality, etc.).



•  As officers in the British army, they used sport within the armed services and spread sport throughout the Empire.



•  As politicians/diplomats, they travelled the world and took sport with them (for example, rugby and cricket).



•  They formed the national governing bodies of sport (for example, the RFU), codifying sports and establishing leagues and competitions, which eventually spread internationally as well as nationally.
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Exam tip


Make sure you can describe clearly how public schools influenced the promotion and organisation of sports and games, as well as how they influenced ethics/athleticism in Britain and across the world.
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Knowledge check 3


State three ways in which nineteenth-century former public-school boys helped to spread sport around the world.
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Other socio-cultural factors


A range of other socio-cultural factors impacted on the sports and pastimes participated in during the post-industrial period.


Gender — the changing status of women





•  Early nineteenth-century Britain was characterised by the expectation that women should marry, have children and be financially dependent on their husbands (fulfil their ‘domestic responsibilities’).



•  Working-class women traditionally had the fewest opportunities to participate due to a lack of free time, a lack of disposable income to afford the costs of sport, and sporting stereotypes (for example, the belief that sport damaged women’s fertility).



•  Late-nineteenth-century Britain witnessed slow changes in the status of women, as campaigners fought for equal rights to study, work and eventually vote.



•  Such changes also impacted positively on women’s rights to increased involvement in sport.



•  Lawn tennis was viewed as an important activity in the emancipation of women, helping them to overcome suppression and negative stereotypes.



•  Lawn tennis aided women because it was a game that could be played in the seclusion and privacy of their own gardens.



•  Women could play the game as a ‘minimum-exercise activity’, dressed in a modest and reserved way, with their bodies fully covered by high-necked, long-sleeved dresses. Because lawn tennis was viewed as ‘not too vigorous’, women were not expected to sweat, which was viewed as unladylike.



•  The game could be played by both males and females as part of social gatherings, improving their health at the same time.





Law and order





•  Society became more civilised and based on law and order, for example, animal sports and mob games were banned for the working class.



•  The upper-class law-makers ensured that they could still take part in their country sports (for example, fox hunting).





Education/literacy





•  Education Acts at the end of the nineteenth century increased accessibility to state education for the working class, which helped improve literacy, allowing them to understand written rules in sports such as association football.





Availability of time — changing working conditions





•  The upper class had plenty of free time for sports/active leisure.



•  Initially, the working class worked long, 12-hour days with limited time/energy for sports participation.



•  There were few holidays/bank holidays, so recreational time was limited.



•  An increase in leisure time after the mid-nineteenth century provided more opportunities for sports participation (for example, through a half-day on a Saturday).



•  Some middle-class factory owners recognised the importance of a happy, healthy workforce, so set up work teams and organised annual trips to the countryside/seaside.





Availability of money





•  The upper class/middle class were wealthy, so could afford the costs associated with sports participation (for example, clothing, equipment and facilities).



•  Working-class wages were initially very low, which limited participation.



•  As time went on, wages gradually increased, providing a small amount of disposable income to spend on sporting pursuits.





Transport — notably railways





•  Steam trains meant that performers could travel to play other teams/other sports/away fixtures.



•  Sports/fixtures became more regular, for example via cups and leagues, such as the FA Cup and Football League in association football.



•  Railways improved transport to seaside resorts/the countryside, enabling access to more active leisure activities (for example, rambling).
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Knowledge check 4


Outline how developments in transport improved opportunities to participate in sports in post-1850 industrial Britain.
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Exam tip


Answer the specific question set. So, for Knowledge check 4, link your answer to the positive impact of transport on performers, not spectators.
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How social factors shaped sport in twentieth-century Britain


Twentieth-century Britain witnessed major scientific and technological innovations, which played a significant role in the development of sport. A range of social factors need to be considered in relation to their impact on the characteristics of and participation in sport in Britain in the twentieth century.


Class (including amateurism and professionalism)





•  Social class still influenced the activities people participated in. For example, the upper class traditionally participated in polo/equestrianism, the middle class traditionally participated in sports such as lawn tennis and rugby union, and the working class traditionally participated in association football and rugby league.



•  Social class also influenced the ‘ethics’ of participation, with amateurism still dominant in the early twentieth century but increasingly threatened by professionalism as the century progressed and more sports became ‘open’.



•  At the start of the twentieth century, amateurs maintained their prominence in sport in a number of ways, including their positions at the top of national governing bodies, which limited access for the working classes into amateur sports, such as rugby union. The amateurs were therefore still the best performers, playing with high morality and emphasising sportsmanship in their participation — they maintained a high status in sport and society.



•  As the twentieth century progressed, the amateurs began to lose some of their status and power in sport. Society slowly began to be based more on equality of opportunity, with achievements based more on merit and personal performance standards.



•  Modern-day amateurs (since the late-twentieth century) now have a lower status than professionals.



•  Some high-level performers are still not professional (for example, gymnasts).



•  There has been a blurring of amateur and professional distinctions, with less likelihood of exclusion as society has become more egalitarian.



•  Performance at the top level in most sports is now open to all.



•  Many factors were responsible for the growth of professional sport and the increased status of professional performers as the twentieth century progressed to the modern day:







    –  All classes can compete — social class is no longer a barrier to participation or success.


    –  Social mobility is far more possible now than it was in nineteenth-century Britain.


    –  People are now respected for their talents and efforts in reaching the top.


    –  There are high rewards for professionals through media and sponsorship (for example, footballers, tennis players).


    –  Professionals have more time to train (many are full-time sports professionals), leading to higher standards of performance than amateurs in the same sport.


    –  Celebrity status, more media coverage and investment in sport have all led to vast increases in financial rewards available for performers, with many sports now able to support professionals (for example, golf, tennis and football). Many professionals are wealthy and can afford a luxury lifestyle. Such materialism is highly valued by many in modern-day society.


    –  Positive role models act as motivators for others to achieve in professional sport.


    –  Money invested into sports enables events and the sports themselves to operate and survive commercially; there has been a general increase in commercial sport and the sponsorship of sport.


    –  More spectators attend matches, with easier, more affordable travel enabling increased spectator numbers at professional sport events.
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