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Preface



We have written this book for you if you have ever asked yourself: How can I reach most of my students more of the time? Are there any simple ways of reaching students who are hard to teach? What makes an exceptional teacher exceptional? How can I increase the effectiveness of my teaching to create more effective learning in my classroom?


During our nearly thirty years of combined teaching experience, we have found that the related theories of temperament and personality type have provided us with the tools to find practical answers to these very questions.


In this book, we share the principles and applications that we have tested while teaching grades one through twelve and college-level students. Our experience has shown that these theories work with all students, including those who are ethnic minorities, disadvantaged, or immigrants. Since teaching requires constant communication between people, the assistance these theories have provided us in understanding different perspectives has proved invaluable. They also have helped us to identify which teaching techniques work most effectively with which students.


We decided to write this book to show how temperament and personality type theories can be applied to the field of education in a way that is accessible to teachers who may or may not be familiar with these theories. We believe that teachers can find the same level of success that we have experienced using them. We have both had teachers and parents ask us for advice on how to work with particular students. By identifying the temperament and personality type of such students, we have helped parents and teachers increase their effectiveness in working with them. These same people often tell us how amazed they are with the results they achieve.


We have designed this book to provide teachers with ideas they can use now. Unlike other books or classes that require teachers to completely rethink their educational methods, this book offers ideas that can be easily integrated with current teaching methods. Unlike many other teaching approaches, nearly all of the strategies we describe in this book require little time or money. By using this book, teachers will not need to change dramatically what they do naturally; rather, they will be able to add carefully chosen strategies to their repertoire, enabling them to increase their teaching impact.


By applying the principles of temperament and personality type theory, teachers can communicate with students in ways that will improve their ability to learn. The suggestions in this book for applying these theories are designed to help teachers discover what they can do to motivate hard-to-reach students and how to choose the most effective strategies for working with them.


It is not just teachers who can benefit from applying personality theories to education: School administrators can learn how to best encourage teachers to use a variety of teaching techniques in order to reach more students; counselors can help students and teachers focus on positive ways to improve communication and interaction; parents can better understand their children as students and help them maximize their learning potential; and students can understand their teachers more so that they can better communicate their needs to their teachers.


It is our hope that the information in this book will help everyone associated with education to achieve more effective teaching and more effective learning.
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PART ONE


Understanding the Role of Personality in Education





Teachers generally take a lot of pride in their craft. They enter the field of teaching because they want to positively influence students to be prepared to take their place in and contribute to society. They might express their objective in various ways, such as:


I help students become good citizens through gaining knowledge.


I want to see each student reach his or her own potential.


I want students to be skillful and to enjoy what they are doing.


I challenge students to search for the truth.


Sometimes the field of teaching proposes one “right” way to reach these objectives. Usually this “right” way reaches some students and not others, and teachers find themselves frustrated in their attempts to provide the best environment for all students. Then the pendulum swings, and a new “right” way is proposed. Usually, this method works for a different segment of the student population, while it neglects others.


Teachers have long realized that their students have different personality styles. For example, one student may be very outgoing and enjoy learning through discussion; another student may be quiet and prefer learning through solitary activities such as reading books. The objective of this book is to provide teachers with a method for observing their students’ behavior and connecting that behavior with teaching techniques that are likely to work with particular students.


This section will discuss the benefits of learning about the connection between personality type theory and learning styles. Chapters two and three discuss two related personality theories: temperament and type. As each theory is presented, teachers will be shown classroom examples of student behavior exhibiting particular personality styles. These two theories will provide the necessary background that will enable teachers to apply personality theory and the benefits inherent in understanding differences in their own classrooms.





Chapter 1



Using Personality Theories to Teach and Understand Students


Those of us in education are too often seeking the one perfect method that we can use to teach every student in the classroom. Many different techniques have been tried only to be soon discarded. Reading, for example, has been especially affected by new waves of “the best way” to teach. In California in the 1940s, the most effective way to teach reading was thought to be through phonics. By the 1950s, teachers were encouraged to use the “look-say” method, which involved looking at how a word was shaped and then saying it aloud. The phonics method worked well for auditory learners, while the look-say method was geared toward learners who were good at identifying visual shapes. Some students had problems with one or both methods. Kinesthetic students learned best by manipulating objects such as 3-D letters.


In the 1960s, the “reading through writing” method became popular. With this technique, students drew pictures, then described the pictures to their teacher, who wrote the student’s words at the bottom of the pictures. The students then learned to read their own words. This was fun for artistic and verbal students, but quite painful for the less artistic and verbally shy. All of these techniques, as well as others, have been recycled in waves and each touted from time to time as the “best” way to teach children to read.


The same problem has occurred in the field of mathematics. The pendulum swings back and forth from “back to the basics” to “new math.” The back-to-basics method works well with students who learn math best when taught in a step-by-step fashion with plenty of examples and only little explanation of the underlying principles. The new math method is designed for students who want to understand the why of math. It asks students to make logical guesses and inferences about problem-solving methods so that they can discover the rules for themselves. Although this method is intended to encourage development of critical thinking skills, it can leave some students feeling incompetent. Likewise, students who do well with new math often find the back-to-basics approach boring and unclear.


Each of these reading or mathematics techniques was tried because it offered an effective teaching technique for at least some students. But none of the techniques worked for all students. The same is true for other educational waves: manipulatives, mastery learning, computer-based learning, contract learning, discovery learning, cooperative learning, touch math, humanities core curriculum, and so on. Instead of being caught up with the latest fad, isn’t it time we started identifying which techniques work with which types of students? We need to change our focus to look at how we could combine the different teaching methods to effectively reach all students.


Why Use Personality Theories in Education?


The most useful tools we have found for determining which techniques work best with which students come from two related theories of human personality: temperament theory, and the theory of psychological type. Both theories have helped us better understand core student needs and select teaching strategies that reach more students more effectively.


Many teachers are familiar with other learning theories. One theory describes learners as auditory, visual, or kinesthetic. Howard Gardner (1983) describes learners as verbal/linguistic, logical/mathematical, spatial, musical, interpersonal, and intrapersonal.*These theories are valuable in helping teachers recognize and respond to differences in learning styles. However, like most available learning theories, these theories focus primarily on the student’s learning process without taking into account the needs and skills of the teacher. Temperament and personality type theories allow teachers to evaluate themselves as well as their students in ways that lead to effective learning experiences that can help meet everyone’s needs.


According to temperament and personality type theories, people learn and teach differently because they are different. By learning the necessary techniques, teachers will be able to recognize the strengths that their style brings to the teaching process and learn how to communicate with people who have other styles.


Learning about temperament and personality type will also help teachers appreciate themselves as teachers and better understand their students and identify their strengths. It is important that teachers understand that there is a wide range of acceptable behavior. Messages to students that they are not okay, just because they are different from the teacher’s perception of what is “normal,” can damage the student’s self-esteem. Temperament and type theories can help teachers better tap into their own, as well as their students’ strengths.


These two personality theories are compatible with just about every other educational theory and can be used in conjunction with them. Unlike many other systems of educational thought that require teachers to learn and implement a large quantity of new material before any part of the system can be effective, teachers can try out a single teaching strategy suggested in this book and benefit from its use. For instance, some students may experience difficulties with certain activities and may benefit from having some activities customized for them. By understanding a student’s preferred learning style, a teacher can more quickly identify an effective teaching technique for that student.


For example, one teacher who was tutoring a first grader in reading and writing asked the student to write a two-sentence story about a picture she had drawn. The student seemed paralyzed and unable to begin the assignment. By applying the principles of temperament and personality type, the teacher was able to realize that the student could not begin the assignment until she knew the “right” way to do it. The teacher then helped the student design a list of questions that she could ask herself, such as Who are the people in the picture? What are they doing? and What will they do next? The student then answered these questions in her story and was able to complete her assignment.


Most teachers regularly attend classes and read books designed to help them improve their craft. They have a sense that they can reach their students better, so they often begin to use new techniques at random in the hope of becoming more effective teachers. The temperament and type theories explained in this book can help teachers fine-tune their approaches to teaching. First, they can recognize the key characteristics that affect how a student or group of students learn. Second, teachers can identify the techniques that are most likely to reach those students. Finally, teachers can choose the techniques that they personally feel most comfortable using. By adding a few carefully chosen activities, teachers can provide positive reinforcement to students’ own learning styles. As students receive positive reinforcement, they learn more and become more cooperative and positively engaged in the learning process.


What Is in This Book?


Part 1, Understanding the Role of Personality in Education, provides a foundation of information on temperament and type. Four basic temperaments and sixteen personality styles, or types, are explained in simple, easy-to-understand language.


Part 2, Teachers, Teaching Philosophy, and Teaching Style, will help teachers identify their teaching styles as well as the styles of other educators in their school. It explains the strengths each style brings to teaching and offers suggestions for overcoming potential weaknesses associated with each. This section also offers many helpful ideas about the stresses each style commonly experiences as well as potential solutions for those stressors.


Part 3, Students and Learning Style, describes the behaviors that characterize each type of student and helps teachers to understand their motivational needs. It offers insights on how teachers can increase the cooperation of and minimize the conflict with each type of student. The descriptions of each learning style include discussions of attendant discipline, academic, and personal issues that can arise, along with suggested solutions. When reading these descriptions, it would be helpful to identify real students who appear to match or resemble each of the descriptions.


Part 4, Making the Personality Connection, identifies the teaching techniques and methods that work best with particular learning styles of students. It includes descriptions of many classroom strategies and how different types of students, based on their preferred learning style, are likely to respond to them. It also will help teachers match each type of student with the kinds of teaching materials—books, homework, tests, games, and computer programs—most likely to motivate them to learn. The final chapter of the book describes how teachers can use this book to better evaluate their effectiveness with all types of students and to help individual students.


The material in this book describing the relationship of temperament and personality type theory to education is based primarily on experience and anecdotal evidence. Whenever research on these topics is available, it is cited. And although more research is currently being done, as yet there has been no systematic study of the implications of temperament and personality type in education. Until a definitive model is available, teachers can use the information and suggestions that are offered in this book about applying these theories to the educational process.


This book provides only the necessary information about the theoretical models that will enable teachers to apply a knowledge of temperament and type theory to teaching. For additional information on these theories, please refer to the references listed at the back of this book for some excellent resources. Please Understand Me by Keirsey and Bates (1988) about temperament theory and Gifts Differing: Understanding Personality Type by Myers and Myers (1995) about type theory provide the best introductions to the two theories. Materials such as these will enable teachers to delve further into the concepts of temperament and type.


In the next chapters, we will introduce temperament and personality type theory and explain how both can be applied to the field of education.





Chapter 2



The Four Temperaments


Temperament theory provides a useful lens through which teacher and student styles can be viewed. Temperament theory has its roots in constitutional psychology, which traces back to early Greece. Constitutional psychology is based on observable human features and behavior. It is holistic in nature and views people as functioning, integrated systems.


According to temperament theory, people are born with a basic template that determines what aspects they are likely to develop. In the world of physiology, a person may have green eyes and brown hair. In the world of personality theory, a person is likely to develop a particular temperament. As Keirsey and Bates (1984) put it, “One’s temperament is that which places a signature or thumbprint on each of one’s actions, making it recognizably one’s own.”


Four styles of commonly observed human behavior have been noted since the time of Hippocrates, who, in about 450 B.C., referred to the four styles of human behavior as Melancholic, Sanguine, Choleric, and Phlegmatic. In the sixteenth century, Paracelsus, the Swiss physician and chemist, described four natures whose behavior and health was affected by four “humors”—Gnome/Earth, Salamander/Fire, Nymph/Water, and Sylph/Air. The eighteenth century German philosopher Immanuel Kant as well as the Russian physiologist Ivan Pavlov discussed four temperaments. In the early part of this century, the German psychologist Ernst Kretchmer (1925) identified the four styles Depressive, Hypomanic, Hyperaesthetic, and Anaesthetic. Four of the value types of Edward Spranger (1928), German psychologist—economic, aesthetic, religious, and theoretic—parallel these themes. More recently, psychologists David Keirsey and Marilyn Bates (1984) referred to them as Epimethean, Dionysian, Appolonian, and Promethean. Later, Keirsey changed the terms to Guardian, Artisan, Idealist, and Rational.1


Each of these four temperaments is driven by four different core need sets and is naturally adept at particular skills. These core needs and skills are summarized in table 1. These needs and skills are key definitions to each of the four temperaments, which will be described extensively throughout this book. In the temperament framework, the emphasis is on themes or core values of the type and its associated behaviors. Instead of only one channel for self-esteem and one mode of self-actualization, temperament theory describes four. These four temperaments take on the names originally coined by Keirsey—Guardian, Artisan, Idealist, and Rational.


To self-actualize, Guardians seek membership and belonging as well as responsibility and duty. Artisans increase self-esteem through freedom to act; they thrive on excitement and variation. Idealists seek continuous personal growth and search for a life of meaning and significance. Through willpower and mastery, Rationals build self-esteem by expanding their knowledge and gaining competence.


In the United States, Guardians are the most prevalent in the population, followed by Artisans. Guardians focus on stability by using experience from the past, while Artisans focus on variety and flexibility by spontaneously experiencing the present. Idealists and Rationals usually account for the smallest proportion of the population. Idealists focus on unmet needs that can be realized within a foreseeable future, while Rationals focus on ultimate truths and discoveries that are timeless. Throughout this book, we will discuss the temperaments in the order of their predominance in the general population, that is, in the order of Guardians, Artisans, Idealists, and Rationals.


Table 1 Core Needs and Skills of the Four Temperaments












	Temperament


	Core Needs


	Skills







	Guardian


	Membership Logistics and facilitation and belonging


	Responsibility and duty







	Artisan


	Freedom and action Excitation and variation


	Tactics and performance







	Idealist


	Identity and self-actualization Meaning and significance


	Guidance and advocacy







	Rational


	Knowledge and competence Willpower and mastery


	Strategy and design








To observe these four temperaments in action, let’s visit a high school classroom where students are learning to use computers. Donald makes sure he understands all of the assignments and meets the teacher’s standards. When a classmate is unsure of what is required, Donald is a good source of information and usually provides some practical tips on how to do the assignment. Donald often seeks out roles of responsibility; in fact, he plans to run for a school office next year. Donald’s actions are most like the Guardian temperament.


Elena is often very experimental when she uses computers. She completes her assignments, but not always in the same step-by-step way in which the teacher has explained the process. Elena has lots of fun exploring different avenues and discovering what she can make the computer do. Sometimes she has to make a final rush to complete the assignment on time, but she says she enjoys the excitement. She ensures that she does well in her classes so that she can stay on the school basketball team. Elena’s behavior is most like the Artisan temperament.


Reggie prefers assignments that allow him to express his individuality. He particularly enjoys learning shortcuts in word processing because it helps him in his work for the school newspaper. On the newspaper, his specialty is human interest stories that focus on students helping others. He has also submitted work to poetry and short story writing contests sponsored by the local college. Reggie has been selected from the school choir to be in the prestigious Madrigal Singers. Reggie’s behavior is most like the Idealist temperament.


Yoko, like Elena, usually explores what the computer is capable of doing. While Elena enjoys her experimental adventures on computers, Yoko seems driven to understand what a particular software program is able to do and how to make it work best for her. Students seek Yoko out when they need to learn how to do something new on the computer. She is particularly good at researching user’s manuals and discovering more efficient ways to use computers. She has applied her computer knowledge in her science classes and wants to become an engineer. Yoko’s behavior is most like the Rational temperament.


Each student described here relates to their class differently. Each is driven by a distinct set of values and needs, and each exhibits different skills. Having seen a real-world example of how the temperaments are played out, let’s take a closer look at the four temperaments.


The temperament descriptions that follow discuss, for each temperament, core needs and favorite words, general characteristics, typical careers, famous people representative of that temperament, and strengths and weaknesses. A couple of cautions are in order before we begin discussing temperament styles. First, keep in mind that no one style is limited to the careers we list for each here. The career examples given are merely devices to help readers form mental pictures of what might be typical for a given temperament. Second, the famous people listed are meant only to help illustrate the temperament; the public personas of these people function as an example only.



The Guardians



Guardians concern themselves with protecting and preserving society’s standards and well-being. Their core needs are membership, belonging, responsibility, and duty. Words that describe Guardians include accountability, tradition, serving, and “shoulds.” Guardians typically look to the past (“We’ve always done it this way before”) and want security and stability. They are usually very reliable, but they can be fatalistic. For Guardians, “To serve is to be.”


Guardians want to belong, but the belonging needs to be earned. They want to be the providers and caretakers and feel guilty when they are not contributing to their own or others’ welfare. They dislike being dependent, not so much because they want independence but because they want to serve and be useful.


Guardians strongly support hierarchical structures and recognize the value of authority figures. As the stabilizers of society, they usually obey authority and expect others to do the same. Guardians believe that there should be rules to govern authority, and they are especially sensitive to doing what they think is appropriate.


Guardians like tradition and enjoy traditional celebrations and ceremonies. If no traditions exist, Guardians will often establish and maintain them. They may be suspicious of change. Although they recognize change as inevitable and even desirable, they will often resist change that means losing heritage.


A typical Guardian perception is that everything that can go wrong, will go wrong. Striving to be prepared for every contingency, they often make lists and use them to plan for effective actions.


Guardians are the backbone of society. They work hard for the goals of their organization, their families, and the groups to which they belong. They find it hard to refuse extra work—often with the idea that “If I don’t do it, who will?”—and may sometimes feel harassed, overworked, and underappreciated.


While Guardians are often cautious and conservative, they may be found among rebels and risk takers, particularly if they belong to a group in which such behavior is valued. They can also be successful entrepreneurs, learning essential information and making a move when conditions are right.


Guardians make up about 38 percent of the U.S. population.2 They are strongly represented at the elementary level, comprising 50 percent of these teachers (Myers and McCaulley, 1985). About 40 percent of high school teachers are Guardians, while 30 to 35 percent of college and university teachers are.


Typical occupations for Guardians include accountant, banker, clerk, customer service representative, financial planner, lawyer, manager, religious leader, nurse, police officer, secretary, social worker, soldier, supervisor, or teacher. Some famous probable Guardians include Tom Bradley, George and Barbara Bush, Henry Ford, Barry Goldwater, Orel Hershiser, General George MacClellan (from the American Civil War), Jack Nicklaus, Nancy Reagan, Nolan Ryan, Harry Truman, and George Washington.


Guardians tend to be reliable, stable, trustworthy, hardworking, self-motivated, goal oriented, and obedient. They like to follow through on things, care for the physical needs of others, and maintain meaningful traditions. Sometimes they can be rigid, worrisome, quick to judge, and resistant to change. They may attempt to remake people in their own image.


What would the world be like without Guardians? It would be chaotic, unorganized, anarchic—potentially, a real mess. There would be no clear standards for anything and many things would not be completed.


The Artisans


Artisans possess such high energy and skill for adapting that they are often referred to as the “can do” people. Their core needs are freedom, action, excitement, and variation. Words that describe Artisans include spontaneity, strength, grace, boldness, and impulsiveness. Artisans tend to live in the present. They are good negotiators and tacticians. For Artisans, “To do is to be.”


Artisans live in the here-and-now. For them, the past is irrelevant, and the future is not here yet. They want to be free to act on their impulses. Action for its own sake excites them. Artisans tend to be enthusiastic, unpredictable, generous, exciting, optimistic, cheerful, and fun.


Usually clearheaded in a crisis, their responses are quick, practical, and decisive. If their first effort does not work, they quickly try something else without suffering a loss of ego. Artisans get a sense of accomplishment from doing something that will work or that makes something happen. They may fail to follow through with their actions once the crisis is over. Because they are good at coping with crises, they often do not invest much energy in preventing them.


Artisans will practice something for hours, days, even years on end because of their compulsion for perfection in action. They must do. Artisans are consummate tool users. Tools, which can be in a variety of forms for both playing and working, become extensions of themselves. Tools may be such things as musical instruments, an automobile with a stick shift, or even a gift for words. They are compelled to master tools.


Artisans are often iconoclasts. They will refuse to do something simply because it was always done that way before. They are usually pragmatic, focusing on results rather than cooperation or convention. Unlike Guardians, Artisans do not respect authority for authority’s sake. They respect authority only if the authority figure can prove his or her ability to act and if the actions have a pragmatic result.


Artisans may become bored with routine. They often need a change of pace and enjoy both relaxation time and high adventure. They enjoy putting out fires and may start some themselves if none exist. However, Artisans can choose routine if it offers them a high enough payoff. Their favored payoffs include fun, freedom, action, and excitement.


Artisans are typically egalitarian. They view themselves as equal to everyone and everyone else as being equal to them, although as supervisors they can sometimes demand total compliance. They are fiercely loyal and will often defend the people they care about at all costs. However, they are the most likely of all the temperaments to leave relationships or patterns of living if they find them too confining.


Artisans typically may put up with more unpleasant things for longer periods than other temperaments because, as Keirsey and Bates (1984) explain, “they live in the present. They do not doubt their ability to endure because they are not conscious of the passage of time. Artisans simply keep on going, far beyond the limits for other types.”


Artisans make up about 38 percent of the U.S. population. Not commonly employed as teachers, they comprise less than 15 percent of elementary teachers and about 7 percent of high school, college, and university teachers.


Typical occupations for Artisans include artist, athlete, beautician, construction worker, customer service representative, dancer, entrepreneur, firefighter, police officer, sales manager, stockbroker, surgeon, trainer, trial lawyer, and truck driver. Keirsey and Bates (1984) found that Artisans are the temperament most likely to be in the public eye. Some famous probable Artisans include Mohammed Ali, Cher, Ernest Hemingway, Magic Johnson, Jackie Joyner-Kersee, John F. Kennedy, Joe Montana, Martina Navratilova, Arnold Palmer, Dolly Parton, General George F. Patton, Pablo Picasso, Elvis Presley, Teddy Roosevelt, Babe Ruth, Lee Trevino, Fernando Valenzuela, John Wayne, and Chuck Yeager.


Artisans tend to be flexible, tolerant, adaptable, bold, skilled at entertaining and crisis management, and zealous. They characteristically show a lack of fear or worry, and have an ability to assess situations quickly. Their potential weaknesses include rebelliousness, lack of organization, a failure to envision consequences, unpredictability, and procrastination.


What would the world be like without Artisans? It would be boring, drudgery—all work and no play. Artisans provide the high-level energy and troubleshooting perspective that is needed to expedite projects and get results.


The Idealists


Idealists strive to help themselves and others reach their full potential. Their core needs are identity, self-actualization, meaningfulness, and significance. Words that describe Idealists include becoming, authenticity, catalyst, facilitating, and romantic. They value meaningful relationships and look to the future. For Idealists, “To be is to do.”


Idealists like to search for identity and meaning in life. Idealists can spend their whole lives seeking answers to the ultimate questions in life. Whereas Rationals want to explain how the world works in scientific terms, Idealists want to explain how it works in personal, spiritual terms. Their life goal is to become. Idealists seek to grow, to reach their own potential, and to become completely who they truly are.


Idealists also see the potential in other people and want to help them reach it. Idealist parents are likely to say that they most enjoy their children when the children are doing things that are typical for their own personality styles.


At their best, Idealists are full of empathy, caring, warmth, and harmony. They are crusaders for the people and ideas they care about. They support the underdog. They are extremely insightful and can almost seem to read others’ minds. Effective communicators, they love to inspire people and make them feel valued. They are good at seeing the possibilities in others and drawing out the potential of others.


At their worst, Idealists can be toxic in their communications. They often know exactly what to say to most hurt a person. They can make others feel guilty, and they may become self-centered in their quest to know themselves.


Idealists can also be quite charming. Idealist students learn early how to charm their way out of trouble. Their charm may function partly as a defense mechanism because criticism can paralyze them. They usually take criticism very personally.


Idealists are often seen as creative because they like to express their unique identity. They are also able to integrate things that seem to be entirely different. They look for universals and are gifted at using metaphors to bridge different perspectives.


Idealists want to be authentic and to have integrity. They want to be themselves and not feel obligated to play a given role. When Idealists do play a role, they often lose themselves in the part.


Because of their caring, Idealists can sometimes seem wishy-washy to others. However, most Idealists have values that they are unwilling to violate. When they have moral certainty behind them, they can be very firm in their beliefs.


Idealists make up about 12 percent of the U.S. population. They are well represented as teachers at all grade levels, ranging from over 25 percent at the elementary level to between 30 and 35 percent at the high school, college, and university levels.


Typical occupations for Idealists include actor, counselor, health professional, journalist, marketing professional, religious leader, photographer, psychologist, researcher, salesperson, teacher, and writer. Some famous probable Idealists include Mahatma Ghandi, Jim Henson, Joan of Arc, Martin Luther King Jr., Michael Landon, John Lithgow, Carl Rogers, Mister Rogers, Eleanor Roosevelt, Charles Schultz, Albert Schweitzer, Vin Scully, Meryl Streep, and Kristi Yamaguchi.


Idealists tend to be sympathetic, empathic, inspiring, creative, authentic, encouraging, and enthusiastic. They are often able to see possibilities in others and be tuned in to others, and they tend to have a strong regard for interpersonal relationships. Sometimes they can also play favorites or be overly helpful, inconsistent in administering discipline, too slow to make judgments, or emotionally vulnerable.


What would the world be like without Idealists? There would be little hope. Idealists provide a vision of what is possible in ourselves and others and lead the way in fulfilling that vision.


The Rationals


Rationals pursue knowledge for its own sake, often becoming experts in their fields. Their core needs are demonstrations of knowledge, competence, willpower, and mastery. Words that describe Rationals include logical, reasoning, abstract, and intellectual. Rationals desire precision, especially in thought and language. They have an unusual sense of time. They have an ongoing drive to comprehend things. For Rationals, “To know is to be.”


Perceiving themselves and having others perceive them as competent is a core need for Rationals. They have an insatiable desire to acquire knowledge and to demonstrate their intellect. Rationals long to be able to master the universe by completely explaining it. They may spend much of their time formulating theories. Rationals are not interested in learning facts as much as they are in learning systems and frameworks. They enjoy making logical and analytical judgments.


Once Rationals embrace a theory, it becomes extremely difficult for them to reject it or any part of it. If a part of a theory is disproved, Rationals then often question the whole theory and must engage in a thorough reassessment until a cohesive framework is reestablished.


Rationals tend to be ruthlessly self-critical. For them, today’s exceptional performance often becomes tomorrow’s poor performance. Even playtime is used by Rationals as a time to improve skills. They are driven to perfection. Rationals may sometimes even refuse to participate in an activity in which they do not believe they can excel.


Rationals tend to be very careful and precise in their use of language. They also enjoy puns and other forms of wordplay. They can be difficult to understand if they become more concerned with saying something correctly and elegantly than in communicating clearly. Rationals also dislike repeating themselves and stating what they think is obvious, which may not always be obvious to others.


Rationals respect authority figures who have proven their competence. They can seem arrogant in their belief of their own knowledge. Their expectations of others can vary: On the one hand, they may expect little out of others, since others may have difficulty understanding their abstract ideas; on the other hand, they may expect other people to live up to their own high standards.


Rationals have a remarkable ability to see connections between things that are not evident to others. They can often retain an incredible number of facts in their minds and manipulate them to find relationships between them. They like to think in terms of systems, which helps them determine how each piece of data relates to the whole. They tend to be excellent long-term planners and can often accurately predict the effects of specific actions. Many inventors and scientists are Rationals.


Rationals make up about 12 percent of the U.S. population. In the field of education, Rationals compromise only 10 percent of elementary teachers, about 15 percent of high school teachers, and over 30 percent of college and university teachers.


Typical occupations for Rationals include computer programmer, doctor, engineer, entrepreneur, lawyer, manager, philosopher, politician, professor, researcher, scientist, systems analyst, and writer. Some famous probable Rationals include Arthur Ashe, George Washington Carver, Marie Curie, Leonardo Da Vinci, Thomas Edison, Albert Einstein, Dwight Eisenhower, Jane Goodall, Steven Hawking, Thomas Jefferson, George Lucas, General Colin Powell, Ayn Rand, Carl Sagan, Pete Sampras, and Stephen Spielberg.


Rationals are often competent, intelligent, intellectual, clear-sighted, logical, skilled at reasoning, thorough, and scientifically creative. They can also be proud, lack regard for others’ feelings, expect too much out of others, fail to deal with the here-and-now, or be sarcastic.


What would the world be like without Rationals? It would be nasty, brutish, and short lived. Rationals have discovered most of the medical and technical inventions that help increase our life span and keep us more comfortable.


Understanding Temperament


Temperaments provide us with a way of looking at normal human behavior through four different lenses. Many people will try on the behavior of more than one temperament during the course of their lifetimes, but, for most of us, one style dominates throughout our lives.


The more teachers understand the wide range of commonly occurring behavior in students, the more they will be able to appreciate this range of human behavior. An understanding of temperament theory better prepares teachers to help each individual student develop in a healthy manner.


Teachers can use themselves as their first subject for understanding temperament by reading through the temperament descriptions contained in this chapter and determining which ones seem to most accurately describe them. If you are


[image: image] A Guardian, and if this theory makes sense to you, you are probably taking notes or wishing you were. You probably already have several questions formulated along the lines of, “So how will this help me deal with Bobby?”


[image: image] An Artisan, you want some action. Theories may leave you cold if they do not have any impact. You are probably scanning the descriptions to see what the payoffs would be if you used this theory.


[image: image] An Idealist, you have probably already taken the theory and gone forward with it. You are miles down the road with sketchy ideas about how you can use it to improve your relationships with particular students.


[image: image] A Rational, you have seen several logical implications to this theory. You are probably fascinated with the ideas behind it or are considering the implications of this theory in relation to your present system of viewing the world.


Now that you have an introductory understanding of temperament, we will explain the other theory that will help you work with your students, personality type theory.








Chapter 3



The Personality Type Preferences


One way of looking at individual differences in personality is temperament theory; another way has come from the school of psychological type, or personality type theory. Swiss psychiatrist Carl Jung (1875–1961) hypothesized dynamic internal processes to explain normal human behavior. According to Jung, a person’s attitude or readiness to act in a certain way is demonstrated by one of two preferences: Extraversion, which focuses on the external world, or Introversion, which focuses on the internal world. He also identified four dynamic psychological functions: Sensing or Intuition, and Thinking or Feeling. In perceiving the world, a person uses either Sensing by looking at the concrete, real world, or Intuition by looking at the world of possibilities, the not-yet-created world. In making judgments about what is perceived, a person uses either Thinking, an objective or logic-based criteria, or Feeling, a subjective or values-based criteria. Again, these contribute to the make up of a person’s psychological preferences or personality type.


American Katharine Briggs (1875–1968) began studying personality theory in order to develop characters for her writings. In 1923, she discovered Jung’s work. Some years later, her daughter, Isabel Briggs Myers (1897–1980), became inspired to help in the war effort of World War II by designing a psychological instrument that would help fit workers to specific jobs. Building upon the previous work of Jung and Briggs, and adding her own Judging and Perceiving scales to the instrument in order to determine if a person had a stronger attraction toward one of the perceiving functions (Sensing and Intuition) or one of the judging functions (Thinking and Feeling), Myers developed the first version of the Myers-Briggs Type Indicator® (MBTI®) personality inventory.


Today the MBTI inventory is one of the best known psychological instruments in the world and has been translated into many languages. It is used in many fields, such as career counseling, couples counseling, and organizational team building as well as in education. The inventory must be administered by a counselor or other professional trained in its use and interpretation. Another instrument, the Murphy-Meisgeier Type Indicator for Children (MMTIC), is designed for determining the personality type preferences of children ages six to twelve.


Now let us look more closely at the four pairs of preferences. The first is Extraversion–Introversion (E–I). We all have some extraverted features and some introverted features, but most of us have a preference for one or the other and we feel more comfortable doing one of the two. The second pair of preferences is Sensing–Intuition (S–N). The third set is Thinking–Feeling (T–F), and the fourth is Judging–Perceiving (J–P). Preferring one side of the dimension does not mean a rejection of the other. For example, let’s say you have a choice between strawberry and apple pie. You may prefer strawberry pie, so you will usually choose it; however, you can and will occasionally choose apple pie. Table 2 defines the preferences and summarizes what distinguishes them.


Obviously, people act differently. But while we are all unique, it is still possible and beneficial to group types of behavior. Some people enjoy being the center of attention, while others prefer to experience life more from the sidelines. This demonstrates the Extraversion–Introversion dimension. Some people are very observant of another’s physical appearance, while others are much more aware of the person’s moods and/or thoughts. This demonstrates the Sensing–Intuition dimension. The following sections describe each of these dimensions in detail.


Table 2 The Preferences Briefly Defined












	Source of Energy


	 







	Extraversion (E)


	Introversion (I)







	External stimulus


	Internal stimulus







	What Is Observed


	 







	Sensing (S)


	Intuition (N)







	Concrete reality


	World of possibilities







	Evaluation Style


	 







	Thinking (T)


	Feeling (F)







	Objectivity


	Personal values







	True/false


	Good/bad







	Energy Direction and Flow


	 







	Judging (J)


	Perceiving (P)







	Coming to a conclusion


	Taking in informaton








When trying to convince someone else to do something, some people present clear, logical arguments, while others appeal to the person’s values and emotions. This is an example of the Thinking–Feeling dimension. Some people want things decided, while others prefer keeping options open. This illustrates the Judging–Perceiving dimension.


You can get an idea of your own preferences by examining the definitions in the following four tables. Is one of the paired preferences more like your normal behavior? You may feel that you can identify with both. Remember that each pair of preferences describes the range of normal human behavior. Ask yourself which you do more frequently and more comfortably and which is most like you. You may recognize preferences that are not your own, but which are more typical of a friend or co-worker.


Extraversion–Introversion (E–I)


The Extraversion–Introversion dimension focuses on whether an individual is most energized by the external world or the internal world.


Table 3 Characteristics of Extraverted and Introverted Types










	Extraverted Types (E)


	Introverted Types (I)







	Are expansive and less impassioned


	Are intense and passionate







	Are generally easy to get to know


	Are generally more difficult to get know







	Like meeting new people; are friendly


	Have to exert effort to meet new people and may try to avoid having to do so; are reserved







	Have many close friends


	Have a few close friends







	Would rather figure things out while they are talking


	Would rather figure things out before they talk about them







	Often enjoy background noise, such as the TV or radio


	Prefer peace and quiet







	Are more likely to know what is going on around them than what is going on inside them


	Are more likely to know what is going on inside them than what is going on around them







	Often do not mind interruptions


	Like stating their thoughts or feelings without interruption







	May think that those preferring Introversion are standoffish or cold


	May think that those preferring Extraversion are shallow







	Often are considered good talkers


	Often are considered good listeners








Individuals who prefer Extraversion become energized when they are with others, while people who prefer Introversion become energized when they are alone. Approximately 75 percent of the U.S. population prefers Extraversion and 25 percent prefers Introversion.1 Slightly more than half of elementary teachers prefer Extraversion, while slightly more than half prefer Introversion at the college level.2 Some of the common characteristics of people exhibiting each of these preferences are listed in table 3.


Table 4 Characteristics of Sensing and Intuitive Types










	Sensing Types (S)


	Intuitive Types (N)







	Are practical and realistic


	Are imaginative dreamers







	Prefer facts


	Prefer theory and abstraction







	Seek enjoyment and experience


	Seek inspiration and insight







	Are often pleasure lovers and consumers, and contented in general


	Are often initiators, inventors, and promoters, and restless in general







	Like to live in the real world


	Like to live in the world of possibilities







	Would rather do than think


	Would rather think than do







	Focus on practical, concrete problems


	Focus on complicated, abstract problems







	See the details and may ignore the big picture


	See the big picture but may not notice the details







	Want specifics


	Want a general outline







	Tend to be literal in their use of words


	Love puns and word games







	May think that those preferring Intuition are impractical


	May think that those preferring Sensing lack vision







	Believe “if it ain’t broke, don’t fix it”


	Believe anything can be improved







	Focus on the present or the past


	Focus on the future or the eternal








Sensing–Intuition (S–N)


Sensing focuses on the world that is—the world of facts experienced by the five senses—and Intuition focuses on the world of possibilities. Approximately 75 percent of the U.S. population prefers Sensing and 25 percent prefers Intuition. About 60 percent of elementary teachers prefer Sensing, while about 60 percent of college teachers prefer Intuition. High school teachers are evenly divided on this preference. Some of the common characteristics of people exhibiting each of these preferences are listed in table 4.



Thinking–Feeling (T–F)



The Thinking–Feeling dimension relates to the processes by which we make judgments. Both preferences are rational. The main difference between the two is that the Thinking preference focuses on making judgments based on objective standards, while the Feeling preference focuses on making judgments based on personal values. This is the only one of the four preferences that demonstrates some sex-based differences. Overall, 50 percent of the U.S. population prefers Thinking and 50 percent prefers Feeling. While 60 to 75 percent of men prefer Thinking, 60 to 75 percent of women prefer Feeling. Almost 70 percent of elementary teachers and 60 percent of high school teachers prefer Feeling; college and university teachers are evenly divided on this preference. Some of the common characteristics of people exhibiting each of these preferences are listed in table 5.


Judging–Perceiving (J–P)


The Judging preference focuses on making judgments or arriving at conclusions. The Perceiving preference focuses on continually scanning and adapting to the environment. Approximately 50 percent of the U.S. population prefers Judging and 50 percent prefers Perceiving. Between 65 and 70 percent of teachers at all levels prefer Judging. The main difference on this dimension is that Judging focuses on goals and achieving results, while Perceiving focuses on processes and continuing experiences. Some of the common characteristics of people exhibiting each of these preferences are listed in table 6.


Preferences as They Appear in Students


Elizabeth Murphy (1991), cocreater of the MMTIC and longtime educator, refers to the Extraversion–Introversion and Judging–Perceiving scales as attitudes that are characteristic of daily living skills. The daily living skills describe the way a person chooses to interact with the world. These preferences become apparent from an early age and do not appear to change over time. Murphy also refers to the Sensing–Intuition and Thinking–Feeling scales as functions that are characteristic of learning skills. These are learning skills because they explain how people prefer to take in information about the world and process it. Unlike the living skills, the learning skills seem to develop over a person’s lifetime. We will discuss each of these in detail below to illustrate their key points of contrast.


Table 5 Characteristics of Thinking and Feeling Types










	Thinking Types (T)


	Feeling Types (F)







	Like words such as principles, policy, firmness, justice, standards, and analysis


	Like words such as intimacy, mercy, humane, harmony, good or bad, sympathy, and devotion







	Respond most easily to people’s thoughts


	Respond most easily to people’s values







	Want to apply objective principles


	Want to apply personal values—their own and others







	Value objectivity above sentiment


	Value sentiment above objectivity







	Will usually be truthful


	Will usually be tactful







	Are analytically oriented


	Are people oriented







	Are good at assessing the logical consequences of things


	Are good at assessing the human impact of things







	Believe it is more important to be just than merciful


	Believe it is more important to be merciful than just







	Assess reality through a true/false lens


	Assess reality through a good/bad lens







	May think that those preferring Feeling take things too personally


	May think that those preferring Thinking are insensitive







	May argue both sides of an issue for mental stimulation


	Prefer to agree with those around them








Table 6 Characteristics of Judging and Perceiving Types










	Judging Types (J)


	Perceiving Types (P)







	Plan ahead


	Adapt as they go







	Are self-disciplined and purposeful


	Are flexible, adaptable, and tolerant







	Like things finished and settled


	Like leaving options open







	Thrive on order


	Thrive on spontaneity







	Usually get things done early by planning ahead and working steadily
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