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How to use this book


The contents of this textbook are designed to help  you prepare for the WJEC Eduqas GCSE Sociology examination. The book is organised in the same way as the speciﬁcation and is divided into its two components (see  eduqas.co.uk/sociology). The chapters match the sections in the exam papers. The two components are:


Component 1 Understanding Social Processes


 Key concepts and processes of cultural transmission Families Education Sociological research methods


Component 2  Understanding Social Structures


 Social diﬀerentiation and stratiﬁcation Crime and deviance Applied methods of sociological enquiry.


The two sections on sociological research methods and methods ofsociological enquiry have been combined in Chapter 6 of this book, Sociological enquiry and research methods.


Each topic in every chapter has been covered by a double-page spread to make navigating the book simple and straightforward. Each chapter begins with an introductory spread that summarises the key terms, theories, people and questions that will be covered. You will seethat the main textincludes headings that highlight key topics. In addition, the colour-coded headings below link to particular skills.  


Youmust demonstrateknowledge and understanding of sociological concepts, theories, evidenceand methods(AO1). The Knowledgeand Theory headings refer to the sociological concepts, evidence, theoryand methodsgiven in the speciﬁcation.


Example


The Exampleheadingsmodel how sociological knowledge canbe appliedto society. This encourages you to demonstrate your ability to apply sociological theories, concepts, evidence and research methods. The AO2 assessment objective requires you to apply your knowledge to the particular question or issues and explain them in the context of the question. Supporting examplescan also be used and related to the question.


You must also demonstrate the abilityto analyse and evaluate sociological theories, concepts, evidenceand research methods (AO3). This means being able to construct an argument and consider alternative views and their strengths and weaknesses. The Comparisonheadingssupport this skill. The Evaluation headings will also help you to be aware and critical of the strengths and weaknesses of concepts, theories, evidence and research methods so you can discuss them, make a judgement and come to a conclusion. There might be strengths and weaknesses of a point of view or method, and alternative evidenceor theories underthis heading that you can use in a discussion. 


There are also features that will help you to think sociologically and prepare you for the examination:


The Glossary at the back of the book lists and deﬁnes the key terms given in bold in each chapter.


The Examination practiceand techniquechapter givesadvice and guidance on how to revise and prepare for the exams. 


The ﬁnal piece of advice is to try to make links between the chapters as you study them. Although the book is divided into chapters, good sociologists are always making links between diﬀerent topics, theories and research methods.


KnowledgeTheory 


What do  you think?


Starter ...


SPOTLIGHT:


METHODS


T


h


i


n


k Theory


Taking itfurtherTaking itfurther


CHECK IT


✓


PLENARY


WHATAM I GOING TO LEARN?


 Tells you exactly what you will learn, spread by spread, in an accessibleand readable style.


 Activities to engage you and start you thinking about a particular topic.


 Helps you to apply your knowledge and understanding of social structures and processes, enabling you to generate your own ideas and opinions.


 Practises techniques to help you in understanding and evaluating sociological methodology.


Encourages you to draw on sociological theories to understand social issues, debates and social changes.


 Inspires you to use what you have learned to explore and debate contemporary social issues.


 Oﬀers questions for you to consider and tests your sociological knowledge and understanding.


 Activities to ensure you have grasped the key issues of each topic and are able progress to the next one.


 A useful recap of the key points covered in each double-page spread.


SUMMARY


ComparisonEvaluation
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KEY TERMS


  Agents of socialisation


  Cultural diversity or relativity


 Culture


 Formal curriculum


 Hidden curriculum


 Identity


  Nature versus nurture debate


 Norms


 Peer pressure


 Role models


 Roles


 Sanctions


 Social control 


 Socialisation


  Socially constructed status


 Society


 Values


KEY PEOPLE


 Ann Oakley


 Karl Marx


WHAT AM I GOING TO LEARN?


This chapter will help you to understand key   concepts used in sociology and how our culture   is passed on through cultural transmission. It  introduces one of the most popular areas of  study in sociology, which is basically about how  we acquire our identities. Identity refers to all of  the characteristics which make up an individual’s ‘self’. It refers to our ‘sense of self’ and how we  think other people see us.  


 


A baby is born with very little knowledge about  life and very few skills. Babies are completely  dependent on theirparents to meet their needs.Very soon, however, the child begins to learn  how to walk, to talk, to communicate with  others, and discovers how they should behave  and about how they are expected to live in their  society. In a few years, they will have learned  the skills listed above, acquired a language and  be well on the way to acquiring an identity. This  is all achieved to some degree by themselves,  but through the considerable inﬂuences too ofagencies such as the family, peer groups, schools and the media teaching children the cultureand ways of society. Often, children will also be  taught how to dress, act and speak in ways that  are appropriate for their gender, giving them agender identity. Children from diﬀerent socialclasses and religions might receive diﬀerent  upbringings. These issues will be examined in  detail on the following pages.


 


Introduction to Key concepts and processes of cultural transmission


Chapter 1


Component 1Understanding Social Processes


Key concepts and processes of cultural transmission
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Identities are about the way we see ourselves and the way others see us. 


They are not ﬁxed, and change over time. 


Masculineand feminineidentities are 


changing in today’s society.


Starter ...


Make a list of all the  things a baby can do at birth, such as  yawning.


 


Boys and girls are soon socialised to dress differentlyand even see certain colours as boys’ or girls’.


Make a list of all the skills a child will have learned by the age of four. How will they have learned them?


What do  you think?


Introduction to Key concepts and processes of cultural transmission


Babies are able to do very little when 


they have just been born.
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What is sociology?


In simple terms, sociology is about studying society and social behaviour. A society is a group of people who share a common territory and culture and who interact with each other.


Society


Example


Imagine you are stranded on a desert island with 20 other people and no hope of getting oﬀ the island or of rescue and you have to get on with living on the island. The most basic needs for people are food, water and shelter and these needs will be your ﬁrst priority.


You will soon ﬁnd that, if you cooperate with each other, you will be able to achieve what you want with greater success and more eﬃciency. This is the beginning of a society:


When these basic needs are met, you might begin to think about other human needs and how you are going to run your ‘society’. 


 Who is going to make the rules and how? (Political system.) 


 Will you need a system to punish those who break the rules and to keep others safe? (Law and order.) 


 How will you make sure the society continues?(Family.) 


 How will you teach each other and any children skills?(Education.)


Theory


Sociologists would want to study your society. They would be interested in everything about that society: the systems you set up; how decisions were made; who had power; the relationships and interactions between people; and so on.


Sociologists ask many questions and form ideas about what they see. These ideas, or systems of ideas, that are intended to explain something, are theories. Youwill soon ﬁnd out that sociologists, and groups of sociologists, have diﬀerent ideas and theories about what is going on in society.


Example


As budding sociologists, you might study the classroom you are sitting in. You might never have questioned what goes on in the classroom and merely see it as a room where teachers teach their students. Sociologists will question everything about the classroom. Who has power? What are the rules? Who made the rules? Do the students cooperate or rebel? Who gets the teacher’s attention? What is the interaction between teacher and students? 


Key concepts and processes of cultural transmission 
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Chapter 1


WHAT AM I GOING TO LEARN?


To explore what sociology  is about.


Starter ...


Discuss with the person sitting next to you (or as a class) what types of system and society they would set up if they were stranded on a desert island with other people. 


SPOTLIGHT:


A sociologist wants to ﬁnd out what is going on in a school playground. What do you think is the best way to do this?


METHODS


Imagine how people stranded on a desert island would form  a society.
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What is sociology?


Theory


One group of sociologists, known as feminists, share the view that society is not fair or equal but is run by men for the beneﬁt of men and to the detriment of women. Feminists would study your classroom and ask whether boys and girls are treated diﬀerently, whether one sex tends to dominate, whether men or women hold the important positions in the school, and so on.


There are other groups of sociologists who will disagree with feminists and have their own theories about society, and you will learnabout them throughout the book.


Knowledge


Studying sociology should encourage you toask questions about what is actually going on in society and teach you to consider and examine what sociologists have to say. 


Sociologists do not just give their own opinions. They try to base them on evidence. Ideally, you toowill formyour own opinions about societybased on the evidence.


Sociological research methods


Knowledge


Sociologists collect evidence so that their theories are trustworthy. They conduct research and ask questions about what is going on. The research may take the form of:


 asking questions face-to-face with people, as an interview


 putting questionson paper and sending/giving them topeople,in a questionnaire watching what is going on, in observation


 looking at material that has been compiled by other people, such as statistics, newspaperreports, other mediaarticles and people’sdiaries.


If sociologists were studying your classroom, they might sit at the back and observe, or interview you, or give you a questionnaire to ﬁll in to ﬁnd out what is going on, or they might use a combination of methods.


SUMMARY


Sociology is about understanding and explaining what is going on in society and between people. Sociologists try to support their ideas with evidence.


Sociologists interview people and ask questions to get  their evidence.


Sociologists would be interested in what is going on in this classroom in addition to the teaching.
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Key sociological concepts (1)


Culture


Knowledge


One key concept in sociology is that of culture. Culture refers to the shared way of life of a society or group within a society. It includes all the aspects that make up life in that society, such as norms, values, beliefs, roles andstatus, as well as language, religion, food, fashion and arts. Culture is passed on from generation to generation.


Example 


Children start to learn their culture from a young age. A baby is born with natural instincts, such as crying, sleeping and feeding, and, in the ﬁrst few months of life, will do little else, but they soon learn how to crawl, walk, talk, eat, pick things up, dress, communicate with others and so on. All these skills are part of the culture of a society. How these skills are performed varies between diﬀerent societies. For example, all children across the world will need to go to the toilet, but societies will have diﬀerent rules and practices about how this is done, and these norms have to be passed on to the society’s new members. Hunger is a natural instinct, but children will have to be taught how to eat and what is acceptable to eat in that society, and even where and when to eat. As they grow up, children will be introduced to other customs of thatsociety, such as going to school, celebrating birthdays and religious festivals and so on.


Knowledge


People learn new aspects of their culture throughout their lives whenever they are introduced to new situations.


When children startschool, they willhave to learn the rules of the classroom,how tobehave in assembly and in the dining room and so on. Then, when they grow up and start work, they will need to learn the rules and practices of the workplace. All these expectations, rules of ‘normal’ behaviour and practices of everyday life are part of culture.


Norms


Knowledge


Another important concept for sociologists is a society’s or a culture’s norms. These arethe expectations or unwritten informal rules surrounding how someone should behave in a particular situation. There will be norms governing every situation in life, such as the way we eat, dress, how we behave in school, in church and in the supermarket and how we behave towards other people, such as friends, parents, teachers and employers. 


Key concepts and processes of cultural transmission 
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Chapter 1


WHAT AM I GOING 


TO LEARN?


To develop an understanding of the key concepts of culture and norms.


A young child is socialised to use a potty.
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Key sociological concepts (1)


Examples


In church, people are expected to be quiet and respectful, to stand to sing and sit or kneel to pray. In supermarkets, people are expected to queue and to pay for their shopping, and it would be very strange if people knelt to pray in a supermarket. These behaviours have to be learned, but become ingrained so thatpeople do them without thinking. When you walk into a classroom, for example, you automatically sit on a chair facing the teacher.


Variation in norms


Comparison


In other cultures, there might be diﬀerent norms surrounding the situations above. For example, devout Muslims will pray at set times throughout the day, wherever they are. They will not always be able to go to the mosque each time and might have a prayer mat so that they can go somewhere convenient to pray.


Knowledge


Norms provide order in society and make life predictable because people have a good idea how others will behave. Imagine a classroom without any rules or a road where motorists and pedestrians can do as they wish and there are no rules, no signs, no speed limits and so on. There would soon be chaos. Even within a society, however, norms might vary. 


Example


In some lessons, children might be noisy, whereas in others they will be expected to be quiet. Norms for appropriate clothing will vary between age groups and between diﬀerent cultures and religions within the society. It might be thought appropriate for girls to wear short skirts and crop tops, but not for elderly ladies. Some religions require females to cover their faces and bodies whenever they leave the house.


Knowledge 


Norms also change over time. It used to be the norm for people to use their mobile phones when driving. It became increasingly disapproved of and is now against the law. Similarly, it used to be common for people to smoke in pubs and even in workplaces and restaurants before laws were passed prohibiting smoking in public places.


The Covid-19 pandemic caused many changes in social norms. The custom of shaking hands was replaced by elbow bumping, and face coverings became accepted by most people as necessary.


SUMMARY


 Culture refers to the shared way of life of a society or a group within society. It includes norms, values, language, religion and arts and fashions.


 Norms are the learned and shared guidelines of behaviour that is acceptable within a culture or a wider society. 


PLENARY


Choose any situation, for example a sociology lesson, a supermarket, a doctor’s surgery, and write a list of six to eight norms of behaviour for that situation.


Taking it furtherTaking it further


Research how diﬀerent societies aroundthe world might have very diﬀerent norms about the food they eat and the way they eat. Try to come up with ﬁve or six diﬀerent examples.


In church, people sit quietly and respectfully.
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Key sociological concepts (2)


Values


Knowledge


Another key concept in addition to norms is that of values. Values refer to what is considered worthwhile and worth working for in society. Like norms, values are learned and shared. 


Our values will inﬂuence the way we behave. A culture will also have norms that indicate acceptable ways to achieve the values.


Wealth, health and other norms


Examples


An important value in our society in the UK is acquiring wealth. This goal will be passed on to children by parents, at school and in the media. Other values in our society are good health, knowledge and education, freedom and respect for other people.


A person whose driving value is acquiring wealth might try hard at school, go to university or try to win the lottery. Good health, individually and for those around us, is an important value for many people. Norms of society lay down the best ways of achieving good health, such as going to the doctor when ill, following health and safety rules at work, washing your hands before eating, not coughing into peoples’ faces, exercising and eatingwell.


Sometimes, people might have been socialised into values that they cannot easily meet and they might break the norms to achieve the goal, such as a thief who steals to acquire wealth.


Knowledge


Diﬀerent societies might have diﬀerent values that dominate people’s way of life. Even within societies, diﬀerent groups have diﬀerent values. A recent example of this was a conﬂict of values in the Covid-19 pandemic. This clash was between those who saw the protection of human lives as most important and those who felt that protecting the economy, business and jobs should be the priority.


Examples


Some societies might put more emphasis on looking after the elderly or on being brave than on gathering wealth. Native American tribes valued bravery, particularly in the past, as they often had to ﬁght for their lands and hunt large animals for food. One of the founding fathers of sociology, Karl Marx, argued that people’s goal should be to look after each other, not to gain personal wealth. 


Some people in Britain have turned their backs on achieving wealth in favour of more caring values. Monks and nuns, for example, devote their lives to serving God. In 2008, there were 470 nuns and 135 monks in the Anglican Church in Britain and Ireland. Many other people have given up jobs to look after their children or to care for sick or elderly relatives.


Key concepts and processes of cultural transmission
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Chapter 1


WHAT AM I GOING 


TO LEARN?


To understand the meaning of the key concepts of values, roles and status.


Good health and wellbeing are important values for many people.
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Key sociological concepts (2)


Status


Knowledge


Status is another important concept for sociologists. Status can be seen to be held by an individual or a group. It is based on the position a person has in society and the amount of respect that position has. 


Jobs tend to be ranked in terms of status, so a professional job that requires qualiﬁcations, such as a doctor, will have more status than the manual job of a labourer. Status might also come from elsewhere, such as playing a sport for your country.


Status can be achieved or ascribed. Ascribed status refers to the status you have at birth, such as the status that comes from your sex, your position within your family or the position of your family in society. Achievedstatus refers to status which is earned and is based on merit or actions, such as getting a particular job or excelling in sport.


Status is often given to those who have achieved the goals of a society or have succeeded at what is valued in that society.


Examples


Most of the royal family’s status is ascribed, as the monarch has been given and is seen to have a particular status which the rest of their family are then born into.


In Britain, status is often given to the wealthy, especially those whose wealth is achieved not ascribed. Alan Sugar is an example of a self-made businessman who has considerable status in Britain. Sugar’s fortune, according to the Sunday Times Rich List, was estimated at  £1.15 billion in 2016. His success as a businessman has led to him being granted a seat in the House of Lords and the title of Baron Sugar of Clapton, giving him even more status.


Roles


Knowledge 


Roles are the ‘parts’ that we play in our daily lives. These can be the jobs we do, which might be signiﬁcant in the way we deﬁne ourselves, such as doctor or bus driver, or our positions such as mother, brother, boyfriend, or even the parts we play throughout the day such as shopper, driver or pedestrian. Each role has a collection of norms that go with that position or status and that deﬁne how people in that position should behave.


Example


The role of doctor will have a set of norms deﬁning acceptable and expected behaviour. Thus doctors have a code of dress, for example, and a code for how to treat their patients. A doctor would be expected to be respectful and kind, but not to hug their patients. 


Sometimes, there might be conﬂict within a role. This might occur, for example, if a teacher had to teach their own child.


SUMMARY


Values are what is considered worth working for in society. Status is the amount of respect or the position within a society that a person has.Roles are the identiﬁable parts within society that we play in our lives.


PLENARY


Identify twovalues within our society, and the norms that guide how people should achieve each value.


List all the roles you have played this week. Did any of them involve role conﬂict? 


What do  you think?
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The ‘nature versus nurture’ debate


The debate about nature versus nurtureamong sociologists, and other commentators, is to do with whether we act the way we do because we are born to do so (nature) or because we have been taught to do so by the agents of socialisation(nurture).


The nature argument


Knowledge


Supporters of the nature side argue that our behaviour is mostly determined by our genetic make-up and by what we inherit biologically from our parents. Just as children inherit characteristics from their parents such as eye colour and hair colour, so some social behaviour and characteristics, such as musical ability and good temper, these sociologists would argue, is inherited. Babies of African-Caribbean descent, for example, are born with brown eyes and will retain brown eyes regardless of the environment they are brought up in because eye colour and the strength of colour pigment are coded in their genes. The argument continues that many personality and other traits, such as intelligence, maternal instinct and sexual orientation, are coded in the genes. According to this view, diﬀerences in behaviour are therefore due to natural diﬀerences at birth, not the way individuals have been brought up.


Supporters of the nature argument would argue that some human traits, such as intelligence, are largely inherited. The arguments continues therefore that clever adults are likely to have clever children. They point to evidence from studies of identical twins who have been brought up apart but still share many similarities, such as intelligence levels. The 2018 ﬁlm Three Identical Strangers tells a true story of triplets separated at birth through adoption. By chance, they were reunited when they were older and found that they had similar personalities and interests.


Supporters of the nature argument would also argue that women are generally more caring and are the ‘natural’ child minders because maternal instincts are coded in their genes so that the young child is cared for and the human race continues. 


The nurture argument


Comparison


However, many sociologists tend to argue that nurture is more signiﬁcant and that much human behaviour is learned. Individuals are socialised into the culture of their family and their society and taught how to live in society by the agents of socialisation, including their family, peer groupand school or workplace.


Knowledge


The nurture view argues that how we are brought up and socialised has the most signiﬁcant inﬂuence on how we behave. 


Examples


‘Nurture’ advocates argue that intelligence and maternal instincts are a result of ‘nurture’ not ‘nature’. Thus, clever adults will provide a stimulating environment for their children to learn, so their children have a high chance of turning out to be clever.


Key concepts and processes of cultural transmission


Chapter 1


WHAT AM I GOING TO LEARN?


To explore the debate around ‘nature versusnature’:whether human behaviour is learned or the result of natural diﬀerences.


Starter ...


Discuss with a learning partner what human behaviours might be learned and what might be a result of genetics orinheritance. Consider the cases of talent and maternal instincts. 


Do toys like this teach girls to becaring?


14











[image: background image]



The ‘nature versus nurture’debate


Similarly, women are more caring for their children because, the arguments claims, when young, they are treated more ‘softly’ and given toys such as dolls and prams which bring out caring qualities. 


Supporters of the nurture argument point to both cultural diversityaround the world and cases of feral children as evidence to support their argument. 


In the Disney ﬁlm Cruella, did she become ‘bad’ because of her separation from the woman she believed was her mother, or did she inherit ‘evil’ genes from her birth mother?


Cultural diversity


Knowledge


In the previous section, we looked at how cultures vary over time and between countries. Sociologists argue that these diﬀerences demonstratethat human behaviouris mostly learned. If human behaviour was a result of natural factors, it could be expected to be fairly similar all over the world and would not change as signiﬁcantly as it does over time. 


Example


The role of women in diﬀerent societies is an example of how there are variations between cultures and over time and how the role of women is determined by the society they live in, not solely by the natural factors of being ‘female’. 


Comparison


In some societies, women are conﬁned to the home and only allowed to work with other women. They are required to cover their faces and bodies outside the home and they might not be allowed an education or a job.


In Britain, women are free to dress as they choose. By law, women should have the same opportunities as men in education and the workplace. Many women now work full time, and there are some men who stay at home and look after the children while their female partners go out to work.


Feral children


Knowledge


Other evidence used by sociologists to support the nurture side of the argument is provided by cases of feral children. ‘Feral’ means wild or unsocialised. Feral children are children who have been removed from normal human contact and have missed out on the normal processes of human socialisation. They have not learned social behaviours and are unable to participate as humans within their society at ﬁrst. They have no identities as ‘people’. These cases show much human behaviour is learned.


Evaluation


Although sociologists tend to support the nurture argument, they are aware of the inﬂuence of biological factors. Those who support the nature side of the debate would also recognise that nurture plays some part. It is probable that both nurture and nature inﬂuence human behaviour and traits. Thus, we know thatchildren inherit physical traits such as height from their parents, but we also know that diet, an environmental factor, will aﬀect height. An undernourished child will not reach their potential height. The degree to which eachfactor is stronger,however, will always be debated.


SUMMARY


The ‘nature versusnurture’ debate refers to whether human behaviour is natural or learned, and how much our identities are ‘innate’ andhow much they are developed by our interactions with other people and the wider world. Supporters of the ‘nature’side stressthe signiﬁcance of what we are born with and inherit in our genetic make-up. The ‘nurture’ side stresses that it is how we are brought up that inﬂuences our behaviour.


CHECK IT



Sociologists argue 


that boys and girls 


are socialisedverydiﬀerently


as they grow up. List as 


many diﬀerentways they 


are socialised as you can, for 


example through toys.

✓




SPOTLIGHT:


Is there any way to get actual evidence to support either side of the debate? Think of experiments that could beconducted and the problemsthat would potentially arise.


METHODS


PLENARY


Do you think human behaviour and identity are the result of nature or nurture, or both? Write a paragraph or two giving reasons for your answer.


15
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Socialisation


Socialisation refers to the process by which individuals learn the culture of their society. Individuals are socialised into the norms, values, roles and so on of their society and learn how to live in that society.


Socialisation is carried out by theagencies of socialisation. These arethe institutions 


that pass on the norms and values of society and include the family, peer group, education system, media, religion and work situation.


Primary socialisation: family


Knowledge


Primary socialisation refers to the ﬁrst stage of socialisation and it takes place in infancy. The family is probably the most important agent of primary socialisation as it is the ﬁrst place of contact for the young baby. Socialisation starts virtually as soon as the child is aware of their circumstances. The family teaches the child the values, norms, skills and so on of that family and what is needed to live in that society, such as how to eat, walk, and dress themselves and to communicate with others. Primary socialisation can also soon include contact with other children, carers and the media. Without primary socialisation, the child would be unable to function in society.


The family socialises its members in a variety of ways:


 Parentswill instructand demonstrate to their children how to behave. 


 Children will begin to imitate the behaviour of those around them. Their parents will be their role models and the children will copy their actions. (A role model is someone who people look up to and whose behaviour they might copy.)


 Parents might use sanctions. These are the reactions to behaviour that will either encourageor discourage that behaviour.


Example


Sanctions can be positive or negative. For example, if a child uses the potty as being taught, a parent might praise and reward the child, encouraging them to repeat the behaviour. However, if a child is cheeky to their parents, and so behaves against the ways being taught, they might receive a negative sanction such as being sent to sit on the ‘naughty step’. 


Secondary socialisation


Knowledge


Secondary socialisation refers to the second stage of the socialisation process after early childhood. Socialisation continues as children meet new situations such as starting school, joining clubs or starting a part-time job.


Socialisation is a lifelong process. Institutions other than the family become increasingly important in children’s lives, such as education settings, the media, peers, religion and the workplace, and these continue the socialisation process.


Key concepts and processes of cultural transmission
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Chapter 1


WHAT AM I GOING TO LEARN?


To understand the diﬀerence between primary and secondaryagencies of socialisation.


To learn how the agencies of socialisation transmit culture.


Parents socialise their children into their norms and values regarding having meals together.


Make a list of both positive and negative sanctions that the family might use for diﬀerent age groups, such as infants, young children, young teenagers and 16–18-year-olds.


What do  you think?
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Socialisation


Secondary socialisation: peer group


Knowledge


A child or young person’s peer group is a secondary agent of socialisation. The peer group is a group of people who are of similar age. Children and young people tend to be particularly inﬂuenced by their peers as they spend a considerable amount of time at school together and children and youths tend to want to ﬁt in with each other and take each other’s opinions very seriously. The peer group might have its own norms and values and inﬂuence its members on choices of clothes, television, music, general behaviour and so on.


The peer group, similar to the family, socialises its members through a variety of methods:


 Some members of the peer group are likely to have more inﬂuence than others and might become role models for the others in the group to follow.


 Peer groups might put pressure on its members to follow its norms and values, such as joining in activities or following a dress code. This is known as peer pressure. Peer pressure can be positive, such as encouraging its members to do well at school, or negative by, for example, encouraging members to misbehave at school or to take  illegal drugs.


 The peer group might use informal sanctions. If an individual does not conform to the group norms, they might be ignored or left out. However, if they follow group norms, this might lead to invitations to events.


SUMMARY


Individuals learn the culture of their society through agents of socialisation. The family and peer group are the most important agents of socialisation in the early years of life.


The use of sanctions is a method of social control employed by both families and peer groups.


Peer pressure: the peer group expects its members to conform to its norms and imposes sanctions if they do not.


CHECK IT



Draw a spider 


diagram showing 


the methods used by the 


family and peer group to 


socialise their members.

✓
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Secondaryagents of socialisation


Education


Knowledge


As children get older, other secondary agents of socialisation become important in their lives.


The education system plays an important role in socialising children and young people. Children learn many things at school. They will be taught subjects formally in lessons, such as mathematics, English, science and sociology. Schools will also socialise pupils towards appropriate norms, values and attitudes, such as how to behave in lessons and how to treat other people. As with other agencies, schools socialise children in more than one way.


Formal curriculum


Example


Schools teach children the formal curriculum. This includes the set subjects students are taught and what they learn in those subjects. When the National Curriculum was brought in, in 1988, children across the country followed broadly the same curriculum, but this diﬀers considerably from what is taught in private schools and in other countries (and is changing with the growth in academiesand free schools).


Hidden curriculum


Comparison


Pupils also learn through the hidden curriculum. This refers to the messages, norms and values that are passed on to children throughout the day without them realising it. For example, if, in a primary school, most teachers are female, but the head teacher is male, young children might see men assuperior.Through the hidden curriculum indicating ways to behave, the child will also learn how to get through the school day. 


Sanctions


Knowledge


Another way in which schools socialise children is by the use of sanctions. Both formal and informal sanctionsare used in schools. Schools have written rules, and formal sanctions will be used when these are broken, such as giving detention. Informal sanctions are unwritten and are likely to vary between teachers. Negative sanctions might include a ‘telling oﬀ’ by a teacher or a disapprovinglook, while positive sanctions mightinclude praise or a certiﬁcate for good work.


Key concepts and processes of cultural transmission
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Chapter 1


WHAT AM I GOING TO LEARN?


To understand how other agents of secondarysocialisation transmit culture.


A pupil receiving a negative sanction from a teacher.


Do schools treat boys and girlsin exactly the same way? Make a list of any diﬀerences in the way girls and boys are socialised in schools, such as in sports.


What do  you think?
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Secondary agents of socialisation


Media


Knowledge


The media is an important agent of socialisation. The media is taken to include television, newspapers, magazines, websites including social media sites and messaging platforms, radio and anything else which sends messages to a mass audience. The media socialises individuals by a variety of methods.


Children, particularly, might be inﬂuenced through role models followed in the media, and might copy their behaviour. Young boys might try to be like their favourite sporting personalities, for example. 


In 2019, educational charity The Female Lead set up a scheme called ‘Disrupting the Feed’. Its aim was to present positive female role models in social media feeds and make girls’ social media experience healthy and encouraging. The role models included Greta Thunberg, Michelle Obama, Jameela Jamil and Serena Williams. The girls who took part are said to have beneﬁtted from the scheme, which shows the power of strong female role models in socialisation.


The media might inﬂuence the way people think about certain groups by the way they present and label them. Generally, for example, refugees have been labelled negatively by much of the media, as have many youth subcultures.


It has been argued that violence on television or in ﬁlms and video games might lead impressionable childrenor young people to copy the violence in real life.


Religion


Knowledge


Religion is another agent of socialisation. It teaches individuals what to believe and how to live their lives. Religions have written rules and moral codes that their members are expected to follow. Diﬀerent religions will have diﬀerent norms and values. For example, some followers of the Muslim religion expect females to ‘cover up’ their bodies. As with other agents of socialisation, religion uses sanctions to reinforce socialisation. 


Negative sanctions for disobeying the rules of a religion might be extreme in some cases, and people might be banned from the place of worship. A positive sanction for obeying the rules of the religion might be the promise of future happiness in the ‘next life’.


The workplace


Knowledge


Many students have part-time jobs and have to learn the norms and rules of the workplace. When they leave education and start full-time work, they might have to learn another set of norms and practices. Workplaces often have induction schemes for new workers. For example, a newly qualiﬁed teacher (NQT) will have a more experienced teacher to be their mentor and look after and supervise them. As with all agents of socialisation, workplaces use both negative sanctions, such as written warnings for a serious oﬀence, and positive sanctions, such as an ‘employee of the month’ recognition or bonus, to keep social control.


SUMMARY


The process of socialisation continues throughout life. Schools, the media, religion and the workplace are all important agents of socialisation.


Michelle Obama, a positive role model, is active in the arts, business and welfare.


CHECK IT



Draw a spider 


diagram showing 


the methods used by 


education and the media to 


socialise their members.

✓




PLENARY


Identify the sanctions used by the six main agents of socialisation:


 family


 peer group


 media


 education


 religion


 work.
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Feral children and the lack of socialisation


A feral child (also known as a ‘wild child’) is a human child who has been isolated from human contact from a very young age and has had little or no experience of human care and behaviour or of human languages.


There are examples of children who have been helped to survive by animals such as wolves, bears, apes, ostriches, monkeys and dogs. There are also examples of feral children who have been ‘brought up’ by members of their family but have been almost totally neglected and denied any other human contact. These examples can be used to argue for the nurture point of view of human behaviour (see pages 14 and 15).


Amala and Kamala


Example


A well-known example of the interest around feral children is the case of Amala and Kamala. These children were supposedly brought up by wolves in India in the 1920s and were eventually found and taken to an orphanage. However, it is now thought that the story was a hoax to raise money for the orphanage.


Knowledge


All the cases of true feral children show their inability to ﬁt into society at ﬁrst. They have not been taught the skills that would normally be picked up in the process of socialisation, such as to how to use a toilet, how to talk or even to walk upright. Many of the children have had to copy the behaviour of the animals they grew up with, such as walking on all fours and barking. They often see themselves as a version of the animal they lived with, rather than as a person.


Oxana


Example


One famous story is that of Oxana who was found in the Ukraine in the 1990s. Oxana’s parents were alcoholics and totally neglected their daughter. Until the age of eight, Oxana lived with dogs. They provided her with love and aﬀection and she copied their 


Key concepts and processes of cultural transmission
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Chapter 1


WHAT AM I GOING TO LEARN?


To understand what happens when children are not socialised in the usual way.


A statue of Romulus and Remus, the twin founders of AncientRome, believed to have been raised by wolves.
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Feral children and the lack of socialisation


behaviour and identiﬁed with them. She was unable to talk or walk and ran around on all fours, barking like a dog. She imitated the dogs in the way they ate and in their toilet habits and slept on the ﬂoor. When taken into human care, Oxana did learn to speak and follow ‘normal’ human behaviour such as using the toilet and eating cooked food, but she was regarded as ‘intellectually damaged’,which made learning new skills diﬃcult. She was put into a home for the ‘mentally impaired’ and was eventually able to work on a farm milking cows.


Knowledge


Case studies of feral children are interesting because they show how nature alone does not equip a child  to function in society and therefore oﬀer some supportfor the nurture argumentfor humanways  of behaviour.


Genie


Example


Another famous feral child was called Genie. Born in 1957 in the USA, she was unwanted by her father because he thought she was mentally impaired. He hid her away from the age of 20 months until she was 13 years old, and kept her in a locked room. She was not fed properly and was either bound, naked, to a child’s toilet or strapped to a crib, virtually unable to move. No one was allowed into the room to talk to or play with Genie, so she was unable to speak. The father rarely interacted with her, and never positively, and even beat her if she made noises. Eventually, both Genie’s parents (her mother was also kept ‘captive’ by her father) were arrested and charged with abuse. Her father committed suicide on the day of the trial.


Knowledge


Genie’s case attracted considerable interest from scientists who wanted to see if she was able to learn skills after being deprived of socialisation. She was tested at 13 and her mental ability was assessed as that of a one-year-old. However, she began to make progress in some areas and learned how to dress herself, use the toilet properly, draw and sew. She was able to learn individual words and after a year could put together three words, but did not really progress past this stage in language development and was unable to communicate verbally. Genie’s story continued to be a sad one because the researchers soon lost interest in her when she could not learn language, and she ended up in a series of foster and children’shomes.


SUMMARY


There have been several cases of feral children that have interested scientists and sociologists. These incidences demonstrate how children who have not been socialised from a young age can ﬁnd it very diﬃcult later on to identify with people and ﬁt into society.


Most ‘wild’children missout on primarysocialisation and ﬁnd it diﬃcult to adjust to ‘normal’ human life.


Taking it furtherTaking it further


Find out about other feral children. Write an account about one feral child that describes how they were brought up, how they were found, what they could do and what happened to them.


PLENARY


Make a poster about feral children, including three or four examples of cases of feral children. Focus on the skills they lacked and the progress they made.
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Cultural diversity


Cultural diversity refers to diﬀerences in culture. As we have seen earlier, norms, values and customs vary considerably between diﬀerent cultures. They change and vary over time, between groups within a society and between countries.


Cultural diversity over time


Examples


Cultures change over time. Until 1965, as part of British culture, the death penalty was enforced in Britain for certain serious crimes, and abortion was against the law. Women were not allowed to have abortions without strictly enforcedmedical reasons and sometimes instead had to pay for what was known as a ‘back street abortion’ because it had to be done in secret, usually by someone who was not qualiﬁed. This was very dangerous.


Now, the death penalty is no longer practised in Britain, and abortion is available, under much less stringent conditions, for those who want it on the NHS. These are just two examples of how a country’sculture changes over time.


Cultural diversity between groups


Knowledge


Cultural norms, values and customs might vary considerably between diﬀerent groups in the same country. 


Example


Diﬀerent religious groups, diﬀerentsocial classesand diﬀerentage groups may havediﬀerent cultural practices. Itis partof Sikh culture, for example,that men are requiredto wear a turban. Initially, this caused a clash with the cultural practice in Britain of wearing a crash helmet when riding a motorbike until a law was passed allowing Sikhs to ride without wearing a helmet.


Subcultures


Knowledge


There might be diﬀerences in tastes in fashion and music, for example, between diﬀerent age groups within a culture. Young people often form groups, such as mods, rockers and goths, with distinct fashions and tastes in music. If the culture of a group is distinct and diﬀerent from the culture of the majority population in terms of its values or norms, it is known as a subculture.


Key concepts and processes of cultural transmission


Chapter 1


WHAT AM I GOING TO LEARN?


To understand thatthere are diﬀerences in cultures within a society and throughout the world.


22


The hippie subculture of the late 1960s and early 1970s was characterised by long hair, long ﬂowing clothes, a loveof music and an attitude of ‘peace and love’.


Taking it furtherTaking it further 


Research a speciﬁc area of life where there are cultural diﬀerences throughout the world, such as clothing or families, and bring your ﬁndings to class.
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Cultural diversity


Example


Subcultures such as the hippie movement of the 1960s might last for several years and have particular norms and values. Hippies strongly identiﬁed with music and wore long, ﬂowing clothes, beads and ﬂowers to symbolise their belief in nature, peace and love. In the 21st century, subcultures are fast-changing and very varied. For instance, goblincore is a subculture that values aspects of nature not usually regarded as beautiful, such as worms, mushrooms and snails. Music-based youth subcultures, such as grime, emo and goth, continue to change and adapt over time.


Comparison


Not all subcultures in Britain are those involving young people. Travelling communities might be regarded as a subculture, as they have a distinctive way of life, as are some religious groups, such as Jehovah’s Witnesses, and the members of the Uniﬁcation Church (‘Moonies’). These were a religious group who tended to live as a ‘cult’ and practised mass weddings of thousands of couples, often arranged and often identically dressed.


Cultural diversity across the world


Knowledge


Cultures also vary throughout the world. There is a vast array of cultural diﬀerences in dress, food, customs, beliefs, families and ways of doing just about everything from bringing up children tohow to eat food across the world. If you have been on holiday abroad, you will probably have noticed some culturaldiﬀerences.


Examples


In Britain, it is the norm to eat meals with a knife and fork. In China it is the norm to eat with chopsticks. In parts of the Middle East and India it is the norm to pick up food with the right hand.


In Britain, it is the custom to say thank you after a meal. In some Inuit cultures of Canada, it is a sign of appreciation to break wind after a meal!


In India and Japan, all food on a plate should be ﬁnished to show the meal was enjoyed. In China, however, clearing your plate is considered rude as it suggests that there was not enough food.


In Britain, your parents would be likely to tell you oﬀ for slurping your soup, whereas in Japan it is perfectly acceptable.


SUMMARY 


There are variations in cultures over time and within societies. Consider the diﬀerent cultures and subcultures within Britain today and how ‘British’ culture haschanged over the years.


There are variations in cultures between countries. Something that is the norm in one countrymight be oﬀensive in another.


It is the custom in China to eat with chopsticks.


PLENARY


List the diﬀerent norms for teenagers and adults in terms of food, dress, music, leisure time and so on.
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Key concepts and processes of cultural transmission


How gender roles are socially constructed (1)


Gender roles are the characteristics and behaviour that are considered appropriate for males and females in society. 


Gender role socialisation


Theory


Sociologists argue that gender roles are socially constructed. That means that the roles people perform or take on are not a result of natural diﬀerences, but are a result of how they are deﬁned in that particular society. Thus, in our society, being ‘a man’ is usually associated with being strong, while being ‘a woman’ is deﬁned as being caring and gentle. In some societies, however, ‘a man’ and ‘a woman’ are deﬁned diﬀerently. 


Ann Oakley, a feminist, points to the variation of gender roles throughout the world. She refers to one society where women join the men in hunting wild animals while, in another society, men wear jewellery and ornaments while the women have shaven heads. 


Gender role socialisation refers to the process through which boys and girls learn what is acceptable behaviour for their sex in society. Sociologists claim that children are taught their gender roles by the agents of socialisation. Oakley argues that the agents of socialisation create gender roles by passing on diﬀerent gender messages to girls and boys from infancy.


The role of the family in gender role socialisation


Knowledge


Families start oﬀ the process of constructing gender roles. From birth, parents treat boys and girls diﬀerently in the way they are dressed, the toys they are given, the activities they take part in and even the way they are treated and spoken to. Girls are more likely to be dressed in pink and given dolls and prams while boys are more likely to be dressed in blue and given toy soldiers and construction kits. 


Theory 


Ann Oakley calls this process of giving diﬀerent toyscanalisationand argues that it will encourage girls to be caring and ‘feminine’ and boys to be powerful and ‘masculine’. 


She also refers to manipulation, where parentsencourage diﬀerentbehaviour from boys and girls, such as taking a lot of time over their daughter’s hair, giving out the message thatgirls should take care of their appearance, while discouraging suchbehaviour from their son.
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Chapter 1


WHAT AM I GOING TO LEARN?


To look at how agents of socialisation such as families and schools inﬂuence gender roles.


Do toys like these make young girls think that  their appearance is  veryimportant?


SPOTLIGHT:


Ask three or four of your friends whether they think boys and girlsare treated diﬀerently in schools and in lessons. Prepare a few questions beforehand, but try to encourage them to talk freely as an unstructured interview.


METHODS
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How gender roles are socially constructed(1)


Comparison


Boys often do not have toys that encourage caring. Young babies of both sexes are given teddy bears, but a growing boy playing with a teddy bear might soon be ridiculed by his peer group. Action Man was a doll produced for boys in 1966, but the manufacturer banned the use of the word ‘doll’ and cast Action Man and his dress-up costumes in masculine roles such as soldier, sailor and pilot. By contrast, Sindy, the doll for girls launched in 1963 as ‘the doll you love to dress’, had a whole range offashionable clothes and glamorous accessories, including outﬁts related to ‘feminine’ roles such as ballet dancer and nurse.


The role of schools in gender role socialisation


Knowledge


Schools carry on the process of gender role socialisation. Girls and boys continue to be treated diﬀerently at school. Although in theory, schools will have an equal opportunities


 


policy, evidence suggeststhat thehidden curriculum mighttransmit gender messages through what goes on in lessons, in textbooks and in interactions with the teachers. 


Example


School reading books and textbooks often show males and females in typical gender roles. Some school subjects are still portrayed as more suitable for one gender, such as textile craft and childcare for girls.


There is evidence that school is a place where boys dominate the space. In playground areas, boys usually dominate by spreading out, playing ball games such as football or basketball, whereas girls are more often to be found around the edges, chatting or skipping.


Some sociologists would argue that parental manipulation discourages boys from playing with ‘caring’ toys like this.


SUMMARY


Sociologists show how gender roles are socially constructed. Agents of socialisation inﬂuence gender roles.


 The family constructs gender roles by passing on diﬀerent messages to girls and boys, about how they dress, what activities they do, what they play with, how they play and how they behave.


 Schools inﬂuence gender roles too by treating girls and boys diﬀerently and through the messages put across in the hidden curriculum.


Taking it furtherTaking it further


Design a poster showing how the family might contributeto creating gender identity, for example, buying diﬀerent toys for boys and girls.
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How gender roles are socially constructed (2)


The role of the media in gender role socialisation


Knowledge


Sociologists suggest that the media might also have an inﬂuence on gender identity. 


The media, in its various forms, is a signiﬁcant part of everyday life in our society. We are surrounded by television, radio, magazines and the internet and connect with them virtually every day, often many times each day.


Children and young people might look to individuals in the media as role models and might copy the way they look and dress, how they behave and what their values appear to be. Boys might make famous sporting male personalities their role models, whereas girls might be tempted to aspire to be super-thin, beautiful models.


The media often portrays diﬀerent genders in stereotypical ways. Stereotyping refers to presenting an untrue, oversimpliﬁed and generalised picture of a member of a social group, such as always showing women in adverts as housewives and mothers and neglecting their roles in the workforce. 


The media bombards us with gender-based images of musicians, sportspeople, actors, politicians and other celebrities and people in the news, and how these people look, act, think and conduct their lives might inﬂuence and colour our ideas of what a man or woman is like or should be. Gender stereotyping is found throughout the media, such as in advertising on television programmes, ﬁlms, magazines and video games.


Example


Video games are often accused of gender stereotyping and of showing women either as helpless and/or as sex objects. The ﬁrst video game to use a female lead was Tomb Raiderin 1996. The use of Lara Croft as the character the game player ‘enacted’ answered criticisms that women were always portrayed as ‘damsels in distress’ and that a brave, capable, clever action hero was always a man, but she still conformed to the other stereotype of women as sex objects, as her female physical features were emphasised and she was dressed in ﬁgure-hugging shorts and a vest.


Knowledge


The media places great emphasis on the ‘ideal body’ of males and females and what they should be like. There have been some changes in the media and female characters in ﬁlms and on television are often independent and career-minded, but they are still likely to require being played by young, slim, attractive actresses. Magazines for women often have tips on careers and ﬁnances, but the majority of articles still give advice on health, fashion, beauty, and managing thehousehold. 


Leading roles and other signiﬁcant parts in ﬁlms are still more likely to be for men, with male actors generally being better paid too.


Key concepts and processes of cultural transmission


26


Chapter 1


WHAT AM I GOING TO LEARN?


To look at how other agents of socialisation, such as the media and peer group, inﬂuence gender roles.


Starter ...


Do you think the media portrays males and females diﬀerently? Think of three or four video games you have played and list the central characters. What aretheir roles in the game and their characteristics?


Taking it furtherTaking it further 


Find examples of adverts showing traditional gender roles and some showing non-traditionalgender roles for discussion in class.


CHECK IT



Create a slide 


presentation to 


show how families, schools, 


media and peer groups 


socialise childrenand 


young people into gender 


roles.

✓
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How gender roles are socially constructed(2)


Example


There are more women working in the ﬁlm industry today, but key roles, such as director and cinematographer, are still male dominated. The Bechdel test assesses whether a ﬁlm has fair gender representation. It asks three questions:


 Does the ﬁlm have at least two women who have names?  Do these women talk to each other? 


 Do they talk to each other about something other than a man? 


Vogue magazine reported in 2020 that many ﬁlms still fail this test, giving viewers a subtle message aboutgender roles in the world.


The role of the peer group in gender socialisation


Knowledge


The peer group is another agent of socialisation that might inﬂuence gender roles. A peer group tends to be veryimportantduring teenage years in particular and can have a powerful inﬂuence over its members and can encourage gendered activities.


Example


A boy playing with dolls or tea sets is likely to be ridiculed by his friends and might even ﬁnd he faces sanctions, such as teasing or being excluded from the group. Among male peer groups, interests and activities often centre on activities such as football, cars and computers. Female interests are more likely to centre on fashion, make-up and dancing.


Knowledge


Some peer groups might encouragedouble standards of sexual morality. Boys might be encouraged to be sexually promiscuous and see it as a means of gaining status in the male peer group, whereas they will condemn this in girls. 


Example


In her research, Sue Lees found that it was acceptable for boys to be sexually promiscuous and that such boys were regarded as ‘a bit of a lad’ by their peer group. However, a diﬀerent standard was applied to girls, and girls who were sexually promiscuous were likely to be heavily disapproved of and called ‘slags’ or ‘sluts’. Lees saw this as a way by the peer group of controllingthe behaviour of girls.


SUMMARY


Some of the ways the media socialises young people into gender roles are by presenting men and women in stereotypical ways and by using men most often in leading roles.


Peer groups can also inﬂuence gender roles by encouraging diﬀerent activitiesfor boys and girls, by applying sanctions to those who do not follow the gender-speciﬁc ‘rules’ and by promoting double standards of morality.


PLENARY


In pairs, discuss two or three children’s ﬁlms, such as Disney animations, to examine how characters of diﬀerent gender are portrayed. 


Many teenage girls’ peer groups centre on fashion and make-up.
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Class, ethnic and nationalidentity


Gender is only one aspect of identity. Other aspects of our identity that inﬂuence our behaviour and the way others see us include ethnicity, class and nationality. Sociologists argue that, like gender, these identities are socially constructed: that people are socialised into these identities by the agents of socialisation.


The role of families in creating identities


Theory


Families will inﬂuence their children’s identities by the way they are socialised. Families have an impact on class identity by the culture, attitudes and values they live with and pass on to their children. 


Some sociologists argue that upper- and middle-class parents in the UK are more likely to have a form of language and attitudes and values that will help their children to succeed in the education system. They pass these ways of living on to their children and thus their children tend to do well at school. Working-class parents, it is argued, often do not have this type of culture to transmit to their children, and so their children do less well at school.


Examples


Families might encourage children to have an ethnic identity by the language spoken in the home, the food eaten, the clothes worn, the festivals and traditions followed and the music and other arts enjoyed. Some ethnic or religious groups mightsend their children to a voluntary school on a Saturday, for example, to teach them their ethnic language and religion.
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