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Introduction






Cambridge Checkpoint Lower Secondary English Student’s Book 8 is the second in a series of three books designed to cover the Cambridge Lower Secondary English curriculum framework.


This Student’s Book will build on the key skills and types of texts you met in Stage 7, building up your vocabulary, diving deeper into a range of texts and writers, and providing lots of opportunities to practise and consolidate your English skills through a range of group work and individual activities.


We hope the work you do in this book will be enjoyable and challenging, whether it sets you up for further study in English or provides valuable practice for your use of English in everyday situations.


You will cover a range of activities to practise your reading, writing, speaking and listening skills.


Each chapter also contains key skills sections which home in on a specific topic. Some of these may be revision activities, such as revisiting grammar or sentence types, but some may introduce newer areas of learning such as creating a distinctive diary entry. The texts and activities become more challenging as you work through each book to match your growing understanding of English.


You will find a variety of genres in the reading texts, drawn from a range of cultures, geographical locations and authorial voices. There should be something interesting here for everybody and you may find new styles of writing you haven’t encountered before!


We hope you enjoy the exercises and activities in this book alongside your studies of Cambridge Lower Secondary English. Ask for help if you need it but try hard first. Studying English stretches and develops your skill set and it can be very rewarding!












How to use this book






The chapter opener pages give you a snapshot of all the exciting reading, writing, speaking and listening skills you will practise in the chapter, along with the key skill(s) you will focus on, and introduce the new topic with a discussion.
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Activity


These boxes allow you to explore and practise skills in pairs or groups.
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EXERCISE


These boxes allow you to practise and consolidate skills on your own.
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Author, poet or playwright


These boxes provide extra information about the creators of texts. This is often useful when a text has been created in a particular social, historical or political context.
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KEY WORDS


These boxes explain all the literary and grammar terms. The key words are repeated in the glossary pages at the back of the book for easy revision.
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[image: ] LET’S TALK


These activities offer opportunities to discuss the content in pairs, groups or as a class.
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Spelling


These boxes encourage you to think about the spelling rules and patterns you have learned in previous stages.
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These boxes ask questions for you to think about as you read through the texts. You may prefer to try answering these on your second or third reading or after attempting the activities or extracts.
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Spotlight on


These boxes ask you to think about specific aspects of the text, such as purpose, audience, historical context and theme.
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WORD ATTACK SKILLS


These boxes ask you to look at vocabulary and language in context. This includes working out the meaning of unfamiliar words, looking at a writer’s choice of language and discussing linguistic and literary techniques.
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HINT


These boxes guide you to think about specific things.
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The Reviewing section at the end of each chapter lets you evaluate the texts you have read, suggests similar or contrasting texts for further reading and asks you to reflect on your learning in the chapter.
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This means that there is a listening activity. All audio is available to download for free from www.hoddereducation.com/cambridgeextras






[image: ]


EXTENSION


These are more demanding tasks or tasks that help you to practise a wider range of skills.
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GLOSSARY


This box gives you the meaning of any words from the text that may be new or challenging.
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Do you remember?


Find a quick reminder about things you should already have learned in these features.
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DID YOU KNOW?


Discover interesting facts in these boxes.
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The reading cycle






Follow these three steps to read actively:




	
1  Before reading

It may sound silly to prepare your brain to read a text, but knowing what the text type or genre is and what subject you are reading about helps you to comprehend what you read and to make connections to past learning and/or experiences.




	
•  Look for clues about the text type or genre.


	
•  Read the title and subtitle to find out what the text is about.


	
•  Use skimming and scanning techniques to look for:



	
•  the layout of the text


	
•  heading levels and/or numbering of headings or subheadings


	
•  emphasis given through the use of different colours, key words, italics or bold


	
•  artwork, illustrations and/or photographs and their captions


	
•  graphics and graphs, diagrams, charts or maps


	
•  key words or specific details.











	
2  During reading

These activities will help you to analyse the structure and language features in more detail.




	
•  Use the Word Attack Skills boxes to work out the meaning of words using contextual clues, the word families they are from, the morphology or root of the words.


	
•  Ask questions while you read. Use the questions that appear alongside the texts.


	
•  Make notes of main and supporting ideas.


	
•  Visualise what is being described (particularly in descriptive writing).


	
•  Pay attention to the way the creator of the text has used language and grammar to enhance the meaning in texts and to create effects.







	
3  After reading

These activities will help you to understand the meaning of the text.




	
•  Think about the purpose and audience of the text. What was it supposed to do? Who was it written for?


	
•  Evaluate the impact of the text on you. What is your opinion of the text?


	
•  Evaluate and discuss different interpretations of the text.


	
•  Think about texts that are similar to, or contrast with, the text.


	
•  Exercise critical language awareness:



	
•  Distinguish between facts and opinions.


	
•  Compare direct (explicit) and implied (implicit) information and meaning.


	
•  Determine the social, political and cultural background of texts.


	
•  Identify emotive and manipulative language such as stereotyping and bias.
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The writing cycle








	
1  Generate ideas by brainstorming, writing your ideas on paper or talking with others or doing research. Think about:



	
•  your audience – who will read your work? Who is your text for?


	
•  the intended purpose of your writing – is it to entertain, inform, persuade or a combination of those things?


	
•  the writing features you will use to suit the text type or genre.







	
2  Organise your ideas by planning your writing.



	
•  Use different planning methods to shape your ideas, such as a mind map, a storyboard or an online template.







	
3  Write a draft. Think about:



	
•  the tone and register (formal or informal) you should use (see page 74)


	
•  developing distinctive voices for your characters.







	
4  Revise your draft. Think about:



	
•  the types of sentences you could use: simple, compound (page 16) or, complex (page 16) sentences and using different types of sentences to avoid monotony


	
•  the range of punctuation you could use: colons (page 5), semi-colons (page 5) or dashes (page 5)


	
•  using appropriate connectives or beginning sentences with interesting connectives (page 16)


	
•  the range of language you could use to make your writing more interesting, such as using better adjectives or adverbs (page 83).







	
5  Edit your writing.



	
•  Evaluate your writing by checking your language, grammar, spelling and the structure of your writing.


	
•  Ask a partner to read your writing and do the same.


	
•  Correct any mistakes.







	
6  Proofread your writing.



	
•  Rewrite or type your work. Think about different layouts and decide which one will best suit your purpose: handwritten, printed or onscreen.


	
•  Read through your work carefully to make sure that you have corrected all your mistakes.







	
7  Present your writing.
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1 Bring it to life!








BRING IT TO LIFE!
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Reading




	
•  Descriptive poems, free-verse poetry


	
•  19th-century science fiction


	
•  Extracts from novels with distinctive atmosphere
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Speaking and listening




	
•  Reading poetry aloud


	
•  Developing a performance of a descriptive poem


	
•  Working in groups and giving helpful feedback to peers
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Writing




	
•  Editing and improving a written response to a poem


	
•  A descriptive scene, focusing on creating an atmosphere


	
•  Using vocabulary to bring your scene to life
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Key skills




	
•  Punctuation in poetry


	
•  Performing poetry to an audience


	
•  Compound and complex sentences


	
•  Identifying personification in fiction


	
•  Editing your own work
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[image: ] LET’S TALK


Discuss the opinions expressed below. Do you feel the same way about poetry? Do you have a different opinion?
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Speaking and listening





Describing a scene
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Activity 1.1




	
1  Work with a partner. Look for the details in the street scenes below and share your insights and observations with each other.



	
•  What do you notice?


	
•  What do you wonder?


	
•  What does it remind you of?


	
•  Try to imagine what stories are in the lives of the people in the scene.


	
•  What would it be like to arrive in this street and walk along it?


	
•  Try to hear the noises, the shouts or whispers. What other sensations might there be? Are you jostled in the crowd?
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2  Now work on your own. Imagine yourself on a street you know well. It could be a street where you go shopping, or part of your route to school. Look at the familiar people and surroundings with fresh eyes and curiosity. Who do you see? What are the sounds in the background?


	
3  Join your partner again or work in a small group to discuss your street scene.



	
•  What do you see and hear in the street?


	
•  What do you see but not really notice?


	
•  Who is there, and what activities are going on?
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Spotlight on: listening


Sharing ideas in a group calls for sensitive listeners.




	
•  Allow others their turn to speak.


	
•  Evaluate what you have heard before you speak.


	
•  Ask questions if you do not fully understand.


	
•  Look for non-verbal clues as you listen. For example: Is the speaker smiling, or wringing their hands?
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KEY WORDS


free verse an open form of poetry, which does not have a regular meter pattern, rhyme or rhythm (beat). It often follows the rhythm of natural speech.


apostrophe a punctuation mark (’)indicating possession or omission


syllable a unit of sound (a beat) that can be a word on its own, e.g. man; but can be joined with other units of sound to form words, e.g. woman
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Reading




Using poetry to describe a scene


You are going to read a poem about a street scene. The poet has stopped in the street, where a knife-grinder is at work. The poet is curious about what he sees and hears.
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Poet: Walt Whitman


Walt Whitman was an American poet (1819–92). This poem, ‘Sparkles from the Wheel’, comes from his ground-breaking first collection of poems, Leaves of Grass. He wrote in free verse, a new form of poetry at the time.
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‘Sparkles from the Wheel’


Where the city’s ceaseless crowd moves on the livelong day,


Withdrawn, I join a group of children watching – I pause aside with them.


By the curb, toward the edge of the flagging,


A knife-grinder works at his wheel, sharpening a great knife;


Bending over, he carefully holds it to the stone – by foot and knee,


With measur’d tread, he turns rapidly – As he presses with light but firm hand,


Forth issue, then, in copious golden jets,


Sparkles from the wheel.


The scene, and all its belongings – how they seize and affect me!


The sad, sharp-chinn’d old man, with worn clothes, and broad shoulder-band of leather;


Myself, effusing and fluid – a phantom curiously floating – now here absorb’d and arrested;


The group, (an unminded point, set in a vast surrounding;)


The attentive, quiet children – the loud, proud, restive base of the streets;


The low, hoarse purr of the whirling stone – the light-press’d blade,


Diffusing, dropping, sideways-darting, in tiny showers of gold,


Sparkles from the wheel.


Walt Whitman


[image: ]












[image: ]


GLOSSARY


livelong – entire (of a long period of time)


curb – kerb


knife-grinder – someone who sharpens the edge of a knife by pressing it against a spinning stone wheel, which is powered by his feet


tread – step


forth issue – to come out of something


effusing – moving around in a loose way


unminded – ignored


diffusing – spreading over a wide area
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WORD ATTACK SKILLS


Find these words in the poem. Suggest possible meanings, then research their definitions.




	
[image: ]  copious


	
[image: ]  restive


	
[image: ]  hoarse
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Spelling


Some poets use contractions (words where letters are removed and replaced by an apostrophe). This is sometimes done to reduce the number of syllables in a word and in the past was often done to words ending in ‘ed’ where the ‘ed’ used to be pronounced as a separate syllable. There are four examples in this poem: measur’d, chinn’d, absorb’d and press’d.
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Activity 1.2


Work in a group and build some shared understanding of the poem.




	
1  Discuss and answer these questions.



	
•  What does the title of the poem refer to? Where do the sparkles come from?


	
•  It’s a street scene. Who is in the street? Who is watching the knife-grinder?


	
•  The knife-grinder is working. What actions are involved?


	
•  There is a hint in the poem about what the knife-grinder looks like. What are we told about him?


	
•  What is so interesting to everyone gathered around the knife-grinder?


	
•  The poet has noticed a group who have stopped to watch. Who is in the crowd, and why has the knife-grinder got their attention?







	
2  We often use ‘arrested’ when a person is caught by police, but it can simply mean ‘stopped’. Find ‘arrested’ in the poem. Which sense (meaning) do you think it has here in the poem?


	
3  What does ‘the edge of the flagging’ mean?


	
4  The word ‘measur’d’ is used in an unfamiliar way. Find it in the poem and think about the possible meaning of the word in this context.
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HINT


Poems are full of detail and the language often zings with many ideas all at once. It is difficult to take it all in. Don’t worry – many people feel like this when reading a poem for the first time.
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EXTENSION




[image: ]




Although the poem was written long before movies were invented, the poet uses some techniques we often see on the screen. Look at this description of the knife-grinder:






[image: ]


The sad, sharp-chinn’d old man, with worn clothes, and broad shoulder-band of leather;
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In film, this is called a ‘close-up’. The lens closes in on one person or object and we see them in fine detail.




	
1  Films use camera angles. Do you know about camera angles? Share your ideas or do some research if you are not sure of the meaning.


	
2  Then look at the next lines from the poem and discuss the questions below:
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Myself, effusing and fluid – a phantom curiously floating – now here absorb’d and arrested;
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The group, (an unminded point, set in a vast surrounding;)
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•  What do you notice about the ‘camera angle’?


	
•  What is the effect?


	
•  What could the poet be attempting to do here?
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EXERCISE 1.1




	
1  The poem ‘Sparkles from the Wheel’ is descriptive. Makes notes by answering these questions:



	
•  Which moments of description come to life in your imagination?


	
•  What sights or sounds are there?


	
•  What would it feel like to be part of the crowd?







	
2  The poet has divided the poem into four verses. Describe how the viewpoint of the poem changes from verse to verse.


	
3  Choose one of these two thoughts about the poem and write 4–5 sentences to build on it:



	
•  It doesn’t rhyme but it does use other poetic effects.


	
•  The poet has chosen some strange words.
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HINT


Make notes in the way you find most useful – a mind map or perhaps bulleted points.


Make sure your handwriting is clear and easy to read so that you can refer to your notes easily.
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Key skills




Punctuation in poetry


Poets use dashes, commas, colons and semi-colons to organise information and to indicate to readers to pause in some places. If there is no punctuation at the end of a line in a poem, you don’t need to pause.


Remember:




	
•  colons (:) introduce something that is to follow: a list of items, a speaker in a play or an idea.


	
•  semi-colons (;) link two independent clauses. The semi-colon can be replaced by a full stop.


	
•  commas (,) separate information or some clauses or items in a list.


	
•  hyphens (-) can be used to make compound words, including some numbers, with some prefixes. (Note: not all compound words have hyphens.)


	
•  dashes (–) are short horizontal lines that are placed in the middle of a line of text. We use dashes to give emphasis to a word or phrase. Dashes can also be used as a stylistic device, instead of commas or to give rhythm to a poem.
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KEY WORDS


rhyme the endings of words that sound the same, usually at the ends of lines in a poem


colon (:) introduces something that is to follow


semi-colon (;) links two independent clauses and can be used between sentences that have a common


theme to create a pause and emphasis effect, like the effect of a full stop


phrase a group of words that do not contain a verb, e.g. She ate her breakfast while on the bus. rhythm the beat or pace (speed) of a poem. It is formed by the pattern of stressed and unstressed words.
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[image: ] LET’S TALK


Look at the following lines from the poem ‘Sparkles from the Wheel’. Discuss how the poet uses punctuation marks to add shades of meaning.




Myself, effusing and fluid – a phantom curiously floating – now here absorb’d and arrested;


The group, (an unminded point, set in a vast surrounding;)


The attentive, quiet children – the loud, proud, restive base of the streets;







	
•  Which punctuation marks make the reader stop and think?


	
•  Which punctuation marks are used to add information?


	
•  Why does the poet use brackets ( ) instead of a dash in the following line: The group, (an unminded point, set in a vast surrounding;)? What more does this tell us about the group?
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Rhythm



Rhythm is the beat or pace (speed) of a poem. Some poems have a regular rhythm which is formed by using a pattern of stressed and unstressed words and syllables.


Other poems have an irregular rhythm which is closely related to the rhythm of natural speech. The poet may use short and long sentences as well as punctuation such as dashes. This creates an irregular rhythm which gives emphasis to certain words and ideas.
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EXERCISE 1.2


Write a response to this comment about the poem:


‘The rhythm is irregular. There are lots of pauses in the middle of lines with dashes and semi-colons. Why?’
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Reflection


A poem is never understood straight away. Even experienced poets feel confused or lost when they read a poem. To understand a poem, you need to describe your journey of understanding. These questions will help you to describe your journey.




	
•  What were your first thoughts?


	
•  What words or phrases confused you?


	
•  What has helped you understand a little more?


	
•  Are there any questions you still have?
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[image: ] LET’S TALK


The knife-grinder is making something. The crowd gathers to see what he makes and watch the sparkles that fly off his wheel. The word for ‘poet’ originally meant ‘maker’.


Work in a group. Look at the following questions and discuss how this poem could relate to a poet and the act of making a poem:




	
•  What sort of thing does a poet make?


	
•  What is it made from?


	
•  What is a poet’s wheel?


	
•  What are the poet’s sparkles?


	
•  Who is the crowd that gathers around a poet?
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Reading




Building on poetry to describe a scene


You are going to read another descriptive poem. This time the scene is in Jamaica.
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HINT


Remember that you do not need to understand everything all at once. It takes time and imagination. Find an image or a phrase that opens the door a little and take a few steps through. Start by finding one thing you do understand from the poem, however small, and work from there.
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‘Road to Lacovia’
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This is a long, forbidding road, a narrow,


hard aisle of asphalt under


a high gothic arch of bamboos.


Along it a woman drags a makeshift barrow


in slanting rain, and thunder:


a thin woman who wears no shoes.


This is St Elizabeth, a hard parish


to work; but when you are born


on land, you want to work that land.


Nightfall comes here swift and harsh and deep, but garish


flames of lightning show up torn


cheap clothing barely patched, and


a face patterned by living. Every sharp line


of this etching has the mark


of struggle. To the eye, unyielding


bleak earth has brought her close to famine;


yet through this wild descent of dark


this woman dares to walk, and sing.


A.L. Hendriks
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Poet: A.L. Hendriks


Arthur Lemière Hendriks was a Jamaican poet and writer (1922–92). He became well known as a television broadcaster and director in Jamaica.
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WORD ATTACK SKILLS




	
[image: ]  What is a ‘makeshift barrow’?


	
[image: ]  What does the word ‘parish’ mean in the context of this poem? (Remember the poem is set in Jamaica.)


	
[image: ]  To ‘yield’ means ‘to give way to’. Work out the meaning of ‘unyielding’.
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Activity 1.3




	
1  In a small group, read the poem aloud, taking it in turns to read a few lines each.


	
2  After reading the poem discuss what you think the poet is saying. For example, what is his attitude to his subject – is he just describing the village and the scenery, or does the poem carry a deeper meaning?


	
3  Consider his choice of words and how they convey the impression of the surroundings. Finally, think about what is being suggested by the poem’s last sentence (‘To the eye … dares to walk, and sing’).


	
4  Read the poem aloud again and discuss the rhythm of the poem. How does this add to the description? Does the punctuation have a special effect? What other poetic devices does the poet use? Think about enjambment.


	
5  Does the poet use rhyme? Can you see a pattern in any rhyming words?
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KEY WORD


enjambment the continuation of a sentence into the next line of a poem
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Writing





Editing and improving a written response to a poem
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EXERCISE 1.3


A student has written a response to the poem below. Your task is to rewrite one of the paragraphs to add more detail and depth. Think about the teacher’s comments in the margin and add more depth. If you do not agree with the response, you can change it to your opinions.
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Speaking





Performing a poem


Poetry began before writing – poems are meant to be spoken aloud. The patterns of rhythm, rhyme and letter sounds are for the ear. In this task you will develop a performance of a poem, thinking about how to connect the sound and meaning of the poem.


You are going to read another descriptive poem. This one is by Robert Frost, whom you may remember from Stage 7.


Robert Frost made this poem from simple, everyday language. When you hear the poem spoken, you could believe you are listening to the conversation of a friend or relative, telling you about their day.
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‘The Road Not Taken’


Two roads diverged in a yellow wood,


And sorry I could not travel both


And be one traveler, long I stood


And looked down one as far as I could


To where it bent in the undergrowth;


Then took the other, as just as fair,


And having perhaps the better claim,


Because it was grassy and wanted wear;


Though as for that the passing there


Had worn them really about the same,


And both that morning equally lay


In leaves no step had trodden black.


Oh, I kept the first for another day!


Yet knowing how way leads on to way,


I doubted if I should ever come back.


I shall be telling this with a sigh


Somewhere ages and ages hence:


Two roads diverged in a wood, and I –


I took the one less traveled by,


And that has made all the difference.


Robert Frost
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Poet:


Robert Frost


Robert Lee Frost was an American poet (1874–1963). He is much admired for his descriptions of rural life.
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WORD ATTACK SKILLS


Work out what the following words mean from the context of the lines in which they appear:




	
[image: ]  diverged


	
[image: ]  trodden


	
[image: ]  hence
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[image: ] LET’S TALK


Read the poem ‘The Road Not Taken’ together, and discuss the ideas in the speech bubbles.




	
1  What meaning or meanings can you find in the poem? Is it simply about a walk in the woods, told as a poem?


	
2  Is there another way to understand what Robert Frost says? Would it be a better poem if it used more ‘poetic’ language?
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Spelling


Robert Frost uses the American spelling of the words ‘traveler’ and ‘traveled’.


In British English we usually double the final ‘l’ when we add a suffix (that starts with a vowel) to a word with more than one syllable. Check in a dictionary if you are not sure of a spelling.
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Key skills




Developing a performance




Lines


Read through the poem. Look out for enjambment and caesura. Some lines may end in the middle of a sentence. Try reading these lines with a pause at the end, and try reading them without a pause, running one line on to the next.


Which do you think helps you to understand the poem better?


Should you always pause, or always run on, or make a choice in each case?







Patterns


A poem is held together because words and sounds are linked through pattern. When you say a poem aloud, patterns can help the audience understand how the meaning fits together across lines and verses.


Look for:




	
•  the pattern of rhymes


	
•  repetition of consonant sounds (alliteration and sibilance)


	
•  repetition of vowel sounds (assonance).





How could these sounds be related to the meaning of the poem? Do they enhance the meaning?
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KEY WORDS


caesura a pause in a verse where one phrase ends and another phrase begins. The pause is often shown by a comma.


audience the people for whom authors have written their work


repetition to repeat words or phrases again and again


alliteration repetition of consonant sounds in words that are close together


sibilance repetition of consonant sounds that make a hissing sound (s, z, sh and zh)


assonance repetition of vowel sounds in words that are close together
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Rhythm



The rhythm of a poem is important for performance:




	
•  Where are the pauses? Some pauses will be shown using punctuation. Other pauses may come from the meaning of the sentence.


	
•  Do any lines hurry or skip along the rhythm of the words? Do any lines move more slowly?


	
•  How could these rhythms be related to the meaning of the poem?










Performance




[image: ]




Discuss the challenges that face you. How can you enhance your performance?







Audience


For whom are you performing? What will get their attention? Decide the best way to present this as a performance. Do you need anything for support? For example, a print-out of the poem in large print or some visual prompts such as an image or quotations to focus the audience’s attention.
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Activity 1.4


In a group, try reading ‘The Road Not Taken’ aloud between you, paying attention to different elements that would enhance your performance of the poem. Think about what you are trying to convey at different points in the poem and why. Make sure everybody gets a chance to perform part of the poem and then perform it as a group to the class.
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EXERCISE 1.4


As you listen to other groups’ performances of the poem, make notes on anything you spot that is interesting. What do you notice about how other groups have decided to perform the poem? Think about rhythm, sound patterns, meaning and confidence.




	
1  Write one sentence to praise a decision. Give a reason.


	
2  Write one sentence to offer advice for how to improve. Give a reason.
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Reading





Science fiction


Science fiction is a genre in which writers bring imaginary worlds to life, in the future or in different places. Writers often explore the use of technology and its impact on societies and the resulting social changes.


At the end of H.G. Wells’s classic science-fiction story The Time Machine, the Time Traveller takes his machine millions of years into the future until he stops at a point when it seems as if the end of the world is soon to take place.
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KEY WORDS


genre a particular type of literature or other art form, e.g. novel, poetry, science fiction


novel a work of fiction, usually written in a book
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Author:


H.G. Wells


H.G. Wells (1866–1946) was a British author, journalist and historian who is best known for his science-fiction novels such as The Time Machine and The War of the Worlds.
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Extract: The Time Machine


Far away up the desolate slope I heard a harsh scream, and saw a thing like a huge white butterfly go slanting and fluttering up into the sky and, circling, disappear over some low hillocks beyond. The sound of its voice was so dismal that I shivered and seated myself more firmly upon the machine. Looking round me again, I saw that, quite near, what I had taken to be a reddish mass of rock was moving slowly towards me. Then I saw the thing was really a monstrous crab-like creature. Can you imagine a crab as large as yonder table, with its many legs moving slowly and uncertainly, its big claws swaying, its long antennae, like carters’ whips, waving and feeling, and its stalked eyes gleaming at you on either side of its metallic front? Its back was corrugated and ornamented with ungainly bosses, and a greenish incrustation blotched it here and there. I could see the many palps of its complicated mouth flickering and feeling as it moved.


As I stared at this sinister apparition crawling towards me, I felt a tickling on my cheek as though a fly had lighted there. I tried to brush it away with my hand, but in a moment it returned, and almost immediately came another by my ear. I struck at this and caught something threadlike. It was drawn swiftly out of my hand. With a frightful qualm, I turned, and I saw that I had grasped the antenna of another monster crab that stood just behind me. Its evil eyes were wriggling on their stalks, its mouth was all alive with appetite, and its vast ungainly claws, smeared with an algal slime, were descending upon me. In a moment my hand was on the lever, and I had placed a month between myself and these monsters. But I was still on the same beach, and I saw them distinctly now as soon as I stopped. Dozens of them seemed to be crawling here and there, in the sombre light, among the foliated sheets of intense green.


I cannot convey the sense of abominable desolation that hung over the world. The red eastern sky, the northward blackness, the salt Dead Sea, the stony beach crawling with these foul, slow-stirring monsters, the uniform poisonous-looking green of the lichenous plants, the thin air that hurts one’s lungs; all contributed to an appalling effect. I moved on a hundred years, and there was the same red sun – a little larger, a little duller – the same dying sea, the same chill air, and the same crowd of earthy crustacea creeping in and out among the green weed and the red rocks. And in the westward sky I saw a curved pale line like a vast new moon.


So I travelled, stopping ever and again, in great strides of a thousand years or more, drawn on by the mystery of the earth’s fate, watching with a strange fascination the sun grow larger and duller in the westward sky, and the life of the old earth ebb away. At last, more than thirty million years hence, the huge red-hot dome of the sun had come to obscure nearly a tenth part of the darkling heavens. Then I stopped once more, for the crawling multitude of crabs had disappeared, and the red beach, save for its livid green liverworts and lichens, seemed lifeless. And now it was flecked with white. A bitter cold assailed me. Rare white flakes ever and again came eddying down. To the north-eastward, the glare of snow lay under the starlight of the sable sky, and I could see an undulating crest of hillocks pinkish white. There were fringes of ice along the sea margin, with drifting masses further out; but the main expanse of that salt ocean, all bloody under the eternal sunset, was still unfrozen.


H.G. Wells
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GLOSSARY


carters’ whips – whips used by someone driving a cart


qualm – a feeling of uneasiness


algal – from or like algae


foliated – made up of layers


lichenous – like lichen or fungus


crustacea – creatures with a shell


liverworts – small flowerless green plants
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WORD ATTACK SKILLS


Work out the meaning of the following words from the context of the lines in which they appear:




	
[image: ]  yonder


	
[image: ]  stalked


	
[image: ]  corrugated


	
[image: ]  bosses


	
[image: ]  incrustation


	
[image: ]  palps


	
[image: ]  sombre


	
[image: ]  darkling


	
[image: ]  eddying


	
[image: ]  sable
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Spotlight on: science fiction


Common elements in science-fiction writing include:




	
•  imaginary worlds


	
•  time travel and teleportation


	
•  extra-terrestrial lifeforms


	
•  space travel and space exploration


	
•  interplanetary warfare.
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EXERCISE 1.5




	
1  Describe, using your own words, the appearance of the monstrous crab mentioned in the first paragraph.


	
2  Which two words in the second paragraph describe the Time Traveller’s fearful reaction to realising that he was being attacked by the second crab’s antenna?


	
3  How did the Time Traveller escape from the crabs?


	
4  How many years into the future had the Time Traveller travelled by the end of his journey?
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EXERCISE 1.6


Think about the language the writer uses in this story.




	
1  In the first three paragraphs, the narrator describes the ‘abominable desolation’ of the world of the distant future. Explain what you think is meant by this phrase.


	
2  By looking closely at the words the writer uses to describe the landscape and the creatures that are part of it, explain how he creates this atmosphere.
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Activity 1.5


H.G. Wells has the job of describing a very unusual world. Isn’t it incredible to think that just a few squiggles on a page can describe a world of the far future?


Work in a group. Imagine a film of this story.




	
•  What scenery would you use?


	
•  What lighting effects would you use?


	
•  How could you show the great jumps through time?





Discuss how you could use these ideas to bring it to life on the screen.
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[image: ] LET’S TALK


Do you prefer stories about the real world or imagined worlds? Can you begin to explain why?
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Activity 1.6


Still working in a group, compare the extract from The Time Machine with another science-fiction story that you know. Look at the ‘Spotlight on: science fiction’ box for ideas.




	
•  Does the other story also describe an unusual world? What is unusual in the other text?


	
•  Does the other story also include time travel?


	
•  Why do you think stories like this are popular?


	
•  Why might readers choose science-fiction texts over non-fiction texts such as historical accounts or travel writing?
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Spotlight on: atmosphere


A writer creates atmosphere in a scene by describing a place in a way that brings the place to life. The writer might describe not only the details, but also the emotions of the people in it.
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Creating an atmosphere


Have you ever been in a place that creates a strong atmosphere? Have you ‘felt’ strong emotions coming from your surroundings – maybe a particular building or room, or perhaps an outdoor setting?
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KEY WORDS


atmosphere how the physical situation or environment feels


setting the place or places in which the events occur
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Read the extracts from the stories and novels over the next few pages. Each extract brings a particular place to life, with language that is used carefully to create an atmosphere.
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Extract: In the Company of Cheerful Ladies


Mma Ramotswe was sitting alone in her favourite café, on the edge of the shopping centre at the Gaborone end of Tlokweng Road. It was a Saturday, the day she preferred above all others, a day on which one might do as much or as little as one liked, a day to have lunch with a friend at the President Hotel, or, as on that day, to sit by oneself and think about the bents of the week, and the state of the world. This café was a good place to be, for several reasons. Firstly, there was the view, that of a stand of eucalyptus trees with foliage of comforting dark green which made a sound like the sea when the wind blew through the leaves. Or that, at least, was the sound which Mma Ramotswe imagined the sea to make. She had never seen the ocean, which was far away from landlocked Botswana; far away across the deserts of Namibia, across the red sands and dry mountains. But she could imagine it when she listened to the eucalyptus trees in the wind and closed her eyes. Perhaps one day she would see it, and would stand on the shore and let the waves wash over her feet. Perhaps.


The other advantage that this café had was the fact that the tables were out on an open verandah, and there was always something to watch. That morning, for instance, she had seen a minor dispute between a teenage girl and her boyfriend – an exchange of words that she did not catch but which was clear enough in its meaning – and she had witnessed a woman scrape the side of a neighbouring car while she tried to park. The woman had stopped, quickly inspected the damage, and had then driven off. Mma Ramotswe had watched this incredulously, and had half-risen to her feet to protest, but was too late: the woman’s car had by then turned the corner and disappeared and she did not even have time to see its number-plate.


She had sat down again and poured herself another cup of tea. It was not true that such a thing could not have happened in the old Botswana – it could – but it was undoubtedly true that this was much more likely to happen today. There were many selfish people about these days, people who seemed not to care if they scraped the cars of others or bumped into people while walking on the street.


Alexander McCall Smith
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Author: Alexander McCall Smith


Alexander McCall Smith (born 1948) has written more than 100 academic books, short stories and children’s stories. The extract is from In the Company of Cheerful Ladies which is part of a series of novels that feature the character Mma Precious Ramotswe. The stories are set in Botswana.
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WORD ATTACK SKILLS


Work out the meaning of the following words from the context of the story:




	
[image: ]  bents


	
[image: ]  foliage


	
[image: ]  landlocked


	
[image: ]  dispute


	
[image: ]  witnessed


	
[image: ]  incredulously
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[image: ] LET’S TALK


Work in a pair. Find words in the extract that bring the scene to life and set the atmosphere. Share your ideas with other learners.
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EXERCISE 1.7


Imagine you are sitting in a café near where you live. Write a paragraph to describe what you see, hear and feel.
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Key skills





Compound and complex sentences


Writers use complex and compound sentences to add detail to what they are writing and to create effects. Look at these examples from the extracts.


In this sentence the author creates the effect of moving along by adding phrases and clauses and using commas to connect the clauses:
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So I travelled, stopping ever and again, in great strides of a thousand years or more, drawn on by the mystery of the earth’s fate, watching with a strange fascination the sun grow larger and duller in the westward sky, and the life of the old earth ebb away.
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In this sentence the author sets the scene by using a series of clauses to create an emotion or feeling about a day:
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It was a Saturday, the day she preferred above all others, a day on which one might do as much or as little as one liked, a day to have lunch with a friend at the President Hotel, or, as on that day, to sit by oneself and think about the bents of the week, and the state of the world.
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In this sentence the author creates an effect of suspense with different clauses and punctuation:
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Mma Ramotswe had watched this incredulously, and had half-risen to her feet to protest, but was too late: the woman’s car had by then turned the corner and disappeared and she did not even have time to see its number-plate.
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Remember: clauses can be joined by connectives, commas, colons or semi-colons or dashes. Compound sentences are often joined by connectives such as and, or, but, or so.






[image: ]


KEY WORDS


complex sentence a long sentence that contains one main (independent) and at least one dependent (or subordinate) clause. A subordinate clause does not make sense on its own.


compound sentence a sentence consisting of two or more main (independent) clauses that are linked in some way


clause a group of words containing a verb. A main clause makes sense on its own; a subordinate clause depends on a main clause for its sense to be clear.


connective any word such as a conjunction, preposition or adverb that connects one clause to another


verb a word that expresses an action or a state of being, e.g. Joe ate his dinner. Joe no longer felt hungry


adverb a word, frequently ending in -ly, that is used to describe the action expressed by a verb, e.g. Joe ate hungrily.


[image: ]












[image: ]


Activity 1.7


Work in a pair. Look at the compound and complex sentences below, which are from the extracts you have read. Find the clauses by identifying the verbs. Then discuss how the clauses are linked and what effect each sentence has.




	
1  I tried to brush it away with my hand, but in a moment it returned, and almost immediately came another by my ear.


	
2  The woman had stopped, quickly inspected the damage, and had then driven off.


	
3  She had never seen the ocean, which was far away from landlocked Botswana; far away across the deserts of Namibia, across the red sands and dry mountains. But she could imagine it when she listened to the eucalyptus trees in the wind and closed her eyes. Perhaps one day she would see it, and would stand on the shore and let the waves wash over her feet.
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Activity 1.8


Add details and effects to the following sentences by adding at least two more clauses to each sentence. Use commas, dashes or semi-colons to link the clauses. Then share your sentences with others in a group.




	
1  It was Sunday and I had nothing to do.


	
2  He stopped where the roads diverged.





[image: ]








Here is an extract from a short story by a Russian author, Yuri Nagibin, who tells how a young schoolteacher, Anna Vasilevna, learns an important lesson about the natural world. In this scene, the narrator is being led through the forest, in search of a particular tree.
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Extract: ‘The Winter Oak’


And the forest led them on still farther along its intricate, tangled paths. It seemed as if there was no end to the trees, the snowdrifts and the silence of the sun-dappled twilight.


Suddenly, in the distance, a smoky-blue chink appeared. The trees began to thin out, there was more space and it was fresher. Soon there was no longer a chink, but a broad shaft of sunlight appeared before them, and in it something glistened and sparkled, swarming with frosty stars.


The path went round a hazel bush, and straight away the forest fell away on either side. In the middle of the glade, clothed in glittering raiment, huge and majestic as a cathedral, stood an oak. It seemed as if the trees had respectfully stood aside to give their older brother room to display himself in all his strength. The lower branches spread out over the glade like a canopy.


Snow was packed into the deep corrugations of the bark, and the trunk, three times the normal girth, seemed to be embroidered with silver thread. Few of the leaves that had withered in the autumn had fallen, and the oak was covered right up to the top with leaves encased in snow.


‘There it is, the winter oak!’


Yuri Nagibin
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Author:


Yuri Nagibin


Yuri Markovich Nagibin (Ю́рий Ма́ркович Наги́бин) was a Russian Soviet writer, screenwriter and novelist (1920–94).
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WORD ATTACK SKILLS


These words are made up of two smaller words joined together. What do the smaller words mean? What could they mean when put together?




	
[image: ]  snowdrift


	
[image: ]  sun-dappled


	
[image: ]  smoky-blue
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Key skills





Personification


Writers use the literary device of personification to give more vivid descriptions of things or ideas. They represent the things as people or as having human forms. This can help readers to connect with and understand the object that is personified, and can also evoke an emotional reaction in readers.
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KEY WORDS


personification a literary device which presents a thing or an abstract idea as a person


mood the emotional setting; the feeling a reader gets when reading a poem
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For example, in the sentence below, the author says that the oak tree is ‘clothed’ in ‘raiment’ (wearing clothes). This helps us to ‘see’ the tree and perhaps to admire it as something special, at which we can wonder.
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In the middle of the glade, clothed in glittering raiment, huge and majestic as a cathedral, stood an oak.
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[image: ] LET’S TALK


Work in a pair. Read the following descriptive piece which is setting the scene for an important event. Discuss how the colours and descriptions set the mood. Is this optimistic or pessimistic?
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Extract: ‘Pink Lemonade and Cookies’


The lime-green patio umbrella flapped happily in the breeze. It covered strawberry slushies, watermelon pies, and bright cheerful stacks of donuts. Emily stepped outside to feature a crystal pitcher of pink lemonade and a spray of warm cookies in the center of the table. She had on her favourite dress and knew that, as soon as he stepped through the patio gate, her life would never be the same again.


Kit Kittelstad
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