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				Chapter 1

				 Introduction

				Ian Hill and Mark Shiu-kee Shum

				 

				Preamble

				We believe this book makes an important contribution to language teaching in general, to IB language teaching, and more precisely to the teaching of Chinese both in IB and non-IB classrooms. The IB constantly sifts through the latest thinking in pedagogy for all its programmes. For that reason readers who are up to date with the cutting edge of language teaching method, particularly for Chinese, will find reassurance and confirmation of their approach in this book whether they are IB teachers or not. Those who feel they are not aware of the most up-to-date thinking in language teaching, again particularly for Chinese, will find ample advice in the chapters that follow.

				This publication is also a significant milestone in the advancement of IB philosophy and pedagogy because it brings an Asian/Chinese perspective to that discourse. The aim of IB programmes is to develop international mindedness (IM) in students. The IB has been aware for many years that the roots of its programmes have been in the Western tradition, and that its flagship philosophical document, the IB Learner Profile (IBLP), has had some criticism, not unjustified, that it represents values and characteristics that relate more to the West than to other cultures. 

				We know for example that critical thinking skills, one of the fundamental IB pedagogical planks and an important methodological component of IM, is not necessarily well received in some regions of the world. However the concepts of IM were already in the minds of Confucius, Mencius, Lao-Tzu and others many centuries before the term itself appeared in the West in 1951 with the creation of the Conference of Internationally Minded Schools (Hill 2010 p20-22). This was an association under the auspices of UNESCO which brought together heads of schools interested in discussing international education.

				 

				The dawning of the IB

				The IB was created during the 1960s as a programme for the growing number of international schools dotted around the world catering for the children of internationally-mobile families working for the UN, embassies, and multinational companies. The initiative came from the staff of the International School of Geneva (founded in 1924) as a result of visits to a number of international schools in Asia, Africa and Europe carried out by Bob Leach, head of history, during the 1961-62 northern hemisphere school year. Leach’s travel was funded by the International Schools Association (ISA), founded in 1951, which was closely linked to his school in Geneva. Leach found that: 

				 

                the national programmes they used were unsuited to the international experience of their students, since they normally provided a national perspective only;

				

				recognition of national programmes was problematic when they returned to their home country or moved on to other countries;

				

				these schools felt somewhat isolated and urged the ISA to provide more assistance with administration advice and curriculum development;

				

				the schools were unanimous about the need for a common school leaving qualification with international acceptability.

				 

				The head of Leach’s school, Desmond Cole-Baker, urged his staff to forget about their current national programmes, to take a clean sheet of paper, and to imagine which knowledge, skills and attitudes young people would need to be citizens of the world. Thus, the IB ‘project’ began with a first draft of a contemporary history course by the end of 1962, and other subjects quickly followed. 

				Schools in other countries also joined the initiative, among them Atlantic College in Wales and the United Nations International School in New York. Curriculum development meetings took place and a structure was created which was eventually registered in Geneva in 1968 as the International Baccalaureate Office (later changed to Organisation). A number of influential educators from different nations were attracted to the project which they saw as an ideal vehicle for education reform in their own countries.

				The IB was created for practical, visionary, and pedagogical reasons. Practically there was a need for an educational passport to university entrance world-wide; students needed an international perspective, not just the view of their home or host nation; and pedagogically the education reformers wanted to diminish rote learning and memorisation and replace it with critical thinking skills and a holistic education that looked at affective as well as cognitive development.

				Although the IB started as the Diploma Programme for international schools, it was not long before national systems of education, both private and public (state), started offering it. The USA remains today the country with the largest number where more than 90% of the schools are state funded without tuition fees. 

				Let us now move to the present and see to what extent the current description of an IB education has r`emained faithful to those early pioneering ideas.

				 

				IB philosophy and pedagogy

				The visionary (philosophical) and pedagogical underpinnings of the IB have not changed since the 1960s, but have been developed further by practitioners and scholars over time. IB provides international education programmes; these are programmes which seek to develop international-mindedness (IM) – the key term which we associate with the IB vision since ten years or so. IM includes intercultural understanding, learning languages, consideration of global issues, knowledge about the interdependence of nations, solidarity, human rights, sustainable development, respect for others, compassion for those less fortunate, and appreciating multiple perspectives. Other terms are used, such as preparing students for global citizenship; for IB, this presupposes a strong association with one’s own culture in order to have a reference point for understanding and showing empathy towards others. 

				Intercultural understanding is a key element of IM. It is enhanced by a thorough knowledge of one’s own culture. The ingredients of intercultural understanding have been nicely captured in the following statement by a former director general of the IB:

				 

				... we require all students to relate first to their own national identity – their own language, literature, history and cultural heritage, no matter where in the world this may be. Beyond that we ask that they identify with the corresponding traditions of others. It is not expected that they adopt alien points of view, merely that they are exposed to them and encouraged to respond intelligently. The end result, we hope, is a more compassionate population, a welcome manifestation of national diversity within an international framework of tolerant respect. Ideally, at the end of the IB experience, students should know themselves better than when they started while acknowledging that others can be right in being different. 

				IB 1988 Report of the Director General, 
Roger Peel, to the Council of Foundation

				 

				Today, the IB has distanced itself from the notion of ‘tolerance’ because it is considered to portray, even unconsciously, a certain cultural superiority which could be construed as: ‘my culture is the right one, but I’m prepared to tolerate yours’. Otherwise Peel’s statement above is totally in tune with the current IB vision.

				The IB has been a recognised non-government organisation (NGO) of UNESCO since 1970. It is not surprising, therefore, that the IB’s educational philosophy is aligned with that of UNESCO which defines international education as an education for peace, human rights and democracy (UNESCO 1974). This was reaffirmed by declaration at the International Conference on Education (ICE), Geneva, 1994. The aims of international education identified by this declaration (UNESCO 1996 p9), were to develop:

				 

				a sense of universal values for a culture of peace;

				

				the ability to value freedom and the civic responsibility that goes with it;

				

				intercultural understanding which encourages the convergence of ideas and solutions to strengthen peace;

				

				skills of non-violent conflict resolution;

				

				skills for making informed choices;

				

				respect for cultural heritage and protection of the environment;

				

				feelings of solidarity and equity at the national and international levels.

				 

				The over-arching idea of IM incorporates all of the above.

				The following key concepts underlie IB teaching methodology: critical thinking, child-centred pedagogy, constructivism, life-long learning, interdisciplinarity, and holistic education. Critical reflection and inquiry is the key that unlocks other aspects of the pedagogical approach and it was expressed very well by Bob Leach when he described the methods to be used to deliver the new IB contemporary history syllabus. 

				Leach told his students not to expect reassurance for holding conventional or closed opinions; he said they should be prepared to challenge accepted views, to dissect and weigh the issues ‘in whatever universal scales the teacher may find immediately useful’. Students needed to be prepared to retreat from entrenched positions and to appreciate and analyse multiple perspectives (Leach 1969: 208-9).

				This pedagogy was applied to all IB diploma subjects and later to the MYP and PYP. Today approaches to learning and teaching, together with differentiated learning, are essential components of all IB programmes. This is the means by which education is focused on the child, on the needs of the individual.

				Constructing their own meaning from what is already familiar enables students to ‘own’ their learning, and therefore to be more likely to remember and use what was accomplished. Constructivism has links with creativity which in turn has links with interdisciplinarity. By looking for the connections between subject disciplines, students open their minds to constructing solutions to problems that may come from seemingly unassociated subject areas, either individually or combined. 

				Holistic education refers here to aspects such as students undertaking community service – giving time to the less privileged in order to grow as individuals and take on responsible citizenship at the local, national and international levels. It also includes helping students affectively as they grow to make sense of the world and their own place in it. Life-long learning is a skill and an attitude which can be developed. Students must realise that education does not stop at grade 12, or after university or other qualifications – it is a never-ending process of critical inquiry, inspired by an insatiable curiosity to know more.

				However, IB programmes are not simply the antithesis of traditional teaching methods of memorization, didactic teaching, and translation (for language learning). There is a balance between depth and breadth of learning, didactic and constructivist approaches, interdisciplinarity and the integrity of the subject disciplines, and the cognitive and affective domains of learning. It is the judicious juggling act which contributes to a good international education: knowing when a student needs more of one than another, but never excluding any of the approaches. It’s all about getting the right balance.

				The IB Learner Profile is cited in a number of chapters and it represents the characteristics of IM as perceived by the IB. It is a combination of educational philosophy and educational practice. IM becomes particularly prominent in chapter 2 which appropriately challenges its Western bias, and in chapter 5. The latter chapter provides an interesting description of IM and furnishes another layer of analysis by attributing its components to one or more of knowledge, skills and attitudes – the fundamentals of any curriculum.

				Aspects of IM recur throughout the book as the authors seek to show how this IB concept can be infused into second language Chinese education.

				 

				Structure and content of this book

				The initiative for the book comes from Mark Shiu-kee Shum, Head, Division of Chinese Language & Literature in the Faculty of Education, University of Hong Kong (HKU) and Ian Hill, the former deputy director general, International Baccalaureate Organisation (IBO). 

				Established in 1911, HKU is a world-class institution of higher learning with a strong research bent. Geographically situated in a top-ranked world city that is often also regarded as a gateway to China, the Faculty of Education at HKU has sought to position itself as a premier hub of Teaching Chinese as a Second Language (TCSL) in the Asia-Pacific region. In tandem with both the rise of international education and the increasing popularity of Chinese language learning around the world, researchers at HKU have carved out research areas that address the design and evolution of pedagogical approaches and methods suitable for today’s hyper-connected, globalised society. 

				These research areas include cross-cultural or intercultural methods of language pedagogy, as well as the global trends and development of Chinese teaching and learning. Much of this work stems from a belief that educational and pedagogical research should anticipate and prepare for the needs of tomorrow’s world, while addressing and improving upon the issues of today’s world. 

				In this respect, HKU maintains a close relationship of collegial collaboration with the IB. As the only IB-accredited professional development programme for Teaching Chinese as a Second Language (TCSL) worldwide, the Master of Education (MEd) programme in TCSL at HKU integrates IB theories and practice with its curriculum, catering for the unique needs of pre-service or in-service teachers of TCSL in IB World Schools. Most of the contributions to this book come from HKU staff members and from experienced education practitioners who serve in IB schools which have forged strong partnerships with HKU. 

				The book is divided into three sections. The first, ‘IB philosophy teaching and learning’ discusses the IBLP from a Chinese perspective, provides feedback from MEd student teachers of Chinese (all native speakers) enrolled at the University of Hong Kong, and concludes with a chapter on the immersion method of experiential learning of Chinese by the Australian Head of a well-known independent IB school in Hong Kong, Malcolm Pritchard. 

				In chapter 2, by Mark Shiu-kee Shum, Ben-nan Zhang and Chun Lai, the reader is given a fascinating glimpse of the IBLP seen from the inner recesses of Chinese minds, and how Chinese teachers would implement the IBLP in their classrooms. This is a rare analysis of the IBLP from a non-Western perspective by non-Western educators; it points up important lessons in intercultural understanding for us all. 

				Take for example the notion of ‘caring’. In the Confucian tradition it relates first to filial piety, obligation, respect and love between family members which includes the young respecting their elders and vice versa. This extends to all others outside the family, treating them with kindness, empathy and compassion. When this occurs ‘the kingdom may be made to go round on your palm’ says Mencius. What a beautiful image: being able to cradle family, friends, the nation together in a harmonious whole within the palm of one’s hand – a part of the body that conjures up warmth, protection or compassion when the palm of a hand is placed on the shoulder or head of a child or adult.

				Chapter 3 is a response to the research question: how did MEd students grow professionally out of the university-school partnership in Hong Kong? Mark Shiu-kee Shum et al treat the reader to case study vignettes of three pre-service MEd students on teaching practice in IB schools. They undertake a school attachment phase to observe good teaching practice and then plan and take lessons under the guidance of an experienced mentor teacher. 

				The excellent relationship between the university and the IB schools contributes in no small way to the overall success of the teaching practicum, an essential aspect of the MEd course. Teaching is an intense, quite personal activity because it relies on the establishment of a positive classroom climate that depends very much on how the teacher interacts with the students.

				Moreover, in international schools the teacher is working in a cross-cultural environment which increases the need to be sensitive to different cultural behaviours. It is not surprising, then, that student teachers need, not only pedagogical advice, but also emotional and social support. The importance of school context, mentor attitude and behaviour, and student teacher initiative is portrayed through the varied experiences of the three MEd students described individually as ‘an active participant, a discouraged mentee, and a proactive learner.’

				Malcolm Pritchard’s chapter provides a very helpful overview of current pedagogy for language learning and situates this in a theoretical framework for experiential learning. Memorisation of vocabulary, syntax and written characters is an important first step of scaffolding before the learner can proceed to a constructivist approach by creating utterances which lead to increasing fluency. Autonoetic memory of authentic learning ‘adventures’ evokes not only the cognitive linguistic aspects but the emotions associated with them.

				Emotional energy is a strong motivator for recall. Pritchard can speak authoritatively on this subject since he is a scholar of the Chinese language and received many groups of Australian students for residential experiential learning at a school campus in China.

				The second section covers the implementation of IB philosophy in the classroom and includes the development of support materials. Kwok-ling Lau’s chapter opens this section with a case study of how IM is integrated into a Chinese language classroom. She proposes a ‘definition’ of IM in terms of knowledge, skills and attitudes (or values), and uses this framework to identify IM practices in the classroom. 

				Her chapter then selects a number of IM components for analysis of classroom practice and makes the point that some IM components can pertain to more than one of the categories used to classify them: knowledge, skills or attitudes. For example, intercultural understanding requires knowledge about other cultures, the skill of critical thinking to find similarities and differences, and also an attitude which is open to the acceptance of other cultures. The teacher comments are instructive and illuminate cultural perspectives.

				Cho-yam Lam’s chapter outlines the main pedagogical objectives of the Theory of Knowledge (TOK) course, focusing on the development of interdisciplinary and critical thinking skills. Her paper goes on to discuss how teachers integrate TOK into their Chinese B lessons, and identifies factors which may facilitate or impair the application of critical thinking by students in those classes. 

				The author notes that students need to be able to discern useful and reliable information, particularly on the internet, as opposed to information which is bereft of authoritative confirmation. Today, knowledge acquisition is not the main aim of education as it once was; knowledge is easily obtainable from the internet – it can be literally plucked from the air. Today students need the skills to filter the massive over-supply of information, to make the connections between the various disciplines of knowledge, and to develop a discerning eye which will protect them when confronted with the powerful rhetoric of politics and publicity world-wide. The author makes a plea for giving attention to the skill of critical reading as well as critical thinking. This chapter is a good critical appraisal of the new TOK guide and how it translates into practice; it points up ways to assist the enactment of TOK in the classroom.

				In chapter 7, Tung-Fei Lam looks closely at the theory and practice of developing materials to support IM in the Chinese classroom. With reference to major scholars of language acquisition, this study shows how support material adaptation takes place differently depending on how teachers view the purpose of language teaching. The reader is introduced to learning language and learning through language and how this can lead to concepts of basic and deep understanding. The former is interpreted as learning about the host country culture only, while the latter refers to a wider appreciation of cultural differences across several countries. 

				Teacher decisions concerning support material are directly influenced by which of these orientations they adopt. Language learning can be a powerful tool to unlocking the treasures of intercultural understanding, but, as the author reminds us appropriately, mastery of another language does not of itself guarantee an appreciation of other cultures. It requires the will to adopt a positive disposition towards others so that the language learner is openly curious and empathetic, rather than xenophobic towards behaviour and language which may be quite different from his/her own.

				The third and final section introduces the reader to some innovative approaches to teaching Chinese. Chun Lai’s chapter on the use of IT to facilitate Chinese language learning is packed with practical advice on effective web-based resources to support IB pedagogy in teaching Chinese. She discusses how IT can assist the development of IM: rich cross-cultural experiences grow out of global networking. The internet contains visual and audio stimuli to assist intercultural understanding when linguistic skills lag behind, preventing students from expressing what they would like to say. 

				The author also wisely cautions that immersion in web-based intercultural communities is not itself a sufficient condition for intercultural understanding to occur and outlines a three-stage model to assist students. IT also helps to address the lack of sufficient instructional time by providing independent rote learning and drills, leaving more class time for (IB) progressive pedagogies such as inquiry based learning, collaborative learning, a student-centred approach, interdisciplinarity, constructivism, and web-based exposure to intercultural understanding.

				Chinese is a language where the mastery level can be less, for an equivalent effort, in comparison with languages using, for example, a Roman script or Arabic alphabet. So teaching methods which can render the task more enjoyable and efficient are always welcome. In chapter 9, Elizabeth Ka-Yee Loh et al address an effective method for teaching and learning Chinese characters. The method proposed improves recognition and retention. It is thus more motivating for Chinese language learners. It involves the Integrative Perceptual Approach for teaching Chinese characters based on Variation Theory. Importantly, when successfully accomplished, this approach increases students’ literacy level and elevates their orthographic sensitivity to enable them to see patterns and connections thus facilitating the recognition and construction of written Chinese.

				Students are able to progress and attain higher performance levels more rapidly. The chapter includes a blow-by-blow account of a sample teaching plan supported with photos which teachers can transpose easily to their own classrooms. The sample design is also an incentive for teachers to create their own, based on this approach.

				The final chapter provides practising teachers with an effective method for teaching good reading and writing of Chinese to non-Chinese speakers. Anchored in a theoretical framework of the Halliday school of linguistics, this case study uses poverty issues in China (related very much to IB global issues such as social injustice and hardship) as the content to be treated by teachers and students in the classroom. The authors use genre based literacy pedagogy, in this case explanation genre, and develop the ‘reading to learn, learning to write’ method as a genre-based tool. 

				The Halliday school sees linguistics as supporting the social function of language, enabling people to communicate appropriately in societal contexts. The authors use classroom discourse analysis and systemic functional linguistics to analyse student utterances and writing. Through rigorous, detailed pre and post testing and the identification of three learner levels – high, medium, and low achievers – the research shows significant improvement in students’ ability to use Chinese.

				 

				Concluding comments

				The geographical location of the research in this book is mainly Hong Kong and the subject focus is the teaching of Chinese. The first IB schools and programmes to be authorized in Hong Kong and China are:

				 

				Hong Kong – first IB schools 

				1988 French International School – DP 

				2004 Chinese International School – MYP 

				2004 Kingston International School – PYP 

				There were 54 IB schools in Hong Kong in April 2015.

				 

				Mainland China – first IB schools 

				1991 International School of Beijing – DP

				1995 Beijing No 55 High School - MYP

				2000 Nanjing International School – PYP

				There were 89 IB schools in April 2015.

				 

				Taken collectively, the chapters of this book all participate in, and generate discussion about, one of the most relevant issues concerning the development of the IB and international education: how educators can navigate the challenges that arise in the face of teaching culturally-rich non-Western heritage languages, like Chinese, in the context of the internationally-minded (or as some argue, Western-biased) IB classroom without erasing or disavowing the values and roots of any of the linguistic source cultures. 

				In conversation with one another, the chapters raise and offer different perspectives on some key issues relating to the theorisation, design and implementation of Chinese education in the IB classroom. These are issues that cannot be ignored or conveniently glossed over, but which need to be addressed directly with sensitivity and openness, in order for the IB to stay relevant at the forefront of international education in today’s globalised world. The following are three of these key issues or questions that we wish to ask our readers to consider:

				 

				East Meets West: How should IB Chinese teachers teach the subject matter of Chinese Language, inseparable from, and inextricably influenced by, the values and viewpoints of the richly textured culture(s) from which it originates, while at the same time ensuring that their teaching is informed and guided by the values of IB philosophy? How do educators engage in negotiation between Chinese and Western culture, making room for and carrying the best of both worlds into IB education, while fully respecting the integrity and wholeness of both?

				Intangible Values vs Tangible Results: How does the teacher strike a balance between pushing students to strive for tangible academic success in terms of examination and assessment performance, and guiding students in appreciating and understanding the intangible values and attitudes that weave the fabric of intercultural human understanding?

				 

				Infusing the Theory of Knowledge into Language Education: How might educators foreground the Theory of Knowledge (TOK), hitherto often treated as a stand-alone subject, by integrating it with the teaching of Chinese or other languages, and by incorporating TOK’s ways of thinking and seeing into Chinese language teaching, or the teaching of other subjects?

				 

				This book is an important addition to elucidating and developing the concept of IM from an Asian perspective and through the teaching of an Asian language. As such it represents a landmark in the discourse on the appropriateness of IB philosophy and pedagogy to cultures other than Western. The internet, ease of travel, mixed marriages, and business partnerships across cultures have reduced the differences, but East and West still find their roots in ancient, almost opposing, traditions. 

				Chinese philosophers such as Confucius had an important effect on many Asian countries; he stressed the importance of responsibility towards working in harmony with each other, spirituality, ecology and respect for nature, cooperation, and adhering to group norms. On the other hand the West inherited contrary traits from the ancient Greeks which we might describe today as: debate and competition, materialism, lack of respect for nature, and critical thinking. The reader will realise that these characteristics are in the absolute; in reality, they are tempered and not as pronounced for some individuals. However, the fact that Eastern cultures were originally energised by collective agency and Western cultures by individual agency still explains much of the behaviour in those parts of the world today.

				We hope readers enjoy the book and that you will not hesitate to make us aware of any comments you may have.
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				Abstract

				The International Baccalaureate (IB) curriculum has a philosophical core of international mindedness and has an IB Learner Profile (IBLP) as its focal curriculum ideology (Hill, 2007). The IBLP is expected to guide school operations and classroom practices (Cambridge, 2010; IBO, 2008) and become a seamless part of the curriculum (Gigliotti-Labay, 2010). However, recently more and more scholars are pointing out that the philosophical basis of the IBLP is that of a Western liberal humanistic tradition of values (Wells, 2010; Walker, 2010). These scholars are questioning the extent to which the values espoused in the IBLP represent the attributes in different cultures throughout the world. 

				The Western philosophical bias of the IBLP may be challenged in terms of its receptivity and local relevance when IB programmes are implemented in cultures that have a strong Eastern Confucian tradition. How would teachers in cultures with a strong Eastern Confucian tradition respond to an IBLP? This chapter examines Chinese language teachers’ reactions to the IBLP in Chinese language teaching. 

				In particular, it focuses on the interplay between Chinese traditional values and IB philosophical principles in Chinese language classrooms, and the teaching strategies that are frequently used by Chinese teachers to deal with the cultural differentiation and integration between the IBLP and traditional Chinese educational values. This study intends to illuminate how Chinese language teachers utilize the intercultural understanding of IB and fuse western and eastern values in their daily practices to enrich and localize the IBLP.

				 

				Key words: IBLP, international mindedness, Western humanity, traditional Chinese culture, IB Chinese teacher, teaching strategy, culture integration.

				 

				Introduction

				The International Baccalaureate (IB) is a system of international education which states in its mission the goal of developing ‘inquiring, knowledgeable and caring’ (IBO, 2013) students who would ‘create a better and more peaceful world through intercultural understanding and respect’ (IBO 2013). Intercultural understanding is a core value for the IB, and is a process of developing, identifying and reflecting on one’s unique perspective, as well as seeking to distinguish, learn about and reflect on the perspectives of others (IBO, 2013). 

				To facilitate this process of ‘understanding the world’s rich cultural heritage’ (IBO, 2013), IB programmes foster students’ exploration of ‘human commonality, diversity and interconnection’ (IBO, 2013), as well as their learning of ‘how to appreciate critically many beliefs, values, experiences and ways of knowing’ (IBO, 2013). The IB curriculum is engendered by, and centred on, a philosophical core of international mindedness.

				The IB Learner Profile (IBLP) goes further by setting out the IB’s focal curriculum ideology (Hill, 2007; IBO, 2008), translating the IB mission statement into a set of learning outcomes presented as ten attributes, valued by IB World Schools, that IB learners are expected to embody or develop. According to the Learner Profile, IB learners endeavour to become ‘inquirers’, ‘thinkers’, ‘communicators’, ‘risk-takers’ who are ‘knowledgeable’, ‘principled’, ‘open-minded’, ‘caring’, ‘balanced’ and ‘reflective’ (IBO, 2013).

				The learner profile provides a long-term vision of education. It is a set of ideals that can inspire, motivate and focus the work of schools and teachers, uniting them in a common purpose. The IB asserts that such attributes ‘can help individuals and groups become responsible members of local, national and global communities’ (IBO, 2013). The IB programmes aim to develop internationally minded people who, recognising their common humanity and shared guardianship of the planet, help to create a better and more peaceful world (IB 2013). The Learner Profile is expected to guide school operations and classroom practices (Cambridge, 2010; IBO, 2008), forming a seamless part of the curriculum (Gigliotti-Labay, 2010). 

				The IB mission statement and IBLP have won wide praise from IB World Schools and academics (eg Hill, 2007, Gigliotti-Labay, 2010). In a literature review commissioned by the Academic Division of the International Baccalaureate, Kate Bullock (2011) makes the broad claim that the Learner Profile has been received with virtually ‘universal acceptance among educators in IB World Schools’.

				Despite Bullock’s (2011) opinion that the IBLP is clearly a good thing and few would deny its value in nurturing the aims of the IB, researchers have identified possible insufficiencies in the ability of the Learner Profile to fully capture the unadulterated meanings of key IB principles like ‘international mindedness’. In particular, scholars are pointing out that the philosophical basis of the Learner Profile is largely inherited from a Western liberal humanistic tradition of values (Wells, 2010; Walker, 2010). 

				Arguing that the philosophical basis of the Learner Profile is inclined towards a ‘Western bias’ rather than being truly internationally and interculturally agreeable, relevant, and applicable, scholars are questioning the extent to which the attributes espoused in the Learner Profile adequately represent or relate to the values of different, and especially non-Western, cultures around the world. Given its Western bias, the Learner Profile and its philosophical underpinnings can be challenged in terms of the receptivity with which it is met, along with its local relevance, when IB programmes are adopted and implemented in cultures that bear the legacies of non-Western traditions of thought, such as those of a rich Eastern Confucian tradition. (Wells, 2010; Walker, 2010)

				Some IB researchers try to summarize the main differences between traditional Western liberal humanistic values and traditional Eastern educational values by comparing the two cultures. Hill (2015: in press), for example, lists six cultural differences between the two sets of value systems, proposing a dichotomy of key cultural differences between the West and the East, which serves as a framework with which to begin thinking about Western culture in juxtaposition with Eastern culture: 
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				Another example is Walker (2010) who summarised the works of Nussbaum (1997), Nisbett (2003) and Hofstede (2001, 2005), and identifying four major cultural areas in which there is ‘strong evidence to suggest that Eastern attitudes differ markedly from those of the West’ (Walker, 2010).

				To begin with, Walker (2010) asserts that Eastern values express a ‘concern for the group rather than the individual’ (Walker, 2010), recognizing that, on the face of it at least, the IBLP appears to have placed emphasis on attributes that signal individual development and achievement much more than on qualities that promote an individual’s participation and contribution to a group or community. 

				Walker (2010) points out that of the ten attributes described in the IBLP, only one – ‘caring’ – ostensibly necessitates the involvement of another person. By contrast, the main task of parents and other socialising agents in traditional Chinese culture is more focused on teaching children the standards and norms they ought to know and adhere to, as well as their place, along with its attendant roles, in a hierarchical society, training them in the ‘responsible behaviours and skills’ required to ‘maintain group harmony and interpersonal cooperation’, ends that are beyond and bigger than the well-being and desires of the self (Wang et al., 2008). 

				Moreover, Walker (2010) points out that Eastern values emphasize a ‘respect for authority’. The learner profile has nothing to say about student–teacher relationships, while Confucian tradition regards students respecting their teachers as the key to a successful education. (Walker, 2010) 

				Furthermore, Walker asserts that Eastern values afford a holistic view of the world (Walker, 2010). There is much evidence that those from Eastern cultures ‘see the whole picture’ when confronted with an issue. When something goes wrong they are more likely to examine the context of the problem than blame the individuals involved and they seem better able to live with complex shades-of-grey conclusions than their black-or-white Western counterparts (Walker, 2010).

				Finally, Walker (2010) argues that Eastern values are based on an ‘aversion to risk’. Of the IBLP’s ten attributes ‘Risk-takers’ is the most distinctive one. Comparatively, in Western societies, parents prefer children to be a higher level risk taker, who engages in systematic processing of information only when uncertainty needs to be resolved; and Eastern societies encourage children to take an action only when a careful preparation and enough information are ready. Uncertainty-oriented action is not much encouraged by Chinese traditional education (Wang et al 2008).

				 

				The IBLP and Confucian values

				Inspired in part by Hill’s (2015) dichotomised framework of Western and Chinese values which offers a paradigm with which to examine these values by means of contrast, this paper seeks to draw a parallel framework, so as to examine the ten attributes of the IBLP by means of comparison with that which may appear to be corresponding or similar attributes or values extolled and promulgated in the Confucian tradition of thought.

			   

				Inquirers

				The IBLP describes the ideal IB learner as someone who strives to be an inquirer, an attribute that hearkens back to the Renaissance, which catalysed the arrival of the age of scientific inquiry, or even further back to Socratic dialectics and the ancient Grecian spirit of rational inquiry. Contrary to a general observation of Eastern Asian students being more reserved in the classroom than their Western counterparts, the spirit and practice of inquiry is evidently recognised as a crucial part of learning in the Confucian tradition of thought.

				For example, The Great Learning (Confucius, tran. by Legge J., 1971, p.358) attributes the furtherance of knowledge and understanding to the process of knowledge inquiry, stating, ‘Wishing to be sincere in their thoughts, they first extended to the utmost their knowledge. Such extension of knowledge lay in the investigation of things.’

				[image: p3.jpg]

				Moreover, the teachings of Mencius also differ from the oft-criticised practice of rote-learning in Asian societies, pointing out the importance of questioning ideas and information with a critical frame of mind, asserting that: ‘If one believed everything in the Book of History, it would have been better for the Book not to have existed at all.’ (Mencius, tran. by Lau D.C., 2003, p.311) 
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				The spirit of inquiry is also fundamentally engineered in the Chinese language itself, as the second character in the Chinese phrase for ‘learning’, [image: p5.jpg], literally means ‘to ask’ or ‘to question’, inextricably entwining the spirit of inquiry with the act of learning. 

			   

				Knowledgeable

				In close relation to the attribute of being an inquirer, IB learners are expected to become knowledgeable. This stems from the humanist tradition of using the cognitive faculty of reason to acquire, understand and assess that which is factual, so that one gains knowledge that could be used for the betterment of humanity. Likewise, the Confucian tradition of thought places a strong emphasis on knowledge, though it often highlights the importance of ethics, morality and propriety in qualifying, balancing or tempering the emphasis on the pursuit of cognitive knowledge. 

				This leads to a happy effect of learning and propriety combined. In Lunyu (1971), for instance, it is stated that ‘The superior man, extensively studying all learning, and keeping himself under the restraint of the rules of propriety, may thus likewise not overstep what is right.’ (Confucius, tran. by Legge J., 1971, p.193) 
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				Thinkers

				IB learners are also envisioned to be thinkers, a quality which builds on, informs, and qualifies the aforementioned attributes. This is in line with Western humanist thought, which places heavy emphasis on critical thinking, rational thought and empiricism. Confucian thought, on the other hand, may not traditionally foreground the importance of empiricism, but it does emphasise the importance of thought, asserting that learning, reading and thought are complementary and intricately interwoven parts of the same process. As stated in Lunyu, ‘Learning without thought is labour lost; thought without learning is perilous.’ (Confucius, tran. by Legge J., 1971, p.150)
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				Furthermore, Confucius required his disciples to possess, on top of a thirst for learning, an ability to think critically about new knowledge, inferring or deducing one idea from another. In Lunyu, for example, the Master says, ‘I do not open up the truth to one who is not eager to get knowledge, nor help out any one who is not anxious to explain himself. When I have presented one corner of a subject to any one, and he cannot from it learn the other three, I do not repeat my lesson.’ (Confucius, tran. by Legge J., 1971, p.197)
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				Communicators

				Reminiscent of the intellectually rigorous discussions held in Parisian salons in the 17th century, IB learners are portrayed as communicators who express their opinions while collaborating with others and listening to other people’s ideas and viewpoints. Confucian thought, meanwhile, goes further by highlighting the importance of peace and harmony in the meeting of minds. In Lunyu, the Master said, ‘The superior man is affable, but not adulatory…’ (Confucius, tran. by Legge J., 1971, p.273) 
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				This points out that people can have different standpoints and ideas, but still be able to stand together with one another, allowing for the accommodation and coexistence of people and opinions that are divergent from one’s own. Moreover, the Master said, ‘The superior man is dignified, but does not wrangle. He is sociable, but not a partisan.’ (Confucius, tran. by Legge J., 1971, p.300) [image: p10.jpg]

				This adds a moral quality to being a communicator, reminding one that in seeking to collaborate with others, one should not engage in acts that divide or exclude.

				 

				Principled

				IB learners are expected to be principled. Likewise, Mencius said, ‘Only when there are things a man will not do is he capable of doing great things.’ (Mencius, tran. by Lau D.C., 2003, p.175)
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				The IBLP emphasised concepts like ‘integrity’, ‘honesty’, ‘fairness’, ‘justice’, ‘dignity’ and ‘rights’, principles which are in the foreground of the United Nations Declaration of Human Rights, guide the rule of law, and, through the actions of able, principled individuals and groups, give hope to underprivileged peoples around the world. 

				The teachings of Mencius point to the same direction, albeit at times on a more personal, individual level: ‘He cannot be led into excesses when wealthy and honoured or deflected from his purpose when poor and obscure, nor can he be made to bow before superior force.’ (Mencius, tran. by Lau D.C., 2003, p.127)
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				Open-minded

				While holding to one’s principles, the IBLP encourages learners to seek to understand and be open-minded towards diverse perspectives, very much like Confucian teachings, which portray a similar concept lyrically and metaphorically, asserting that ‘The Ocean is so vast because it never rejects any water. The mountain is so tall because it never repels any rock and earth.’ [Chapter ‘The Situation’, Guanzi] 
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				Caring

				IB learners are described as capable of being empathetic, compassionate and respectful, personal ideals that are also highly valued and taught in the Confucian tradition of thought. Confucian thought, however, locates respect and care first and foremost in the family and especially in parent-child relationships, advocating the concept of filial piety, which, although closely related to general respect and empathy, encapsulates elements of natural responsibility, obligation, sacrifice and love – elements that are absent in the general Western notion of being caring. 

				To illustrate this, Mencius teaches one to ‘Treat the aged of your own family in a manner befitting their venerable age and extend this treatment to the aged of other families; treat your own young in a manner befitting their tender age and extend this to the young of other families, and you can roll the Empire on your palm.’ (Mencius, tran. by Lau D.C., 2003, p.19)
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				Likewise, the Doctrine of the Mean points out that ‘Benevolence is the characteristic element of humanity, and the great exercise of it is in loving relatives.’ Confucius, tran. by Legge J., 1971, p.405)
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				Risk-takers

				At first sight, being a risk-taker appears to contradict the more conservative Confucian tradition of values, and does not appear to even be in line with Western humanism, but the IBLP qualifies the term by clarifying that the meaning of risk-taking here is to take decisive, informed action, rising to the occasion in the face of uncertainty, challenges and change – constant qualities of the modern world. The IBLP emphasizes that such ‘risks’ are not of the foolhardy and reckless variety. In this sense, Confucian thought seems to agree. In Lunyu, the Master said, ‘The wise are free from perplexities; the virtuous from anxiety; and the bold from fear.’ (Confucius, tran. by Legge J., 1971, p.225) [Book IX: Tsze Han Confucian Analects]
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				Balanced

				Reminiscent of the Grecian maxim of ‘nothing overmuch’, IB learners are expected to balance different aspects of their lives ‘to achieve well-being for ourselves and others’. Confucian thought prizes the concept of balance as well, and goes further to include the notions of harmony and equilibrium. In the Doctrine of the Mean, it is said, ‘While there are no stirrings of pleasure, anger, sorrow, or joy, the mind may be said to be in the state of Equilibrium. When those feelings have been stirred, and they act in their due degree, there ensues what may be called the state of Harmony. This Equilibrium is the great root from which grow all the human actings in the world, and this Harmony is the universal path which they all should pursue.’ (Confucius, tran. by Legge J., 1971, p.384)
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				On the level of the individual, the notion of balance invokes Renaissance humanism, which advocates that humans should seek to develop all of their faculties to the fullest extent, an ideal that was manifest in the concept of the Renaissance man, a concept that was embodied by polymaths like Leonardo da Vinci. This sense of balance in the development of the person is highly agreeable with Confucian teaching for, according to the Rites of Zhou, the mastery of six diverse skills formed a rite of passage for young aristocrats in ancient China, during the Zhou Dynasty (1122-256 BC). Only when the six skills, or arts, namely ‘Rituals, Music, Archery, Charioteer, Books and Numbers’ were mastered could a person be considered accomplished. ‘The goal was to train a corps of leaders to help the king govern the nation. Men who excelled in these six arts were thought to have reached the state of perfection, an ideal gentleman.’ (The Rites of Zhou, Siku quanshu, 1997)

				[image: p18.jpg]

				 

				Reflective

				The final attribute listed in the IBLP is that of reflectiveness, a fitting close to the set of ten attributes, as regular reflection would help to ensure that such a set of values does not remain static, but are thoughtfully applied in daily life. Again, this attribute strikes a chord with Confucian thought, which qualifies the attribute by including the notion of action as a result of reflection, keeping the practice of reflection from being ‘overmuch’ by requiring that one does not hesitate or stall when it is time to act. ‘Chî Wan thought thrice, and then acted.’ (Confucius, tran. by Legge J., 1971, p.180) [Book V: Kung-Yê Ch’ang]
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				Nonetheless, Mencius expounds on the value of inward reflection, asserting, ‘If others do not respond to your love with love, look into your own benevolence; if others do not respond to your attempts to govern them with order, look into your own wisdom; if others do not return your courtesy, look into your own respect. (Mencius, tran. by Lau D. C., 2003, p.153)
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				In Lunyu, the philosopher Tsang describes a pragmatic routine of reflection, stating, ‘I daily examine myself on three points: whether, in transacting business for others, I may have been not faithful; whether, in intercourse with friends, I may have been not sincere; whether I may have not mastered and practiced the instructions of my teacher.’ (Confucius, tran. by Legge J., 1971, p.139) [image: p21.jpg]

				A general parallel that might be drawn between the IBLP and the values of Confucian thought would be that the attributes in the Learner Profile should not be interpreted in isolation, but should be considered as parts to an infinitely textured whole, just as Confucian values need to be understood in relation to other values, and more importantly, in relation to each unique context in which a value or attribute is being called into question. 

				This comparison shows that large areas of commonality can be found between Western and Eastern cultures, but it is important not to conflate commonality with sameness, for true intercultural understanding lies in the appreciation of nuanced meanings, differences in emphases and priorities, as well as unarticulated concerns.

				 

				The evolving Confucian-based society

				Taking the iconic IB attribute, ‘risk-taker’, as an example, Wang et al (2008) found that the number of uncertainty-oriented students (risk-taker) is increasing in China in urban primary schools. Chinese parents may realise that, in order to function adequately in a larger society and to adjust to the changing demands of contemporary society, children need to learn independent and assertive skills. The academic activities in Chinese schools ought not be too passive or focus too much on acquiring existing knowledge, but should instead be active, creative and self-directed, focusing on questioning, problem-solving and critical thinking (Li, 2003; Stevenson et al, 1990). It may not be surprising that uncertainty-oriented (risk-taking) students are more likely than others to benefit from school activities and display competence in learning, and consequently perform well in academic work (Sorrentino & Roney, 2000).

				The literature review reveals that Eastern and Western cultures differ but do not necessary conflict, and can even mutually support and complement each other. The Confucian tradition of thought can inform and enrich the IBLP. 

			   

				The world is changing, and there is evidence that we are entering a ‘post-international environment’: borders are weakening, multiple citizenships are more commonplace, migration has reached record levels, and we have encountered the ‘death of distance’. We are increasingly living next to, working alongside, sharing our leisure with, choosing our partners from people with different cultural backgrounds.

				(Walker 2010: 69)

				 

				In modern Eastern societies, the Confucian traditional values have been undergoing change. More and more Western values are accepted and practiced by young and educated Eastern people. As Walker (2010) infers, analysing differences between cultures and integrating their similarities works to form ‘a sense of shared humanity’. Ian Hill (2014) points out that intercultural understanding is not a one-way street. It requires interaction between different cultures.

				According to Zhou (1996), ‘If and when the East and West could learn and benefit from each other, integrating each other’s cultural strengths – for example, the individual initiative with the collective team spirit, competitiveness with cooperativeness, the technological capacities with the moral qualities – then desirable universal values will gradually develop and a global ethic will be formed, which will be a fundamental renewal of cultures and a great contribution of education to humanity.’ 
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- Personal agency — debate - Collective agency — harmony
- Materialism - Spirituality
- Ravages environment for - Respect for nature
economic gain
- Categorisation of objects - Objects seen in relation to
context
- Competition - Cooperation
- Critical thinking - Adhering to collective norms

Table 1: Traditional cultural differences between East and West. Hill (2015)
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