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Introduction



The information in this section is taken from Cambridge O Level English Language syllabus (1123) for examination from 2024. You should always refer to the appropriate syllabus document for the year of your examination to confirm the details and for more information. The syllabus document is available on the Cambridge International website at www.cambridgeinternational.org.

This Cambridge-endorsed textbook is intended for use by students of Cambridge O Level English Language (1123) for examination from 2024. The aim of the book is to present comprehensive coverage of the syllabus in a readable and interesting style. It provides advice and practice exercises to help you develop skills in the two main areas of study:


	
•  Reading

	
•  Writing.



This book is designed to support you in developing your general reading and writing abilities, and to equip you with the skills you will require in both your further studies and the real world. Therefore, it features many articles and other text types taken from real-world sources and relating to real-world issues.


Assessment


Assessment overview

All students take two exams, as set out in the table below:




	Paper
	Duration
	Weighting
	Description





	Paper 1 Reading
	2 hours
	50%
	Structured and extended writing questions
Questions are based on two reading texts





	Paper 2 Writing
	2 hours
	50%
	Directed Writing question and a composition task








Assessment objectives

All students take two components in their exam, as follows:

AO1 Reading

Candidates will be assessed on their ability to:


	
R1  Demonstrate understanding of explicit meaning.

	
R2  Demonstrate understanding of implicit meaning and attitudes.

	
R3  Analyse, evaluate and develop facts, ideas and opinions, using appropriate support from the text.

	
R4  Demonstrate understanding of how writers achieve effects and influence readers.

	
R5  Select and use information for specific purposes.



AO2 Writing

Candidates will be assessed on their ability to:


	
W1  Articulate experience and express what is thought, felt and imagined.

	
W2  Organise and structure ideas and opinions for deliberate effect.

	
W3  Use a range of vocabulary and sentence structures appropriate to context.

	
W4  Use register appropriate to context.

	
W5  Make accurate use of spelling, punctuation and grammar.







How to use this book


Organisation

The book is divided into six chapters, each focused on a specific skill, theme or aspect of the course:


	
•  Chapter 1 introduces you to some key reading and writing skills that will prove beneficial throughout the course. You can refer back to this chapter throughout your studies, and when you are preparing for your exams, to help you refresh these important skills.

	
•  Chapters 2 to 5 are built around a specific theme; for example, ‘Travel and exploration’ or ‘The environment’, and contain reading texts and writing activities relating to that specific topic. Each of these chapters is divided into two units, each of which is focused on a specific skill required by the syllabus; for example, ‘Reading comprehension’ or ‘Descriptive writing’ (although many units also contain exercises that make you practise other skills too).

	
•  Chapter 6 focuses on your exam preparation. Unit 11 contains guidance on how to approach your revision and advice on good exam practice; Unit 12 is made up of two practice examination-style papers, one reading and one writing.







Features

To make your study of English as rewarding and successful as possible, this book uses the following features:
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CHAPTER 1 READING AND WRITING SKILLS






Units


Unit 1 Becoming a better reader


Unit 2 Becoming a better writer
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1 Becoming a better reader
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In this unit, you will:


	•  Demonstrate understanding of explicit meaning.

	•  Demonstrate understanding of implicit meaning and attitudes.

	•  Select and use information for specific purposes.
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The units in this chapter contain general advice about approaching the sort of reading and writing tasks that you will come across and you should use them for reference throughout the course. The themed chapters that follow on from this reference section contain more detailed specific advice and offer a varied range of tasks for practice related to all aspects of the syllabus.



1.1 Why do you read?

The written word is all around us. It is almost impossible to spend a day without reading something. Here are a few examples:


	
•  If you catch a train, you will probably read the timetable or use an app to check when your train arrives or departs.

	
•  If you’re planning to see the latest blockbuster movie, then you will need to read details of performance times in a newspaper or on an app or website.

	
•  Whenever you use your phone or a computer, you need to read the different messages that appear on the screen.

	
•  When you settle down to relax after a hard day’s study, you might decide to watch television. How do you find out which programmes are on? Most probably you will look at a television guide. How do you know when the programme you intend to watch is about to start? Almost certainly because you will read the title as it flashes up on the screen in front of you.



Of course, you may decide that the most enjoyable way to relax is not by watching television at all, but by reading. But what will you read? Will you choose your favourite sports magazine, or will you return to the novel that you were halfway through on the app when you fell asleep last night?

The following are the most common types of texts that we read on a regular basis.


Factual texts

Such texts include informative and instructional texts, such as handbooks telling us how to use items of electrical equipment, timetables, posters and advertisements telling us about upcoming events, and so on. When we are reading items such as these, we are very much concerned with reading to gain essential information by identifying facts and key points.
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Key terms

Informative writing: A type of non-fiction writing that gives factual information about something; examples can be found in newspapers and reference books

Fact: A statement that can be proved to be true
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Non-fiction descriptive texts

Non-fiction texts are those that contain true accounts or factual information and include biographies, guidebooks, academic writing such as school textbooks, historical accounts, and so on.




Media texts

A media text is something written in a non-book medium; for example, a newspaper or a website. The content can be of any type – informative, non-fiction or literary – but very often a media text is written with the intention of persuading the reader to share or be converted to a particular point of view; for example, newspaper articles that set out to convince the reader of the rightness of a particular argument; advertisements that are aimed at persuading their readers to purchase a particular commodity; websites attempting to promote a particular belief or outlook. Remember that such texts typically include graphic materials (such as photographs, diagrams, and so on) to help convey their message, rather than just as illustrations. This can make them seem more convincing.




Literary texts

Literary texts are those that are written to entertain and engage the reader, and consist of poems, novels, short stories, literary non-fiction texts (such as travel writing and autobiography) and drama texts.

While studying English Language, you will need to read different types of materials; for example, you might be presented with:


	
•  a piece of non-fiction (possibly taken from a website or newspaper)

	
•  an extract from a novel or short story

	
•  a piece of personal writing such as an autobiography.



Depending on the type of text we are reading, we adopt a slightly different approach to it; however, our main aim in whatever we are reading is to gather information and to understand fully and evaluate what we read.
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Key terms

Non-fiction: A piece of writing in which the content is factual or about real people and events

Content: The subject matter of your writing

Convey: Communicate; writers convey meaning when they make their ideas understandable to their readers

Evaluate: To assess the value of something, e.g. an argument or line of reasoning
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1.2 Passive and active reading

So, reading is something we spend our lives doing, often without being conscious that we are doing it. In fact, you might think that the printed word is so much a part of our lives that we take very little notice of it; it is just there.


We take the printed word for granted and, as a result, we frequently recognise familiar (and less familiar) words without really thinking about what they mean – we are reading passively, just accepting what we see. This is what we mean by passive reading; the words are like wall coverings – we see them but don’t really bother to think about them!

Reading, however, is also an active process, in which you really think about what you are reading and try to get as much out of the text as you can. On many occasions (such as reading a legal document before you sign it, or making sure that you understand fully the information contained in a school textbook) you need to concentrate carefully on the sense of the words that you are reading. This is called active reading and it is important that you develop this skill of reading for understanding.

Active reading can also make you more aware of implicit meaning, often referred to as ‘reading between the lines’, such as working out the reason your friend is upset with you from what the text message does not say, or the motivations of the characters in an extract from a novel or short story.

An English Language course is unlike most other subjects in that there are very few facts and details that you need to learn. However, it is still important to spend time developing the skills you need.

And if you improve your skills in active reading, this will help you in many other school subjects as well, such as history or economics.

Remember that words alone are not the only way by which writers convey meaning: pictures, diagrams, sub-headings (which draw a reader’s attention to a specific point in an article), changes of font and typeface (such as the use of italics or bold print) are all means by which writers will try to influence your responses as a reader.
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Key terms

Passive reading: The process by which we register what we read (on road signs, for example), without consciously having to think about the meaning of the words used

Active reading: The process involved in making sense of more complicated pieces of writing in which we have to engage more closely with what is written and think carefully about the meaning of the words used by the writers

Implicit meaning: The meaning of a word or phrase that is suggested or can be deduced, but is not stated openly

Structure your argument: Organise your ideas logically and convincingly in paragraphs
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How do you develop the skill of active reading?

Throughout your course, it is a good idea to practise active reading, as this will help you fully understand the texts you are reading. Here are some suggestions of ways in which you can do this:


	
•  Read a wide range of texts, both on screen and in hard copy, not just novels and magazines but also newspaper articles, in particular editorials and opinion columns, and any leaflets or pamphlets you can find.

	
•  Remember that work in other subjects, such as history or sociology, also requires you to read non-fiction books that contain complicated and well-structured arguments. Other types of non-fiction writing include journals, travel books, diagrams, letters and web and magazine articles.

	
•  With everything that you read, make sure that you think carefully about what the words, sentences and paragraphs actually mean. It may help to:

	–  ask yourself questions as you go along, or think of comprehension questions that might be set to test understanding of what you are reading

	–  imagine what you would ask someone else if they had read the article and you hadn’t.





	
•  Whenever you are reading, it is a good idea to have a pencil and notepad close to hand to underline or highlight key words and phrases as you read, and to make notes.

	
•  Make annotations in the margin to summarise points.

	
•  Read critically by asking yourself questions as you read the text. Who wrote it? When? Who is the intended audience?

	
•  Look for ‘signposts’ that help you understand the text – phrases like ‘most importantly’, ‘in contrast’, ‘on the other hand’.



When you are working on comprehension passages in class, it is almost certain that your teacher will keep asking you questions, to help you gain a complete understanding of what you have read, and to ensure that your answers are as precise and specific as possible. So, when you are reading on your own, try to think about what questions your teacher would ask if they were there with you. This should help to ensure that you have thought about the main concerns of the passages and understood them to the best of your ability.

Once you have mastered this approach, you will find that you are reading with a much clearer and more focused understanding – this will allow you to maximise the use of your skills in any situation and when answering a comprehension question.
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Exercise 1

Read through the paragraphs opposite, in which the writer describes a journey on the luxurious Simplon-Orient-Express train. As you read, make notes of any words or phrases whose meaning you are unsure about and then check them by using a dictionary.


	
1  Write down a one-sentence summary of each paragraph, to show that you have followed the stages in the narrative.

	
2  When you have finished reading the passage, make up five questions (with answers) to test your understanding of the passage and then give them to a partner to answer.
To test that both you and your partner are engaging your active reading skills, your questions should focus on some or all of the following topics:


	–  What are the writer’s viewpoint and purpose in writing this article?

	–  How does the structure of the article help to convey the experience of the journey on the Orient Express?

	–  How does the writer try to persuade readers to take part in this journey themselves?

	–  According to the writer, what makes the journey so enjoyable?
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Key terms

Note-making: Writing down very brief summaries of key points, e.g. key points from a passage that relate to a summary question

Audience: The people for whom a piece of writing is intended

Summary: A restatement of the main points of a passage using your own and fewer words than the original

Purpose: A writer’s reason for writing; it may be to entertain, persuade, inform, explain, etc.
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Aboard the Orient Express
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1  Appropriately enough for a train steeped in romance, the principal routes of the Venice–Simplon Orient Express link three of Europe’s most beguiling cities: London, Paris and Venice. The chocolate-and-cream British Pullman train departs from London Victoria and glides through Kent on the way to the Channel. In France the royal-blue train with brass insignia, lined by uniformed and white-gloved attendants, is waiting to take you to the capital, while a four-course dinner is served. The dinner is made unforgettable by the sumptuous surroundings of the Lalique glass and wood-panelled dining cars as well as the quality of the food, a miracle of skill conjured up in the tiny galley kitchen.

	
2  In Paris the train uses the same station, Gare de l’Est, from which the first Orient Express departed on 4 October 1883. The sense of dinner-jacketed style is enhanced by the contrast between the iPods of today’s Parisian commuters milling about outside on the platforms and the bar car’s relaxed piano and period tunes that seem a world away.

	
3  It is likely to be dark by the time the train weaves through the hills growing the grapes that produce the Champagne served on board. Passengers slumber through eastern France and northern Switzerland, usually waking somewhere east of Zürich. Raising the blind to reveal the waters of Zürichsee or the majestic peaks lining the northern shore of Walensee is part of the pleasure of overnight train travel – that sense of being somewhere so different from the landscapes and architecture of the previous evening.

	
4  The snow-capped peaks of tiny Liechtenstein are a prelude to the Austrian Alps, as a continental breakfast is delivered to your compartment. A pause at the Tyrolean capital of Innsbruck is an opportunity to stretch one’s legs before the train reverses to head south through the Brenner Pass, its crags periodically topped by stone fortresses controlling valleys through the Dolomites. Lunch is served as the train drops down from the summit on the border with Italy, conifer-clad slopes giving way to huddled villages surrounded by vineyards and orchards.

	
5  The architectural style of the pale stone castle and palaces forming Buonconsiglio Castle in Trento emphasises the transition from central European to Mediterranean culture. With the Adige River for company, the train makes for Verona, forever associated with the doomed love of Romeo and Juliet.

	
6  Afternoon tea is served as the train crosses the fertile landscape of the countryside around Vicenza. The last major city before journey’s end is Padua, where Galileo once taught mathematics at the university, founded in 1222. The causeway linking Venice Mestre and the island is the perfect approach to the city and its towers and domes rising above the tiled roofs. Then, when the train arrives and you walk out of Santa Lucia terminus, you find yourself on the bank of the Grand Canal.



Adapted from www.telegraph.co.uk/travel/rail-journeys/The-Orient-Express-Great-Train-Journeys

by Anthony Lambert
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Skimming and scanning – getting the gist

Sometimes you need to be able to read as much as you can, and understand it as fully as you can, in a limited period of time – in an examination, of course, but in other contexts as well. This is why developing your active reading skills is so important. You must read through the whole question paper carefully, but if you are skilled at reading actively, then you can save some time by employing the techniques known as skimming and scanning.


	
•  Skimming means reading quickly through a passage to gain a clear, overall view of what it is about. This is what we mean by ‘getting the gist’.

	
•  Scanning is a refinement of this approach, as it means you are reading to extract specific details that are relevant to the questions that you are required to answer.



Before we look a little more closely at how to apply these techniques, there is one other very important point to consider, and it is also one that is easy to overlook.


Identifying key words in a question

A clear understanding of exactly what a question requires will help you to focus on those parts of the passage in which the relevant points can be found.

When you are reading a question, you may find it useful to underline the key words; for example, look at this question based on the passage ‘A Whale of a Time in Oz!’, opposite.
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Key terms

Skimming: Reading quickly through a passage or article to gain an overall understanding of its content, in particular by using clues from headlines, sub-headings, etc.

Scanning: Reading sections of the passage or article more closely once you have established the overall meaning by skimming, to find the most important points relating to the overall meaning

Gist: The substance or general meaning of a piece of writing

Key words: Words in a question that either give clear instructions as to what you should do to answer the question (e.g. ‘explain’, ‘describe’) or that make clear what should be the focus of your answer (e.g. a character’s behaviour, details of a place, etc.)
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Read carefully the passage ‘A Whale of a Time in Oz!’ and then state what it tells us about the behaviour of Southern Right Whales and why they were considered to be so suitable for hunting.

From your skimming of this question, you will pick up that the passage is about Southern Right Whales. Key words fall into two groups: the first tell you what to do; the second give the content you are to use or convey. So the key words to underline here as part of your scanning process are the instruction ‘state’ and then the specific details on which you are to focus: ‘behaviour’ and ‘suitable for hunting’. All questions will contain at least one key word from each group.

Now try the question.
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TIP

You need to be particularly alert with questions that include words like ‘effect’, or start ‘why does the writer…’, or ‘why do you think…’ or similar, as these are the ones that call on your active reading skills to look below the surface meaning.

[image: ]







[image: ]

A Whale of a Time in Oz!
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In search of the Southern Right Whale ‘down under’


	
1  Getting there wasn’t easy. First there was a 500 kilometre flight from Adelaide on a tiny plane shaped like a toothpaste tube. Then once we’d landed we met up with Gary White, our expedition leader, and his jeep. Two hundred kilometres along the Eyre Highway we entered the treeless Nullarbor Plain, a semi-desert populated mainly by Aboriginal people.

	
2  Our destination was the head of the Great Australian Bight, where we were to spend two days watching whales. On the way Gary told us what we wanted to know:

	
3  ‘Sadly, over 25 000 whales had been killed before whaling ceased in 1930. By this time Southern Right Whales were virtually extinct. They were known as “Right” whales because they were right for hunting in small land-based boats. They came close inshore, floated when killed, and had thick blubber, which produced the valuable whale oil when it was boiled down. This meant that the poor whales were hunted down in vast numbers by money-making ship owners.’
The first few paragraphs set the scene. Although you will be taking the details in as useful background information, you will also be aware that the Southern Right Whale does not receive a mention until the third paragraph. If you are reading actively, you will immediately notice this and be alert for further information that is going to follow.



	
4  ‘Right Whales feed on small creatures at or near the surface, gently swimming along with their mouths half open, allowing the sea water to flow in. The water is pushed back out with their tongues, leaving the food behind. Thankfully, they are now a protected species and numbers have risen to nearly 800.’ This was a dismal tale but it had a happy ending – the whales were now safe from murderous whale hunters.
As you read through the third and fourth paragraphs, it is likely that you will be asking yourself such questions as ‘What do these details tell us about the whales’ behaviour?’, ‘What was it about their behaviour that made them so easy to hunt?’, and so on.



	
5  Two hours before sunset we arrived at our destination. The crumbling limestone cliffs dropped sheer into the deep blue of the bay. It was August, the height of the whales’ breeding season. Every three years the whales come from their home waters in the Antarctic to their Australian breeding grounds. Mature females weigh 80 tonnes. The females do not eat at all until they return to the Antarctic. By this time they will have lost 20 tonnes in weight.

	
6  As the sun began to set behind us we looked out, but saw… nothing. Then boom! Right in front of us the sea erupted as a huge whale burst from the surface, thrusting its body out of the water and smashing down with a noise like a cannon firing. Again and again it surged from the sea, a majestic and thrilling sight.
As you move on through the passage, you will find that it alternates between giving facts about the whales’ behaviour and details about the scenery, and the writer’s personal response to seeing the whales as they frolic in the water. The details of the scenery and the writer’s opinions may make the passage interesting but you should be skimming over them as they are not details specifically connected to the questions that you are asking yourself.



	
7  After a meal under the stars we talked some more. Gary told us that large numbers of female whales and their calves had been in the bay the previous week. The calves are six metres long at birth and they grow to three times that length.
‘This was Nature at its finest, awesome and strangely moving.’



	
8  Our final day began early. We packed up our camp, walked to the cliff edge and were amazed! I counted 24 whales. Swimming parallel to the shore, very close in, was a long procession of mothers and their calves. They floated past on the surface. Some swam side by side, others lazily rolled over each other as they moved slowly along. They were enormous. As they expelled the air from their blow-holes, great spouts of misty water shot upwards. This was Nature at its finest, awesome and strangely moving. We were silent watchers of a primeval, wonderful sight. How can people hunt such beautiful and truly amazing creatures?

	
9  All too soon we had to go. In October the whales would return home too, home to the Antarctic. We said little. We’d been stunned by the size of Australia, climbed Ayers Rock and followed the tourist trail. These would become distant memories, but our two days whale-watching would remain alive in our hearts forever.



‘In search of the Southern Right Whale “down under”’ by Helen Highwater
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Teacher’s advice

In general, the language in which the passage is written is not difficult to understand and can be read quite easily. The vocabulary, for the most part, does not consist of long and complicated words. However, in the last-but-one paragraph, both the sentence structures and the vocabulary are more complicated. It is a good idea to slow down your skim reading at this point and stop to consider exactly what the words mean. Do these sentences contain information relevant to the question? If they do, then you need to think about how best to include the information in your answer to show a reader that you have understood. (Lifting whole sentences as they stand and transferring them directly into your answer will suggest that you do not understand them!)

Even if your understanding of the vocabulary used in these sentences is not entirely secure, your awareness of what the question is requiring you to look for should convince you that these are references to the writer’s feelings or opinions. They do not have a great deal to do with the whales themselves, apart from telling us how impressive they are, which is a point made elsewhere in the passage anyway. You can safely pass over them and continue to read the passage. It will not then take you long to finish, as the remaining sentences may be of general interest in helping us to understand the writer’s feelings but are not relevant to the material for which you are searching.
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Exercise 2


	
1  Once you have read through the passage carefully, make bullet-point notes under the following headings: ‘The behaviour of Southern Right Whales’ and ‘Why Southern Right Whales were suitable for hunting’.

	
2  Now suppose the question had asked instead ‘What did the writer feel about her experience of visiting Australia and of watching the whales?’ and, while reading the passage again, make a further list of points under that heading.
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As you can see from this example, the selection of relevant details in your reading of a passage is important. You must have a clear idea of what you are looking for and then focus on finding it and ignoring irrelevant comment or detail (which teachers refer to as ‘distractors’).

This approach works well for both short-answer comprehension questions and summary-writing exercises. You should skim through the whole passage first before you start answering any of the questions, so that you know what it is about. Then for the questions, scan for the details you need; usually each question directs you to the relevant part of the passage. The more swiftly you can select the facts and opinions that you actually need to answer the questions, the more time you will have for expressing your understanding of them as clearly as you can.

The texts you will be asked questions about will not always consist of non-fiction, factual material. Sometimes the text will be an extract from a short story or novel. With such a passage the ‘details’ you are asked to look for could be the characters’ thoughts or reactions or the way the writer builds up the tension, or similar.
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TIP

Concentration and alertness help to make you a good reader. The more you practise your reading skills, the better your understanding of the passages is likely to be.
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1.3 Practise your active reading skills

The next extract is a straightforward piece of informative writing.


	
•  Its intention is to explain something to you, and when you are reading it you are likely to be scanning it for useful facts and details.

	
•  Unlike the passage about whale-spotting in Australia, it does not contain any photographs or sub-headings that may help to convey the writer’s meaning. You will, therefore, need to think carefully about the meaning as you read through it.



Try to identify the main points of the writer’s argument and separate them from the examples he gives to illustrate them.
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Key term

Informative writing: A type of non-fiction writing that gives factual information about something; examples can be found in newspapers and reference books
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TIP

When skimming and scanning the passages, try to identify the main points of their content and keep these clearly in mind when answering the questions.
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Some additional points to consider:


	
•  Skim through the passage and make a note of the opening words of each paragraph – do these give a clear pointer to what each paragraph is about? Is the opening sentence of a paragraph in this article always the topic sentence?

	
•  Have you noticed any words that the writer uses whose meaning you are not sure of? Make a note of these words, but don’t worry about them.

	
•  Now look at the closing sentences of paragraphs 2, 3 and 4; in what way do these relate to and clarify the writer’s point about humans being pre-eminently animals who communicate, made in the first paragraph?

	
•  Now that you’ve thought about the overall structure of the writer’s argument, read through the whole passage carefully and, while doing so, try to make sense of any words whose meaning you are not sure of by using clues from their context.
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TIP

A useful tip when reading this type of writing is to assume that each new paragraph deals with an important new point. If you can identify the topic sentence in each paragraph, you will have found a good ‘hook’ on which to hang your understanding.

For example, in the fourth paragraph of this passage, the opening sentence is clearly the topic sentence as it states the main point of the paragraph, and then the following sentences develop this point. Spotting the topic sentences helps you to keep a tight control of your understanding of a writer’s argument.
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Key terms

Topic sentence: The sentence in a paragraph that sums up the main idea of the paragraph; it is often, but not always, the opening sentence of that paragraph

Structure: The overall organisation of the writing and the use of paragraphs to support this
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Voice Across the Sea


	
1  Man is, pre-eminently, the animal who communicates, but until little more than 140 years ago his thoughts could travel abroad no more swiftly than the sailing ship or the running horse.

	
2  The great change began when lightning itself became a messenger for mankind. At first, the electric telegraph was regarded as a superfluous novelty, but within a single lifetime engineers had spun a cocoon of copper wires around the world. In 1886 was laid the first successful Atlantic cable. From that moment, Europe and America were only seconds, and no longer days, apart.

	
3  However, even though the telephone had been invented in 1876 it was not possible at this time to speak across the Atlantic; the early submarine cables could carry only telegraph messages. They were too sluggish to respond to the hundredfold-more-rapid vibrations of the human voice. Although a transatlantic telephone service was opened in 1927, it depended entirely on radio, which meant that even at the best of times conversations were liable to fadings and cracklings, and to eerie, Outer Space whistles and wails.

	
4  The first transatlantic telephone cable went into service in 1956. As a result of the vastly improved service, there was an immediate jump in the number of calls between Europe and America. More cables had to be laid – first across the Atlantic and later across the still wider expanses of the Pacific.

	
5  By the dawn of the Space Age, therefore, the problem of inter-continental telephone calls had been solved – but it had been solved so successfully that it had raised yet more problems. The cables could carry only a limited number of conversations, and it seemed unlikely that they could keep up with the rising demand. Moreover, just as the Victorian cables could not cope with the telephone, so the submarine cables of the 1950s were unable to deal with the latest miracle, television – and for very similar reasons. The electric signals involved in the transmission of TV pictures were a thousand times too complex to be handled by a cable. A new breakthrough was needed and satellites provided it in the nick of time.



Voice Across the Sea by Arthur C. Clarke, Harper and Row, 1958
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Exercise 3


	
1  Explain what the text means by:

	–  ‘Man is, pre-eminently, the animal who communicates’ (paragraph 1, line 1)

	–  ‘the electric telegraph was regarded as a superfluous novelty’ (paragraph 2, line 2)

	–  ‘a cocoon of copper wires around the world’ (paragraph 2, line 3).





	
2  From paragraph 3, using your own words explain why it was not possible to use the early ‘submarine cables’ for telephone calls across the Atlantic.

	
3  What are the ‘yet more problems’ mentioned in paragraph 5? What solved them?
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Unit summary

In this unit, you have learned how to:


	
•  Demonstrate understanding of explicit meaning.

	
•  Demonstrate understanding of implicit meaning and attitudes.

	
•  Select and use information for specific purposes.
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2 Becoming a better writer
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In this unit, you will:


	•  Organise and structure ideas and opinions for deliberate effect.

	•  Use a range of vocabulary and sentence structures appropriate to context.

	•  Make accurate use of spelling, punctuation and grammar.
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2.1 Why do you write?

As with reading, we write for a range of purposes and use a range of styles depending on the type of writing in which we are engaging. We write to convey information and thoughts to other people, and whenever we engage in this activity it is important that we keep the purpose of our writing and the readers for whom it is intended clearly in mind. We should aim to ensure that the vocabulary we use is both precise and accessible to the people for whom we are writing; for example, if we are writing with the main purpose of providing information, we should aim to make what we write as unambiguous as possible; on the other hand, if we are writing to influence a reader’s feelings, then the language we use is likely to be more complex and provoke a greater range of responses. It is also important that we adapt the tone of our writing to match the person to whom it is addressed; for example, you are likely to write quite formally if you are producing a report for your headteacher but much more informally if you are writing an email to a good friend who has just gone away to college. The following are the most common types of writing activities in which we are engaged at different times.
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Key term

Tone: The mood implied by a piece of writing, conveyed through the writer’s choice of words, sentence structures, etc.
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Writing to inform, explain or advise

Such writing includes giving instructions, such as how to cook a favourite meal; giving written directions for how to travel from one place to another; giving advice about how to care for a newly acquired pet, and so on. The key point to remember here is that the primary intention of such writing is to convey facts and details as clearly as possible.




Writing to describe

Descriptive writing can be either factual or imaginative, or both together; for example, if you are writing a description of your school or college with the intention of providing a guide to it for a new student, then it is important that you describe the place factually with as much detail and clarity as you can. However, if you are required by your English teacher to describe a place that you find terrifying and decide that your school building would be a good subject to choose, then you should try to use language in as imaginative a way as you can to emphasise the terrifying aspects of the building!




Writing to tell a story – narrative writing

Narrative writing can also be either factual or imaginative, or both together. What makes it a narrative is that something happens during it, something that changes the situation at the beginning to what has become the situation at the end. It can be a personal experience, written in the first person, or a factual account of a historical event. Convincing narratives contain description of the setting, as well as the thoughts and feelings of the characters, but the storyline remains the most important component. Such writing includes not only novels and short stories but also travel writing and biographies.
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Key term

First person: A style of writing in which an individual or character who features in a piece of writing describes their own experiences and thoughts using first-person pronouns such as ‘I’ or ‘we’
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Writing to argue or persuade

Both argument and persuasion require you to use facts and opinions but to express them in such a way that you can use them to encourage your readers to share your point of view. The language you use, therefore, will be more complex and emotively toned than what you would use if you were simply writing to convey information or instructions. You will be required to use argumentative or persuasive writing skills as part of the Directed Writing task in your assessment.
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Key terms

Emotive language: Vocabulary choices designed to evoke a particular emotional response in the reader

Argumentative writing: When a writer puts forward and justifies a particular point of view, either for or against a proposal

Persuasive writing: Text produced by writers who are using all their skills to encourage readers to agree with their point of view
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Writing to analyse, review or evaluate

When you write analytically, you are likely to be considering an argument or persuasion put forward by another writer and evaluating or commenting on its strengths and weaknesses. The Directed Writing task will require you to respond to facts and opinions in a passage (or pair of passages) given to you on the paper.

Other types of analytical writing that you may be required to do as part of your English lessons in school may include reviewing a piece of literature you have read, a film or television programme you have seen or a piece of music you have heard and explaining what was good or bad about it. Yet another type of writing that fits into this category would be a report on a sporting fixture in which you explain who played well and who played badly and dissect mistakes made by the teams that led to the particular outcome of the match.




Writing to imagine, explore, entertain or reflect

This is not really a separate category of writing but is a useful way to consider writing where the main purpose is to provide pleasure for the reader. It often involves writing about personal experiences, conveying thoughts and feelings about a particular topic, person or place and describing it in an original and interesting way. Poetry is, of course, a particular type of writing that gives pleasure to the reader.







2.2 Approaching writing tasks

As part of your course you will be asked to write in many of the styles described in the previous section; the writing units in the chapters that follow focus on specific types of writing and the specific skills and approaches you will need to use in each of the assessments. The rest of this unit contains guidance relating to general writing skills that will be beneficial for all of the different writing activities you will be required to complete.


What should I write about?

Many writing exercises contain clear instructions as to what you should write about. Directed Writing tasks, for example, include texts that you are required to evaluate and respond to, building on the information contained within them to create your own argument. Other tasks, such as the Composition task, allow for a bit more freedom. You will be given a prompt (for example, ‘Describe your favourite shop and some of the people who work there’ or ‘Write a story called “The Empty House”’), but the details of what you write will be for you to decide.

In many cases it is preferable to base your writing on your own real-life experiences and knowledge; however, you need to ensure that you remain focused on the question or prompt. Also, remember that you have to write only a certain number of words. If you choose a ‘favourite’ topic, you may find that you have too much to say and your composition could be in danger of becoming too long and unstructured.

Content is certainly important, but some students tend to worry too much about it and create unnecessary problems for themselves. The main points to remember are:


	
•  Be realistic – You do not have time to write a novel during an examination and you will not be expected to do so. So, don’t make things more difficult for yourself by trying to think of obscure or totally original ideas: the originality of your writing will be found mainly in the way you express yourself.

	
•  Keep it clear and simple – What you write should be well planned; carefully structured and organised; and clearly focused on the topic you have chosen. Your main intention should be to think how best to use language to put across your ideas as clearly and as vividly as you can. Keep what you write simple and manageable, base your content on and within your own experience and you won’t go far wrong.
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® Articulate experience and express what is thought, felt and imagined.
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1 Sad; mournful; forlorn; gloomy; morose

2 Difficult; demanding; intricate; painful; troublesome.

3 Speak; converse; mutter; proclaim; talk

4 House; dwelling; habitat; home; mansion

Unit summary

Inthis unit, you have learnad how to;
@ Articulate experience and express whatis thought, felt and imagined.

@ Organise and structure ideas and opinions for deliberate affect.

® Usearange of vacabulary and sentence structures appropriate to context.
@ Makeaccurate use of spelling, punctuation and grammar.

Think about how you have demonstrated these skillsin the exercises in this unit.

Unit summary
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