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		    Praise for Managing Teacher Workload

				“Full of highly practical solutions for the busy school leader and teacher wishing to juggle work with a little more life. In many cases, the culture of the organisation is shown to have a huge impact on individual workload and time management, but there are plenty of suggestions for individual teachers too. A timely publication and an excellent read.”

				Professor Dame Alison Peacock, Headteacher

				 

				“Rarely has a book been so welcome as this one. Whether an NQT or experienced teacher, there is plenty to dip into from a range of wise writers. Few would argue that teachers need to take back control of their profession and this worthy book is as good a place to start as any. Every staffroom should own a copy.”

				Andrew Morrish, Chief Executive, Victoria Academies Trust

				 

				“It is a must read for every teacher, not just those running on empty, or already at breaking point. Thought provoking and refreshing, this book might just help teachers and leaders find a few ways to keep the job they love, and to do it well, whilst reclaiming their lives!”

				Natalie Scott, TES Blogger of the Year 2016

				 

				“Essential reading for all teachers. A broad collection of common sense approaches to a vast number of challenges we face on a daily basis, all of which look to reduce the negative impact upon teacher workload and wellbeing. It’s certainly had a positive impact upon my practice!”

				Gary King, Assistant Principal/Director of Teaching and Learning

				 

				“Tackling excessive workload is a challenge at both a personal and national level. Managing Teacher Workload provides powerful and practical guidance at each end of this spectrum, and most points in between. Alongside sharp advice on specific issues this book makes a compelling case for a profession founded on trust and collaboration, rather than compliance and martyrdom.”

				Steve Adcock, Deputy Director of Secondary Academies (South) for United Learning

				 

				“An essential tool. I would recommend it to anyone working in education; from student teachers to senior leaders, whose strategic decisions can make the difference between happy staff with time to discuss good practice or overburden staff who don’t have time to chat over a coffee for a supportive conversation.”

				Pete Sanderson, Leader of Teaching & Learning at The City of Leicester College

				 

				“An indispensible read. Opening up a dialogue, encouraging reflection and learning with and from each other will take us further than anger and frustration where workload is concerned. Reading and discussing this book is a very good start.”.

				Jill Berry, educational consultant

			

		

	
		
		  
		    Introduction

				You’ve picked up this book because you really need to cut down your workload. You love teaching – the bits where you are actually teaching anyway. You came into this job to make a difference to children’s lives; to engage young people in the thrill of understanding your cherished subject. You love that ‘wow’ moment when a concept becomes real, a skill becomes second nature; you want to support students to understand their unique identity and culture, to learn to live in the world we have, and to work to change it. You want to expand every pupil’s horizons.

				But you also want a life.

				You’d like to be able to go home at night with the feeling of a job well done, rather than a truckload of books to mark. To spend some time thinking about how you can really engage that tricky class in this week’s learning, rather than filling out another lesson plan. You’d like to go to work excited about the day ahead, knowing you will get to challenge yourself and be challenged to deepen your knowledge and skills, rather than spend your evening in another boring admin meeting. And, let’s be honest, you’d quite like to enjoy some time with family and friends, or taking that belly-dancing class, or whatever it is, without feeling guilty. 

				You’re not alone.

				In a recent survey by ATL over 80% of those who responded said that workload pressures made them want to quit the profession in the next five years – a profession that they had joined with such high hopes. This is a desperate situation, and Something (as they say) Must be Done.

				But how bad is it really? If you read the OECD’s Teaching and Learning in Schools study (TALIS)1, carried out in 2013, you’ll find that teachers across all the participating countries work an average of 38 hours a week, with an average 19 of those hours spent teaching. England’s teachers spend a similar amount of time teaching (something like 21 hours a week), but overall they work around 48 hours: ten hours a week more than the average. And according to the detailed report on England’s teachers, one in ten work more than 65 hours a week. Teachers in England spend more of their working lives on activities other than teaching than they do on teaching. How does this compare with your hours?

				What are teachers doing in those hours? Again, the data proves very interesting. In England, almost eight of those hours are spent planning and preparing lessons; six hours are spent marking and around four on ‘general admin’ (other work includes meeting with parents and offering extra-curricular activities). 82% of teachers report that they provide written feedback on children’s work frequently or nearly always, compared with an average (among the high performing countries) of 47%. Teachers in England spend far more time on planning lessons and on marking than many other countries. And I was surprised by the figures in ATL’s survey, carried out in 20152, that put meetings and emails high on the list of workload burdens. Again, you might like to think about how your working pattern compares.

				We have a pretty good idea what causes this busy work. Government and its agencies must take a large part of the blame: continual change of curriculum and assessment means that teachers can’t use last year’s work as a basis for this year; changes come late, so that teachers and leaders must rewrite plans and change timetables to accommodate them; fear of inspection leads to a focus on processes (especially writing everything down) instead of effective practices. Many of the chapters in this book identify these pressures.

				The speed of this change is also a problem, with politicians looking for quick and simple fixes, rather than long-term support for education and the profession. 

				And, there are things that you may be doing that increase your own workload. Do you plan lessons by yourself even when others are teaching the same subjects or age groups? Do you collate and create your own resources, even when there are good quality resources available elsewhere? Are you required to produce a level of detail, or a consistency of approach in marking or planning that’s unnecessary for teaching and learning? If you are a leader, does your practice contribute to workload for your colleagues? 

				Too often, school cultures can be more about compliance than collaboration or creativity.

				Does it have to be like this? No. Again, the TALIS figures show that five of the highest performing systems have average teacher working weeks of under 40 hours. In Finland, teachers spend only five hours preparing lessons and three hours marking (half of what teachers in England spend). 

				One of the interesting locations within the TALIS data is Shanghai. Not for the reasons usually cited, about pedagogy or curriculum, but because of their focus on professional development. In the TALIS survey, Shanghai teachers reported spending 29 days in the previous year on courses and workshops (the average is nine hours)3. Although they spend only 14 hours a week teaching, their working hours are high, with eight hours spent on marking and eight on planning. But much of their planning is done collaboratively: they meet regularly (often weekly) in scheduled groups to discuss best practices, to share advice and to create common lesson plans. Their professional development is embedded in their jobs, with time spent observing each other’s lessons in order to learn from more experienced teachers, or to mentor less experienced ones. In addition to this, new teachers are expected to spend 120 hours on professional development in their first year, and then 360 hours every five years; ‘senior level’ teachers are expected to spend 540 hours every five years. 

				This isn’t necessarily the answer for England’s teachers, and we must be wary of ‘policy tourism’: picking the bits we like from a system without acknowledging the different cultures and expectations which will have an impact. It definitely isn’t a recipe for reducing workload. But it does raise the question of whether we should prioritise our time better. And it invites us to consider what we really want.

				How can this book help?

				Each of the following chapters explores different aspects of workload. Some are very practical; others are personal reflections on how a school, or an individual, are addressing workload from different perspectives. Many of the chapters end with questions for reflection, to help you in your own journey to reduce workload while focussing on what’s important.

				The first two chapters focus on the workload working groups set up by the DfE in response to the workload challenge. Nansi Ellis explains their key messages, while Mary Myatt draws out practical ideas for school leaders reluctant to take risks.

				The next chapters offer ways of addressing workload through initial teacher training (Joe Pardoe), through curriculum and assessment change in a primary school (Lee Card), through behaviour management (Toby French) and in large scale curriculum change in a secondary school (Judith Vaughan). Within this section is also a quick guide to meetings, taken from ATL’s workload campaign resources.

				Heath Monk’s chapter reflects on the importance of making time and creating the culture for genuine professional development, while Julian Stanley gives tips and techniques for managing your own stress and workload pressures. In between is a quick guide to marking.

				The following chapters are much more specifically about monitoring and managing workload – as a leader in the interview with Robin Bevan, as teachers working together in Collette Bradford’s chapter, and as the role of the Governing Board in Emma Knights’ chapter. This is followed by a quick guide to data management. 

				The final chapter, from Mary Bousted, reminds us that the role of government must be about more than producing recommendations and guidance on workload. There is much that we can do individually and at school level to reduce workload. But national policy-making is at the heart of many of the workload problems that teachers and leaders face, and Mary suggests changes to the processes of policy-making and to the focus of government policy, if ministers are to fulfil their first duties of ensuring enough teachers join and remain in the profession.

				What emerges clearly from these chapters is that workload, and the pressures it produces, can be better managed if schools are open, trusting and respectful. Schools with strong values and principles are better able to resist knee-jerk reactions to national change, and are more confident in developing practices that they know are right. Schools which include the whole community – leadership, teaching staff, support staff, pupils and parents – are better able to make changes that are sustainable, reducing workload down the line. And schools which prioritise professional and collaborative learning in order to strengthen the resolve, the knowledge, the skills and the creativity of the profession, are better able to stand up to a government that is focussed on quick fixes.

				In truth, as many of the contributors acknowledge, these kinds of practices take many hours. But the best school leaders think about what work they can remove, before they introduce something new; they think about how to use time more wisely instead of asking people to spend more time. Confident teachers ask questions about practices; they evaluate their own impact and compare with others. And they work in schools where colleagues, including governors, do everything they can to carve out time for this kind of professional practice, by removing requirements for pointless busy work. 

				Although some of these chapters are written by leaders, or seem to be aimed at leaders, don’t dismiss them if you don’t have a formal leadership role. I hope they will provide food for thought and evidence to share with your leadership team.

				None of these chapters are offered as examples of perfect practice. Their authors are describing journeys of possibilities. ATL doesn’t endorse all or any of these ideas as solutions to your problems, and there may be practices outlined here that don’t fit with your ideas, or mine either. But they are the ideas and experiences of your colleagues, teachers and leaders who work in education and have taken some time to reflect and draw out their thinking. We all learn better when we learn from each other. 

				 

				The authors

				Robin Bevan has been Headteacher at Southend High School for Boys since September 2007. Prior to that he was Deputy Headteacher at KEGS, Chelmsford and Head of Mathematics at Westcliff High School for Boys. He has a keen interest in educational research, and is devoted to ‘bridging the divide’ between academic research and classroom practice: he is chair of the National Teacher Research Panel, serves as an elected member of the National Executive of ATL, has been an active member of the EPPI (Evidence for Policy and Practice Information) research reviews, and was the ‘classroom voice’ of the Assessment and Learning Research Synthesis Group. He has a MEd in assessment and curriculum issues, and a PhD from the University of Cambridge, establishing the importance of peer dialogue in the effective use of ICT, and illustrating the powerful relationships between feedback and motivation. Robin is a passionate cyclist, and holds several local championship titles.

				 

			Dr Mary Bousted is general secretary of ATL and AMiE. Mary represents the interests of her members to the government, and to a wide variety of other stakeholders. She contributes regular articles for newspapers and education journals, including an extremely popular blog for the TES, and appears frequently on national media. She is also an accomplished public speaker. Mary previously worked in higher education at the University of York, Edge Hill University and at Kingston University where she was Head of the School of Education. Prior to this Mary was a Head of English, and an English teacher in comprehensive schools in North London. You can follow Mary on Twitter – @MaryBoustedATL

				 

			Collette Bradford is director of organising at ATL. She leads a team which works directly with ATL members in all sectors of education, and she works closely with ATL Future, a member group which encourages and supports new professionals to work together for a better future for education. Collette began her career in law; she has first-hand experience of union activism having held roles of workplace and corporate site rep for a finance union and has studied leadership at Leeds Beckett University. Collette has worked in trade union recruitment, organising and development for over 16 years. She has special interests in distributed leadership, relational organising and union renewal. You can follow Collette on Twitter – @ColletteATL

				 

			Lee Card is Deputy Head at Cherry Orchard Primary School in Worcester, and a Specialist Leader of Education for CPD, curriculum and assessment. He has taught in Herefordshire and Worcestershire schools for 12 years, eight of these as a Deputy Head. Lee has led whole-school curriculum developments in two schools, currently at Cherry Orchard, where the innovative approaches undertaken have been showcased as a case study in ATL’s ‘A Curriculum That Counts’ initiative4. Lee has written for ATL’s member magazines and has commented for the TES and The Guardian. He sees the growing use of social media as a vital CPD tool for teachers and leaders and attributes much of the work being undertaken in his setting to a developing ‘research-led’ ethos. Lee led a workshop on Assessment Workload through the Twitter-inspired groundswell event, #LearningFirst. You can follow Lee on Twitter – @eduCardtion

				 

			Nansi Ellis is ATL’s assistant general secretary for policy. She leads the development of ATL policy, and she and her team liaise with stakeholders, using policy to negotiate, influence and challenge government policy. She focuses policy development in ways that support sustained member activity. Nansi believes that if education is to change for the benefit of children and young people, then those who work in education need to take a lead, and the union must support them to do so. She began her teaching career as a primary teacher in a bilingual school in west Wales, and then moved to London to teach in a middle school. She worked at the School Curriculum and Assessment Authority, and then the Qualifications and Curriculum Authority, helping to develop the early years foundation stage, before joining ATL as primary education adviser. You can follow Nansi on Twitter – @ATLNansi

				 

			Toby French is a history teacher based in south Devon. Teaching in some very challenging schools, he very quickly realised that behaviour management was perhaps the most important aspect of both a teacher’s practice and a school’s culture. He blogs at mrhistoire.com, for which he has been nominated as the TES’s teacher blogger of the year. His book, Show and Tell, will be released this year by John Catt Educational. You can find him tweeting at @mrhistoire

				 

			Emma Knights is Chief Executive of the National Governors’ Association (NGA), the leading charity for guidance, research, advice and training for school governors, trustees and clerks. Prior to her appointment in 2010 she was joint CEO of the Daycare Trust. Before that, she worked in a number of roles in the voluntary sector, including the Legal Services Commission, Citizens Advice and the Local Government Association. As well as leading projects on child poverty, early years and educational attainment, Emma has written on a wide range of topics and is co-author of the NGA’s Chair’s Handbook. Emma regularly addresses legislators and the media on governance issues, as well as conferences of school governors, trustees, clerks and school leaders. She was a governor at her children’s secondary school in Warwickshire for seven years and in 2015 became a founding trustee of the Foundation for Leadership in Education. Follow Emma on Twitter @NGAMedia

				 

			Heath Monk has spent eight successful years as Chief Executive of The Future Leaders Trust, which he led from a small start-up to its present position as an established and highly regarded leadership charity. As well as creating more than 160 new headteachers, the Trust is notable for its recent work in designing and delivering Executive Educators, a development programme for those leading Multi Academy Trusts. Heath has worked in education for more than twenty years, first as a secondary school teacher and later at the Department for Education, where his roles included Deputy Director for Workforce Reform (in which role he oversaw the development and delivery of the National Workforce Agreement) and (the first) Deputy Schools Commissioner for England. You can follow Heath on Twitter @Heath_Monk

				 

				Mary Myatt is an education adviser. She works in schools talking to pupils, teachers and leaders about learning, leadership and the curriculum. She maintains that there are no quick fixes and that great outcomes for pupils are not achieved through tick boxes. She is the author of High Challenge, Low Threat and is a TEDx speaker. You can follow Mary on Twitter @marymyatt

				 

				After graduating university in Politics and History, Joe Pardoe’s first taste of education was through the JET (Japanese Exhange of Teachers) Programme. Working on a small island off the coast of Nagasaki, he worked with the local board of education to deliver a language and culture curriculum to 40 elementary and junior high schools. He realised that he wanted to work in education, so to develop his understanding further, he worked in schools in Shanghai, China as an English teacher. He returned to the UK and joined the Teach First programme in 2011, teaching History in a school in Hull. He is currently Head of Humanities and Project Based Learning at School 21, Newham, London. You can follow Joe on Twitter – @historypardoe

				 

			Julian Stanley is the Chief Executive of Education Support Partnership5 (formerly the Teacher Support Network), the leading UK charity providing health and wellbeing support services for training, serving and retired staff in the education sector. Over 30,000 individuals contact Education Support Partnership every year. The charity offers a 24/7 helpline, practical and emotional support, expert advice, telephone counselling, money advice and a welfare grants programme. They also provide training and workshops for leadership and staff across the education sector. Julian engages with policy makers, education leaders, teaching staff and governors to share the data collected by Education Support which illuminates some of main causes of stress and common mental health problems. He also writes a fortnightly column in SecEd. Julian believes the damage of stress can be prevented, and that the impact of the current recruitment and retention crisis can in part be eased through the development of trust, collaborative and supportive cultures, continuous professional development & by enhancing the status of the profession. He has previously worked in civil service, local government, the arts, community and economic regeneration as well as in education. 

				 

				Judith Vaughan graduated from Exeter University in 1995 and taught Maths in three schools around the country before settling in Sheffield to take up the post of Head of Maths at High Storrs School in 2002. Judith then became Assistant Head overseeing the use of data and the curriculum, before becoming Deputy Head in 2013 with responsibility for Curriculum and Assessment. In recent years, when any school leader must be expert at managing change, Judith has challenged and supported the High Storrs staff through significant curriculum, assessment and qualification reform. Much curriculum development has been imposed on schools, but High Storrs has succeeded in retaining its unique character by creating its own flexible and innovative approach to curriculum design.

				 

				ATL has been running a workload campaign for members since November 2015. We have developed a workload tracker and a range of factsheets and guidance. Members and others have been actively involved in our twitter campaign #make1change. 

				All materials are freely available on ATL’s website www.atl.org.uk/abouttime

				 

				Endnotes

				1. You can read all the reports from TALIS 2013 here: www.oecd.org/edu/school/talis-publications-and-documents.htm

				2. www.atl.org.uk/about-time-workload-campaign/workload-and-you/work-life-issues.asp

				3. www.oecd.org/edu/school/TALIS-2014-country-note-Shanghai.pdf

				4. acurriculumthatcounts.org.uk

				5. www.educationsupportpartnership.org.uk, phone 08000 562 561, or text 07909 341229

			

		

	
		
			
			  What to do about workload: the government’s response

				Nansi Ellis, ATL

				Towards the end of the coalition government, Nicky Morgan (then Secretary of State for Education) and Nick Clegg (then Deputy Prime Minister) finally realised that workload was a problem for people working in schools. And so they set a ‘workload challenge’, inviting the profession to let them know what kinds of tasks were taking so much time, and why those tasks were being done at all. 44,000 responses later, Ministers had learnt that most teachers identified similar tasks as being unnecessary, too detailed or too frequent: data management, marking and lesson planning. Those were closely followed by basic admin tasks, staff meetings, reporting pupil progress and implementing new initiatives. 

				The reason for much of this workload? Accountability and the perceived pressures of Ofsted, and tasks set by middle leaders. Not far behind those two comes policy change at national level.

				Government responded with a few more initiatives. It committed to carrying out regular surveys of workload, to see if it was getting better. It issued a ‘protocol’, commonly believed to mean that any national changes would have at least a year’s lead in time1. And it set up three working groups to look at the top three workload burdens: marking, data management and planning.

				The groups were made up of practising teachers and school leaders, along with union representatives, Ofsted, DfE and experts in each field. They were given some hints about what they might look at (deep marking was one, textbooks another), and tasked with identifying recommendations for reducing workload. I was involved in the group looking at planning and teaching resources and I was struck by the commitment of those involved, many of whom were travelling long distances to attend meetings, willing to read papers given to us and to share resources and research of their own, and passionate about supporting colleagues to reduce time spent on pointless activities. But we realised very early on that reducing overall workload is extremely difficult: effective planning takes a lot of time. So we tried to focus on reducing the pointless parts – writing it all down, lesson by lesson; handing in individual lesson plans and seating plans; trawling the internet for the perfect resource – or spending hours creating your own.

				We spent a lot of time talking about why people do these things – and I know the other groups did too. Why do school leaders feel it necessary to collect in weekly planning, or to carry out booklooks and issue verbal feedback stampers, or to collect test data on a half-termly basis? A lot of this we put down to the pressures of accountability: leaders need to be sure that effective planning is happening, that feedback is being given, that pupils are progressing – and having it written down means you can prove it, to Ofsted, to governors, to whoever asks. But why do teachers feel bad about using textbooks, or other people’s lesson plans? Where does a requirement for three-colour marking come from?

				Reports2 from the groups came out during the Easter holidays in 2016 – and I shall refrain from any comment on the irony of that. They aren’t perfect, but they are an important addition to resources for reducing workload. They are important because they imply two key messages: that we are all agents of change, and there are things we can do now to make changes; and government has an important role to play in reducing the burdens it places on teachers and leaders. 

				The three reports were accompanied by a letter to the Secretary of State (then Nicky Morgan), which very clearly sets out responsibilities for her, the Government and its agencies. Specifically, it calls on her to maintain the commitment to removing unnecessary workload; to give greater attention to the pace of national change so that reforms don’t place excessive demands on teachers and schools leaders; and to trust the dedication, creativity and professionalism of teachers and leaders. The Secretary of State accepted all recommendations.

								 

We are all agents of change

				The workload reports make a number of key recommendations. These are not checklists of activities you should or shouldn’t do; but they do embody some clear principles:

				
						Marking should be meaningful, manageable and motivating;

						Planning is a process, not the production of written plans;

						Data collection must have a purpose, and the amount collected should be proportionate to its usefulness.

				

				There are recommendations for practice which include:

				 

				Marking:

				
						Review current practice to ensure marking is meaningful, manageable and motivating;

						Evaluate the time implications of any whole school marking and assessment policy for all teachers;

						Monitor marking practice (collaboratively) and evaluate its effectiveness on pupil progress;

						Develop a range of assessment techniques

				

				 

				Planning and resources:

				
						Review demands made on teachers in relation to planning;

						Don’t automatically require the same planning format across the school;

						Ensure that a fully resourced, collaboratively produced, scheme of work is in place for all teachers for the start of each term;

						Make clear who will be planning new schemes of work, and make sure they have time to do so;

						Ensure high quality resources are available, both professionally produced and created in-house;

						Engage in collaborative planning, developing skills and sharing expertise;

						Consider the use of externally produced and quality assured resources

				

				 

				Data management:

				
						Collect data that are purposeful, valid and reliable;

						Stop collecting data if the burden of collection outweighs their use;

						Do not routinely collect formative assessment data;

						Summative data should not normally be collected more than three times a year per pupil;

						Implement an assessment and data management calendar in order to understand assessment demands throughout the school year;

						If you don’t understand why data is being collected, ask.

				

				

				Some of these recommendations are aimed at school leaders, governing bodies, local authorities and Multi-Academy Trusts (MATs). Others are aimed at teachers. School leaders or teachers should feel free to use these recommendations to begin the process of change. If you want to reduce workload, these reports could be a good place to start.

								 

Government and its agencies have responsibilities for change

				It’s important that some of the recommendations are also aimed at government and its agencies. Ofsted was involved in all of the groups, and DfE officials were actively engaged in the discussions. Knowing that the recommendations are endorsed by these groups is important, as it gives them credence: it’s always useful to be able to point to an official document to back up your claims that ‘Ofsted doesn’t need this’. 

				 

				Messages from Ofsted:

				Ofsted does not expect performance and pupil-tracking data to be presented in a particular format;

				Ofsted does not expect to see any specific frequency, type or volume of marking and feedback, nor any written record of oral feedback;

				Ofsted does not require schools to provide individual lesson plans to inspectors, nor previous lesson plans.

				

				In accepting the recommendations, Ofsted has committed to continuing to communicate those messages; to monitor inspection reports to ensure no particular methods of planning, marking or data collection are praised as exemplars; and to emphasise these commitments in the training of inspectors. 

				The DfE has made important commitments too. All groups recommended that the DfE disseminates the messages and principles through its system leaders, including Regional Schools Commissioners. The data group made recommendations with regard to releasing data early enough so that schools don’t have to duplicate, and reducing the number of log-ins schools need in order to access and share information with the DfE.

				In the planning group, we made specific recommendations that:

				
						DfE and its agencies should commit to sufficient lead in times for changes for which the sector will have to undertake significant planning to implement. This includes releasing relevant materials in good time.

						DfE should review the DfE protocol to ensure it is fit for purpose, and takes full regard of the workload implications of any change.

				

				And the messages in the Chairs’ letter3 to the Secretary of State are powerful:

				‘greater attention should be given to the pace of national change…’

				‘an initiative enacted without sufficient time for schools to understand, plan and work with the changes runs the risk of being poorly implemented… it has a broader impact on the functioning of the system, on recruitment and retention, and on the morale of the profession.’

				‘…your continued championing of the ability for schools to make decisions that suit the needs of their pupils is essential’

				In her response, the Secretary of State is clear:

				“You quite rightly point out that action needs to be taken by all parts of the education system – from practice in the classroom to policy set at Westminster. For my part, I commit to rise to the challenge you have rightly set Government.”

								 

The profession’s response

				Some have complained that the workload reports and recommendations are ‘motherhood and applepie’, setting out a host of ideas that no-one could argue with, but with no real plan to reduce workload. Remembering that the working groups were made up of teachers and leaders, from across the sectors, it’s important to take these recommendations in the spirit in which they are intended – these are not directives from on high, but suggestions for consideration from others in the profession. Some will work in your situation, others might work if you can work with other schools, and yet others may prove impossible in the circumstances, but all are worth reflecting on.

				What is important is taking some kind of action. That could be action at school level, in your own classroom or with your colleagues to address an issue throughout the school. But it’s also vital to keep an eye on whether the government and its agencies are fulfilling their end of the bargain. Have you seen an Ofsted report recently which praises a particular method of marking? Challenge it: write to Ofsted and point it out. Are different people asking for data in different formats? Challenge them: explain how your format suits your needs and invite them to use the format you use.

				The Secretary of State has committed to ‘rise to the challenge’ of championing schools’ ability to make decisions that suit the needs of pupils. Many of the following chapters set out how teachers, leaders and schools have worked to do exactly that, while also being mindful of workload. Be inspired to start your own journey, and to share your journey with colleagues. 
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