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Introduction



Achieve! A complete English course for CSEC® English A examinations: 2nd Edition is revised and aligned to the CSEC® English Syllabus effective for examinations from May/June 2018. Known for providing students with easy to follow and innovative guidelines for honing writing skills, Achieve! now also includes comprehensive guidelines on the School-Based Assessment (SBA) which is a new component of the CSEC® English examinations.


Structure


Achieve! is divided into five discrete parts. Each part presents skills and activities that are directly and indirectly necessary to successfully meet the requirements of the CSEC® English A Syllabus. The parts are arranged in the same order as the syllabus and Paper 2. Skills for Paper 1 are developed throughout the book in general.





•  Part A is comprised of two units which focus on assessment of the CSEC® English A Syllabus. The discussion on the examination is deliberately positioned at the front of the book to help students better work with their teachers to chart their course of study. Students are likely to be more confident about their performance on the actual examinations if they know from the very beginning the targets towards which they are working. Unit 1 discusses the features of Papers 1 and 2 while Unit 2 breaks down the SBA component.



•  Part B presents the skills that are needed for Paper 2 Questions 1 and 2.



•  Part C prepares students to not only adequately complete Paper 1 Section Two but also to make the choice on Paper 2 between Questions 3 and 4.



•  Part D is dedicated to understanding the requirements of Paper 2 Question 5 and wherever similar skills appear on Paper 1 Section Two as well as the SBA.



•  Part E includes writing skills and activities that are not directly assessed by the CSEC® English A Syllabus but are invaluable to students as they prepare for further studies as well as work.








How to use this book



Use this book along with the CSEC®English Syllabus effective for examinations from May/June 2018 to get the best results. Visit www.cxc.org and download a free copy.


Achieve! A complete English course for CSEC® English A examinations: 2nd Edition includes several features and learning signposts to guide students through the syllabus.


Rubrics for each section of Paper 2 are included at the back of this book. Students will find these rubrics useful for both self and peer evaluation.


Features





•  The units first decode the syllabus requirements with elements such as What the syllabus requires and What this unit does for me.



•  What I know summarises the syllabus requirements for each component of the examination, while Setting my goals helps students to determine the work needed to successfully meet those requirements.



•  Success tips reinforce the need to approach writing systematically while the SBA links remind students that the skills covered for each type of writing are applicable for their SBA.



•  Within the units, Skills are broken into small chunks that most students need to first recognise and understand before they can attempt to hone such skills.



•  For each skill, students are provided with several Activities which help them to incrementally build their confidence for each type of writing or writing related skills.



•  The Writer’s support kit focuses on grammar and other mechanics of the language so that students are better able to incorporate these elements in their writing.



•  What the examiners say boxes remind students of things they should avoid when writing for a specific purpose.



•  To further aid in examination preparation, from Part B to Part D, each unit includes both Paper 1 and Paper 2 practice.



•  Teachers and students should use the Writing rubrics at the end of the book to better track progress for each type of writing.
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PART A CSEC® ENGLISH A


A smart candidate understands that it is important to know the components of an examination. That way, it becomes easier to track the areas or skills that have been mastered and make plans to work harder or get help for the areas that need improvement.


Examination structure
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The CSEC® English examination is often taken for granted because we have knowledge of and often understand the English we hear around us. However, this is not enough to guarantee success in the examination. We must consider how the syllabus guides us to achieving mastery of the use of English in oral and written forms for various social purposes beyond the examination and for further academic and vocational achievements.


[image: ]








1 Understanding your CSEC ® English A examinations
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What I know


The CSEC® English A Syllabus effective for examinations from May/June 2018 is a two-year course which has three assessment components. The School-Based Assessment component is ongoing because I am expected to use English language in a variety of contexts including but not limited to: communicating my ideas, discussing a topic of interest in a group setting, extracting information from research texts and cogently planning and delivering thoughts on specific topics of interest. Papers 1 and 2, however, are completed under traditional examination conditions.
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What the syllabus requires


I need to demonstrate that I can:





1  summarise information extracted from expository text



2  write an expository piece based on a provided stimulus



3  compose a short story with a sustained plot




4  use argumentative writing to persuade or dissuade.
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What this unit does for me


I will become aware of the:





•  components of the CSEC® English A examination



•  requirements for each component



•  marks and time allocated for each component of the examination.
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Setting my goals


I will:





•  create a study timetable to guide my revision and examination preparation



•  practise writing tasks in order to master the components of the examination



•  note areas of weakness and get help to improve them.
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Success tip


Read the CSEC® English A Syllabus and set aside time to practise my writing skills. Pace myself so that I do not end up trying to cram years of study into a few weeks.
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SBA link


Generally, try not to think of the SBA as separate from the course of study. The process involved is supposed to demonstrate how language functions in a practical way. Each type of writing that is covered in the syllabus is relevant to the SBA and vice versa.
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How the English A is assessed



Assessment of the CSEC® English A Syllabus effective for examinations from May/June 2018 is divided into three papers, typically presented in the following order:





•  SBA – accounts for 21% of your overall score and is ongoing between Grades 10 and 11 as you are expected to take the time to interact with the language, exploring its effective use in group settings as well as individually to research, share and divulge information.



•  Paper 2 – accounts for 50% of your overall score and is generally called the ‘writing paper’ because this is where you are expected to write extensively in response to four questions, each requiring specific skills.



•  Paper 1 – accounts for 29% of your overall score and is often referred to as the ‘multiple choice paper’ for obvious reasons. The paper consists of 60 multiple-choice questions; the first 25 questions test your grammar and usage skills while the remaining 35 questions test your ability to read and understand details presented in different understand details presented in different genres.
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Preparing for the CSEC® English A examination


To revise for your examinations you could start by re-reading all the Writer’s support kit boxes and Skills headings. In addition, if you feel you are weak in any particular area you should use the index or contents page to find out which parts of this book you should read for revision.


For more advice on coping with your English examinations – and your other examinations as well – study the Exam support kit on pages 6–7 carefully. If you have any questions, do not hesitate to ask your teacher for further advice.
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EXAM SUPPORT KIT


The secrets of examination success


1 Plan your revision carefully





a  Make a list of the principal topics in each subject that you need to revise. Mark those you find difficult. As you revise each one, tick it off. For English A, you will want to perfect your writing skills. This can be done informally with journal writing, if you are so inclined, but also more deliberately by practising writing responses to the practice questions in this book. Each unit contains several skills for each type of writing and there are also small activities to help you master each stage of the skill before building on it with the next one.



b  Don’t do more than four hours’ work at a time. Your brain will become tired and your revision will become less effective. The most effective way to study is in 40- or 50-minute sessions, with a 10-minute break after each session.



c  Vary your activities while revising: for every half-hour of reading, do another half-hour testing yourself by writing. Look at past papers and use the examination papers in this book, and practise doing them under timed conditions.



d  Download a copy of the CSEC® English A Syllabus effective for examinations from May/June 2018.






2 Make a timetable


Design a revision timetable. In any period of revision, divide your time between difficult topics and easy topics. Revise something you find difficult for half an hour, then ‘reward’ yourself by revising something easier or more congenial.


Talking about your studies helps a lot. Some people use sound recorders, but a friend or relative is always best – particularly one who knows nothing about the subject so you have to explain it really clearly. This will clarify the subject in your own mind too!


Many people find condensing all the information on a particular topic onto one side of a postcard a very effective way of memorising important information. These can also be used as cue cards for a friend or relative to use to test you. This may prove handy for grammar rules, spelling and punctuation.


3 Find time to relax


Don’t forget to allow time for relaxation in your revision schedule. Sport or any physical activity helps to tone up the brain and relax the body! Each evening, allow at least half an hour of watching TV, listening to music or talking to friends.


4 Don’t forget to turn up!


Guard your examination timetable carefully; highlight the examinations you are taking in a bright colour, and look at the timetable from time to time. Pin it on the wall at home so you do not lose it. Share your timetable with family members and friends so that they can remind you of your examination date and time if it becomes necessary.


5 Before the examination


The night before, do a little gentle revision, have a good meal and go to bed early. Give your mind a complete rest before you go to bed. Spend half an hour relaxing and unwinding.


On the morning of the examination, get up in good time, and always have something to eat: you will need the energy. If you really do not feel like eating anything, have a few sweets with you – sugar can give you energy!


Don’t be tempted to try any last-minute revision; it will only confuse you. Just try to relax. Just before the examination take a deep breath and tell yourself repeatedly ‘I intend to pass this examination’. Think POSITIVE!


6 In the examination





a  Read the questions on Paper 2 three times. It is entirely normal to panic during the first read! During the second read, put a tick against the short story you think you can do in Section Three. During the third read, list the order in which you will complete the paper. Some candidates like working from front to back while others will tackle the questions from the most difficult to the easiest or the other way around.



b  Read each question carefully – in English, and in all subjects. Underline the key words to guarantee that for each question you are preparing a response that fits the instructions.



c  Do not spend too much time on any one question: you have to answer four questions on Paper 2 and you will be better off doing all four reasonably well than three excellently. If you run out of time, write as many points as briefly as you can for any remaining questions: for each relevant point you make, you will probably get a mark.


Surprisingly, you may even score better on such answers than on the other answers you spend more time on!



d  Remember, in English:







    –  Make sure that your compositions are not too long.


    –  The English examination recommends the amount of time allocated to each section. Try to stick to it – a watch on the desk in front of you will help.


    –  Don’t hesitate to do rough work, especially as there is space provided for you to plan. Remember that it does not count towards your final score, so if you find that you are running out of time, insert the points briefly on the space dedicated to your response.


    –  Write legibly. Examiners are only human and get irritated by poor handwriting: they are less inclined to hand out marks if they have to work hard to decipher your writing!


    –  Take care to check your work: in English especially, marks are lost through careless spelling and punctuation. Try to plan your time to allow 5–10 minutes at the end of an examination for a quick proofread of your work.





7 After each examination


Don’t worry about it. Concentrate on the next one instead.


8 Finally …


Think POSITIVE! You will achieve!
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2 Completing the SBA
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What I know





•  I will be presenting an individual portfolio and making an oral presentation, but the SBA also requires careful co-ordination and collaboration with members of my group.



•  While working on the SBA, I will have to demonstrate both Profile dimension 1 (Understanding) and Profile dimension 2 (Expression), but for the portfolio, including the oral presentation, marks will only be allocated for Profile dimension 2.



•  If I do both English A and English B, scores from the single SBA will contribute to my overall grades for both subjects.



•  The SBA represents 21% of my overall grade.





[image: ]







[image: ]


What the syllabus requires


I need to demonstrate that I can:





1  develop and display tolerance and respect for the thoughts and opinions of others



2  use language cues to decode and synthesise opinions and information from different sources



3  draw conclusions from information obtained from different sources



4  communicate opinions and information clearly and concisely both orally and in writing.
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What this unit does for me


I will:





•  become aware of the various components of the CSEC® English SBA



•  understand the skills I am expected to demonstrate for each component



•  know how the marks are allocated and how I can earn them



•  develop a roadmap of how to work both individually and within the group to complete the SBA.
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Setting my goals


I will develop my speaking, listening and writing skills by:





•  demonstrating reliability within the group



•  being tolerant of opinions and ideas that are different from mine



•  sharing information



•  carefully planning and completing the components of the SBA in a timely manner



•  relying on group members for support when needed.
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Success tip


Do not view the SBA as added work; instead focus on the usefulness of the process. I am being provided with an opportunity to use language to communicate with colleagues about shared interests; to conduct research; to document and assess information and to determine what form to use to share what I have learned with others both orally and in writing. It is not only a chance for me to understand the impact of language when used for a particular purpose and audience, but also to think about my process of thinking and the role my language choice plays in that.
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SBA link


By reading this unit, I will be better prepared to go through the stages required for me to complete the SBA. I will also learn several social skills and attitudes which are valuable beyond experience at school.
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Understanding the purpose of the SBA



By the time you complete the SBA you should be demonstrating a greater level of maturity about your language choices, acting as an individual and as part of a social group. From the experience, you should be more aware of how language is used not only to convey meaning in an academic and social context, but also how it is used for social negotiation in a number of deliberate and unconscious ways.


We make language choices every day; however, the SBA invites you to:





•  think about those choices







[image: ]


Would you use the same words to talk about littering to your friend as you would if you were participating in a panel discussion on littering on national TV?
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•  think about the impact of those choices
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How will people react to what you say? Will your views be challenged, rejected, accepted? Will the behaviour of others change because of how you say what you have to say?
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•  consider whether there are other more appropriate and effective choices.







[image: ]


Would a three-page article full of technical language on the effects of littering on the environment be useful to a student or would a one-page comic strip make him or her more aware of the need to keep the environment litter-free?
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The SBA provides a uniquely individual learning experience. Some of your group mates or classmates may say that they have had some of the same experiences as you, but it is almost impossible for any two people to have the same collection of experiences with the SBA, even though your experiences are guided by the same features.


Understanding the components of the SBA


There are some defined features of the CSEC® English SBA but unlike CSEC® English A Paper 1 or Paper 2, which provides a single opportunity to get it right, the SBA component provides several opportunities to think, collaborate, plan, execute, evaluate for rightness or weaknesses, make corrections where necessary, make judgement calls or make decisions among other real-life language events.


For the SBA you will be working both within a group and individually to complete your portfolio with the following six features:





1  Plan of investigation



2  Participation measure



3  Indicators of group activity



4  Reflection



5  Written report



6  Oral presentation





The table opposite shows which are individual and group activities as well as how the 45 marks are distributed.






	
Criteria


	Group

	Individual






	Written

	
Written report


(10 marks)



	
Plan of investigation


(5 marks)


Reflection


(5 marks)








	Oral

	
Participation measure


(5 marks)


Indicators of group activity


(10 marks)



	
Oral presentation


(10 marks)
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Tips


Marks will be allocated for each feature. While you can rely on your teacher some of the time, he or she will not always be available. It is in your interest therefore to download a copy of the CSEC® English A Syllabus effective for examinations from May/June 2018 from www.cxc.org so that you can use it as a resource to verify information such as mark schemes.
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Group project


Working in a group can be quite challenging because there are several personalities and attitudes to the work involved. This is not unique to school; you will encounter similar situations in the workplace. What will be important is how you are able to function within a group, how well the different personalities can work together towards accomplishing the common goal. This will not happen without trying to understand each other as well as putting plans and guidelines in place.


The very first step in your CSEC® English SBA is the creation of SBA groups. Groups are limited to four to five members. This is a perfect size as smaller groups mean that the number of perspectives for discussions are reduced and in larger groups there will be too many perspectives and people to track.


Once your group has been formed, you need to find common themes/issues/concerns/events around which you will base your SBA. Each person can suggest two or more themes and then as a group you discuss and narrow the list to the one sub-theme that you all want to research. Next, each member must identify his or her particular sub-theme from the group theme. When you are comfortable that you have determined the group theme and individual sub-themes, you should have a discussion with your teacher to ensure that the scope of your theme fits with SBA requirements.


Bear the following in mind when selecting your group theme:





•  Every member should have an interest in the theme and be able to contribute to the group discussions.



•  The group theme should be wide enough in scope that each member is be able to shape an individual sub-theme from it.
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Tips





•  Narrow your list of group themes to two or three themes and brainstorm your individual sub-theme.



•  Try to find three different stimuli on your individual sub-theme. Try to do this early to avoid having to change your focus later on.
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Sourcing your stimulus pieces


You have many options for stimulus material for your individual sub-theme and you should vary the types as much as possible. The syllabus provides a list of sources for you to consider; below are others which may prove useful.






	Potential sources







	Print media

	Electronic media






	
Journals


Newspapers


Quarterlies


Industry magazines


Reports (from world organisations such as the UN, CARICOM, OECS, WHO industries such as banking, government health or education ministries)



	
Short videos and films


Documentaries


Blogs


News items


Video interviews


Songs and poems


Podcasts
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Tips





•  In your group, set a timetable with a deadline for selecting stimulus materials.



•  Create a checklist which you can use to help each other to assess the usefulness of the materials selected.



•  No two members can have the same stimulus material.



•  At least one stimulus must be print.



•  Select reputable and credible sources.



•  Always document the source so that you can reference it appropriately. Include the title, date published, author, publisher/source. For online sources include the date retrieved and the site from which it is retrieved.
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There are two intangible elements of the group activities on which you will be scored. These are:





•  the participation measure



•  quality of within-group activities.





It is important that there is an official log of group activities. You are also encouraged to have a notebook which is dedicated to all things SBA. Guard it carefully and use it to track the group’s activities, such as meeting times, goals, activities covered, responsibilities, discussion points, conclusions, etc.


The participation measure


This score is determined from two scheduled discussions with your teacher on the following:





•  Did you know what you were expected to do within the group to function as a team?



•  Could you focus on the group’s activities or were there distractions?



•  How did you feel as a member of the group? Confident enough to share your views?



•  Did you know how to monitor yourself so that your behaviour within the group was always appropriate?



•  Were you reliable? That is, could your group members rely on you to complete your assigned tasks on time and to specification?





The first discussion with your teacher should take place early in the SBA process. Your teacher will note your responses using the scoring rubric from the CSEC® English A Syllabus and provide you with feedback. Listen carefully and make notes which you should use to maintain those areas in which you are already comfortable but especially for those areas in which you need to improve. The notes regarding weak areas are not meant to undermine your self-esteem; they are highlighted so that you know where to focus your energies.


For the second discussion, a final score agreed between you and your teacher will be assigned. You will note that these two discussions invite you to reflect on how you function in situations involving social negotiation.


Quality of within-group activities


This element of the SBA assesses the extent to which the group is able to function as a cohesive unit. Were you able to agree on a plan, set guidelines and deadlines, assign roles and responsibilities, rely on each other for support when necessary – all with the aim of achieving your group and individual targets?


Your teacher will assign a single score to the group. In other words, whatever score the group receives for this element of the SBA is the score that will be noted for everyone in his or her portfolio. The areas assessed are:





•  Communication – all members are aware of the plan of work. The plan must have been drafted and agreed by everyone. If there are revisions everyone must participate in the decision.



•  Collaboration – every member of the team is aware of what the other members are doing. This is transactional, so members must volunteer information, and others must feel free to ask for clarification or for information.



•  Reflection – each group member engages in reflection on the work covered at the end of each session. This should include but is not limited to what has been covered, how the member benefitted, action points or next steps based on what was covered in the session.



•  Interaction – group members demonstrate respect for each other. There should also be evidence of tolerance, support and empathy.






The written report



This is the final group activity and requires a collaborative effort in the form of a 250–300 word report. The report should document:





•  the plan of execution – decisions about how to choose stimuli, analysis of the stimuli, the definition and equitable distribution of tasks among group members



•  evidence of investigation – responses to tasks, purposeful analysis, sources acknowledged and group discussion points carefully documented



•  language use and vocabulary – the appropriate use of language and vocabulary to summarise and share information.
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Sample: Written report


In recent years, the potential impact of global warming on the planet is a cause for concern for governments and scientific organisations across the globe.


As a group we became interested in global warming, especially its effect on the Caribbean and how to reduce its impact on the region. Each member of the group selected the aspect of global warming in which he/she was most interested.
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Indicates why the topic was chosen.


Points out that each member had a sub-topic.
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Each member collected artefacts from different media sources which were reviewed in our group meetings to ensure that there were no overlapping stimuli. From our discussions we selected the following three stimuli: Rising sea levels threaten ‘hundreds’ of Caribbean resorts, says UN report by Michael McCarthy, Wild Gilbert by Lovindeer and a 2014 YouTube video entitled Caribbean experts warn of impact of climate change on fish and small ruminants.
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Clear and concise language used to show the results of plan of execution and indicate the sourced artefacts.
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Each artefact presents a specific element of the effects of global warming on the Caribbean. The article by Michael McCarthy (2010) highlights how rising sea levels negatively impact the economic activities, especially tourism, on the coastal regions of islands in the Caribbean. Wild Gilbert, a song by Lloyd Lovindeer (1998) takes a satirical look at how a category-five hurricane disturbed both daily and long-term social and economic life for those affected by Hurricane Gilbert in 1988. The YouTube video (2014) reflects the expert analysis of the Director of the Caribbean Regional Fisheries Mechanism on how global warming reduces the availability of fish, which many Caribbean people rely on for food.
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Summarises the group’s analysis and discussion of the artefacts.
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Together these artefacts underscore how vulnerable the Caribbean is to global warming as well as the immediate need for programmes to counter its negative effects.


(272 words)
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Individual work


The plan of investigation


Within the portfolio, the plan of investigation will function as your introduction to the topic. By the time you write this, you will have already worked with your group of four or five members to decide on a group theme in which you all have an interest.


A well-written plan of investigation will be no more than 100 words and include the following:





•  a title



•  the reason for choosing this issue/topic/theme/event. The reasons for choosing a topic are limitless and you should really take to time to determine why you are interested in a topic







[image: ]


Were you motivated by a personal experience? Did you develop an interest because you heard about it in the news or overheard a discussion somewhere? Did you learn about it at school but want a different perspective?
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•  how you expect to benefit as a student of English
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Did you get a chance to examine how language is used from the different sources that you researched for your topic? How has this helped your ability to think critically about the things you read or hear? Has this influenced the way you speak or write?
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•  how you intend to collect information on your issue/topic/theme/event and use it in your presentation
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What types of material will you collect – articles from journals or newspapers; video or audio recordings? Will anything be sourced from the internet?
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•  how you intend to use the language skills.
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State clearly how you will display the language skills honed, such as reading for information, critical thinking, analysis, active listening and making language choices based on your purpose and audience.
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Sample: Plan of investigation


This sample could have been written by the group member who was working on sub-theme 1 (page 12).


Preserving the environment is important to sustaining life. This is especially true when we think of the impact of global warming on the Atlantic hurricane season.


In exploring this topic, I will develop and use reading for information, critical thinking and analytical skills to understand the perspectives from three pieces of stimuli: one article from ‘Our Environment’ journal, one interview with the Director of Caribbean Disaster Emergency Management Agency from YouTube and one song written by Lloyd Lovindeer.


I expect my experience to help me to write and speak more knowledgeably about the topic.


(94 words)
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Activity 1 Scoring the plan of investigation


Use the CSEC® English A Syllabus effective for examinations from May/June 2018 to create a checklist of the criteria for the plan of investigation. Use this checklist within the group to ensure that each member covers all the relevant areas of the plan of investigation.


The reflection


The second element of the SBA for which you are solely responsible is the reflection. It is comprised of three entries, each with a designated purpose for reflection. Note that you can only reflect if you have done the work in the group and in collecting your stimulus materials.


Each entry in the reflection is to be conducted in class with teacher supervision.






	
Entry


	Purpose

	To do list






	Entry 1

	Discuss how each stimulus influenced the way you think about the issue/topic/concern/event on which you are focusing individually.

	


1  Read, view or listen to each stimulus.



2  Make notes about the purpose/aim of the stimulus and how it relates to your individual topic.



3  State how you have responded to the stimulus. Are you now thinking of a different perspective on the topic? Is the stimulus reinforcing your viewpoint?



4  Compare and contrast the perspectives presented in the stimuli on the topic.









	Entry 2

	Focus on the language used to explore the issue/topic/concern/event in each stimulus.

	


1  Read, view or listen to each stimulus.



2  Determine the purpose and audience of each stimulus.



3  Make notes on the stylistic devices that are evident. For example, what are the rhetorical devices used if a stimulus is an argumentative piece?



4  How effective are the devices used to convey the writer’s attitude to the topic? For example, did the writer use satire or sarcasm to reprimand a group for its action or inaction? Maybe facts and statistics were used to evoke anger.



5  Is the language used for each stimulus formal or informal? How does that support the purpose and audience that you have determined for each piece?









	Entry 3

	Discuss how you have benefitted as a person from interacting with the stimuli.

	


1  What was your viewpoint at the beginning of the process? Was the topic always there but not something you thought too much about? Were you always curious about it?



2  How have the stimuli affected your viewpoint? Has your viewpoint been completely changed, somewhat changed or not changed at all?
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Sample: Entry 1


This is an example of what the group member working on sub-theme 3 (page 12) could have written.


Reflection instruction: State how the artefact or stimulus material impacted your views on the topic.


Rising sea levels threaten ‘hundreds’ of Caribbean resorts, says UN report by Michael McCarthy, the World Environment Day 2014 in Barbados: Adapting to Climate Change Challenges video and the Caribbean theme song 1.5 to Stay Alive by Kendel Hippolyte were the stimuli selected. They suggest that the Caribbean islands, while contributing little to global warming, are among the most vulnerable to rising sea levels. I didn’t think much about it before, but these pieces made me realise that our future is at risk unless steps are taken to reduce global warming. I feel guilty that I contribute to the rising sea levels which in turn impact the lives of people who earn a living from activities at our coastlines. I am more aware that I have a role to play in preserving our environment through limiting my carbon footprint and encouraging others to do the same.
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Shows how the chosen artefacts relate to the sub-theme.


Points to how researching the sub-theme has changed the group member’s perspective on the topic. It also shows his/her emotional reaction to the topic.
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(146 words)
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Sample: Entry 2


The group member working on sub-theme 3 (page 12) could also have written this for the second piece of reflection.


Reflection instruction: Comment on the use of language. Is the language formal, informal, jargon, slang, technical or distant in tone? State how the language aids in your understanding of the theme/topic.


These pieces, all of which were meant for the general public, helped me to understand the urgent need for immediate action to limit the effects of rising sea levels on the Caribbean. The formal language and the informative purpose of the article made it easy to understand the effects of the disappearing coastlines on hospitality and related industries for the region. As the sea levels increase so too will unemployment. On the video the images of daily life juxtaposed with the views from the representatives from Barbados’ Ministry of Environment and Drainage vividly reinforce the idea that without intervention measures, life as we know it in the Caribbean will be destroyed. Similarly, the imagery presented by the first lines of the 1.5 to Stay Alive song ‘At the edge of rising water we sing for our future/Look out to where the sea meets the shore/I can tell you the sea is hungry/Eating up our beaches more and more’ evokes a sense of urgency to find solutions within the region to reduce global warming.
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Indicates the shared audience and overall purpose of the artefacts. In some cases, each artefact has a different audience and a different purpose.


Addresses the effectiveness of the language used in one artefact.


States the effectiveness of the blend of language and images from the video in communicating the need for action.


Indicates that the figurative devices are used effectively to communicate how the region is at risk and to spur people to act to save it.
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(176 words)
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Sample: Entry 3


This is an example of the final reflection entry which may have been written by the group member working on sub-theme 3 (page 12).


Reflection instruction: Show how the research has helped to change your attitude towards the sub-theme.


The sub-theme Preserving Caribbean coastlines against rising sea levels has helped me to understand the dangers of ignoring the effects of global warming on small land masses such as those found in the Caribbean. It has helped to change my attitude towards global warming in general, but most specifically on how our everyday domestic and commercial activities contribute to the rising sea levels that threaten our very existence on these islands. I am more conscious of the need to educate persons about how to behave more responsibly in the use of electricity, fossil fuels and the disposal of garbage if we genuinely want to preserve the region for future generations. I am also encouraged that there are agencies which are actively intervening to both educate people and to implement measures which will help to preserve our coastlines. Most significantly, I have changed my behaviour to ensure that I contribute less to global warming.
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Indicates the group member’s change of attitude.


Shows exactly how the group member’s attitude has changed his/her behaviour.
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(154 words)
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Activity 2 Creating a reflection checklist



Using the CSEC® English A Syllabus effective for examinations from May/June 2018 within your group, create a checklist of what is required for each entry. Use the rubric included so that you understand how the marks are distributed.


Be sure to use the checklist when you are reading, viewing or listening to each stimulus material.


The oral presentation


This third individual element of the SBA marks your personal response and contribution to the issue/topic/concern/event you have researched. Having worked within the group and explored three pieces on your personal topic, you are in a position to contribute your viewpoint to the topic in a format that you think is appropriate. In essence, you have explored language choices of others and it is now your turn to show how you make language choices when delivering your viewpoint with a particular purpose in mind, about a specific topic to a selected audience. You should always consider: if people had to analyse your oral presentation using the same criteria you applied to the stimuli, what would they conclude and how would they respond?


The oral presentation is two-fold. In your portfolio, you will give a brief overview of the plan for the oral presentation. This should include the genre chosen – speech, poem or song, one-person skit, etc.; the sources from which you drew inspiration and the language you plan to use. You will also repeat this overview at the beginning of the three to five minutes that you are allotted when making the oral presentation.
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PART B INFORMATIVE DISCOURSE


When you read the lunch menu in the school cafeteria, or the bus route to plan your travel to school, you are interacting with factual information. It is such an ingrained part of our daily lives that we hardly think about it even though we rely on weather reports, listen to news items and use the information to make decisions. If you think of your typical day, you will realise that you interact with and share factual information all the time. Why not do a quick survey of your class to determine the types or categories of factual information experienced in a typical day?


Examination structure
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In Sections One and Two of Paper 2 of the CSEC® examination, you are expected to convince the examiner that you can accurately extract and use the important details from various forms of factual information. You must also demonstrate your ability to use the correct forms of the English language to communicate that extracted information to a specified audience in a specified format. In other words, you must use the appropriate expressions and tone to share the information with the person or group of people that you need to inform.


The next two units are designed to help you understand and ultimately produce expository writing through a series of skills which build on each other.





•  Unit 3 Mastering factual writing for summaries and reports is covered in seven skills, each of which is followed by an activity or two to encourage mastery of the skills.



•  Unit 4 Writing the expository essay is covered in eight skills, each of which is also followed by individual activities.
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3 Mastering factual writing for summaries and reports
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What I know


Factual writing, which is also called expository writing, gives information. This information comes in various forms of writing: reports, contracts, wills and testaments, newspapers, leaflets, reference and non-fiction books and other news magazines.
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What the syllabus requires


I need to gather information accurately and demonstrate that I can:





1  recognise facts that are clearly stated



2  identify and be able to select information that is implied



3  extract specific information from what I hear or read



4  select only what is relevant from a body of information



5  draw conclusions from information presented



6  draw inferences from what is not explicitly stated



7  show relationships between cause and effect



8  interpret information from pictorial communication such as graphs and tables



9  identify and trace the development and presentation of ideas in factual accounts.
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What this unit does for me


I will get the opportunity to:





•  learn how the words used and organisation of texts shape meaning



•  develop my vocabulary and develop my factual-writing skills



•  improve my information-gathering skills



•  develop my ability to give information in written summaries.
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Setting my goals


I will improve my understanding and writing by:





•  becoming familiar with the formal and factual language used in factual writing



•  improving my summary-writing skills



•  understanding the types of factual writing and how they differ



•  improving my ability to recount/report information coherently and accurately.
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Success tip


Using factual writing is a major aspect of the CSEC® English A course of study, but before I can write a factual piece, I must first understand how factual writing works.
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SBA link


Understanding how factual texts are structured to present ideas and the writer’s aim will prove handy while researching a topic for the SBA. These skills will make it easier to identify the main points of articles and paraphrase them for notes which may influence aspects of the portfolio. I will also be better prepared to read and share the views gathered on the group topic being investigated, whether in panel discussions, debates or hot seat interviews.
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Looking at how organisation and words shape the meaning of texts



There are some established ways that writers organise information in expository texts so that their meanings and purposes are clear to their readers or audience.





1  Read the sample below to see how the writer uses five different techniques to organise factual information about Trinidad and Tobago.



2  Make a list of the words in each paragraph which help to develop the technique identified.
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Trinidad and Tobago is a colourful twin-island republic, but the twins are not identical. Both share a common climate and currency. However, Trinidad is far larger and has a more energetic atmosphere. In contrast, Tobago is comparatively placid. While Trinidad’s economy is driven by oil, Tobago’s depends largely on tourism. Trinidad is renowned for carnival, calypso and steelpan. On the other hand, Tobago is the home of environmental treasures like Buccoo Reef and unusual sports such as goat and crab-racing.
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Making comparisons
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Trinidad and Tobago has a wonderful diversity that can be traced to important periods of its historical development. Originally, the inhabitants were Amerindians. After Columbus discovered the islands in the 15th century, the territory was colonised by the white Spaniards. They then added more colour by importing Africans to work as slaves. After the 1834 abolition of slavery, indentured labourers primarily from India and immigrants from China, Syria, Lebanon and the Portuguese island of Madeira helped to make the population a rainbow of colours!
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Sequencing information
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As a result of Trinidad and Tobago’s ethnic range, the food is gloriously varied. Spicy Indian roti and doubles compete with savoury Creole buljol and crab ’n dumplings. Wayside vendors and restaurants offer the delights of Italian, French and Chinese cuisine. The African influence is evident in nourishing root vegetables such as yam and dasheen. Although most of the Spanish influence is gone, their former presence is still evident in tasty pelau. Because of the republic’s composition, a rainbow of tastes, textures and colours exists that can please any palate.
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Showing cause-and-effect relationships
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When people migrate, their religions go with them. Another sign of the cosmopolitan nature of Trinidad and Tobago is its religious diversity. For example, Christians and their churches, Hindus and their temples, Muslims and their mosques, and the Spiritual Baptists, whose churches are marked with brightly coloured flags, all find a welcome in ‘the land of the hummingbird’.
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Giving information through description
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In recent times, crime has become a big problem in Trinidad and Tobago. To solve this problem, government has invested millions of dollars to improve police methods. Scotland Yard officers from the UK have been recruited to work with local police. One politician suggested setting up a bounty hunter’s fund. Another proposed altering abortion laws, improving family planning services, offering cash incentives for voluntary sterilisation and liaising with churches. Another suggestion was for a ‘zero tolerance’ approach to crime. Still another solution put forward is to try to ensure that children should be reared in a loving environment.
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Outlining problems and solutions
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From Connect 4 CXC
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Skill 1: Understanding text structure, identifying and interpreting cue words



Each of the text structures on page 22 can be identified in other types of passages because of certain cue words the writers use. Let’s explore these two examples below.
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Some cue words are also transitional or link words that you would have learned before.
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For example:


Twins are often said to be more alike in their appearances than their personalities. They have the same shoe size, have similar tastes but develop different values and attitudes as they grow older.


For example:


The environment’s worst enemies are pollutants that increase as it tries to replenish. Man’s daily activities contribute to the crisis; although he depends on the environment for survival, he depletes the natural resources that will sustain it.
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Activity 1 Identifying cue words





1  Read each of the paragraphs about Trinidad and Tobago again.



2  Look back at your list of the cue words used by the writer for each paragraph.



3  Complete a table like the one below. The first entry has been done for you.









	Text structure pattern

	Cue words and phrases






	Comparison

	both, common, on the other hand






	Sequencing information

	 






	Cause and effect

	 






	Describing

	 






	Problems and solutions

	 







Activity 2 Guided writing: Using and interpreting cue words


Use the facts about Caribbean music opposite to write paragraphs that are structured like the ones used to give information about Trinidad and Tobago on page 22.


Remember to use the cue words that carry out the purpose of the paragraph. For example, if you wish to write a paragraph that compares and contrasts the music, some key cue words are: alike, similar, on the other hand and so on.
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Tips





•  Read all the sentences.



•  Match those that reflect a text structure relationship and insert the relevant cue words.



•  Read through the newly created passage. Do you think you have the cue words in the correct places? Edit your work by making the necessary corrections.



•  Rewrite your work and share it with a classmate. Did you come up with the same arrangement? How do the passages differ?
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Calypso music has long been the soundtrack for the Carnival Season in Trinidad and Tobago.


Bruckdown is a form of Belizian music. It is a broken-down calypso with a mento strain.


Dancehall is a genre of Jamaican music that consists of a DJ rapping over a reggae-like beat or rhythm.


Toots and the Maytals, Justin Hinds and the Dominoes and Alton Ellis are popular artistes of the rocksteady era.


Bob Marley made reggae music popular around the world.


The reggae music of Jamaica and the Afro-Caribbean traditions of various other islands are some of the most popular genres of music in the world.


Calypso music is rhythmic and has clever, catchy lyrics.


Mento is the early folk music of Jamaica.


Rocksteady music became popular in Jamaica in the 1960s.


Soca music is a popular form of Caribbean music. It is a blend of traditional calypso and Indian rhythms.


The Mighty Sparrow made Calypso popular in the Caribbean.


Calypso music was made popular in the United States by Harry Belafonte.
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Skill 2: Identifying what is relevant and taking note of key points



Read this passage about changing fashions in athletic shoes, then answer the questions that follow.
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Walking on brand-name air
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It seems like eons ago, but there was a time when for most


sporting activities one donned a pair of sneakers, socks,


shorts and a T-shirt. Performance then was a direct result


of natural skill, training and a determination to excel.


  50That was before logo licensing and million-dollar


endorsements of brand-name sports gear. While skill


remains the most important factor in sports,


performance-enhancing sportswear is now a major


factor in sporting activity. In the area of foot gear,


100especially, some of the greatest technological advances


are being made. Purchasing a pair of athletic shoes and


socks is now a complicated affair, as each is now designed


for specialised activities. There are athletic shoes for running,


walking, aerobics, tennis, basketball and even in-line skating.


150Socks are now designed for strike protection and heel comfort


in the impact zone, as well as blister, abrasion and pressure


reduction in the shear zone.


Not only are athletic shoes designed for flat feet, high insteps and for people with a wide forefoot, but lacing


techniques have also been developed to help people cope with these peculiarities. The basic athletic shoe has


200an upper, usually of leather, a foot frame, heel counter, mid-soles and out-soles. But in high-impact aerobics,


for instance, a force between two and five times the body weight can be produced, so specially designed


shoes have been developed with a heel stabiliser (a plastic device under the heel) and stability straps to absorb


the shock of the activities.


If you have wondered how tennis players are able to withstand 5-set matches, it is probably partly due to


250their specially designed tennis shoes, with added reinforcement in the toe area and contoured mid-soles that


provide stability for the side-to-side movement in tennis.


The saying ‘walking on air’ can now be taken literally, as one technological development provides cushioning


through an air-flow system in the insole of the shoe and is so sophisticated that it can adjust to subtle


differences between the wearer’s left and right foot.


300New training techniques and diet are giving athletes greater speed and strength. Complementing such


development, athletic wear, like shoes, is now being manufactured based on the anatomy of the foot and as a


result helps to increase endurance and agility as well as promote faster reaction times of athletes.


The industry has come a long way, from crêpe-soled canvas to innovations that allow athletes to shave


fractions of seconds from old records.


From Let’s Work with English Book 1
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Activity 1 Identifying key points and drawing conclusions from them



According to the writer of ‘Walking on brand-name air’, what changes have been made in shoes for athletics?


Make a numbered list of the relevant points, but do not just copy the sentences from the passage and number them. Draw conclusions from what the writer has written and note them down using your own words and interpretation. To identify what is relevant, take the following steps:





a  Read the passage again carefully.



b  Notice the text pattern structure (this will influence the meaning you are trying to uncover).



c  As you read the passage, try to make the connections the writer wishes you to make.



d  Write down the points that you picked from the text.









	1

	While natural ability and training remain important to success in athletics, the practice of brand endorsements has elevated the significance of footwear to sporting activities.






	2

	 







Skill 3: Distinguishing between fact and opinion


One of the challenges in giving or writing factual information is that we often slip into including our opinions. Remember that a fact is a statement that can be proved to be true whereas an opinion is an expression of feeling.


Activity 1 includes some sentences that were taken from brochures and magazines advertising the Caribbean as a vacation or holiday resort.


Activity 1 Identifying fact and opinion





1  Copy the table below in your notebooks, then read these sentences carefully and decide which are factual (F) and which are statements of opinion (O).
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2  Rewrite all the statements of opinion as factual statements.



3  Use some of the factual sentences from Questions 1 and 2 to write a paragraph that gives information about the Caribbean as a tourist destination.





Gathering and giving information


As you saw at the start of the unit, writers can choose how to deliver their information from a variety of forms. They can, for example, use an expository text, which uses statistical data in the form of tables and figures; or a brochure, which may mix factual text with descriptive detail and photographs. What is always constant is that, when tackling this kind of activity, you always need to read for information, gather relevant information and demonstrate your understanding by writing to inform, hence the twin activities of information gathering and information giving.


Activity 1 Working out how a writer gives information


Read the following article, which gives information about the way that Barbados honours its nationals who have contributed in one way or another to building their nation.


As you read, try to work out how the writer gives the audience the information.
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Barbados tries to honour its people in lasting and


visible ways. For instance, a roundabout is named


after the late nurse and Governor General, Dame


Nita Barrow. The ABC Highway commemorates


  50three past leaders of Barbados – Adams, Barrow


and Cummins. One of the two bridges in


Bridgetown is a reminder of the contribution of


doctor and politician, Charles Duncan O’Neal who


sought improved working conditions for working


100women and free dental care and education for


children. A stand in the national stadium pays


tribute to Jim Wedderburn, the first Bajan to win


an Olympic medal. He did this in the Summer Olympics of 1960 as part of the


West Indies 4×400m relay team. Schools are also used to celebrate outstanding


150citizens such as former educator Alma Parris. The Frank Walcott Building is


named after the island’s most influential trade unionist of the recent past,


whereas Frank Collymore Hall is a performing arts theatre recalling the author,


poet, editor and stage performer who died in 1980. Former Prime Minister Errol


Barrow, praised for leading Barbados to independence in November 1966 and


200providing free secondary education for all children, also has a national holiday,


January 21, named after him – Errol Barrow Day.


From Connect 4 CXC
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How do we gather the information in this passage?
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What do we find?


This text structure is built on description: How Barbados honours people in meaningful ways. The topic sentence is ‘Barbados tries to honour its people in lasting and visible ways.’ The cue for instance signals that the writer is about to describe how this is done.


How do we give or share this information that we have read?


This is where the real challenge lies for most candidates writing the CSEC® English A examination. The examiner does not want you to:





•  list the examples in the way the writer does in the passage



•  rewrite the exact passage



•  use the exact words of the passage.





Here are some additional weaknesses noted by the examiners, with examples taken from the Barbados article opposite. These weaknesses are countered by things candidates should do in order to demonstrate that know how to decode and use information contained in expository texts.






	What not to do

	What to do






	
Lifting chunks of information from original text (cribbing). For example:


Barbados tries to honour its people in lasting and visible ways. For instance, a roundabout is named after the late nurse and Governor General, Dame Nita Barrow.



	
Paraphrase. For example:


Naming monuments and landmarks after them is one way Barbados recognises their outstanding citizens.








	
Including catchy expressions that we use in everyday speech. For example:


The ABC Highway commemorates three past leaders of Barbados – Adams, Barrow and Cummins who have contributed in one way or another to building their nation.



	
Use formal language which does not include your own sentiments/ideas. For example:


The ABC Highway memorialises the contributions of Adams, Barrow and Cummins to nation building.








	
Offering inappropriate points of view. For example:


The Frank Walcott Building is named after the island’s most influential trade unionist of recent past, although I think this is stupid because who has ever heard of him?



	
Use formal language which avoids bias. For example:


The Frank Walcott Building honours one of the island’s most outstanding trade unionists in recent history.








	
Missing the purpose for writing. For example:


The 4 x 400 metre relay team helped Barbados to honour its own nationals.



	
Stay true to the purpose of the original text. For example:


The first Bajan to win an Olympic medal is marked by the Jim Wedderburn stand in the national stadium.








	
Offering irrelevant content. For example:


Jim Wedderburn was the first Bajan to win an Olympic medal. It was probably the highlight of the Games for the West Indies, just like Usain Bolt winning the 100 metres at the 2012 London Games was probably a high point for Jamaica.



	
Include only relevant information. For example:


Jim Wedderburn was the first Bajan to win an Olympic medal.








	
Demonstrating an inability to synthesise. For example:


Frank Collymore has a hall named after him. Charles Duncan O’Neal has a bridge named after him. Errol Barrow has a public holiday named after him.



	
Present synthesised and coherent information. For example:


The social and political contributions made by Frank Collymore, Charles Duncan O’Neal and Errol Barrow are commemorated in both tangible and intangible ways.









Overall skills to be mastered






	Information gathering

	Information giving






	Viewing

	Paraphrasing






	Selecting

	Summarising






	Identifying

	Sequencing






	Differentiating

	Reorganising






	Distinguishing

	
Synthesising






	Sorting

	Reporting






	Classifying

	 






	Eliminating
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Activity 2 Paper 1 practice



Reading comprehension
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Adolescence


In many countries, at least in western societies, adolescence has often been a period of harsh conflict in family


relationships. Even where comparative amity prevails, strains and tensions are often not far beneath the surface.


Obviously there is no inevitability about this pattern. But its occurrence has been found to be frequent enough to


cause concern among parents and educators, to say nothing of the unhappiness and the heartbreak which many


  50adolescents themselves suffer.


The causes of this turmoil are not hard to find. Adolescence has been shown to be a period of rapid social growth and


new social and emotional adjustments. The growing person needs to establish himself as a person in his own right.


This involves establishing an emotional independence from his parents and home, and seeking a focus of attachment


among people of his own age. He is driven towards new social experiences of an adult kind. The fulfilment of this


100urge, however, holds a certain terror for the young person. He still needs the security of the home base and the love


and support of parents, even though he may appear to reject them. His changing body invests him with a certain


awkwardness, when he would wish to appear to best advantage. He often seems irritable, rude and ungrateful.


Parents themselves often contribute unwittingly to this conflict. They often do not understand the adjustments


now required of them, and they tend to resent the apparent ingratitude of their children. They often find it difficult


150to loosen the tight emotional bonds and wean these children emotionally, permitting them to sally forth to new


experiences. The situation is aggravated by the fact that parents are all too often aware of the real dangers their


children face at this stage. Unwanted pregnancies, for instance, are a constant fear of many parents. In their desire to


protect their children they often impose severe restrictions on their movements, their company and their activities.


Children in turn see this as a lack of trust, and a refusal to accept that they are responsible young adults, well able to


200take care of themselves. Thus conflicts grow and often sour a once placid and happy relationship.


Social development during adolescence is often striking. The physical maturation taking place, and in particular the


growing sexual feelings, helps to propel young people towards new social relationships and new experiences. They


yearn for adult social experiences such as going to parties or the cinema and dating. Adolescents tend to satisfy their


social urges less in the home and more in the peer-group. Heterosexual relationships spring up, in marked contrast to


250the earlier period where there seemed to be mutual antipathy between the sexes.


Emotional life, once awakened, seems to pass through certain more or less clearly defined stages. First there is an


emotional attachment to an idealised individual of the same sex. Thus girls develop ‘crushes’ for an older woman,


such as a teacher, and boys for a hero of sport or for some other significant adult. This usually leads to an emotional


attachment to an older person of the opposite sex, and then to a series of experimental attachments to someone nearer


300in age, but also of the opposite sex. Feelings finally settle on one person, leading to marriage and the founding of a


new family. Obviously not all individuals go through all stages. But the pattern has been noted often enough, and in


different countries, to support the generalisation.


The inability of parents to recognise adolescents’ emotional and social urges, and their unwillingness to co-operate


in emotional weaning have been in many countries a fruitful source of parent–child conflict. In addition parents,


350often fearful of their children ‘getting into trouble’, are unwilling to grant them the freedom they crave for social


experimentation, and so the area of conflict is increased.


From Adolescence in Jamaica by A. S. Phillips
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  1  According to the writer, strains and tensions in family relationships are:







      A  likely.


      B  inevitable.


      C  necessary.


      D  unfortunate.







  2  To achieve independence adolescents must:







      A  leave home.


      B  find lucrative jobs.


      C  mature emotionally.


      D  make new friends.







  3  According to the passage, the problems of adolescence seem to affect all of the following except:







      A  parents.


      B  teachers.


      C  adolescents.


      D  friends.







  4  According to the writer, during adolescence young people seem to yearn for all of the following except:







      A  sexual gratification.


      B  emotional independence.


      C  freedom of movement.


      D  emotional attachments.







  5  Which one of the following is closest in meaning to ‘peer-group’ as used in line 24?







      A  people you can trust


      B  people outside one’s home


      C  young people of one’s own age


      D  school mates sharing common interests.







  6  According to the writer, the needs of adolescents are most frequently met:
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Sentences

The city of Puerta Plata is Dominica’s centre for historic
architecture and nightlife.

Dunn'’s River Falls in Jamaica is the best place to experience a
Niagara Falls sensation.

St Lucia is simply beautiful.

The flying fish is part of our Barbadian cuisine.

Grenada, the island of spice, is the ideal location for a spicy
vacation.

Trinidad and Tobago's restaurants are noted for spicy foods and
Indian cuisine.

There are eight waterfalls to choose from on your tour of the
island of St Vincent and the Grenadines.

Jamaica is noted for its white beaches and flora and fauna.

Our islands are surrounded by the beautiful Caribbean Sea.

Each island has a unique attraction.
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Step 1
Text structure
How is the
information organised
and presented?

»

Step2
Main ideas

Is there a pattern
in the content?

Step3
Cue words
Look for text pattems
’ which show the
relationship between
the main ideas.
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Paper Composition Time allocated | Marks Profile dimension
SBA Six (6) components | Spans Grades 45 Profile dimension 2 (Expression)
21% of Group 10and 11 Use of English language to explore,
examination ; discuss, research, write about areas

Indicators of group . N o
score activit of interest in groups and individually.

¥ (45 marks)

Written report

Individual

Plan of investigation

Participation

measure

Reflection

Oral presentation
Paper 2 Four sections: Section One - Section One | Section One
50% of Section One - 40 mins - 25 marks Profile dimension 1 (Understanding)
examination | single compulsory Section Two - Section Two N

N N Use mechanics of grammar and

score summary item 35 mins - 30 marks

Section Two -
single compulsory
expository writing
item

conventions of writing to determine
meaning from expository text. (5 marks)

Profile dimension 2 (Expression)

Use the mechanics of grammar to clearly
and concise convey meaning extracted
from expository text. (20 marks)

Section Two
Profile dimension 1 (Understanding)

Use the language to determine purpose
and audience of expository writing from
given stimulus. (10 marks)

Profile dimension 2 (Expression)

Appropriate use of mechanics of grammar
to clearly and concisely communicate
information using the conventions of
factual writing. (20 marks)






OEBPS/OEBPS/images/5-1.gif
Paper Composition Time allocated | Marks Profile dimension
Section Three - Section Three - | Section Section Three
choice from 45 mins Three - o " "
between two 25 marks Profile dimension 2 (Expression)
short-story items Appropriate use of the mechanics of
grammar and structure of the language
to entertain and engage readers using
the conventions of short-story writing.
(25 marks)
Section Four - Section Four - | Section Section Four
single persuasive 45 mins Four - N N N N
wiiting Item 25 marks Profile dimension 2 (Expression)
Total: Total: Appropriately use the mechanics, structure
2 hrs 45 mins. 105 marks | and conventions of argumentative writing
plus 10 mins to persuade or dissuade. (25 marks)
reading time
Paper 1 Sixty multiple- 1 hr 30 mins 60 marks Profile dimension 1 (Understanding)
29% of cholce items: Section One
examination Secn‘on One._ Meaning conveyed through the mechanics
score 25 discrete items
of grammar
Section Two
~ 85 rsnding Section Two

comprehension
items

Meaning conveyed through the structure of
the language
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CSEC® English A Syllabus
effective for examinations
from May/June 2018

Paper 1
60 multiple-choice items
« Section One ~ 25 grammar and
mechanics items
« Section Two - 35 comprehension
items

SBA
6 components

« 3 group output
« 3individual output

Paper 2
4 sections

« Section One ~ Summary

« Section Two - Expasitory wiiting

« Section Three - Short story

« Section Four — Persuasion
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Sub-theme 2
The economic effects of
global warming on the

fishing industry in the Caribbean

Sub-theme 1
The impact of global
warming on the Atlantic
huricane season

Group theme
Global warming

Sub-theme 4

Using social media to
educate teenagers about

preserving the environment

Sub-theme 3
Presenving the Caribbean’s
coastlines against rising

sea levels
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CSEC® English A Syllabus

effective for examinations from
May/June 2018

Informative discourse

Paper2
Section Two (30 marks)
Compulsory Question 2

« Respond to stimulus material provided
« May be a letter, report, email, notice,
article, essay

Paper 2
Section One (25 marks)
Compulsory Question 1

 Summarise information given





