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Introduction



Unit 3: Thematic study and historical interpretation


Component 3 involves the thematic study over a period of at least a hundred years, and three in-depth studies of events, individuals or issues that are key parts of the theme. You are expected to view the theme synoptically – in other words, you should be able to make links between events over the whole period. You need to be able to compare and contrast developments over the period and make judgements based on your observations. In the Depth Studies section of the paper, you are expected to apply your knowledge to two interpretations, evaluate them, and reach a supported judgement on which interpretation you consider to be the most valid.


Popular culture and the Witchcraze of the 16th and 17th centuries


The following is a list of the main Key Topics you will study within the theme.





•  Key Topic 1: Popular culture




•  Key Topic 2: The main reasons for the growth and decline in the persecution of witches




•  Key Topic 3: The persecuted




•  Key Topic 4: Responses of the authorities to witchcraft






The Depth Studies are:





•  The Witchcraze in Southern Germany c.1590–1630



•  Hopkins and the witch-hunt of 1645–47



•  The Salem witch trials





Examination requirements


The exam lasts two and a half hours. You are advised to spend an hour on Section A, and one and a half hours on Section B, which will give you 45 minutes for each essay.


The A Level examination at the end of the course includes all the content.


You are required to answer one in-depth question, for which there is no choice, and two thematic essays from a choice of three.


At A Level, Unit 3 will be worth a total of 80 marks and 40 per cent of your A Level.


In the A Level examination you are being tested on your ability to:





•  use relevant historical information to support arguments



•  handle historical concepts, especially change/continuity and similarity/difference



•  write synoptically using synthesis



•  analyse and evaluate a range of factors before reaching a balanced judgement



•  analyse and evaluate interpretations made by historians.





How to use this book


This book has been designed to help you develop the knowledge and skills necessary to succeed in the examination.





•  The main part of the book is divided into seven sections – each of the first four sections covers a Key Topic and the last three sections deal with the three Depth Studies.



•  The Key Topic and Depth Study sections are organised into double-page spreads.



•  On the left-hand page you will find a summary of the key content you need to learn. Words in bold in the key content are defined in the glossary (see pages 92–94).



•  On the right-hand page you will find exam-focused activities.





Together these two strands of the book will provide you with the knowledge and skills essential for examination success.
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Examination activities


There are three levels of exam-focused activities:





•  Band 1 activities are designed to develop the foundation skills needed to pass the exam. These have a green heading and this symbol: [image: ]




•  Band 2 activities are designed to build on the skills developed in Band 1 activities and to help you to achieve a C grade. These have an orange heading and this symbol: [image: ]




•  Band 3 activities are designed to enable you to access the highest grades. These have a purple heading and this symbol: [image: ]






Some of the activities have answers or suggested answers that can be found on pages 99–104. These have the following symbol to indicate this: [image: ]


Each section ends with exam-style questions and sample answers with examiner’s commentary. This will give you guidance on what is expected in order to achieve the top grade.


You can also keep track of your revision by ticking off each topic heading in the book, or by ticking the checklist on the contents page. Tick each box when you have:





•  revised and understood the topic



•  completed the activities.






Mark schemes



For some of the activities in the book it will be useful to refer to the A Level mark schemes for this paper. These have been abbreviated below.






	Level

	Historical interpretation

	Thematic essay






	6

	Well-focused, aware of the wider debate with detailed knowledge used to evaluate the interpretations and reach a judgement. 26–30


	Very good focus and clear argument with developed synthesis across the period to reach a substantiated judgement. 21–25







	5

	Good focus, with some awareness of the wider debate and uses good knowledge to evaluate the interpretations and reach a judgement. 21–25


	Good focus and argument with some synthesis across the period to reach a developed judgement. 17–20







	4

	Mostly focused, with awareness of the wider debate and uses some knowledge to evaluate the interpretations and produce a judgement. 16–20


	Mostly focused argument with limited synthesis across the period to reach a limited judgement. 13–16







	3

	Partially focused, with limited awareness of the wider debate and limited knowledge used to evaluate the interpretations. 11–15


	Partial focus and argument with undeveloped synthesis across the period to reach a judgement that is poorly supported. 9–12







	2

	Limited focus and awareness of the wider debate, and uses limited knowledge to evaluate but relies on information from the passages. 6–10


	Limited focus and argument with a judgement that is not well linked to the explanation. 5–8







	1

	More on the topic with description of the interpretations. 1–5


	Limited focus on the topic and mostly descriptive, with a judgement that is asserted. 1–4











1 Popular culture



Urban and rural popular culture


The diverse cultural and social makeup of the period means there is no singular definition of popular culture. There were a number of cultures within towns and the countryside and at different levels of society. Events such as saints’ days and holy days, however, brought members of society together in a common culture.


Urban culture


Population growth and the movement of individuals from rural to urban areas for employment diversified society and culture.





•  London grew from 60,000 people in 1500 to over 1 million by 1800.



•  Italian City States grew from 10.5 million people in 1500 to 13.3 million by 1600.





Rich merchants and bankers were at the top of the social hierarchy, and young apprentices at the bottom. Each social group had its own cultural practices, as did the trades and nationalities that gathered in distinct areas of a city and created a culture of neighbourliness:





•  San Bartolomeo and the Fondaco dei Tedeschi in Venice housed the German community.



•  In Florence the area around Santa Croce and Santo Spirito housed German and Flemish weavers.





Public displays of urban culture





•  Processions and pageants were usually civic processions by guilds or royal coronations. Danish and English monarchs processed publicly through their capital cities.



•  The Pope’s coronation and ‘possesso’ of Rome allowed the people to accompany him in his ceremonious journey across the city.



•  Solemn marking of holy days such as the Easter Sunday procession in Malaga and the San Giovanni procession (24 June) in Florence.



•  Sharing of news was a feature of daily life, transmitting stories of local and national matters. This was conducted by a town crier or by simple word of mouth, for example Shakespeare’s The Merchant of Venice includes the line ‘what news on the Rialto?’ (the famous bridge in Venice).



•  Broadsides and ballads became a popular means of sharing gossip and news. Broadsheets detailed the acts of petty criminals in Bologna and Venice in the 1530s, and the fantastical news of the monster of Ravenna, which had ‘a big head, a horn on its forehead and one leg with a devil’s hoof’.





Urban cultural practices could also be conducted privately:





•  Musical performances: The singing of popular songs by servants while working or the purchase by wealthy individuals of instruments.



•  The reading of books: Printing meant that books – religious primers and books of hours as well as non-religious books – were becoming easier to purchase. Between 1518 and 1524 the publication of books in Germany increased sevenfold.



•  The writing and sharing of letters: By the sixteenth century intellectuals, who were usually male, were sharing long-distance correspondence.





Rural culture


About 90 per cent of the population still lived in the countryside, but less is known about their culture. The paintings of Pieter Brueghel, including ‘The Fight between Carnival and Lent’ (1559) and ‘The Peasant Wedding’ (1566–69), provide examples of rural culture.


Rural culture was less sophisticated than urban culture for a number of reasons:





•  Lower levels of literacy: For example, in mountainous areas such as the Pyrenees the village priest was probably the only individual who could read.



•  Less access to books: Printing was slower to permeate the countryside.



•  Homes and therefore gatherings were smaller than in towns: Usually gatherings were in taverns or ale-houses where individuals, usually male, exchanged stories and news while conducting business.





Festivals such as May Day were important for the sharing of culture through drinking, feasting and dancing. Other important festivals included:





•  Harvest Festival, which celebrated the bringing in of the harvests.



•  All Hallows and All Saints, which marked the start of winter, the honouring of saints and prayer for recently departed souls in purgatory. Villagers in England, Flanders, Germany and Austria baked a small round cake called a souling to give to all Christened souls.
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[image: ] Support or challenge      [image: ]


Below is a sample exam question that asks how far you agree with a specific statement. Below this is a series of general statements that are relevant to the question. Using your own knowledge of the whole period and the information on the opposite page, decide whether each statement supports or challenges the statement in the question and tick the appropriate box.




‘There were a number of cultures in the town and countryside.’ How far do you agree?









	 

	
Supports  

	
Challenges  






	Social groups had their own distinct cultures.

	 

	 






	By living close together, trades and nationalities created a culture of neighbourliness.

	 

	 






	Holy days and religious festivals were celebrated by all members of the community.

	 

	 






	Civic processions attracted large numbers.

	 

	 






	News was spread in towns by town criers, ballads and broadsheets.

	 

	 






	Literacy rates were much higher in urban areas than in the countryside.

	 

	 






	Rural culture was less sophisticated than urban culture.
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[image: ] Turning assertion into argument      [image: ]


Below are a sample exam question and a series of assertions. Read the question and then add a justification to each of the assertions to turn it into an argument.




‘Rural culture was less sophisticated than urban culture.’ How far do you agree?
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Lower levels of literacy in the countryside was a major reason why rural culture was less sophisticated, because…


_________________________


_________________________


[image: ]







[image: ]


This was made worse as there was less access to books in the countryside because…


_________________________


_________________________
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Moreover, gatherings were much smaller in the countryside because…


_________________________


_________________________
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Popular and elite culture and the withdrawal of the elite


It is difficult to define popular culture or cultures, but in his Popular Culture in Early Modern Europe (1978), Peter Burke describes it as an ‘unofficial culture’ or the culture of the ‘non-elite’, those who were not members of either the nobility or the clergy, who had their own cultures and were mostly craftsmen and peasants. Although this explains the majority of those who participated in popular culture, it ignores the fact that some at the top of society also engaged with aspects of this ‘unofficial culture’. However, as the period progressed and as advances were made in both the political and religious spheres of government, the involvement of the elite began to wane.


Elite culture


The elites of society, the nobility, were usually landowners possessing large estates, and they had a crucial role to play in central and local government administration. The elites could also include those with a university education, which was now more accessible and not confined to those in religious orders. Nobles and the learned elites had very different lifestyles and this created a range of cultures. Even the nobles were not a united class. At the top was the royal family and courtly nobles who, due to their wealth and status, engaged in a very different culture than did minor nobles with their provincial life.


The court and royal nobles engaged in the cultural pastimes detailed below.


Masques





•  Court masque was a form of festive courtly entertainment that flourished in sixteenth- and seventeenth-century Europe, perhaps earlier in Italy as the ‘intermedio’ (a public version of the masque).



•  It involved music and dancing, singing and acting and could be supplemented by lavish costumes and stage designs by individuals such as Inigo Jones.



•  Popular with monarchs across Europe, Henry VIII often staged lavish masques in his English court, as did Charles I. Anne of Denmark frequently danced with her ladies in masques between 1603 and 1611.



•  Masques could be used to portray political messages. The Triumph of Peace of 1634 upheld the belief that the spirits of Peace, Law and Justice were bestowed on the English monarch. The opulence of such performances, however, caused offence to the Puritan population in England.



•  Catherine de’Medici’s court festivals often contained political themes. In an attempt to ensure the support of the nobles, Catherine ordered that at the Chateau de Fontainebleau each noble should host a ball.





Plays





•  At the courts of Elizabeth I and James I, playwrights including William Shakespeare performed and wrote plays for court. These included King Lear, which was performed during the winter of 1606–07, and Ben Jonson’s Catiline, which was performed in 1611.



•  Companies including the Lord Chamberlain’s Men, which became the King’s Men at the start of the reign of King James I, regularly performed for the monarch and courtiers.





The withdrawal of the elite


Popular cultural practices, such as pageants and festivals, had been enjoyed and supported by elite members of society, whether nobility, clergy or the educated. But by the middle part of the period their participation was declining. Withdrawal was not instantaneous and did not follow the same pattern across Europe. The elite withdrew over the course of a couple of centuries. In France and Britain the process was more clear-cut, whereas in southern Europe the elites of society took longer to withdraw from popular cultural practices such as Carnival.


The withdrawal of the elite was due to a number of factors:





•  The Reformation and Counter-Reformation portrayed some elements of popular culture, such as the misrule (see page 12), as dangerous to the religious and social fabric of society. Some authorities also believed that the inversion of the social order advocated at misrule damaged the concept of hierarchy.



•  Protestant reformers believed that the marking of saints’ days was superstitious and pagan. In this way, both secular and religious elites began to withdraw from participating.



•  The Enlightenment dispelled some elements of popular culture as pagan and superstitious.



•  The refinement of behaviour: With the focus of the Reformation and the Counter-Reformation on morality and godliness, the nobles began to withdraw physically into their own homes, abandoning eating with their retainers in great halls. Instead they dined in separate spaces designated for eating, such as drawing or dining rooms.



•  Books like Giovanni Della Casa’s Il Galateo and Baldassare Castiglione’s The Book of the Courtier (Il Cortegiano) also emphasised the necessity of good moral behaviour and the expectations of noble behaviour.
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[image: ] Simple essay style


Below is a sample exam question. Use your own knowledge, and the information on the opposite page and in other sections of the book, to produce a plan for this question. Choose four general points, and provide three pieces of specific information to support each general point. Once you have planned your essay, write the introduction and conclusion for it. The introduction should list the points to be discussed in the essay and outline the line of argument you intend to take. The conclusion should summarise the main points and justify which point was the most important.




To what extent were religious developments responsible for the decline of elite participation in popular culture during the period?
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[image: ] Introducing and concluding an argument      [image: ]


Below are a sample exam question, a list of key points to be made, and a simple introduction and conclusion for the essay. Read these and then, using the information on the opposite page and later in the section, rewrite the introduction and the conclusion in order to develop an argument.




To what extent did the elite withdraw from participation in popular culture during the sixteenth and seventeenth centuries?





Key points





•  Withdrawal varied over the period.



•  Withdrawal varied from region to region.



•  The impact of religious change.



•  The impact of the Enlightenment.



•  The behaviour of the elites.



•  The impact of literature.





Introduction
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There were many reasons why large numbers of the elite in society withdrew from participating in popular culture. Religious developments were one factor, but the Enlightenment, availability of books and changes in behaviour were also important. However, not all withdrew and they continued to participate in a range of events such as Carnival.
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Conclusion
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I partly agree that the elite withdrew from popular culture. This was due to many reasons. The impact of religious change, particularly the Reformation, was an important factor, but there were also factors such as the Enlightenment and the growth in literacy and availability of books. However, not all elites withdrew from popular culture.
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The significance of ritual, the role of pageants and festivals of misrule


Ritual was important in reinforcing social order and discipline. It was usually provided by the Church, which regulated every aspect of life, caring for people from cradle to grave through rituals such as baptism and burial. The mortality of individuals was consistently reinforced through paintings and sermons in church.


The role of the Church


The Church’s liturgical year reinforced the bonds between the laity and Church. This was done through obligatory attendance at church on Sundays and participation in events marking saints’ days during the year. These events had a dual purpose:





•  The religious element of venerating the saint.



•  The opportunity for communities to reinforce and demonstrate the local social hierarchy with processions, which also gave everyone a chance to participate and celebrate communal and local ties.





In Spain in 1575, the villagers of Cuenca on St Agatha’s day fasted and gave offerings to the saint.


The act of not correctly honouring a saint was also thought to have consequences for a community. The villagers of Usanos in the Spanish province of Guadalajara recalled that when a vow to a saint was missed, ‘a thunderbolt struck the church tower and burnt three or four people’.


The role of pageants and festivals


Many villages celebrated at least seventeen festivals a year. This figure excludes saints’ days, which were more numerous. Festivals provided a break from the monotony of work and were usually a time of excess. Each one had symbolic meaning: those before Lent upheld the notion of abstinence from food, drink and sexual practices, while May Day, Midsummer, St Valentine’s, Halloween and All Fools encouraged more exuberant displays. In these, the laity engaged in fairs and local lords spent lavishly on banquets.


The associated pageantry allowed the guilds to play a large role. They often financed the pageants, processions or plays that were the centrepiece of the celebrations. Members were also a visible presence in the procession, with their banners displayed to those in attendance.


The celebration of events including misrule and Carnival provided secular and religious authorities with a means of regulating society. During the festivities the social order was inverted and abandoned. This provided the majority with the chance to express their frustrations at secular and religious government, without directly attacking the established hierarchy. These events therefore acted as a safety valve.


Authorities were concerned, however, that once the festivals were over there would not be a return to the established order. This was because:





•  people had been uninhibited and able to express their grievances



•  festivals led to unrest and riots, as was seen in the celebrations of May Day in London in 1517 and in Germany, where carnivals between 1520 and 1530 were used to mock and protest against the Catholic Church; Desiderius Erasmus in his work ‘In Praise of Folly’ satirically attacked Carnival, claiming that it was a pagan practice that had its roots in Ancient Rome



•  the symbolic unrest of the pageants turned into real violence against groups such as the Jews.





The celebration of misrule


This was conducted over the Christmas period. An officer was appointed by lot to preside over the Feast of Fools (the term used in France and Germany), the Day of the Boy Bishop (England) and Abbot of Unreason (Scotland). During the festival, the elected individual could command those around him to do anything he wished. Compared to the abstinence encouraged at Lent, misrule encouraged drinking, dancing and the singing of bawdy songs, which were usually prohibited by social and religious authorities.


Participants openly mocked members of the clergy by:





•  putting vestments on the wrong way



•  drinking in churches



•  mocking the Bible and sermons.





Church leaders were appalled at the inversion of religious order and the profanity. They were, however, largely unsuccessful in attempts to suppress them. Protestant and Catholic reformers in the sixteenth century also attempted to outlaw the festival.


The process of state centralisation in countries like France meant that secular authorities were also keen to crack down on festivals like misrule that caused an inversion of the social order. A combination of secular and religious attacks meant that by the end of the early modern period traditional popular culture had all but disappeared in order to satisfy ecclesiastical and secular law.
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Below are a sample exam question and two sample conclusions. One of the conclusions achieves a high mark because it contains an argument (an assertion justified with a reason). The other achieves a lower mark because it contains only description (a detailed account) and assertion (a statement of fact or an opinion that is not supported by a reason). Identify which is which. The mark scheme on page 7 will help you.




How important were festivals of misrule and pageants in maintaining social order?
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Festivals of misrule occurred in many countries in Europe. During the festivals society was inverted and this gave ordinary people the opportunity to express their frustrations without directly attacking the authorities. During the festival of misrule over Christmas (the Festival of Fools) an elected individual was given the power to command those around him to do whatever he wished. These festivals encouraged drinking, dancing and the singing of bawdy songs. On many occasions it was the clergy who were mocked as participants often put on clergy’s vestments the wrong way. They objected to this and the drinking in church that sometimes took place. The civic authorities were also concerned that once the festivals were over there would not be a return to hierarchical order and that riots would ensue, and so both they and the Church began to attack these festivals.
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Festivals of misrule were very important in maintaining social order as they acted as a safety valve for people’s dissatisfaction. The festivals provided the opportunity for ordinary people to criticise the social hierarchy without directly attacking it and threatening social order. As authorities lacked a police force to restore order, these events, which lasted a few days, provided an opportunity for people to express their frustrations before social order returned and they went back to their accepted positions. The drinking and dancing that accompanied festivals of misrule were a welcome break from the hard lives that most led, giving the whole community the opportunity to come together to reaffirm bonds and unity, while enjoying themselves. Although some authorities were concerned that such festivals would lead to a collapse in order, this was rare and events such as Carnival provided an opportunity to reaffirm communal identities.
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[image: ] Turning assertion into argument      [image: ]
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